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Effects of Grammar Practice in Oral English Class

HONG, Li

Kansai University of international Studies
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1. Introduction
Before teaching grammar, it is important for a teacher to know that only knowing a
rule of grammar will not guarantee that students will invoke it when needed. A teacher needs
to help students realize that they will not only need to understand the rules of grammar they
are learning, but also need to be able to use them to express themselves the way they want to.
According to Larsen-Freeman (2003), grammar is a skill. She comments:

When we view grammar as a skill, we are much more inclined to create learning
situations that overcome the inert knowledge problem. We will not ask our
students to merely memorize rules and then wonder why they do not apply them
in communication. Skill development takes practice, and learning grammar takes
practice. (p. 13)

Teaching grammar as a skill gives a language teacher a view that teaching grammar is
not only teaching the knowledge of grammatical rules, it is a process to develop the students’
skill to put the knowledge they have learned to actual use. Jane, an ESL teacher in a
Midwestern U.S. university intensive English program, has the following, surveyed by
Johnston and Goettsch (2000), to say about her students:

They oftentimes don’t understand the rules. They just read a rule and go, “OK,
I’ve read this since I was eleven years old. I’ve read it a million times back in my
country and here.” And they are still not using it right. They all know they need
to use the third person singular “ s ” but half the class still doesn’t use it. They
use it in the grammar exercise, but they don’t apply it while they’re speaking or
writing. (p. 456)



Long ago, Whitehead (1929) referred to the dilemma like this as “the inert knowledge
problem”, which means that knowledge gained in formal lesson in the classroom remains
inactive or inert when put into service in communication within and outside the classroom.
Students can recall the grammar rules when they are asked to do so but will not use them
spontaneously in communication. This condition can engender the frustration in students and
teachers; furthermore, it can make for a great deal of burden from language study. If students
cannot do anything useful with what they are learning, they will become discouraged.

Solving “the inert knowledge problem” makes it very necessary to adopt effective
ways of grammar acquisition in teaching. Practice has been a mainstay of the effective ways.
Teaching grammar as a skill takes practice, skill development takes practice
(Larsen-Freeman, 2003).

Based on Larsen-Freeman’s views, the definition of grammar needs to be broad
enough to include speech. She has the following to say about this:

I would like to make another point here. If grammar is held to deal only with the
morphosyntactic structure of sentences, then it may be unable to account for
spoken discourse because, after all, people do not speak in sentences. Yet, of
course, people do speak grammatically, so our definition of grammar will have to
be broad enough to include speech. (Larsen-Freeman, 2003, p. 19)

Skill acquisition of grammar takes practice. The practice does not only mean writing
practice, it contains oral practice, too. Practice can be a mainstay for grammar teaching.
Output practice entails using the productive skills of writing and speaking, although unless
qualified in some way, output practice or productive practice is usually reserved for speaking
(Larsen-Freeman, 2003, p. 100). Output practice of learning English grammar means using
the target patterns or structures in a meaningful, hopefully engaging, focused way.

Researchers of second language acquisition have not studied output practice as much
as form-focused activities of input-processing learning. Some researchers consider the
research of output practice a waste of time. For instance, Krashen (1982) pointed to “Practice
does not make perfect” (p. 60), and DeKeyser (1998) offered opposition to it and referred to
Krashen, “for him (Krashen), speaking skills are improved more from getting
comprehensible input when reading a book than from practice in speaking” (p. 51).

Speech production itself contributes to grammar building. Output practice relates not
only to language use but to the building of grammatical competence. In this study, the
researcher emphasized a focus on grammar practice in speaking while learning English as a
foreign language and examined the effects of grammar practice in oral English class.

2. Research question

The purpose of this study is to improve the speaking ability of college students and
emphasize the importance of grammar practice in speaking by doing the activities of
grammar practice in oral English class.

Many college students who learn English as a foreign language speak poorly in
accurate and appropriate English. They have learned some rules of grammar in junior and
senior high school. And while they remember well the rules of English grammar, they still
speak poorly. When they are asked to answer some questions or to give a presentation in
English, they can only use some English words to express themselves, or even if they speak
in sentences, they often make mistakes; for example, they often use the verbs in original
forms to express things in the past. It can be imagined that this situation has mainly arisen
from a lack of grammar practice in speaking, which can possibly make students not be able
to put the grammar knowledge into use, cause students to lack the grammatical awareness
while speaking.



In this study, the researcher examined the effects of grammar practice in oral English
class by implementing an experimental course. The grammar practice applicable to the
contents of the textbook had been done. The researcher expected to get the evidence-based
results to answer the following research questions.

1. How does the applicable grammar practice in college oral English class affect the
students’ spoken English?

2. Is the applicable grammar practice in college oral English class effective for the students
to raise the grammatical awareness while speaking?

3. Method
3.1. Setting and participants

This study took place in a private university in Japan. Instruction was provided in a
regular classroom at the participants’ university during the regular school days. Some
recorders were provided in the classroom. The class was an oral English lesson which
focused on speaking.

The participants in this study included 18 first-year college students, and one teacher,
who was the researcher of this study working at the research site. The students’ major was
not English. The participating students were all those who were required to take this English
class for their graduation. All the students in this class were required to take the semester
final speaking test for the credit. Almost all the students have learned some rules of English
grammar in junior and senior high school, but still lack grammar in spoken English. They
cannot express themselves in sentences well.

3.2. Experimental course procedure
3.2.1. Choosing topics and grammar rules

In the experimental course, the students were asked to do the applicable grammar
practice based on the contents of the textbook in group activities, without changing anything
of the regular syllabus planning. The textbook (Shiozawa & King, 2007), which contained
twelve units, had been decided before the experimental class began. Each unit in the
textbook had a dependent topic. The class was planned to complete pre-six units in the
semester by syllabus. The contents of the textbook was well considered in grammatical
forms and the textbook contained exercises to practice speaking, but it seemed insufficient to
make students have grammatical awareness and speak in grammatically correct English. In
usual classes of oral English, there is almost no explanation of grammar rules to students, nor
output exercises focused on practicing grammar. In this experimental course, the researcher
chose four units with different topics from the pre-six units in the textbook. The applicable
grammatical items were decided to every topic based on the contents of each unit. The
particular explanation and the special practice for these grammatical items were added when
the students were asked to do the exercises in the textbook. The four topics were:

One----Part- time job/weekend Two----Phone call/appointment
Three----Study abroad Four----Future plans/job

According to the characteristics of the grammatical items chosen in the four topics,
four methods were adopted to make the students do the activities of grammar practice. The
students were asked to practice verb tenses, tense-aspects, direct questions and indirect
statements in pair work, group work.



3.2.2. Activities of grammar practice

The experimental course lasted for about three months, one time per week over twelve
class periods. The grammar practice occurred in the regular time (about forty minutes) of
exercises after the students had finished learning the contents of the text in every period.
Eighteen students were divided into four groups. A recorder was provided to every group. In
each period of the experimental course, the students were asked to take “Verb Tense and
Aspect Chart” (Finocchiaro & Brumfit, 1983, p. 123) (see Appendix A) with them. The
following are the activities of grammar practice adopted in the four units.
One: Part- time job/weekend

In this unit, the students practiced grammar, the past tense. The unit took three class
periods. The contents of the topic focused on talking about pastime such as part-time job,
weekend. It contained target phrase, conversation model and exercises. In the first class
period of this unit, when the students had finished all learning in the textbook, the teacher
asked the students to do the presentation, the topic of which was “My last weekend”. In the
exercise time of the next period, the teacher corrected the mistakes made by the students in
the presentation and further brought in the grammar practice of the past tense. First, the
teacher asked the students to read “Verb Tense and Aspect Chart” (Finocchiaro & Brumfit,
1983, p. 123) (see Appendix A), then she explained the usage of the past tense by the Chart.
She emphasized that the past tense tells what happened at a specific, previous time or
describes a pattern of behavior in the past. She asked the students to pay attention to using
the right verb at the right time when speaking in English. Finally, she asked the students to
listen carefully to her story. In the story, she related the details of her behaviors in the
morning to the students and asked them to transform what she said into questions. For
example, she said “I got up at 6”, the students followed, “Did you get up at 6?” When
finishing this exercise, the teacher asked the students to close their eyes, allowed a few
seconds to pass and continued to say to the students, “now open your eyes, I just changed
four things about myself. Can you guess what they are? Student A asked like this, “Did you
take off your wrist watch? Did you smiled?”” Another student asked, “Did you walk a step to
the door?” The teacher corrected the mistake made by student A, explained to all the students
that if you used “did” first to make a question, you could not use or did not need to use
“smiled” next to express the past meaning. In the next class period, the students were asked
to do the interactive group activity in the same way but try to find different talk, and then the
teacher asked the students to do the presentation again on the same topic “My last weekend”.
The following is one example of the pre- and post- presentations given by one student in this
unit.

Pre-presentation: I..... I..... have a happy weekend last week. I got up at
7...... and...... and go to my university festival...... have
lunch...... then talk with my friend,...... I go to part-time job
evening...and... tired. That’s all.

Post-presentation: My name is xxx. [ have...... I had a good weekend last week. I got
up at 7...and went to my university festival at 9. I...when I had lunch,
I saw my friend xxx,...I asked him, “Did you have your lunch?” he
said, “Yes, I have”...... I talk...talked interesting things with him,
talked...We talked about food,...festival food, ate lunch again. I was
happy. In the evening I went to have part-time job, and...and... I had
dinner with my...my boss. I was tired. That’s all.

Two: Phone call/appointment
In this unit, the students practiced direct speech and indirect statement; in other words,
practiced changing direct speech into indirect statement. The unit took three class periods.



The contents of the topic were about how to phone somebody and how to make appointment.
The text contained target phrases, conversation model of a phone call and exercises. It was
requested in one of the exercises to make a short phone call with the beginning given
previously. The teacher asked students to do it in group activity after the text learning. When
the students finished making the short phone call, they were required to do the first
presentation, which was to give a summary of the short phone call. That was to say that the
students needed to transmit the conversation of the phone call to someone. In the next class
period, while correcting the mistakes in students’ speaking, the teacher prepared for the
grammar practice, changing direct questions into indirect statements. Again, the students
were asked to review “Verb Tense and Aspect Chart” (Finocchiaro & Brumfit, 1983, p. 123)
(see Appendix A) before the grammar practice. One of the practices in this unit was done as
below.

First, the teacher said to student A, “Ask student B (a girl) if she has finished the
report”.

Then, student A asked student B, “Have you finished your report?”

Student B answered, “Yes, I have. I have finished my report.”

The teacher to student A again, “Tell me what she said.”

Student A answered, “She said that she has finished her report.”

The teacher gave a correction, not “has” but “had”, and continued to explain to all the
students that when we turn direct speech into indirect, some changes are usually necessary.
When the introductory verb is in a present tense, in present perfect or future, we can report
the direct speech without any change of tense. But indirect speech is usually introduced by a
verb in the past tense. Verbs in the direct speech have then to be changed into a
corresponding past tense. The teacher also gave other examples to show the changes in
different sentence forms. In the final class period of this unit, the students were asked to do
the practice of changing direct speech into indirect. One student asked questions with
different tenses, another gave the answers, and a third transmitted their conversation to the
other students. When finishing this exercise, the students were required again to give the
presentation on the same topic, giving a summary of the short phone call.

Three: Study abroad

In this unit, the students practiced tense-aspect, the present perfect. The unit took three
class periods. This unit let the students practice talking about something about studying
abroad. The focuses were informing, congratulation, and encouraging. The text of the unit
contained target phrases, conversation model, and some exercises. Different from the
previous exercises, the active reading, an English article, which the present perfect was well
used in, was added. It described a Japanese student’s life in America. When finishing all the
exercises in the text, the students were asked to do the first presentation. The topic was “Your
ideas about studying abroad”. In the next class period, the teacher corrected some students’
mistakes in the presentation, especially adding emphasis to using the present perfect to
express the thinking for the presentation. She then explained the present perfect, told the
students that the present perfect links the past and the present by describing an action or state
of being that began in the past and is still going on. She asked the students to check with
“Verb Tense and Aspect Chart” (Finocchiaro & Brumfit, 1983, p. 123) (see Appendix A),
called attention to using the right verb at the right time. After the explanation, the students
followed the teacher to do the grammar practice. The teacher asked the students to read the
article of the active reading in the text again so as to have a further understanding of the
present perfect. Then, the students were asked to retell each other what they had read. The
final, the teacher gave the students two sentences, asked them to finish them. They were

He has borrowed a lot of money from me, so




I feel so happy now, for .
The students tried their best to find the answers to the two sentences. They gave many
different answers to them and almost did not make any mistakes. After the grammar practice,
the students were required to give the presentation again on the same topic with the first time.
The following is one example of the pre- and post- presentations given by one student in this
unit.

Pre-presentation: My name is xxx. [ think...... studying abroad is good.
Because...Because I can see...... different things from Japan. I went
to America last year and...... and I want to....want to study in
America.

Post-presentation: My name is xxx. I think studying abroad is good. Because I
can...can learn a lot of different things. I went to America last year.
I...I have known something about America. I...... I want to...want
to know more...... more. I want to study culture...different culture.
Studying abroad is a nice idea. That’s all.

Four: Future plan/job

In this unit, the students practiced the future forms. The unit took three class periods.
The focus of the contents in this unit was talking about future intentions. In the same way,
when the text learning had been finished in the first class period, the teacher asked the
students to give the presentation on the topic “Picturing yourself in a decade from now”. In
the next class period, the teacher gave the corrections to the speech by the students. Because
of the focus in this unit, there were a lot of exercises relating to the future forms. The teacher
summarized the exercises in the text to make the students practice the parts that the mistakes
were found mostly in the first presentation. Before the exercises, the teacher still asked the
students to review “Verb Tense and Aspect Chart” (Finocchiaro & Brumfit, 1983, p. 123)
(see Appendix A), let the students understand when the future forms should be used. Then
she explained that English uses a number of ways to indicate that an action or event is to take
place in the future, for example, the simple future, the future perfect, the future progressive,
etc. The students were required to do the pair practice, one student asked the questions using
o after school today?” “...... this coming weekend?” “...... after graduation?” “...... when
you turn 50?”. The other gave the answers using the future forms. Lastly, the teacher asked
the students to do the presentation again on the same topic “Picturing yourself in a decade
from now”.

3.3. Date collection

The participants of the data collection were eighteen first-year college students.
Eighteen students were divided into four groups. The data were collected through the
speaking tests, the students’ presentation and the students’ self-assessment.

The students were asked to take the speaking tests two times. Before and after the
experimental course, the students were asked to take the same oral integrative test (see
Appendix C) which contained three parts, A: To test the grasp of grammatical items, B: To
test the speaking ability, C: To test the productive knowledge. There was no prior notice to
the students for the test. Before beginning the test, only five minutes were given for the
students to go through the questions and think over. The answers were given in speaking and
only some key words could be written down. The students of each group began from saying
their names and gave each answer with a clear pronunciation of the question number. The
leaders of the groups tape-recorded everyone’s answers. After finishing the test, the group
members listened to the recorded answers together and wrote down all the answers to the
notebook. Finally, the data were collected and scored by the researcher.



The general procedures for each data of activities of grammar practice were very
similar. For example, activity one, part-time job/weekend, the students were asked to give the
first presentation on the topic of “My last weekend” when they finished the contents in the
text. Before the presentation, the teacher explained to the students that any writing
preparation would not be allowed. Five minutes would be given to think over before
beginning. The presentation should start from telling the student number and the name. Then,
the students moved into groups divided previously by the teacher and gave the speaking
presentation one by one in groups. The leader in each group tape-recorded all the speeches.
After the speaking presentation, all the members in the group listened to the recording of
everyone’s presentation and wrote down all the talk to the notebook. In the next class period,
the teacher corrected the mistakes made by the students in their presentations and led the
students into the activity of grammar practice. After the activity of the grammar practice, the
students were asked to do the presentation second time on the same topic with the first time.
The second presentation was done two weeks later after the first presentation, one week later
after the grammar practice. For the second time, only two minutes were given for the
students to think over without any writing preparation. In the same way, the other three
activities had been done. At the completion of every activity, the data were collected and
scored by the researcher. There were four data for the activities of grammar practice for
analyzing.

The students’ self-assessment (see Appendix B) was used to measure the students’
grammar awareness in speaking. After finishing the experimental course, the students were
asked to do the self-assessment in Japanese.

3.4. Data analysis

Two methods of the data analysis were used in this study. To the oral integrative test
(see Appendix C) and the four activities of grammar practice, the comparative analysis was
used. The data of the oral tests were divided into two subgroups for data analysis purposes:
one was the score before the experimental course; the other was the score after the course.
The results were reported in two ways: the actual number and the percentages. The results
were not looked at by an individual participant. The researcher analyzed the results of the
pre-test by looking at the total of the responses to each items of the data and compared them
to the post-test. The same data analysis was used in the four activities of grammar practice.
The researcher analyzed the results of the pre- and post-presentations and compared them by
looking at the total of the responses to each item of the data. The same items were adopted to
analyze the data of the oral integrative tests (see Appendix C) and the data of the activities of
grammar practice.

To the students’ assessment (see Appendix B), the collected data were transcribed and
categorized in terms of the research questions and the specific assessment items were
matched to mainly answer the one of the research questions.

The results were reviewed item-by-item by the researcher. The same items of data
acquisition were adopted to report the results of the oral integrative tests and the pre- and
post- presentations by the students. They were A. Number of the whole sentences, B.
Number of the whole ungrammatical sentences, C. Number of the sentences of the
grammatical items practiced, and D. Number of the ungrammatical sentences of the
grammatical items practiced. As mentioned, the data of the oral integrative tests and the
activities of grammar practice were reported in two ways, the actual number of responses and
the percentages. The researcher scored the actual number of the items A, B, C and D, and
also scored the percentage of Bin A, D in C.

The results from the students’ self-assessment (see Appendix B) were analyzed
descriptively and reported in three ways: A. Having more confidence in speaking English
than before, B. caring more about speaking grammatically, especially in the correct tenses



than before, C. anything improved in oral English after the experimental course.

4. Results

To analyze the results of the data in this study, first, comparative tables were calculated
for the pre- and the post-oral integrative tests, the pre- and the post-presentations. Next,
figures were used to determine if there were obvious differences between the pretest and the
posttest scores, and between the pre-presentation and the post-presentation scores.

The details of the results (containing the students’ self-assessment) were as follows:

A=Number of the whole sentences.

B=Number of the whole ungrammatical sentences.

C=Number of the sentences of the grammatical items practiced.

D=Number of the ungrammatical sentences of the grammatical items practiced.

The grammatical items practiced=The grammatical items which had been practiced in
the experimental course.

Table 1 displays the data of the oral integrative tests (see Appendix C) before and after
the experimental course. The results indicated that the number of the whole sentences and the
number of the sentences of the grammatical items practiced increased obviously. The score
was (A) from 240 on the pretest to 441 on the posttest, (C) from 169 on the pretest to 312 on
the posttest.

Figure 1 displays the percentages of B in A and D in C on the pretest and the posttest.
The percentage of B changed from 26% before to 19% after; the percentage of D changed
from 31% before to 10% after. These results indicated that the percentage of the
ungrammatical sentences decreased over the three-month experimental course.

Table 1
Oral integrative tests (Participants: 18)
Items Pretest Posttest
A 240 441
B 62 83
C 169 312
D 52 31

Note. Pretest : Before the experimental course.
Posttest : After the experimental course.

Test Test
Post  |{IIIITTITI .81I‘IIIIIIIIII\J.19:‘ na-g Post [ .90 [T .10 1C-D
Pre I[NNI 74 HNNNZ 26 % ~ B Pre |l .69 TN 31 4 rD
0% 50% 100% 0% 50% 100%

Figure 1. Percentages of B and D on the pre- and post-tests.

Table 2 displays the data of the presentations before and after the grammar practice in



activity one, which the topic was “Part-time job/weekend”. The results indicated that the
number of the whole sentences and the number of the sentences of the grammatical items
practiced increased from the pre-presentation to the post-presentation. The score was (A)
from 67 before the grammar practice to 82 after, (C) from 52 before to 64 after. There was no
difference on B between the pre-presentation and the post-presentation. Only the number of
the ungrammatical sentences of the grammatical items practiced decreased from 19 before to
13 after.

Figure 2 displays the changes of the percentages of B in A and D in C in “Part-time
job/weekend”. The percentage of B changed from 34% before to 28% after and the
percentage of D changed from 37% before to 20% after. The results indicated that the
percentage of the ungrammatical sentences of the grammatical items practiced in the activity
decreased obviously.

Table 2
Presentations in “Part-time job/weekend”
Items Pre-Presentation Post-Presentation
A 67 82
B 23 23
C 52 64
D 19 13

Note. Participants: 16 students.

Presentation Presentation
Post IIIIIIIIII.72II‘IIIIIIII6.282‘ wA-B Post |80 ‘IIIIIIIIII\".20" 1 C-D
Pre |66 MM .34% B Pre |63 MY 3744 D
0% 50% 100% 0% 50% 100%

Figure 2. Percentages of B and D in “Part-time job/weekend”.

Table 3 displays the data of the presentations in activity two, which the topic was
“Phone call/appointment”. The results indicated that the number of the whole sentences and
the number of the sentences of the grammatical items practiced increased from the
pre-presentation to the post-presentation. The score was (A) from 85 before the grammar
practice to 109 after, (C) from 32 before to 50 after. In activity two, both the number of the
ungrammatical sentences and the number of the sentences of the grammatical items practiced
decreased obviously. The score was (B) from 49 before to 33 after, (D) from 28 before to 13
after.

Figure 3 displays the changes of the percentages of B in A and D in C in activity two,
“Phone call/appointment”. The percentage of B changed from 58% before to 30% after and
the percentage of D changed greatly from 88% before to 26% after. The results indicated that
the percentage of the ungrammatical sentences of the grammatical items practiced in this
activity decreased obviously after the grammar practice.



Table 3

Presentations in “Phone call/appointment”

Items Pre-Presentation Post-Presentation
A 85 109
B 49 33
C 32 50
D 28 13

Note. Participants: 17 students.

Presentation

Presentation

Post [N 70N 307 wap  Post |WIINIIL74 NI 267
Pre [l .42 %447 58 A4 B Pre .13 "//AAA 88 LSS LAY,

0% 50% 100% 0%

50%

100%

1C-D
+D

Figure 3. Percentages of B and D in “Phone call /appointment”.

Table 4 displays the data of the presentations in activity three, which the topic was
“Study abroad”. The results indicated that the number of the whole sentences increased from
the pre-presentation to the post-presentation, but the number of the sentences of the
grammatical items practiced didn’t increase obviously. The score was (A) from 44 before to
72 after, (C) from 1 before to only 6 after. In the four activities, only the data of activity three
showed no changes on D after the grammar practice. The score of both the pre-presentation

and the post-presentation on D was “0”.

Table 4
Presentations in “Study abroad”
Items Pre-Presentation Post-Presentation
A 44 72
B 9 14
C 1 6
D 0 0

Note. Participants: 17 students.

Presentation Presentation
Post I .81\FIIIIIIIII|!,19 !‘ wA-g Post |IIHINII1.00 I .00
Pre  [INIINN .80 (I 208 B Pre  |IIIHININNN 2.00 THENNININ .00
0% 50% 100% 0% 50% 100%

n C-D
7))

Figure 4. Percentages of B and D in “Study abroad”.
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Figure 4 displays the changes of the percentages of B in A and D in C in activity three
“Study abroad”. Figure 4 displays no obvious changes on the percentages of B and D. The
percentage of B changed from 20% before only to 19% after and D showed no changes. The
results indicated that there were no significant changes comparing the post-presentation with
the pre-presentation over the grammar practice.

Table 5 displays the data of the presentations before and after the grammar practice in
activity four, which the topic was “Future plans/jobs”. The results indicated that the number
of the whole sentences and the number of the sentences of the grammatical items practiced
increased from the pre-presentation to the post-presentation. The score was (A) from 68
before the grammar practice to 108 after, (C) from 43 before to 61 after. The number of the
ungrammatical sentences did not increase obviously, and the number of the ungrammatical
sentences of the grammatical items practiced decreased.

Figure 5 displays the changes of the percentages of B in A and D in C from the
pre-presentation to the post-presentation in activity four “Future plans/jobs”. The percentage
of B changed from 35% before to 24% after and the percentage of D changed obviously from
26% before to 10% after. The results indicated that the percentage of the ungrammatical
sentences of the grammatical items practiced decreased obviously after the grammar
practice.

Table 5
Presentations in “Future plans/jobs”
Items Pre-Presentation Post-Presentation
A 68 108
B 24 26
C 43 61
D 11 6

Note. Participants: 18 students.

Presentation Presentation
Post IIIIIIIIIII.76I‘IIIIIIIII<.24$‘ 1 A-g Post |IIHHININ .90 [IHTINNINN .10 1 C-D
Pre |1 .65 HINNISA .35 A ~.B Pre |INNINN .74 TN .26 7, +D
0% 50% 100% 0% 50% 100%

Figure 5. Percentages of B and D in “Future plans/jobs”.

Table 6 displays the data of the students’ self-assessment (see Appendix B). The
self-assessment was in Japanese, and the students gave their assessments in writing Japanese.
Based on the meaning of the Japanese comments, the results of the three parts were
displayed. The first self-assessment item asked the students if they had been more confidence
in speaking English than before after the experimental course. Among the eighteen
participants, nine (50%) participants distinctly expressed the positive meanings. Four (22%)
participants expressed they had been a little more confidence than before. Five (27%)
participants expressed there was not much different than before. The second item asked the
students if they had cared more about speaking grammatically, especially in the correct

11



tenses than before. The sixteen (88%) participants distinctly expressed the positive meanings
and the two (11%) participants expressed they had cared a little more than before. No one
responded negatively and no one expressed that there was not much different than before.
The final item of the self-assessment asked the students to respond to something that had
been improved in oral English after the experimental course. All the participants (100%)
distinctly expressed the positive meanings.

Table 6

The scores of self-assessment (Participants: 18)

Items Yes A little more Not much different
A 9 (50%) 4 (22%) 5(27%)
B 16 (88%) 2 (11%)

C 18 (100%)

Note. A = Having more confident in speaking English than before.
B = Caring more about speaking grammatically, especially in the correct tenses than before.
C = Anything improved in oral English after the experimental course.

5. Discussion

In this study, the researcher examined the effects of grammar practice in oral English
class, at the same time examined the validity of grammar practice in oral English class to be
able to raise the grammatical awareness of students while speaking.

The first research question asked how the applicable grammar practice in college oral
English class affected the students’ spoken English. The researcher analyzed two kinds of
data to correspond to this question. One was the data of the pre- and the post-students’ oral
integrative tests; the other was the data of the presentations before and after the grammar
practice in the four activities.

The data of pre- and post-students’ oral integrative tests (see Appendix C) were
expected to show the changes of the answers to the two tests throughout the experimental
course. By analyzing the changes in the four items, the researcher could know whether the
students had used more grammatical sentences to the answers than before, how the
percentage of the ungrammatical sentences had changed, especially the percentage of the
ungrammatical sentences of the grammatical items practiced in the experimental course.
Basing on the data results, the researcher knew if the grammar practice in the experimental
course had made the effects on the students speaking more grammatically. The data of the
pre- and the post-students’ oral integrative tests (see Appendix C) revealed that the whole
ungrammatical sentences in all the answers on the posttest decreased to 19% from 26% on
the pretest. Especially the ungrammatical sentences of the grammatical items practiced in the
experimental course decreased dramatically from 31% to 10%, and this decrease effected
directly the change of the final result on the posttest. The grammar practice completed in this
study had affected the students to use more grammatical sentences in their spoken English
throughout the three months’ experimental course.

Each data of the four activities was expected to show the changes after the grammar
practice by comparing the two presentations.

The researcher adopted the data analysis of every activity further to validate the effects
of the grammar practice in the experimental course. There seemed no enough evidence to
show how the changes for the better in speaking grammatically came from the grammar
practice implemented in the course only by analyzing the data of pre- and post- students’ oral
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integrative tests (see Appendix C). The reason was that the students learned the texts and did
other exercises in the textbook besides the grammar practice added specially. This learning
could help improve the students’ speaking, too. In order to get more veracity of the data to
support the research questions in this study, the researcher collected the independent data of
every activity to show directly the changes before and after the grammar practice.

In the same way, the analysis of the contents for the presentations was done in the four
items. The researcher compared with the data of pre-presentation and post-presentation.
Basing on these data results, the researcher knew whether the method done to practice the
grammar in every activity affected the students more to speak grammatically.

Activity one: The results of the data revealed that the grammar mistakes made by the
students decreased when the post-presentation was given. This was because the students
decreased the ungrammatical sentences of the grammatical items practiced in the activity
obviously from 37% to 20%. The practice of the grammatical items in this unit had effected a
change in students’ speaking.

Activity two: The data analysis revealed that the ungrammatical sentences both in the whole
sentences and in the sentences of the grammatical items practiced decreased significantly
after the grammar practice in this unit. The students reduced the ungrammatical sentences of
the grammatical items practiced to 26% from 80% before. And it made the great change in
the percentage of the whole ungrammatical sentences from 58% to 30%. The practice of the
grammatical items in this activity made the students promote a lot to use grammar in the
right ways.

Activity three: Among the four activities, only the results in activity three revealed no
dramatic changes on the two presentations. Although the students did the grammar practice
with great interest and did their best to make the exercises go smoothly, the grammar practice
could not affect the contents of the post-presentation.

Activity four: The data analysis indicated that the percentage of the ungrammatical sentences
of the grammatical items practiced decreased greatly from 26% before the grammar practice
to 10% after. The results revealed the effects of the grammar practice in this activity.

The students’ self-assessment (see Appendix B) corresponded to another research
question, which asked if the applicable grammar practice in college oral English class was
effective for the students to raise the grammatical awareness while speaking. The students
responded the self-assessment descriptively in three items. As reported in the results, over
88% students expressed that they had cared more about speaking grammatically, especially
in the correct tenses than before. The results revealed that the grammar practice in this
experimental course had given the students a clear consciousness that they should speak
grammatically, especially in the correct tenses.

According to Larsen-Freeman (2003), grammar is a skill. Skill acquisition of grammar
takes practice. The practice does not only mean writing practice, it contains oral practice, too.

In this study, the researcher attempted the oral practice for the acquisition of grammar
to emphasize that speaking skills can be improved not only from getting comprehensible
input but from the applicable grammar practice in speaking. The active methods were
adopted to do the oral grammar practice. For example, in activity one, the researcher
explained the using of the past tense to review the input knowledge of the students. She only
asked the students to listen except checking with the Verb Tense and Aspect Chart
(Finocchiaro & Brumfit, 1983, p.123). Then, the researcher led the students into the grammar
exercises. In order to help the students understand why things are the way they are, not only
show the students how things are done, the grammar practice of the past tense had been done
with a lot of actions. The researcher let the students experience the things first. For instance,
she asked the students to close their eyes and allowed a few seconds to pass, then asked them
to open their eyes and guess what she did just now. The result was that the students showed
interest in and did not hesitate to ask the questions in the past tense to their teacher. They
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knew well that things happened just now, and this made them have strong awareness to have
to use the past tense. Following the same way, the students could do the interactive group
activity to talk about actively the things which happened around themselves in the past tense.

With the same idea, the researcher planned another three activities to practice the
grammar. In activity two, the students practiced the direct questions and the indirect
statements. The practice was designed to be done by the students with the real actions, too. In
group work, the students gave much different talk naturally and transformed into the indirect
statements. It not only helped the students generate interest in grammar but also allowed
them to correct the grammar mistakes in speaking to each other. In activity four, the students
practiced the future forms. The researcher used different time markers to plan the practice.
The students were required to imagine their future life and use the time markers to talk freely
with each other. This helped students understand the future forms better and also made the
students feel that learning grammar was not bored.

In the four activities, only the data of activity three showed different results from the
others.

In activity three, the students practiced the present perfect. The researcher planned the
grammar practice basing on the contents of the textbook. The students first were asked to
read an article in the textbook, then to give an oral summary, to retell what they had read. To
read the article could help students understand the use of the present perfect. To give an oral
summary could help students do output practice better. Finally, the researcher planned to
summarize the using of the present perfect by asking the students to finish the two sentences.
Although the grammar practice done in this activity went smoothly and the students seemed
satisfied with the exercises, the data results of the post-presentation revealed that the
grammar practice could not affect the contents of the post-presentation later. The present
perfect was almost not used when the post-presentation was given. The topic of the
presentation was “your ideas about studying abroad”. One reason of this result can be
considered that the topic might not be very easy to connect with the present perfect.

The data results of the four activities revealed that most of the methods to practice the
grammar in speaking in the experimental course had effects on the students to improve their
spoken English over the grammar practice. These results fit in the total data results of the
students’ oral integrative tests. According to the results of the students’ assessment (see
Appendix B), the grammar practice had made the students recognize that they should express
themselves in English grammatically, not only in some words, in order to be understood by
others. This indicated that the grammar practice had raised the grammatical awareness of the
students while speaking in English.

If the grammar mistakes made by students in speaking become fewer and fewer,
students are surely evaluated to have been improving the speaking level. The results of this
study suggest that the applicable grammar practice in oral English class can improve the
speaking ability of college students by reducing their mistakes in grammar.

6. Conclusion

Two conclusions can be made from this study. One is that the speaking level of college
students can be improved by continuing to do grammar practice in oral English class, even
for those who lack grammar in spoken English. The other is that grammar practice in oral
English class is an effective method for raising the grammatical awareness of students while
speaking. The two conclusions demonstrate that it is necessary and important to train the
college students to do more intentionally-added grammar practice in oral English class.

The results of this study indicated that the grammar practice in oral English class made
the students have the confidence to speak more grammatical sentences in speaking than
before. If the grammar practice can be continued, further advantageous effects can be
expected. There are many factors affecting the grammatical awareness of students. The data

14



results in this study showed that the grammar practice in speaking was an effective method
for raising the grammatical awareness of the students. All these reveal that college students
need practice in speaking to make their knowledge of grammar rules into use.

The following limitations should also be considered in this study. First, it had the
limited amount of data. The participants for the data collection were only eighteen students.
However, it is an appropriate number for a college oral English class. Maybe the data can be
indicated not much enough for validating the evidence of the study. Second, the experimental
course lasted only for about three months. The effects of the grammar practice completed in
the experimental course may be better to be under longer-term examination, and better to be
compared with others in different teaching activities. Third, it may be better to get the data of
the individuals’ performance to evidence the effects further. With the limitations, however,
this study still gives valuable recommendations for future research. The results of this study
reveal the necessity and the importance of the research on the effects of grammar practice in
oral English class. Researchers should give more emphasis to the study in this field so that
more effective grammar practice can be expected to be adopted in college oral English class.
This study is hoped to contribute to improving the speaking ability of college students.
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Verb Tense and Aspect Chart
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Na072,0 L e a1at) Eurof ur I

AMOUYSI[EUY SulApnis 31,9

ERITTINE |

¢ SUTUIOUI [[2 SUI0P U3 NIDA JARY IR Ay
JBuuzow [z suop noA saB 1R A

<

YOO[2,0 (] LTIy AW paysem] wre (|

‘L vedn a8 sdempe] ‘s3x

we

IaseY wsedoquur
U0 SUI0F Sean BTl A1ATOE Ue PAANUISIUL IRY) JUSAI U = E
ATUNY IEaU A1 Ul pareadas

e AELL uuu.t...._m Juasaud Yl JO UDIDE JY[ MOU O] UDLE]
guar aassaaBord joepad wuesard g0 jepad wuesard = e

papadirasaad aadse vopeinp - §

-asua) 1sed

3 10 JuRsaud ) Jedipul o WM} jmod Jjpads U0 = Y

| 'SIL] AURTH
03U} wadq daEy | wd g-1
us } N
\CLUSNESESS b e
-
"ARpPIISIA “BUne 313
252U R | s I PAIES oH
(Aepraisag)

(Finocchiaro & Brumfit, 1983, p. 123)

17



Appendix B
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Appendix C Oral Integrative Test

A: To test the grasp of grammatical items

1. Use the words ‘have lunch’ in these sentences,
It’s noon. I'm now. Yesterday I at noon, too. I usually
at noon every day.
Use the word ‘finish’ in this sentence,
I know the content of this novel, because I reading it.

2. Ask one of your classmates how old he/she is.
Ask someone whether he/she knows Harry Potter.

3. Combine sentences
That man is my uncle. He’s talking to the Mary.

4. Give the paired sentence
Mary reads every day.  The boys study every day.
Mary is going to read later. The boys .

B: To test the speaking ability

1. What did you do yesterday?
2. What are you going to do tomorrow?

3. Do you think you are a good student? Why?

C: To test the productive knowledge

1. Tell about your aspirations for the future
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Using Songs in Elementary School
English Activity Classes: A Study of Effectiveness

MASAKI, Katsuhiko
Nakasaki Elementary School
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1. Introduction

Since 2011, the Ministry of Education, Culture, Sports, Science and Technology
(MEXT) have introduced English Activities into the fifth and sixth grade curriculum at all
elementary schools, allocating one lesson period per week to such study. Although several
problems have emerged regarding conducting the curriculum in a classroom environment,
teacher and researcher efforts certainly seem to have borne some fruit, by virtue of
implementing an English education environment and gradual improvements in methodology
(MEXT, 2014; Naoyama, 2012). According to the handout for the Expert Committee on
English Education (the third stage), reported by MEXT (2014), 76% of fifth and sixth
graders agreed that they like learning English and 91.5 % agreed that they wish they were
able to use English. In addition, 80% of junior high school students reported that what they
had experienced in foreign language classes in elementary school had helped them to learn
English during junior high school. From the junior high school English teacher’s perspective,
78% place a high value on improvement in terms of students being attracted to a foreign or

alien culture, familiarity with English sounds, motivation to communicate in English, and
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listening ability in English (MEXT, 2014).

However, other researchers (e.g., Otsu & Torikai, 2002) have negatively evaluated the
introduction and development of English education in elementary schools in Japan. These
researchers insist that students should instead learn more Japanese and thereby develop their
native language literacy. Other studies have suggested that the premature introduction of
English activity classes in elementary school and shortfalls in the educational environment,
such as the absence of proper English teachers and materials, cannot nurture student
motivation for L2 learning. They have proposed that there should be more discussion of the
value or meaning of foreign language education and communicative ability for elementary
school students (Ichikawa, 2004; Torikai, 2006).

More recently, some teachers and researchers, such as Kagata (2013), Yoshida (2014),
and Hatae (2014), have asserted that the English teaching materials used widely in Japan are
not adequate for the perceptional levels of fifth and sixth graders as they enter adolescence.
They insist that the current material seems to be at a lower level than student ability requires
and that students therefore appear to be playing with the materials, rather than learning, in
their English classes. To address this shortfall, they have advocated the introduction of more
complex material, such as letters and phonics, into English classes.

The author has also been concerned that the content level of MEXT-recommended
English teaching materials and activities, e.g., games, chants and songs, and TPR (Total
Physical Response) activities, generally do not match the perceptional stage of fifth or sixth
graders in elementary school. As 11- and 12-year-old students show remarkable increases in
abstract and analytic perception, and are interested in reading and writing, some might be
dissatisfied with English activities due to the lack of systematization of methods to meet
student levels. Thus, the use of chants and songs to help students learn English does not seem
effective, as the teaching methods used are not suitable for fifth and sixth grade students.

In light of this, the purpose of this study is to explore better methods of using songs for
sixth graders as their logical thought deepens and their preadolescent sensitivity increases.
This will be achieved by researching the extant literature and reviewing current practices in
educational song use. With regard to methodology, the author taught an English song, Take
Me Home, Country Roads, sung by John Denver (1971), in elementary school English
classes. The aim of the song was to nurture student motivation and communication skills in
English activity classes and to help students understand American culture. Students were
asked to verify the effectiveness of this technique, by answering questionnaires both during

and after the song was taught.
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2. Literature Review

Listening to songs from the TV or radio, at home or in the car, is an everyday activity.
On the streets, many people can be seen listening to their favorite songs on a musical device
or handset (e.g., an iPad). Occasionally, we may sing along to a song from a music program
on TV or to a car stereo, enjoy singing in a karaoke place, or go to a concert. In elementary
or junior high school, students enjoy taking music classes two or three times a week.
Students sometimes sing their school song at a meeting or ceremony. From ancient times to
the present day all over the world, songs have made people happy and joyful or have calmed
their sorrow as an everyday occurrence. Moreover, singing songs has been used as a way to
continue cultures, to convey information, or even to rule people (Levitin, 2009; Umemoto,
1999; Washino, 2008).

2.1 Relationship between Language and Song

There is no culture without language and music. Patel (2008, p. 355) states that from an
evolutionary standpoint, language and music are peculiar phenomena, because they occur
only in human beings. The relationship between language and music comprises a human
characteristic (Patel, 2008). Darwin (1879, p. 639) states that, “musical sounds afforded one

of the bases for the development of language.” Moreover, several researchers have
investigated other species’ song-like behaviors, such as bird song or whale song, but have
found that those songs are quite distinct from each other in both function and form (e.g.,
Darwin, 1879; Gardner, 2004; Harley, 2008; Masataka, 2001; Umemoto, 1999). These
characteristics of human songs that differentiate them from other species’ songs, promote the
development and utilization of human language. As Harley (2008, p. 3) states, “language is
an essential part of what it means to be human, and sets us apart from other animals.” He
also mentions that “language is a communication tool which only belongs to human beings.”
The process of language acquisition in infancy from the psychological viewpoint can clarify
what is stated above more specifically.

Infant language development is often said to have its origin in song, and thus,
“awareness of song gradually makes it possible to think things in a highly logical manner”
(Masataka, 2001). For instance, it is possible to say that newborn babies seem to perceive
language as a sort of music (Levitin, 2009; Masataka, 2001). Noting that children, unlike
adults, live in a play-centered world, Umemoto (1999, p. 2) insists that singing serves as a
very important nutrient of the mind, requisite to their lives and growth.

Taking mother-infant interaction as an example, babies are said to love music by nature,
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and acquire their language through musical interaction with mothers. That is, mothers tend to
talk to their children in wide pitch ranges, repetitive rhythms, and clear emotional and
instructive (knowledge-giving) content (Levitin, 2009, p. 143). Infants listen to their mothers’
talk not as talk but as music (Levitin, 2009; Masataka, 2001). It is not an exaggeration,
therefore, to say that infants, as well as children, grow and develop language through song.

Songs seem always to have been utilized for children’s learning. Levitin (2009, p. 144)
states that “in all cultures that have a number system, children have counting songs, rhyming
ditties, to help them learn their number line by rote. In our culture these can be partly sung
and partly spoken, and they typically do double duty to train motor coordination as in
jumping rope songs.” Other research also mentions that songs have been utilized in
children’s play or learning, such as counting songs, rhyming ditties, rope jumping, or
skipping (e.g., Levitin, 2009; Masataka, 2014). Even if children do not use songs for certain
activities, they use song-like tone utterance with gradual pitch shift and rhythm to chant
numbers or lines of words. For instance, in Japan when students learn a multiplication table,
they tend to intone in a duple meter.

As far as the descriptions above are concerned, the relationship between songs and
language acquisition for fifth and sixth graders who are approaching pre-puberty has not
been discussed due to lack of previous research; however, the studies have proved songs to

be essential to infants’ and children’s lives.

2.2 Song Effects from the General Viewpoint of Teachers and Educators
In the elementary school English classroom, English songs are thought to be effective

materials by virtue of their familiarity and simplicity. The effects classified into four groups

by the author (Masaki, 2014) are as follows:
The effects of using chants and songs can be categorized into four groups: (1) an
emotional effect, which reduces students’ antipathy toward learning a foreign language
and motivates them to participate in language classes (e.g., Kanamori, 2007; Phillips,
1993; Slattery & Willis, 2001); (2) a memory retention effect, which enhances learners’
memory for language using the power of rhythm (e.g., Brewster & Ellis, 2002; Curtain
& Dahlberg, 2004; Graham, 2006); (3) a prosodic effect, which helps students improve
their pronunciation, rhythm, or intonation (e.g., Curtain & Pesola, 1994; Yamane,
2001); and (4) an authentic use effect, which helps students understand the L2 culture
on the basis of information gathered from the song’s authentic background (e.g., Blaz,
1999; Kinugasa, 2003).
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Thus, the effects of using songs have been widely demonstrated; however, most of the
research has been presented from the English teachers’ and educationalists’ empirical point
of view. Opinions from psychological research arguing the relationship between L2

acquisition and use of songs for children tends to be limited but will be presented below.

2.3 Psychological Perspectives on Song Effects

Reviewing the previous research in the area of psychology, several interesting and
useful details were found. Ikari (2011, pp. 161-162) states that language acquisition for
young learners proceeds from a holistic to an analytic process. Thus, to acquire effectively a
practical use of English, teachers should consider the methodology, encouraging students to
listen to English at a natural speed as much as possible, along with pausing between large
meaning chunks, and using the rhythms of Jazz Chants or other songs.

This study presents a very important piece of instruction; that is, when teachers use
songs and chants to teach English, they should help students grasp the overall picture of the
song first. Even when they teach meaning, teachers should teach the meanings chunk by
chunk rather than word by word, in sizes that can be understood by students (Masaki, 2013).
Interestingly, however, another psychologist holds a different opinion from that which
supports the relationship between music and language. Gardner (2004) is skeptical about the
relationship, suggesting that “like language, music is a separate intellectual competence, one
that is also not dependent upon physical objects in the world” (Gardner, 2004, p. 122). He
insists that “both musical competence and language competence rely on the oral-auditory
system; although, as it turns out, they do so in a neurologically distinct way.”

One of the most powerful psychological effects of song is the memory retention effect.
For instance, Levitin (2007, p. 156) emphasizes that “the songs are not remembered verbatim,
word for word.” Learners first remember broad outlines using multiple constraints such as
rhyme, rhythm, accent structure, melody, and clichés. “This is a much more efficient use of

memory than pure rote memorization of the words, using up further mental resources.”

2.4 Hypothesis and Research Questions

Given the above discussion, this research hypothesizes that the introduction of
age-appropriate songs, suited to students’ cognitive and mental stages, could be an effective
method of learning English and that, in order to prepare appropriate song material,
consideration should be given to several aspects of song selection, such as content, tempo,

rhythm, and pitch range. The present study was conducted to test these hypotheses and the
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following two research questions (RQs) were addressed:
RQ1: What types of song are favored by sixth graders for use in English activity
classes?
RQ2: What effects do students recognize when a song such as Take Me Home, Country

Roads is introduced in English classes?

3. Practice
3.1 Participants

Participants in the study comprised 98 Japanese sixth graders from three elementary
school classes, with 56 boys and 42 girls. In this school, English has been taught to all
students for the past 11 years, and the school uses its own curriculum for English activity
classes. The English activity class is taught by the homeroom teacher, aided by an American
Assistant Language Teacher (ALT). The class is conducted once a week throughout the year,
except during school events such as the athletics carnival or school concert; this means that
students have approximately thirty 45-minute English class periods per year.

In this school, from the first to the fourth grade, students do not learn English reading or
writing. The reason for this is that teachers have found that many students began to lose
interest in learning English once reading and writing was introduced and felt that too much
reading and writing in English was a burden on younger students. Thus, students do not start
reading or writing until they are fifth graders and teachers take care that students do not
come to dislike English reading and writing in this school. The English activity curriculum of
the first to fourth grades mainly comprises activities such as songs and chants, games, Total
Physical Response (TPR) activities, arts and crafts, interactive interviews, and tours of the
school facilities. In fifth and sixth grade, more conceptual content is added to the curriculum,
such as basic phonics, numbers up to a million, and composition of skits or role-plays.
However, even at this stage teachers do not force students to read or write, but instead merely
encourage them to do so.

As this school plays an important role as a pilot study school in the region and
prefecture, parents and students have consented to use of student data as long as their privacy
and personal data are protected. They submitted a consent form and agreed for the data to be
used in this study; the study was thus conducted ethically. An overview of the English

activities curriculum for the school is shown in Table 1 below.
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Table 1
General Outline and Content of English Activities

Weekly class taught by homeroom teacher and native English
speaker; chants or songs for the first 10 to 15 min. of the class.

First and Chants and songs, reading picture books, games, Total Physical
second grade | Response (TPR) activities, crafts

Third and _Chantg and songs, role-plays, intera'cFiye activifcies with
Content fourth grade mter_wews or tours of the school facilities, learning about

foreign cultures

Fifth and Speeches in English, composition of skits or role-plays, asking

sixth grade | questions, differences between Japanese and foreign cultures

General outline

3.2 Study Preparation
3.2.1 Selection of song: “Take Me Home, Country Roads”

First, in order to choose a song, students were asked to vote for their favorite two songs
from a choice of eight and to provide brief explanations for their choice. If selection proved
difficult, students were allowed to choose only one song. The eight songs were selected by
the author from several documents and CDs: Jugyo de tsukaeru eigo no uta 20 ‘Twenty
songs available in English classes’ (Inoue, et al., 2001); Shougakko eigo katsudo aidea banku
songu gémush( ‘The idea bank of elementary school English activities, songs and games
collection’ (Higuchi & Kinugasa, 2004); Wee Sing America (Beall & Nipp, 2002); Eigo no
uta de eigo zuki ni suru hayawaza 30 ‘Thirty methods for making students like learning
English using English songs’ (Nakajima, 2000). Songs were selected by considering several
factors, such as familiarity to students, frequency of refrains, and simplicity of words.

As a result, Take Me Home, Country Roads was chosen by the students. The results of
voting and a brief description of the characteristics of the eight songs are shown in Figure 1,
Table 2, and Figure 2 below.

Take Me Home, Country Roads

I've Been Working on the Rail Road
LetItBe

Do-Re-Mi

Old Texas

Yellow Submarine

Sing

Edelweiss

0 10 20 30 40 50 60 (n)

Figure 1. Ranking and percentage of songs according to student votes.
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Table 2

Results of Voting and Overview of Song Characteristics (N=171, Number of Votes)

rank name sang by or in votes % time key tempo (BPM)
1 Take Me Home, Country Roads  John Denver 50 292 4/4 A 1=86
2 L‘;eagee” Workingonthe Rall ¢ <ong (Wee Sing Americ) 39 228 44 G J =75~ 150
3 LetltBe Beatles 32 18.7 4/4 c =18
4 Do-Re-Mi Sound of music 17 99 44 Bb 1=72
5 Old Texas folk song (Wee Sing America) 12 7.0 4/4 F 1=120
6 Yellow Submarine Beatles 10 5.8 4/4 C J=114
7 Sing Carpenters 9 53 4/4 D J=75
8 Edelweiss Sound of music 2 12 34 Bb J=42

Note. BPM = beats per minute. I’ve Been Working on the Rail Road has accelerando tempo changes.

Cc2 C3 C4
rank name pitch range
1 Take Me Home, Country Roads ° — E3 ~ F#d — [
2 I've Been Working on the Rail Road ® —D3 ~C4i—> @
3 LetltBe o E3 ~ A4 - @
4 Do-Re-Mi ® —Bb3 ~Bhb4—> @
5 Old Texas [ ] — C3 ~ D4 — °
6  Yellow Submarine ® — D3 ~D4—> @
7  Sing ® —~G3 ~ G4i—> o
8  Edelweiss ((®) = Tenor) () <« D2 ~C3— (o) ® «—D3 ~ C4—> @

Figure 2. Pitch range of eight songs visualized with keyboard and lateral indication.

Although the results of the vote require reexamination in a further study, student tastes
in music for English materials might include three characteristics: familiarity, simplicity, and
bounciness (liltingness). Relevant to the study is that students were planning to perform the
end title song from the animation Mimi wo Sumaseba ‘Whisper of the Heart” at that year’s
school concert. This song borrows its melody from Take Me Home, Country Roads and sets it
to newly written Japanese lyrics. Thus, the song was very familiar to the students. One
student stated that she chose this song because her mother liked the original (Take Me Home,
Country Roads) very much and used to sing it when she was young. Some other reasons for
the choice of song from students’ comments are as follows:

a) | can sing to the rhythm of the song as it is a song with a light tempo. The song seems

to be familiar to every student.

b) The Japanese version is the ending-title song of my favorite movie and my father told

me that this song was the original. As | do not know the original lyrics in English, 1°d
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like to sing this song.

c) I like the rhythm and melody and this song seems to be easy to learn. | don’t think |

would get fed up with learning this song.

On the other hand, the songs that ranked low in sixth graders’ choices seemed to share
certain features such as being down tempo or low key, despite being well known to students.
For example, The Carpenter’s Sing, a world famous pop song, has a tempo of 75 BPM,
which is not very slow, but the use of many whole notes may give the piece a down tempo
flavor.

3.2.2 A Brief description of “Take Me Home, Country Roads”

Nakajima’s article below may help listeners to understand the background and context
of the song and to imagine the nostalgia of hometown leavers or migrant workers in the
United States.

Take Me Home, Country Roads sung by John Denver, Olivia Newton-John, and other

singers became a big hit in the 1970s. It gave a picture of people’s lives in the State of

West Virginia with its view of the mountains, streams, and coal-mining towns. The state

has mined the second most coal in the United States of America and the coal has been

used to supply most of the electricity in the eastern part of the USA. In the State of West

Virginia, there is no typical industry apart from coal-mining and the average household

income is third from the bottom in the USA. Thus, the people lead a simple life and the

voters’ concern is to protect the coal-mining industry. This has a direct effect on
stimulation of the economy and job security (Nakajima, 2014; partially picked up from

The Yomiuri Shimbun and translated by the author).

The song consists of six parts and follows the typical sequence of verse, bridge, and
chorus: verse 1 — chorus — verse 2 — repeat chorus — bridge — repeat chorus. This
popular John Denver folk song has a tempo of approximately 86 beats per minute (BPM).
The arpeggio of the backing folk guitar and the banjo accompaniment create an up-tempo
feeling. Moreover, the chorus harmony with a female vocalist increases the jauntiness and

clarity of the song.

3.2.3 Use of ICT devices and a Web environment
Throughout 35 years of elementary school teaching experience, the author has observed
how pictures and videos enhance student motivation and aid concentration and memory

retention. Consequently, pupils can reach a deeper understanding than they would otherwise
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have done. For this reason, the author developed two ICT devices for use in the song practice.
First, the author prepared a self-made Orientation Video Clip. Secondly, the author created an
Automatic Lyric Erasing System (ALES), used to delete song words from the screen
(Yoshida & Nozawa, 2014). The Orientation Video Clip was edited using Adobe Flash
Player and the animation in the clip was created using Flash Maker 3, a flash animation
authoring software. As the animation on the screen showed specific items (e.g., mountains, a
coal mine, a river, roads, cars, a bottle of liquor, a radio) as well as different types of people
(e.g., coal-miners, drivers, and rafters), the main purpose of the animation clip was to help
students understand the outline and background of the song.

The ALES was developed to help students concentrate on learning and memorizing the
song lyrics. To develop this material, Hakuban-sofuto ‘Whiteboard Software,” a free
handwriting presentation software, and AmaRecCo, a free video capture software, were used.
First, the author used Hakuban-sofuto to write the lyrics. Then, while these lyrics were
playing on the computer screen, the author erased words, which gradually disappeared from

the screen. Figure 3 shows this process in progress.

I hear her vo in the mo - hour / she calls me. /
The radio rem ne / of my far away. /

Driving down th "/ 1getan /

that I should have L ome/ yest. =sterday. /

Figure 3. Automatically erasing song words from the screen using the ALES (bridge part).

The ALES procedure was conducted in classes as follows:

First, students were taught the meaning of the stanza of the day, and were then
encouraged to practice reading the stanza twice. Next, students were asked to sing the stanza
four times. While they were singing, letters were gradually and partially erased from the
screen. Finally, by the end of the fourth turn, the letters had completely disappeared. This

device helped students to memorize the lyrics.

3.3 Practice Procedure
The practice took place over six lesson periods and was mainly aimed at nurturing
student motivation and communication skills in English activity classes and helping students

understand the L2 culture and Industry of America. Song lessons were conducted in the
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second term of 2012 and each practice period lasted between 15 and 20 minutes. The
remainder of the class was conducted as usual and included activities such as English
speeches or composition of skits and role-plays.

From the second to the fifth day of the practice, students learned the meaning and
pronunciation of lyrics and then practiced singing stanza by stanza, using the ALES. At the
end of class, students were asked to write comments on a learning sheet. On the final day of
practice, each class of students entered a song contest. A general overview of the practice is
shown below in Table 3. The reading practice routine of each stanza is shown in Table 4.

Table 3

Overview of Practice and Beginning of the Stanza

Day Procedure Beginning of the target stanza of the class

1 Voting and selection of the material song.

Watching the animation and imaging the story.

2 Understanding and practicing of the chorus part.  ‘Country roads, take me home ...

3 Understanding and practicing of verse 1. 'Almost heaven, West Virginia ...'

4 Understanding and practicing of verse 2. ‘All my memories gather ‘round her ...
5  Understanding and practicing of the bridge. 'I hear her voice, in the mornin‘she..."
6 Entering a song contest in each class.

Voting for the best singer in each group.

Note. The teaching of the stanzas follows the order chorus — verse 1 — verse 2 — bridge.

Table 4

Procedure to Understand the Meaning of Lyrics and Practice Singing

Step  Procedure of understanding the meaning of lyrics and practicing singing frequency
1 Listening to the stanza from CD by pointing at words. two times
2 Listening by underlining unknown words on a learning sheet. once
3 Listening by underlining difficult pronunciation words with wavy lines. once
4 Learning the meaning of the stanza and writing comments.

5  Repeating the verse after the ALT sentence by sentence. two times
6  Reading the verse for themselves in unison. four times

Note. ALT = Assistant Language Teacher.
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4. Results
4.1 Comparison of Self-assessment Scores for Enjoyment, Understanding, and
Retention

Table 5 shows the results of self-assessment from students after each lesson from the
second to the fifth practice period. In total, data from 83 out of 98 sixth graders were
included in the final assessment. Exclusions were due to absence from school. Students
learned the song in the following order: chorus, verse 1, verse 2, and bridge (See Table 3).
A five-point Likert scale was used to evaluate how students felt about participating in this
class in terms of enjoyment, understanding, and retention. Thus, strongly agree was coded 5,

agree = 4, neither agree nor disagree = 3, disagree = 2, and strongly disagree = 1.

Table 5

Students’ Self-assessment from the Second to the Fifth Day

chorus verse 1 verse2 bridge
N M sb M SOD M SO M SD
I enjoyed singing. 83 418 084 410 099 348 108 375 107
| understood the meaning. 83 347 102 357 101 330 114 358 098
| learned the stanza by heart. 83 358 092 333 117 258 110 288 110

Generally, the results suggest that students enjoyed learning the chorus part and verse 1
(mean enjoyment scores: chorus part = 4.18; verse 1 = 4.1). However, the scores for verse 2
suggest that students might have had some trouble with meaning and were starting to lose
interest by the fourth day of practice (MVerse 2: enjoyment = 3.48; understanding = 3.3;
retention = 2.58). While the results for verse 2 indicate a decline in student motivation, mean
scores recovered on the fifth day of practice.

In order to present a detailed explanation for these changes, the differences that
occurred between the chorus and bridge parts were tested using Friedman’s test. This was
used because the assumption of hormality could not be verified and the sample size for each
group was too small. In the presence of a significant overall test, follow-up pairwise
comparisons were performed using the sign test, with p-values adjusted using the Bonferroni
correction to maintain an overall 0.05 comparison rate. In this case, however, each p-value
should be compared to 0.05/6 = 0.0083. Tables 6 to 8 below show the results of these tests.
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Table 6

Mean Rank for Friedman's Test

Mean Rank enjoyment understanding retention
chorus 2.92 2.45 3.11
versel 2.77 2.62 2.82
verse2 1.95 2.25 184
bridge 2.37 2.67 2.23

Table 7

Test Statics for Friedman's Test

Test Statics N Chi-Square df p
enjoyment 83 44.009 3 .000
understanding 83 7.899 3 .048
retention 83 69.610 3 .000
Table 8

Multiple Comparisons Using Sign Test with the Conservative Bonferroni Approach

versel verse2  bridge verse2 bridge bridge
chorus chorus chorus  versel versel verse2

z value -1.389 -5.041 -3.096 -4.854 -2.454 -2.688

enjoyment P -v_alue 164 .000 .002 .000 .013 .006
sig. different X O O O X @)
r - .55 34 .53 - .30

z value -0.737 -1.010 -1.225 -1.803 -1.000  -.2.626

. p -value 461 312 220 .070 1.000 .008

understanding L

sig. different X X X X X O
r - - - - - 29

z value -2165 6326  -4503  -5.663  -3467  -2433

etention p-value 029 .000 .000 .000 .000 014
sig. different X O O O O X
r - .70 .50 .62 .38 -

Note. sig. different = significantly different, o = statistically significant, x = not statistically
significant.

Friedman’s test for comparison of enjoyment resulted in » (3) = 44.009 and p < .001.
The stanza indicating the lowest agreement in enjoyment was verse 2. Multiple comparisons
indicate that students enjoyed the chorus, verse 1, and the bridge more than verse 2, but there
was no significant difference between the chorus and verse 1, or verse 1 and the bridge.
Friedman’s test for comparison of understanding resulted in »*(3) = 7.899 and p < .048. The

stanza indicating the lowest agreement in understanding was also verse 2. Multiple
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comparisons indicate that students understood the bridge part more than verse 2, but there
was no significance among other comparisons. Friedman’s test for comparison of retention
resulted in »* (3) = 69.610 and p < .001. The stanza indicating the lowest agreement in
retention was verse 2. Multiple comparisons indicate that students memorized the chorus and
verse 1 more than verse 2 and the bridge, but there was no significant difference between
retention of the chorus and verse 1, or verse 2 and the bridge.

To summarize these results, students could enjoy English classes, even though they
could not completely understand the meaning of the song lyrics. In addition, students thought
that they could enhance memory retention through learning English songs. That is, in the
results showing understanding, there was no significant difference between the chorus and
verse 2, the chorus and bridge, and verse 1 and verse 2. On the other hand, in the enjoyment
results, there were considerable differences between the chorus and verse 2, the chorus and
bridge, and verse 1 and verse 2. This means students enjoyed the chorus part more than verse
2 or the bridge part and enjoyed verse 1 more than verse 2, even though they were not aware
of which part they understood better. Moreover, in the results regarding retention, there were
differences between the chorus and verse 2, the chorus and bridge, and verse 1 and verse 2.
This means students felt that they could memorize the words to the song in the chorus more
effectively than verse 2 and the bridge, and memorize verse 1 more than verse 2, although
they were not aware of which part they understood better. One possible reason is that the use
of a song boosted student enjoyment of the English activity and their ability to memorize the
song lyrics. Thus, the present study shows that the effects of using songs in elementary
school English activity classes come down to two points; enhancing enjoyment of the

English class and strengthening students’ memory for words or sentences.

4.2 Student Opinion on the Final Day of Practice

On the sixth and final day of practice, the author administered a self-assessment
questionnaire to 98 students. Due to incomplete answer sheets, only 91 valid responses were
used in the final assessment. The questionnaire included 20 items classified into four effects
of song/chant use in L2 English classes: (1) emotional effect; (2) memory retention effect;
(3) prosodic effect; and (4) authentic use effect. As mentioned in section two, these effects
were classified by the author, reviewing earlier literature (Masaki, 2014). As in the previous
questionnaire, a five-point Likert scale was used to evaluate these effects from the students’
perspectives. Students were also asked to write comments on the back of the questionnaire

sheet if they finished early and had time to write.
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The emotional effect was further subdivided into five groups—(a) motivation, (b) interest,
(c) liking, (d) confidence, and (e) sense of unity—and 12 questions on emotional effects were
allocated to each group. In order to classify the subdivisions, the author referred to several
pieces of literature, such as Eigo no uta de eigozuki ni suru hayawaza 30 [Thirty methods for
making students like learning English using English songs] (Nakajima, 2000), The primary
English teachers guide (Brewster & Ellis, 2002), Jugyo de tsukaeru eigo no uta 20 [Twenty
songs available in English classes] (Inoue, Kitahara, Kubono, Tajiri, Nakajima, &
Minoyama, 2001). For example, Brewster & Ellis (2002, pp. 162-163) mention that songs
and chants “are motivating and fun and help develop positive attitudes towards the target
language” and “can encourage a feeling of achievement and children’s confidence.”
Nakajima (2000, p. 22) states, “Children like singing songs by nature. Thus, teachers should
make use of this advantage if they want students to become proficient in English.” He also
argues that the introduction of songs into English classes can create a sense of unity in the

classroom (p. 22). The classification and results are shown in Table 9 below.

Table 9
Students’ Self —assessment in Terms of Song Effects on the Sixth Day (n = 91)
Question M | SD
- | have been motivated, as | understood the meaning of the song. 323 | 116
(a) motivation - — -
| practiced singing for myself outside class. 295 | 143
| want to be able to read English. 416 | 119
(b) interest | want to be able to pronounce English well. 378 | 134
| want to sing other songs. 356 | 137
(1) emotional Singing the song made me feel good. 346 | 124
effect (c) liking Singing the song made English a familiar language to me. 316 | 111
I looked forward to English class. 303 | 119
[ [ i i 264 | 128
(d) confidence I ga!ned confidence !n speaking Epghsh. . .
I gained confidence in understanding difficult sentences in English. 257 | 115
ingi ' 332 | 117
(¢) sense of uniy S!ng!ng made me feel thg unrty'of the class.
Singing made me feel united with teachers and close to teachers. 269 | 117
Lyrics and melodies were sometimes recollected. 398 | 117
ins rei iliarity wi i 389 | 102
(2) memory retention effect Mz_any refrains reinforce the famlllgrlty with English.
| sing the song to myself unconsciously. 365 | 136
Singing helps me learn English by heart. 301 | 114
iation i ish i 314 | 107
(3) prosodic effe My pronunciation in English |mproveq : .
| have become confident at pronouncing English aloud. 310 | 115
| have become interested in the USA, as | have learned about o7t | 13
(4) authentic use effect Anerican life and culture. ' '
| had a feeling of being in America, when | sang the song. 211 | 11
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Mean scores of more than 3.5 were given for all three items in the interest category: (1)
emotional effects; | want to be able to read English (M = 4.16; SD = 1.19); | want to be able
to pronounce English well (M = 3.78; SD = 1.34); | want to sing other songs (M = 3.56; SD =
1.37). Three out of four items in the memory retention effect category also had an SD of
greater than 3.5; Lyrics and melodies were sometimes recollected (M = 3.98; SD = 1.17);
Many refrains reinforce the familiarity with English (M = 3.89; SD = 1.02); | sing the song to
myself unconsciously (M = 3.65; SD = 1.36).

The results suggest that songs are not always effective for all emotional aspects in
English classes. Exploring five emotional effects revealed that songs could enhance students’
interest in particular. Many students reported wanting to learn more English; however, not so
many students practiced singing autonomously. Some students wrote in their questionnaire
that they thought they needed more practice, but they did not practice in reality. This
suggests that songs do not always motivate students to learn English of their own will.
Teachers might need to use other methods to enhance motivation. Moreover, when it comes
to the remaining effects—the memory retention effect, prosodic effect, and authentic use
effect—the memory effect is found to be the most powerful and helpful function of songs, as
many researchers and teachers have previously insisted, and as the results of the present
study have demonstrated.

On the other hand, items that had mean scores of lower than three included: (d)
confidence of (1) emotional effects; | gained confidence in speaking English (M = 2.64, SD =
1.28) and | gained confidence in understanding difficult sentences in English (M = 2.57, SD
= 1.15). They also included two items from (4) authentic use effect; | have become interested
in the USA, as | have learned about American life and culture (M = 2.77, SD = 1.33) and |
had a feeling of being in America, when | sang the song (M = 2.11, SD = 1.11). These results
mean that if teachers intend to nurture student confidence in using English or to teach
authentic English culture or language, some devices must be added to achieve these purposes.
For example, to facilitate students’ understanding and to encourage confidence, teachers
could explain the word meanings using a variety of materials, such as video clips or pictures.
Alternatively, the ALT (Assistant Language Teacher) could explain the background of the
song. Teachers could also use role-play activities to review the situation in class.

In the open-ended opinions given by students, most mentioned that they had had a very
enjoyable and meaningful time, that they were interested in learning English through singing
songs, and that they wanted to be good at singing English songs. Some were surprised that

many of their classmates were very good English singers and felt that they themselves
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needed more practice if they were to be such good singers.

Among the opinions given, typical statements were as follows:

Student A: | enjoyed the variety of each group’s performance and 1'd rather have
remembered the words to the song more. In the class, not only me but also
everybody else seemed to try hard, so I think this event was successful. If | had a
chance to sing this song in a Karaoke place, | would never miss the opportunity to
sing the song.

Student B: Singing this song was much more challenging than | expected. | was very
surprised that the meaning of the lyrics, as well as the accompaniment of the song,
were strikingly different.

Student C: At first, my classmates could not sing well, but finally they made big progress.
| understood how practice was important.

Student D: | had a very enjoyable time, although | should have practiced the song more. | am
quite looking forward to the next song contest.

Student E: The karaoke contest deepened our ties in the class. | enjoyed this activity and
learning the song.

Student F: | was surprised that many students could sing very well. Some of them sang the

song perfectly. I wish | could sing the song better. 1’d like to do my best.

5. Conclusion

The purpose of this study was to explore the best way to use English songs for
sixth graders who are deepening in logical thought and able to consider things in an abstract
way. Considering the results, it seems natural to conclude that this study has verified the two
initial hypotheses: (1) the introduction of age-appropriate songs suited to students’ cognitive
and mental stages could be an effective method to learn English; and (2) In order to prepare
appropriate songs, consideration should be given to various aspects of song selection, such as
content, tempo, rhythm, and key. In examining these hypotheses, the following two research
questions were addressed:

RQ1: What types of song are favored by sixth graders for use in English activity

classes?

RQ2: What effects do students recognize when a song such as Take Me Home, Country

Roads is introduced to English classes?

The results of the present study are summarized below:

In order to collect student opinions, six class periods were used to practice an English
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song. In answer to RQ1, in order to choose the song for use and to research the trends in
students’ English song preference, eight songs were presented to the students and they were
asked both to choose and to comment on their choice of song. Students were shown to prefer
songs that are familiar, simple in form, and up-tempo. Conversely, they tended not to prefer
low-key or down-tempo songs. Choosing a familiar song can save time that might otherwise
be wasted learning a new melody, time that is perhaps better spent remembering the lyrics
and pronunciation. Involving students in the song decision process allows teachers to collect
useful information for teaching, such as students’ familiarity with songs and student
preference, which might make the song easier to learn. It is recommended, therefore, that
teachers ask students for their preferences as much as possible.

With regard to RQ2, in order to research which effects students feel they gain from song
use, questionnaires were administered to the students at the end of each class as well as on
the last day of the study. The results show that students might take part in English activity
song classes, even though they do not understand the meaning of the lyrics, and that songs
enhance students’ memory retention, as previously claimed by many researchers and teachers
of English. The author conducted a questionnaire on the last day in order to understand the
emotional effect of the activity on students and classified the emotional effects into five
groups: (a) motivation, (b) interest, (c) liking, (d) confidence, and (e) sense of unity. Among
those five groups, the results revealed that the most effective category was (b) interest. The
result implies that, if teachers want to nurture other emotional areas, they should consider
using other devices such as games, pictures, or realia, or they might utilize letters or phonics,
depending on the students’ readiness. To sum up, the use of a song was effective for the
students when it was prepared in a way appropriate to their readiness, in light of features
such as familiarity, content level, rhythm, tempo, key, and pitch range. Songs can help
students memorize the words and enjoy the class.

Discussing the results of the present study, the following limitations should be
considered. First, amongst the emotional effects considered, interest clearly appears to be
effective, while other emotional effects such as motivation, liking, confidence, or a sense of
unity were not obvious. This lack of clarity may have resulted from the lack of close analysis.
If the emotional effects could be classified more specifically, teachers may understand the
effect and usefulness of the song more appropriately. Therefore, clearer definitions of
emotional groups need to be developed and more psychological analysis by means of
literature review and statistical analysis need to be conducted. Second, songs could benefit

students by cultivating an interest in English song, but, as far as the song decision-making is
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concerned, it might be particularly difficult to choose the song for a class or grade, because of
individual variety in taste, intellectual level, or emotional level. To cope with this difficulty,
creating a sense of unity in the class or grade might be useful. Moreover, the content of the
song should also be considered in terms of the aims of the course of study. Finally, because of
the objectives of English activities at elementary school level, student evaluations should not
be based simply on test scores, which measure the volume of memorization or understanding,
but also on homeroom teachers’ careful observation of student attitudes to participation in
class, contribution to group work, or initiative in activities. This reveals the limitation of a
mere quantitative evaluation of student performance in the class, along with the need for
further investigation into qualitative evaluation.

It is hoped that the knowledge from the present study will benefit teaching practices for
elementary school students, particularly in the areas of curriculum planning, helping students
to enjoy learning English, and nurturing the basis of communication skills in English

required in the international world.
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Abstract

This study examined relationships among the aspects of lexical fluency, breadth, reading rate, and
comprehension. The participants were 41 students at a college of technology who had been studying
English for about three and a half years. The results revealed significant relationships: 1) reading rate
under time pressure is interrelated with lexical breadth and the recognition speed of high frequency
words and collocations; 2) reading comprehension without time pressure is interrelated with lexical
breadth but not with the recognition speed of high frequency words and collocations; and 3) lexical
breadth is related both to reading rate under time pressure and to reading comprehension without time
pressure. The results also showed that reading rate is not directly interrelated with reading
comprehension. Therefore, it is suggested that English curricula should include activities not only to
improve students’ reading comprehension and but also to increase their reading rate.

1. [ZL®HIZ

FEHTIT < OIS Y, Nation (2001, p. 27) Tl, FEEEAZH>TWDEWH Z L2
LCHRICE LD, 7B (Form), Ek(Meaning), FiEUse) D 3 D&ZET D, DK~
WZBIL T, 32D MRS Z R L, EHIZEDRLIZE LT, 2% (receptive knowledge)
FEFFM (productive knowledge) D 2 DIZ531T, At 18 FREEDREREIFE) B AL 2 FEEF TR D
PeAZ R LT,

Daller, Milton, and Treffers-Daller (2007, pp. 7-9) |35k & rEFoEH /) & FE 2Rz
T, QRS (breadth), @RS (depth), @it (flueny) & 3 DKL L LTz,

O FEEOIASIL, FEEDMS TODHGEOR L EFR L T D, Nation (2001) (23515
% FEIF (Form) }e ONEM(Meaning) O FRLICAZESIT Hiiz [REE &M (form and meaning)
LV EHEET L LT, BBV A AT A MIZ OFFEDILSITEEND, iEEDILS
1% 3 DOUTEOHF Tl — T, H<hHHMEETHY, ZOBERIZEIR LI-m7e1%
VY,

QRERDIESIL, FEED > TODFEHEITONT EDL BWEL DI L EH>TN D)
LWV TEFRAE LT D, Nation (2001) (Z351F 2 8k (Meaning) @ FLIZAZESIT il &
Fe/1:% (concepts and referents) , 1#4H (associations) , % L CfiEFH (Use) D FALITALE-SIT Bz
SCHERERE (grammatical functions), =2 47—3 =5 > (collocations), i FFFDOHI (constraints on
use) DEFEGTeL LTWD, ZMDEHIZ Nation (2001) THEECH RSN TR, OfF
HOIRSITHITT 2 L H LVMEETH D,
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QREFROTMG S, SHEAEATLENC, A0 - CWDSECROEFlE, Eo<lb
WEGIZE LCHEBICHEHTE 200 E W IERE LTS, SHELTRLZY, Gl T
DIRFPENTWDRACEEL W L7Z D T2 S L IEfES 25T e LD, OfFFEDIA
&, QREEOWESICHE L Ti3sdoiEy, Nation (2001) OFEEARRDFE & OEBEHNZEL W,

FEREODOHIE SITEA LTI Nation (2001) DFITITE £ TUVRUMIEST,  Eliss L W&
ThD, W, FEEOFGSICET 2800 LT O TIEH 20 2 TETNDA, GEHED
fhDBFELFEA & OBHRITEE LA TN £ 72D TR ORELIR T 5,

—75, wiAr(reading) 1X, 7 F R MiF# & BATFORFOFRET AT DM RFNET CTh
%, wifi# (reading comprehension) 13, HiFERRED MW ( “lower-level” process) & SCHEN &
T 3ISCEROT % 2 MEHRZHEE T 2 F O (“higher-level” process) |2 &> TITHIL 5
LB 2 HIUTWS (eg, Shiotsu, 2009), SCROSCEITHGE, L Canlr—T a VENDLRDHD
T, WA DINITFEEO N EFHRL TND EBZBID, 2 — 3 ATONTGERD &,
FHRICan sy — g OO HFEIEGINZOGAIZIZ 70 73— > MZEE L (Hill, 2000), 5245
I CTHRERETHIESICTRWOICERL, LB EERREETH S L SN THAIZH0b
57, HARDIGERB RO TR BEN /2 ST E 72 L 135 2720, Nation (2001), Ellis
(2001) TiZamlr— 3 v OEEE, L0 KE HEEERN/2BALCT ¥ % > 7 (chunking) 5~
HZ LR LTS, Thbbansr—y a NIBIEROBGENEE 72 b 0Tl
<, —OOHAL L UTHEEEND DT, ABRRFHIAVERE S5, #UZ, Grabe (2009, p. 27) 13,
T it a T D700, BRESMIRESH S, BEMES U CORITIUTZR Bk &)
2 &, BHOEPABEDTAATIOND MBS E LT, HiH0 MBEANE S FHIIATH
NHZEEEHL WD, ZO MABRIZIHEE T Tl an s —ra VOB e &
EZHNTWD, —J, AFF (2011, 2013) TIE, £k~ C, BEERITTRL, Bt
Tlan/lr— g, BRI aa r— g Va3 DENR BT 5 2 ERFEES
TWh, ZFilE>C, Fdesl &AM B35 2 ENFEESNTE 703 (eg, FEAM, 1997;
Imamura, 2008), Z#itll &> TR H IO DNESRMTH D, Bl anr— 2> d
TAERDE X8 A) 5 Z EnFEES Iz L E 2 D,

ZDOEINTEHAHDER L, BiE anr— g COUEROE SR LT A 7T TRl
DADIRE « IEfE SITREFEDIR SR, FEHEOUWE & BHAIZBIR L TV D Al E 2 b

o PHEDIREE L, FEEDIRE, Fik b ORfRZHA L7z Qian (1999) K N DiBFERA1T-
72 Noro (2002) DAFFEIZINT, FEEDIRE, FEREDIAE, FHffIMHREZ R LI, UL,
DTG S, FEEDINE, FHiAE— DO CEFERN I L2 S TR RS T H e
Mole, £IT, iBEEOTNGSEHLE LT, FEEDIAIR, ik & ORRETHE L5 T
e 2 2 L1275,

7o, FRIHFEGRROME IR L TIE, 855 (LD oI1EEE (orthography) (D A7 AR
#520F % (e.g., Akamatsu, 1999, 2003) DT, FliEa AAGEL T 5 0GB HE Lt & LT AT
W2 N TN E T2,
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Fukkink, Hulstijn, and Simis (2005) TiZ, #MEREL L CHGEELFE T2 13505 14 5% 04
T U HEERRERE ARTRIC LT, HEERERE BT VB A AL A IOIREIR Y 7~y
TTEBF LT, HERCS 0 — XD b L—= AT, BRI AR L, %
OFER, BEERERY, PL—= 7% LIGEOLD, FL—=0 T Lo TziE L D Hiin
o7, L, HEESHRINHEL 725 Th, BiAaOM ST, EROWNAI/Z LI L)
277,

ENTIE, /2 (2000) 1 355ESHR A ISR RATFERICOUVT, HARARFA: 105
ANZERIRITHFIC AT BT, EEEER N L —= V& IC 1B, &ER 5450, 92 A
MHTo7o, AERE LT, HREGROERE, FERESOXGPEEICH ELZ, LnLaeRs,
Z OHEERES) Oln)_ B IRHR ) Oln)_LICEBRRE A 52 D T Lo T LR LT\ D,
HEERIN NEAT T2 (2000) KON Fukkink et al. (2005) DFER D, hL—=27%1T7->
THEERRPR AT D 2D 5 2 LT K- T, 5H0 M Ch 2 B ) 41 L
SHEDHLIL, BHDOTGS @D DNERETIEH 50, BREL-VLEZHA TT 7 A M
TROEMEZ S 2 EIR ORFWEE T DEtADIEMRS - I &M LS5 2 LITEREO00 e
Nol=Z LA L TWD,

YA (2010) TI, FERARRICBET D 4 >OT A k& TOEIC OfiRESHT L Tn5, OFF
BV A RGERDILS) T AN LT, AAREZIER LEIUTHY 235528 2 10
TA b, QFEFEMEK GEROVES) T A RE LT, 3 DOWEHFEEZHER LZD ) big b i< fil
UDNTND 2 BA BRI TR DOT A b, ORBAHME GERERkOMS) 7 A L LT,
(a) TEAEL DO SLFHN O DDA I QOB HEEE Ho 4 F CORIGRIMZ FHII 5
FERADT A b, (D)2 IZRZ T 28584 R RGER LT b2 0RR A b 50T A
N&AToT2,

FERE LT, BB A X T 7 B ARHHORNTIE, —.42 L) FREE OB OFHBIRR A
DHH, FEREYA ANKEVEEZL, 77 AFENRO WD FERNMG SN, GRS
A RETOEIC DU A= 7 L OFBILA4, UV —T 1 > 7 L OFBIIE49 & FREEDFRBINGE
Doz, LInLens, 727 8 ARERUSEFAERIITOEIC DY A= 7, UV—F 47
DOUWTILE BHEBERRA RO o7z, A (2010) 1%, ZOFERIET 7 B ARET A I,
REAERLT A N OZIVE - [SIEMEIC RIS S DT LB LTS,

Iso, Aizawa, and Tagashira (2012) Cl, FHHET 7 & A% BGEGEH# & KT 7 & A Dl LTz
WEREEFR L, IROL DY 7 My =7 2% L THERE i LTz, SNEITE=4%—FkIC
500 X VP25 1000 X U RO TRV L L CRVDIEHEEA TR, L C, ZOEMA
H LB T~ U ADOR S V28T X O 1ZRd b, RE V&R F CTORFMAGHI Sz,
Z D%, BHFITIROBEHIZFEIT- 3 D0 AAGEOHGE) D, HIOM[HO Z—7 > FEOFI
FRIZBHTZ D HDERST EDNRD DTz, BHEIE 3 KFED 270 AD FFL 5583, 33 A
R Cdh o7,

FERE LT, §EET 7B ARHIZTOEIC DY A= 7 L —192, V—F 47 L —179 &
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B9V R LR HIRh o T2, I, TOEIC DA iz IV TRFE R 3 S DOBRER D
BT, EEOREL BT 4 SORT, FERT 7 & AR OV TN & £ HL
W EAT Tz, TORER, KESREORD, FEOPEARE, mfSRE, KOS il L

THEIGEHET 7 v AR E o 7o, FAEOPEARE, Sf5aRE, KOEEEED 3 SRt

MICIFE BTN -T2,

Iso et al. (2012) 1%, b IGEEBEDIR YFADRED, fORTOREL Y biEET 7 A
HENHBITEDN ST RERD D, ROEITELL WD, FRTHWY 7 o7 %F|
MUT, #8377 B AR Lo T FRURWERE DO FEE 2 o7 EE S HRITTE 573,
BIEZEZ 5 &7 7 & AR IFEEOBRMEARE S 2 L CHE IR R D REMEE R
LT, UL, ZOEDZYMEEZTFGEET DT DI IS RO Te A W 3%
LIRRTND, FTe, VT RUETIZELT, BWT 7 A2 EOIIGRERZET HE
BT, FERIXERT 7 B AZEETI, HiEaki 2 LIz & CoREHIE L
Ter—AbEZbNDHE LT, BGETLIRIMNHD Z AL T,

FIE (2010) Tl E=4 — EICRESET T 4 2 27 CHEIOICI R SV 2 5B B &
I D& Kd 5 CELP TEST, % L C Nation & Beglar (2007) (2 X AEFEDIA S ZHIET 5
VST (Vocabulary Size Test) £\ 9 2 2D7 A ML TGREIM T, 20, SMERE
L CHREEL S AARDRANFET D1 - 24E 13 NCTh-oTz,

fEisk L LC, CELP TEST (31T 2 SUGRHHE & IEZ=ROBIZITFHEIIRED bz o7z,
CELPTEST MDIEZER L VST DFFSOMINILA6 735,52 & R OFRINGED Hi7-, CELP
TEST OIS & VST OF5HORICIE21 725.36 L 55V FHRE L2 Bk o7,

FE (2010, pp. 99-100) I%, KD L 9 RELR A IR TWN D, [FERAI & = Eff S
(accuracy) | & [RESEERHOEEE =3 (fluency) | ORNCITTEREN &5, FEEEREEORIE
TIE, BINERA L ZN LT a~DT 7 AOHBLETER L TODNE D haf)
BTHZEd, EEZEEHTETOLIEIORNSBE IR, ZIUTK LT, K
IRFFE] (SUSTEI) & B2 IE S 2 DIZH0 Ty, el L b H DT, FER
EHEE (G 2 K L 7= 7 — X 272> T B2 Db, SHIZ, M (2010) 1%, 1F&
S & SRR 2 ) TR S AU RBRSRFRRE (Effinx') 2422 L, EffinA3CELPT X R
B D ATREMEZ NE LT D,

LieosTEE Lo b L, LIFO@EY TS,

A0 AT % HEERROERT 7 B 20 2o Th, ElRAEETH D at Dk
SRR SRR LIZ VY,

QHFEECERT 7 ADES &, TOEIC DV —F 4 L 7R0) A= 7 L O, i
DD Tr—AL, BOLIVLWT—ZAD 0D, 12121, BOLNDL T —ATHEHEIL
DR HILIRY,

@TOEIC |ZHW TR TH 2 HRENRHARNVERET, BRT 7 B ARFEIZEN,

@A TA L OBEINT L v —Dd DRI T T, FEEFRROIEHES L BKRT 722D
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HSIIAEBI L2u,

INHOMATIZEE, Jeikodi@ v Qian (1999) & TN Noro (2002) (123N TC, FEEEDES b,
FEREDINS Y, Bl B U CTHBZ R LR L XIIRN T, HRERGRCERT 72 L
WO T ERERRRDIR S, HE ISR~ OEBAY N SUVMEAID R 52 720 TR <, W15
WX S THEWIFE LR L H D, ST L2320, Daller et al. (2007) DRESE
DORFAADHFD 3 SDOFEFEOREEDHF THIEBHT L, T2 E 12T TUOVRWGE
FEONNGS GEREAROME) &, FEROILS, Fidl ORRIIIGEON ) 2T L2 BZ 5
FTCOLEBETHLIOT, HAGEREERGE Zxi5e LT, FEHEEE 15 Z&Ic Lz,

2. Wk
2.1 WFSTEE

FEREDOFIGSICE LT, A CIETE D7 ERER#T 2 OICET 212 I Y
VBN CHIES 5 LW ORI L v o v — D& D 5 T CRrEFRIROM S « M S 2
THZ LT LT, ZAuS, Daller et al. (2007) DFEEEDVSHIMIINNT, FEEEOHNG SI2ITH
S L EHESOMIEMN D D Z L DM SN CWZT2DTH D, AWTETIE, ERROES %
KD DEEDOIEER %, FEFGRRO S &35, SBIZ, iET 20107 Rii4E 5.2 C,
K7 Ly v —Dd F 0 720G F COREED IR X & i T 5,

PRGSO S ORI, HEEI T, ARG o — g L, BhEaA g
an—varéniansr—varEEHo00E, iR v a TRy, A0
TR T, BREET T anlr—y a v oiEL, MR Thns 2 LI
WS7RFEADMEEGAF & SH, P & OBIRINEL, X0 EICRE T 5720 CTh o, 21
4r—3 = 0% Daller et al. (2007) DEESED 3 SORERO T CIRESITE LTV A, AT
179 BB « BENREE N a0 — g L ORROM S OFANL, FEROES L1 b
FHORS Z LITREL WD EEZLND,

%H (2010) K NIsoetal. (2012) CiE, FE4EE OFEREZRAT ZBMC TOEIC DU —F ¢ v
7 ORRAEFIRA LTz, TOEIC DU —F ¢ v 7 CIXFAOIERES 12 Tl GRS g b
ENDR, FNLIIST TESLEND Z L3Ry, bHAA, HAOEMS Ll ST
\CBHRT D DT, FERITHHTHZ LIXTEZRND, AR L ATRE e #PH TRt/ D IEME S ZHuls
L Ui, SO S Huls b Uit 1TV, GEEE & ataDORIR % X0 5Hm i
BEITHZ LI,

Fiboi@y, FEEICE L QI T L v —DH LM T TOREEDES « IFiEX,
EDICRHEI T Ly v — DB E U 70N N CORBREDIA S EHET 5 2 Lo L, fied
WZBIL T, W Ly o —Ddb H5MF T E2RWGRIE R TIEFHADENZED S (Walzyk,
1995) DC, FEEUZBIT H A & FERCRIRIIN T L v o — Do D55 L 72 WGA O 5 27
HTHI LT, 22T, Bl ZES DRI T Ly o v —D & DG DR
S RS, ROVDRIFREING2 b7 Ly v —DR W TOFDIEHES Z it
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Do FtHADIEMESIZEI LT, AR EXBIIT2M0EDH HEINE, 7Ly v —DdH 5
BB Ot ADIEME S & BERGFORTADIEMES |, BT L 2 — D7\ G EDFADIE
e % URSHIEOZMOBDOIEHES ) LR LT 5, 2T, WREA RO L 513 T 5,
TSR < FESEAR O S « IS, FEEDIAS, MO S « Bt OFADIEHE X,
FETIEOFAD TS ITAEVNZED LI IZER L TV DD,

AWFERE S, KT Ly Y —OREEZ DT ORTLIRO L 51D,

KRN Ly v — DB DA CO [FEFERROME S « [EES ), W7 Ly & v — D720
FCo GEEROIRS ), FHHT Ly v —0dHHTO [FHiAOME « IEfES Gl
FADIERES) |, BT Ly 2 v — D72 TO [FADIEfES (Rt ORiAD IEHEX) |
ITEWZED XD IZEHR L TS,

2.2. i

PR O S - IEfES, FEREDIRS, KUGRADEES « HHdRFOHADEMES, Fhpdks
DFHHDIEMES ORIOFBIZRIL T, JeATHIE CIA S AU CHIBIRIRA TR HALRd -T2 b
DHLHD, Lo, BIERECIISA TR OED RO TR HAIRDUCH U, FEEEMK OFEAD
BB CEHRT 5 B2 DNDHDT, AWEOGL CIIREARIC A THAIZRIR T
LIRET D,

72120, FEEEERROE S A T A o CIIET DO IEERNEGE, EOEERESE
0 A2 T A L TOERERRO IEME S L AR IRRD HALRWATREMEAS PRI S 41D, [FIERIS,
DO S ZET DEOEELENENGE, DFEVHA LT Ly =R T TO
G OREADIERE S & AhOFBIIIERD SV AR TRl S 5,

2.3 B

AAGEZ BIGE L9 D WGBS T 5 T3Pk 1 R4 (15~16 1%) 41 4 BT
Hotz, 12720, ZOHD 1 LIT—OT A S EZER LI > T-DTEDOT—2 ZHIR L,
40 S DT —H wotiktGel Uiz, 26 < OFAEDTGEEE L TOEIC 12365V T 300 #555~400
SREEOPIEFEE CThoTo, PRI D, SIS REICH LT, HERI « A,
FERDOAFAZONTH L, FIEZS,

2.4, TIERTE)
241 FEESEIROME S - IEfES ORIE
HIEERBROME STV T, SRR L AR AT =4 — T W DITHR L C Rl

DHEFAETN B T B 12T 1IN L CHIE DS — 2 MR 2 T o 7, ansr— 3
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AATOWTHFEREC, EETHansr—rarbtEE LR ansr—ya v aET=4—EC
T U NHER U CIIET D, EIELR WD ETE D720 3 HI L CTRED -— 24
HIWFREE T o7z, ZNBICE LTI, HiEELIFauer—ra U Eik L%k, BT
TAEZ LTV THF—Z2 ML USRI D ZENFREIE LB XD LN TE D, L, &
WRT 7 2 AHNE LV D RERT 2 DIZHFREOERE 2 VD L EBEOR < 728312
HENEL R VIEBE, BATEOBREA VD EARDERT 7 & AT EENDLEDR
WFERED DS AAGE~FIRRT % L\ ) Ta e ARG END R EORTENRH 5, £, HEPET
ITERT 7 2 AL TEDIZRUCRZRIE L, FENHITE E AL 58D BT iEHa S
DOMEEHPET DT A MR T L bAFTLHI L HTE e olclow, Fitn ko7
FIBRE AT > T,

(1) HEEA 72 DIZES 5 SOSREHH OMIE (FRESROM S - IEfES)

AR (2012) THAFE LT L 7=t 2 — 5ok B U O/ Lz, ZoHIREEo

BEEVILL T O@Y Th D,
O F9, FEEZHH Lz, )11 (2006) OB 47800 3B+ D, FER - HHEHAHT
filL7e EC@~7 307, HigHiEIx2 HH), A - B - ARG, & 12359051 36 55
HEAIH L7 (% 1), 2 2C, SEIEDOT —2_X—2 T3z, BEEIEDOT —2~—
AT HR)11(2006) ZFIH L7zdiL, B S b M CHEERRIRO SO SR8 % ] T
T, BEEOHPAEZAEIINE OO, BELY & ONRRIC L KRE 8% 5.2 515
A RHAHH THS (R, 2006, p.109).

BB AT 800 REFR /S EEREA T L7201, Plsiii sy T 7 800 FEFE & %
TIAEREARIHT 2 LGRS DT A MIBWTIEARNI TNY, HEEGRE L)
THCE T SCTFIN SN SIS LT —2 M LTG5 L RIS L < 72 2720 Th 5,
@ WICHEFELERE, Z 2 ClIBELHEEAHhH L7, Balotaetal. (2007) 2>baBRAHH L7k
T@~7 307, BHPIHE 36 iEA M EAH L7z (R D),

@ LEFEBHY 7 hUT AR LT, MR LR T2 OBEEE T X LIS, T2 LAeTS
MEE DR UNER CHWRREE =T DD LOIEEL, avBa—20O7 4 A7 L—EiZ 1
FETONER LT, SIS IERAEGENE TE AT MWL C, SEERES T L
7o aldFe—aR— R ko> IN) OF—, FEREELHlr L7-581E 1B OF —% 4 £ TOK
IO OISR 2, v B a—H0ON— T 4 A7 BIGGRCE A L OIGRE LT
@ T—FL UG SNDOAERC AN E > > a VAT, FEEE 458, FEEE
4 5EAEAREBR I L2V GED BIRA TR L C, M08 L BMEOMGENTE D L HIC LZLL
TOFED 2 v r— 3 LAk 2 OIZEET 5 SRR OT— 2 (2B LT b BRI HEE
Yyia s ERITT,

® F—ZMTERCET ZRIMEAZERH D DT, ST 57 =21 3Rk0 L9 L
TRz, BINEIIHTREBICTIINFENDOETH LIZD, TEXHETHL F—24fd
IO REN-, T ER2EETY, TOWSEEREL, TOEEESMENF—2H
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TOIZET LR E Lz, 2L, HWENECHIEENFEN T, TOBEZER L T —%24F
FTETICE LD, F—2d0IcE ULRMEZ 2 L&, ZOMEE RIS s
EETT DOICET DI E LT, AR CHINRIRT 57— & Lz,

UUTO 2 D aar— g U238 5 DICES 3 USRI O — 2 2B L TH RS,
ZOBRBNE DX — 5T OIZET DR Z 2 L W TR LT,
QEFa e v — =3 AR 2 OB 5 RO OMIE (Bhai+ 45 = a r—

a VRO E - IFREX)

AFF (2011) THHFS U TR L 7ciBsetflmid s —Hde R U T Lz, Z ofIlRED
BEELILL T oMWY Th D,
O F¥, #WEssoanr—o g Utk LT, KIS, JACET (2003) OBIENIE Tl b
BARED L\ 800 FEH17)> D i\ 2| ZHhGA] 18 FE4-filiH L7, British National Corpus (BNC) %-F1/H]
LT, Al 2008) 54\, fhH LB o 5 g 3bidaE & 72 2405 &l
U7z, oEdEEIT BNC OB A HHSRANITRE L7723, JACET (2003) 0 i 800 54
g 25850, MORIGE & BET 55, SR SCHINRREICHE S 2V GBI EEIR L7z,
IR U722 o T235581E, IRICHEDNEVEEZBIRL, A C/EEE To7z, T&Tcanr—v
3 ATEERCE, BHEOEWEEE Lizaalr—ya VST (5% 2)

anulr—3i g 2 (FF) OF : cook dinner, drive cars, need time, watch television

Zoanr—v g ARHBEREOMERICRN T, BIBEIADT — 2 _—A T3, SHE
NEDT— % ~—2 T % JACET (2003) ZFIFH L7=DiL, BUEEOTTHHEE LV & RIS
L RE7RE 5 2 DEAMN OGS B, 2006, p.109) HOD, BEE LHEE - HEE
DIRWNEEFUSRRN R Z KIFT Z LA L TERY, 22T, SEEDT—#~—X
Th% BNC #HHECHAT 20T, BEIROT =2 X—ZATHi—12Z LIZ L2 Th
Do
@ Wiz, Bt aar— g v L7 B 2 5EEEo T2, JACET (2003) DAHFENIET
B BB OB 800 FEHI) D MEVEX | ZHEA & 445, & 18 REAHhHN L, BEd 155, 4451 1360
572 % 2 FEDT B EAI N ES T2, 7 9 L CCE RGO 2588 o r— g b
ROIRNZ EERERL, anl— g bied 25ELHIT SNATE, JACET (2003) 4
FENEChe HAREED S 800 5EH172 D S O IZHE | ZHBlan & A d Al U, 7 CAEE AT o7,
ZOEICLTTERIBAT N, anr— a b2 &% 3 N\OFGEREEGEICK
L TR L TH b o7z (81 2),

an/lr— = 2 (FESEE) OfF : attack winter, give streets, move years, show air
@ FOOFETHEMEDanr— 3 184), @QOFELW\anr—i g 184)
%, SRR Y 7 MU T 2ER LT, U F AL, 722 LAETOSNENFE UIE
FCHMRBEAZZ T OND X IICREL, 2 Ea—FDT 4 ZA7 L— 1 AP RL
7o BIENEET Haar—atny, EELRWaalr—y g Uk TE A7 <
Wil C, FHETDEHWTLIZEAIEFT—R—FLED N OF—, FELR &KW L2
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B3 1B) OF—% M4 £ TCORUSHHR L UHWTRERE, 2 Ea—dDON— 7 A7 |
ISR CE D LD ITRE LT,

Q) g4 g a v r— 3 U AFEERT D DIZES 5 UG ORIE A a4l = v

=3 a VRO S - IEEX)

AFF (2013) TRARE L T L7z o r—3 a UAMRHINGRREA M Lz, 52 (2) oFgl+
Agiilanr— g RHWERE L [FERIC U C, RGO e r— 3 v 18 AT
anl—3a LBV I8 T B ER LT AE Sz an r— a SRR A B
EOREEE Licanr—a Vg hoTo (18 3).,

an/lr— = 2 (3HE) O : bad dream, famous writer, high speed, popular song

an/lr—3i a3 2 (GEEE) Of : kind bathroom,  public chocolate, social milk, sorry bottle
AL a—HDON— T 4 AT FOREL L), Q) LRERATSTZ,

24.2. FEREDIR S ORE

FERDINS HPET D121, SIORRAGERET X N2 L7z (i 4), JEHEEICRHT
% AAGER 2 SR DR+ 2% & o7z, PlRHEORRZZEIC LTSI D
FEAREDIRE DOFENHFI Lo K 912, JACET (2003) OSEEEIENT. 2,000 2 H £ CTOHEEEAH
BT D2 LT Uiz, BA72,000 FEA#HIH & L7Z0i, TAsTHE I3 T AT 2,000 FEFEE A8
ZT=HT- 0 NGIFERPRAIZTINY, FEEOILSOHRNCHEV BRRL WO TH D, £
7z, HEERSEROE S AWET D0 &[RRI A7 800 REFREE £ CAHPH & L7A, Tl
DFERNOHD L, FEREOILSOMENZERHEVICH/NE L, HAL 2,000 FE2NEYS &5 25
Ni=7=HTh s,

FEEEDIR S )% JACET (2003) DAFFENFAT 1 7% H ~500 & H £ T, 501 % H~1,000 7% H, 1,001
%@Efvz 000 &H D 3 DD L)L DA GG 8 5E, TEAFNG 8 5, #RilnD 858, A%

458, BEAICHIN L, A5 72 24 1 ROBLRT 72 AU A CHIRE L7-, SEEEIERT 1~500
%é, 501~1,000 %, 1,001~2,000 D% L7 2 b#ldd Al [B] [Clé Lz (hH
4),

iR 72 RO A AGEY, SNSRI CH 5/ - 1 (2006) DFEFED FAi Db D& S
B2 UTER LT, ﬂﬁ@@?ﬁ}ﬁz $1~2,000 FOFEL EEAEAANE L, 20BN L 72 5 HEE
LT Uidtgaze HIg, %@; D HAGERZ /NP + FiH (2008) D_HArDFEFR A BB L TR L
Teo MEAEAFON U723E03, IERFE 72 DHEE L B2 5 a7 HIE, [F Chhailossa it 45 %
THRDIRL, [A M’E%%ﬁo 72

F7z, HHREZ AT DBRCHEEOHEDBWRT D FTHREMEN B H DT, AEERIET TR, 3
OOBFEL~NABIDRRERHT 2 Z 81 Lie, 20X 51, BINEOKES - 7555
TT A MR L, BIEMOEREOIL S DENE TEHEFINCIETE 5 X 01, *
7 EOBEE L~V OHEER, MoFE il & AHRE L T2 203 HRI LoV K9 ITELE Lz,
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ST IRDTeDIL, PR DRI L DRI BB LT TH D,

243, FEAHDES - S OHIE

REEI 7 L & — 35 2 BAIVTOZRUNRPLCIE,  FEAOFERNER7R IO i S D
0, FERLWREREZ L o v =352 HAVTDIRIL T, BBV TED L5 ZetfifEi 7o
Fu7auy (Walczyk, 1995) %%, BFREIT L o v —DOF U X > TR OB LT 5, £ 2T,
AHFFETITIRD 2 DOZMF F TRt DFEEITH Z LT L,

@ FRHIFRRRNIERT 220, AR S ZJIET D LWV ORI Ly vy —%2 525
WILFT, G LT 7 A R EFileatfiEtT A MZEk > T, el S LIRS 21E
L7,

@ HIREIRRT 525, 7 252 THIR T L v o v — 2 5.2 2RI T T, &
MBI & > TR LT 7 A M & Fleitfif 7 A M & o T, i EmME S Z2IE LT,

AHfZE T, OE@FXBIT2MEDH HEE, OB Dt S % BHRHFORHADM

I, BADIEMES % THGIROFADIEMES | LD, @IZHIT HatADEMES % Dk

DFtHDIEES ] LIRS 12T 5,

O BEwe T, BFZE T, TOKL BT, FROMBEREED D 4 FONEHYRHE (1
SCHt, 2009, pp. 130-131, pp. 148-149) 7 1, 3k DOV HHERTRE (FE3CH:, 2002, pp. 20-21, pp.
44-45, pp.68-69, pp.92-93) & 2 M, FFIMEAHE L7, ¥x DFHFIEDT 7 A N, ([LER
FBRH Y 7 FEFIAL CE=4#— R LT, EBNENT 7 A N iz THRED S
— T E COF R A IE L, 10 &H 72 Ot A T3S WPM (words per minute) (245
L7z, M ITIEAHER TA%E =2 — RIJIAREN D NEHUED 4 IROREIZF—Z2 LT
A LT, 727 A Naiidé 2 5 £ CORHE], BRSNIREIT2 v Ea—2O— KT ¢
A \CFRSND K DNTERE LTz, 4HkDBESLT 7 A MiE 160 FERLE T, 3k 1y DHEL
T A ME 240 FERE TH -T2, 4#E 0 3D, T A SRRV TRL, EE,
SCE, SOMEEEASOSOHE L < il STz, s 4 IROWNBHRERBED 4 ¢4 45 [HH
S72DT, 1% 1R CHRALTI15 simD7T A~ & LTz,

@0 THswe) T, BET, NOFRZITRNT, JEROEBERE HYE 2 RO
(LA, 2005, pp. 40-41, pp.61-62, pp.82-83, pp.102-103, pp.122-123, pp.142-143) % 3
M LT, &4 OBiFED T 7 A N 0S8R Y 7 MEFIH L CE=4#— Eidder LT,
SIMENLT 7 A N & mid & Z T 1% =& — Rk FN 2 WERHRED 4 RO F— %7
LUCHEE LTz, BRI Ly v —% 527001018, 77 A N Edi A CREET DR DS
AR A0 DRI E THL, T2 5 2 7=, R ENTfREIZa o B a—" D— T
S ATTFREND L ONERE LT, HE 2 $hDFLT 7 A M 280 REFRE T, 3 DT 7 A

PRV HRWIET TR, B UL SUREEDOHE L < Hill S Tune, sRiL 4R
DONFHAEFTED I CH 25 (I 72D T, 1A LR TERA L CL5 AR DT A R & Lz,

RO XD TR ORIEZ R L7121, 2112 & > T TOEIC DU —7 1 7 Rl
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BRE UTHENERE, SN OFAD I GMIETHET 2 2 L8 LV EeEx b
DThHD, —, TP UL PHREOERMRIZINT, S LIHIFREOERED
FEEZELSTIHDOT 7 A MIARED RO, HE2HROT 7 A MEIHEED bR
SHELNE WV FAENZ S ADNTZ X 912, BN E > THFRIZ L~V 037 STt
FEIETC, S OHAD T DOZEELFRNHRITE D B2 DT DTH D,

2.5. WHETHA v

1L IXUDIZ) TlREY, FEEGROM S 28T, FEEOME, K O%WiAOrElE
DEHREFIA LT FA T IR E LT, FERGREROME S 2 JIE 3 % sl e
AT O AT TIL, 41 A&V I BME ORI RN TIFZRV, <Y FHAT CRlE
T LA TIIBNE DOZ ORI COBMIEIZI3H R 2T 1 > 2 NIRRT % ATHE
MHdH b, ZZ CRILSIETIIH 57, Hi%E ST CrREEREH CRROT A M E L
TATH, BWVHZAUTERZTTS EERUE, ), T, 200D #5791 a2 L0, XofE
FEPEDE T —H AT TE 2 K O I8 LT,
fF7E 1

SRR AR HEERRR O X - HEERR O 1IERE X 2 HE

A+ A oo r— g PR ——EE AR o o — 2 g RO

X - IEfES
AR T o v i — o g R Rt o r— 2 VERHERO
X - IEfES
FEREDINE DT A b—FERDIA X
DL E DT A h———fFARFOHADIRE « FfES
Pl IEfES OT A b FhmeRF DR DIEfES

fFgE Il

e 1 Z4To7= 7 MAKITHIZE T LIRFEREOT A h&ATo72, 7 P HBOHERSHNT
WTHEEADT A MZBWTE, 727 A ROWNEDFERSITND Z LR H3IZEZ bivs
DT, Imamura (2008) KON PArHA CLEMMED SHERR S-S DIE] Uk OBIRTEEZ A LT
TANEAToT, FT2, MHatREORGADIEMES D7 A MPSNIAETEMTE 70, ki
FEHDIEFES DT A MZOWTE, BRNOBZRFE TIETE o7,

2.6. T —HDONTIE

KT A MTBW TG DA AU 21506 L (2 i) LC, MR 21772 4
HDOERERHER TERVGEAE, /23T A RN v JRED—DThH AL T~ DJENL
RIS EATS, £77, EEERROME OT A MEROKIGHNA, 300 X VUKD T—
A, SOV 5SD (BEHE(RZS) 7> AN D T —Z DWW TR LT, B 2RI LD,
FABIHT MBI 2 BRI 2D Th D, A HIWRHED IEfMES, L OSHGIRFOFiA
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DIEMES DIEEZRDN 70 73—t & FAIHOY G, WS ZHH U CIEMS 285 L TE L7122
EHEZLZDDT, TOEMSOFT X210, RISHMOT—4 bl L7,

BHE T, BFET OROFIZI TR U TR BAVARBEBIMRIC OV T, L0 & E#EEE
Fo THEABHRSRD b= L EZ DD, EH BT TOH S HALTARBIRRIC
DWTIE, EEIZOITEITO) 2 e & L

3. R LB
3.1 FribkeEt

WFZET, BRZEOREFNE, £ 1, £2 O THD, I5IL, N—EMEE2HERT 570
T N7 AR RDI= L 2 A, W] OFFFEIRS A 748, FREEIAS B 697, FEEAS
C 820, #EfEIL S AFEE 929, MFHFDFADIEAR 688, FimthiDmi/rDIEASR 873 Th-
Too WIFEN OFEREIAS A 662, PEEILS B 821, iEfEliS C.834, iEfliSaat 821,
FFOFTAADIFEZR 638 Th 0Tz, gril DT A M DIEERII5 7N —EBM2 R LT
W TedDT, R LTtz EDH Z LT Lz,

#1
WFgE 1 St
EE =AE =/|ME 2 RE
SEEMEGEREE AR 8786 1.0000 6765 0914
BEMFIMERERICETEE U 695.5 1055.8 4189 148.3
FRFAr&Fansr — a M HIEEEREIE &R .8965 1.0000 6875 .0819
WA BEanr—a  MHIEERER SR EEUR) 1,720 2,457.4 872.6 4185
SR+ a0 — a MR AR .8897 1.0000 7059 0743
BiEE+ A iAnn s —as R R G REE U R 1,4535 2,104.5 817.4 303.4
R D A DIEEE .9081 1.0000 .6000 2327
IREHFD FiA DIRS WPM 107.03 222.13 51.77 3745
FED A DIEER5 mikm) 11.19 15.00 1.00 2.74
EELS AQ4 Him) 20.38 24.00 16.00 246
EENE B4 mim) 13.78 20.00 9.00 2.90
EELE C(24 Mim) 8.22 16.00 2.00 3.37
BELSATH72 M) 42.38 59.00 29.00 7.70
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B =AE =/IME 2 RE
BEMFINTREE SR .9269 1.0000 7647 .0695
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i T | m by e W L S .8685 1.0000 6250 .0905
ReSar-a iR — A M R R G R U R 1,493.2 2,246.7 602.1 364.2
EEA+ BN — A M ETRRE I B 8451 9444 7222 0732
EiEA+ RO — A IR R ISR RS U FD) 1,274.4 2,050.1 750.2 281.7
IRERFD FiA DIEEEE .8919 1.0000 4667 1115
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BELSATH72 M) 44.40 59.00 31.00 7.68
3.2. FHBE T
e 1, W OFREREZFB MW L7RE, £3, £40EY TH D,
=3 MR T OFT A MEROHE (A BT~ > OIEAAHEIEED)
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(K| E (B | E BhE A B C |&F
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IE
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EE
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i — .307 .438* .639" 505"
;-
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A
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B
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B2 dT —
=1
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55



4
MR DT A MEROMBY(A &7~ > ONENFABERE)
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4. R EEEE
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—a WD 3 DOHIWREREHD SOSRHR T AL MZFFREE D 5RO VREE GBI L T
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1T, HFBOZGROME S AR BIR LTV D AfHEMEe, BEESROME S SIFIZR U X

DITFEEE LTV ATREMAVRIR ST,
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FIWGEREOSISREL, [HAOES ) &5 25906 P OMBIA R LTz (FRBIREL.356~.494,
HEMEROL F721305), BhFi+4iiilan r— g RHINRREO SO G, 98T,
MRCHIZIBNT, [FEAOHE ) & OMEBIA RGN (78 T« AHBEREL344, A EHES.054,
FZETL : FHBEFRER339, A EMESR054) BALLNTZ, T HDOREREND, Grabe (2009) [ XHGE
RKanlr—va VORRHETMNATA S Z Lid RAOES | ONBLMTHD LT
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WD, O S LHEE - an s — g VOO SIIAIZBR L TV D Z S
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—75, 3 DOHIMRRE R OSEGET A FOTFEERIY, REZRET 57 A hOME Emy vk
ETHHVNENRH -T2 EHEMRLT, WL, T%A&E U COMBICEIT 2@ L= K& 7
fERITR e o7,

FEHEA, -OF D JACET (2003) OBEEENE 1 K 5 500 3 &\ ) RO FER LD HEER R
<, BEEENE 501 A5 2,000 BOHFED [FEEDIAS | X, [HADME ] - THADIEHES ]
DORIIFxE LTRSS BTz, THADIEMES | 1, FF9E TIZBWTORT A M 3FEE S
nizns, GEEOILS ) & OB 438 725.639 & Hillm<, & T1/3—k 2 hKYET
BFETHY, BELUAEEZRL W, ZOZEND, REEDILS] 1L, [HAr0ME],

BEADIEMES ] OfiF EFBAL TWD ERbis,

F7, FEEDOILS | EHER o a/r— g VORISEFRIZIET—E SN RO 6D
O, W21, & CEmIR SN o7, TOMOBHRICOWT S, BZET, T4
U7=AE A IR TR Do Tz,

WHGREDR R Z F LD L, UERTEEL I, OihoE S, EEElsoms L
FEREDILS OB 5, QFERDIASIE, FAOESITTRL, SADOFEgS &t
RS9 %, @LML, FAOHS - FiES, BEGROMS, FHEOILZ L) 5 DOHT
fOFRATRRD SR 5T,

”ﬁ%@ﬁé
S I

FEADIEES

5. MEHIELE

ARFFEONGN, FER, FATHEOFER, ROHBERINEE A E TR TN Z kT s,
AHFFEONGTIE, FEHGEROES « FES - RS, FtaOES « IEfES D 4 DIXAIH
B9 2L bDTHoT,

F AL CIIGERGRIROM & L 7i 0 & ORNCHHIBIRMRA TR Hiv/z, Grabe (2009)
VT HL oG E E LT, HERICH S HERRR C& 2 Z L 248 L ehs, Zofs
% R R Ch o7z, —F, FRf (2000) LU Fukkink et al. (2005) Tid, HiEagak b
L—=U ZIC k5T, HEERERSH < 7207203, St SO ST Lieh o7, &
72, %< OEFMFFUT L - THADE SN T D Z & (eg., A, 1997; Imamura, 2008),
HEER Naar— g VRS DRI N ET 5 Z & (B4, 2013) WEFESN TS, =
NHIE, HEVINAEATTAMTET, AWFEOFERRROITE L 1T A R T 5, HHE
JEDOR S & Rfo IR A Gl B8 & B £ RO HEER F L—= 71 ko ¢, 3 IcER e
WV AR b D FEA O S ~OEBRINFILD Z L1372\ 73, Grabe (2009) 2MEf9 5L 9
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R DTS RO R A VT LT 5,

FERGSRROME S LERREOIL S OBIRICEI LTI, 22A (2010) Tld42 OFRBE, P (2010)
TlE21~36 OFHBEE VD K IZH5 D HOMBEZ R Lz, AR TIE, k& LCIdER
ZRUIZ EIEE 27200, BFFE T CLIsaRaEAARIZE Chie HIEV FEFR DL & CHHEEIE 1,001
FEEHND 2,000 & HOHGE) & BEEEHROME S 13.36, IR+ Aailan r— 3 L OF8ako
BEN42 NIV G HHROMBIZ R LTz, Ko T, FERODILE DT A N ALRBE O
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REMELEZ DD,
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DFHOHME &, KRR Ly 3% —D 7R\ GeA O IEE S TXEHEAN AR 3Tl L T
%o W12 23T TRt IR E TR A T2 ThSat) N CTEH5FEED, iblcdh o
JEOBS TR e Z LN TE D LIFRL/V, F00Z, TG HFE O S ThtA Tt e
T ENTEDLEREN, RRZENT Tl E CHREEZ T2 TiEHl N TEHEIFRH2
WDTHD, BV F2T LABEOHRT, GiAOIEMES 2\ L2578 - m#720c2l, &
HORE Z L LT IGEDNT VAL AT QUK MERHH Z LAV S NZ L5
2%, Fo, HtHAOEIITOWTITHEGE - an s — 3 VOFEROME S & OB LG
ZEXY, ZHOLOICEKROELEV DD, HOREOREIOILEREIZHAT, Bt
BT HEEL PR CHDHEE « aulr— a v OFROTIEEEZ @D RN G, Eik
IR ORI K ENATZ D58 - [EEAID AND Z LRI Thd LEZ BID,

6. AMFFEDRRF L OS5 DAFFE

Je 8, ABFIEOREFMEHIMEREIZIN T, ROV CEEER - SEEa s L <
WS, FEFLEEIC OV I SUERFIOFE WX L2 b 00, FHEREEFE— L TV veds
SRR E, B%OWIUCB W CUIRET 27200k - BEAZ XV EF L b olzdE L
TV MER DD, FEINICIIGEREA T 2 OICE 5 ISR 2 ES 5 HiE%,
KO AEHENE - 24 EOEV AR E L QO RERH D,

WG IR GE LG B & LTINS, Tl b BROIGEESEE, SHITik
YRR, EAEDRED LV OSIEEMNRETDHZ LIZE ST, JGEERAE
DFZERH LN /2D FREMEDNE 2 HIVD, FEESEHROE S Dt KIT TN T,
BUEOMFAET D E 9D, (FETD20IE, ED X 9 7B T OBIENFAET D0 T
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RIFFELBNRE 2 RBUATH Z EIFEEL VDS, HFEERIOMAIC L > TRk TE b b L%
ZBiD,

ARFZETIE, BRI LT, BT L v o —0H DRI T TH LWT 7 A b Editedt
HDOWEDT AR, LOWHHHT L > & =D R T TROREE LT 7 A S & et o
DEMESOT A NATH ZEIZE-TC, SR 5 TOEIC DY —7 1 > 7 DR 5Tt
HEFE LI TIIR A 2o To i, LN TEIRITFELWEEZ D, 2721,
LSFIXTOEIC D & 9 272 T 2 b b i T, AWIZERMA THIFFE CRA%E L7727 A h a3
Mg 52 & TR RBINI T CE DRREMN B D, £, AWFE CHEERROM S 23
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BEREHERFT 5 2 L 2B LU 6720,

F7o, BHORA@Y, FEEESROME S OFEI IO THEC, SEOLFDOa T ¢
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HORBRRHR O S 28805 < OFEFORIZEIMEHEN: « UMD H 5 71ETiThh, 07
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Jift.

F 3

{8k 1
P MERRR <A L= BAEE
SRAERE

%z

man  hat part case mail note
water  power culture  airport address  channel
i

all fun fast full rich sure
lucky  heavy special ~ foreign  perfect  violent
oG]

get pay hope save read grow
visit enter believe  succeed discuss  support
JESRFERE

dar sug jat inp pes tro
lond  mape cowp bisc drap loil
voon  hoos murr bunj brax boly
arone  phick dunch colob gutch vurly
ahiding sattery  glotsam earnong hbullien  lorbade
fulwark bureaug razelle wormula gantasy  selouse

8% 2

ks 3 M RIRER] RO - IESTHE
s 4 AR ERTREED HOR : ESCHE

SCEER] O <A LBH

B a0 — 3 RS ERA Loy —o3 Y
REY SFEHAAR IO -3y

break promises cook dinner cost money
eat fish enjoy life hear sounds
meet people need time play foothall
speak languages teach children tell stories
watch television write books
EELGVERHEREE 07—V 3y

attack winter cut seasons do trees
give streets help sugar hurry apples
mix sun move years push future
run colors see birthday show air
swim pages understand doors
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drive cars
leave school
respect others
use computers

feel reading
learn lunch
repeat west
stop kitchens



1+8% 3

Rt a0y — 3 AHIEEREICER L f-ans—2a Y

Y HRARAR N r— a3y

bad dream

good sense

little shop
original program
serious mistake

= LGS AR N —oa Y

able date
expensive reason
public chocolate
social milk

wide evening

1% 4
BEDLETA L

busy week exciting movie famous writer
high speed important lesson international team
long letter new experience old bike
popular song professional advice  real friend
young student
classic eye clear trip deep lady
green hit kind bathroom low camera
quiet health short choice slow score
sorry bottle sweet glass traffic moon
yellow survival

ERTA b

ROFWFED AATE L L TR bR b D% % ORI ST SBAT, BHTEX
RSV, AREIRA AN IEAT 5 = L,

Q1. idea

1 Ax
Q2. (question
1 B/
Q3. doctor
1 faee
Q4. age
1
Q5. law
1 faki

Q6. difference

1 /e (Z5oH)
Q7. century

1 Bk

Q8. body

1 KR

Q9. easy

1 72\ Tvo
Q10. large

1 R&Ew

Q11. simple

1 Hifl7e

Q12. hot

1 Fu

2 SEER
2 Eun
2 LW

2 B

[ A ]
DN A 4
=L 4
Pk 4
IKYE 4
S 4
324 4

WE(SE) 4
AH 4
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fHfe

EIE

ERHO 4 FLWEE LYY

3 [EFER 4 K
3 7K EAD 4 KHD
S AD) 4 FELW

5

5

(E)
A

[EFili

Tk
b1

Sl
FE
(EN

5 %l

5 FHBD

5

5

R

FE

VAN



Q13. poor

1 [ERED
Q14. short

1 Ao
Q15. late

1 590
Q16. social

1 t=o
Q17. lose

1 Ezx5
Q18. sing

1 #9
Q19. call

1 2t
Q20. fly

1 BETD
Q21. begin

1 %5
Q22. produce
1 &5
Q23. include
1 &t
Q24. move
1 FHRERD

Q25. success

1 Gk

Q26. wood

1 %

Q27. afternoon

1 &

Q28. knowledge

1 RKB(TAZ )
Q29. population

2

2

1 R

Q30. experiment
1 EE

Q31. theory

1 &8

Q32. method

1 f#i(Z x<)
Q33. same

1 HEOTE:
Q34. basic

1 SMED

Q35. dark

1 BRUTADD 2
Q36. normal

1 D

2 ANgDo5ZW

TR
@D
{UN:DZAS
FoI <7
(=3
{57
ERB
HES
a5
WS (1T %)
HHETD
WRT 2

A KL A
HEETRY
TR

(L)

AH

I RL)

HRl7p

P

3 AR
3 E

3 N

3 AEZR
3 &<

3 &

3 MR

3 LAY
3 FHID
3 AETD
3 &S

3 TS

3 JERE

3 (LU

3
3 g
3 Wk
3 Uk
3 H&

3 FER

3 Tk bR)

3 EAliZe

3 BHROH D
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4 FETOD 5 gL
4 ATERIR 5 i
4 TN 5 Kol
4 PEREETR 5 JEhi
4 PETD 5 k9
4 PR D 5 L
4 <H5< 5 4§45
4 4T H 5 MEEETD
4 HLHS 5 BT D
4 ST D 5 Ro
4 HETD 5 179
4 #< 5 HIKrd 5
4 Hfr 5 i

4 HAREEVY) 5 )

4

4

4

4

4

EHES

ST

Gile

4 Heo

3 MARZR(EL<ZEHITEX7) 4

4 BrfEre

{3

5 KH
5 FE
5 JEER
5 &
5 P
5 HH
5 BN 72
5 Ko

5 BRIV

5 o<V LTz



Q37. successful

1 JERR7e 2 Ko 3 L 4 BB 5 DR ED)
Q38. recent

1 2 FlLd 3 DR 4 JFN 5 ZFHkR
Q39. modern

1 B D 2 RI¥EEo 3 bk 4 JRED 5 HRD
Q40. dry

1 HNOTY) 2 EERLE 3 FIHTED 4 O 5 SRR
Q41 win

1 BEBT5 2 WS 3 B 4 TS 5 b9
Q42. continue

1 < 2 wmnTDd 3 BRNIDD 4 pi< 5 fihb
Q43. carry

1 [FETS 2 ES5 3 RDH(5D) 4 HiRT5 5 IS
Q44. pass

1 #zx5 2 IrRETD 3 HWYIRES 4 RED 5 A%
Q45. choose

1 &5 2 ST 3 WoEs 4 A 5 wl5
Q46. avoid

1 %05 2 BUINNTB 3 HDD 4 BEFD 5 E(ABUK)

Q47. represent
1 HERFT2(WCT2) 2 —Rprhilrd s 3 HT5 4 RETD 5 RBRDH(T2ARD)

Q48. climb

1 &% 2 HHS 3 FETD 4 BHTL 5 RFTD
Q49. planet

1 /N 2 BE(b<EY) 3 E 4 J@(BHL) 5 W
Q50. sguare

1 &8 2 3 WH(LM) 4 5 &k
Q51. benefit

1 s 2 Flr 3 RE(EwH%EL) 4 k(o) 5 BR
Q52. solution

1 1B 2 B 3 H 4 fERR 5 M
Q53. chest

1 M 2 #i(72) 3 Dt 4 W 5 =
Q54. crime

1 F(7=43) 2 L 3 fRE 4 BAE 5 A5k
Q55. author

1 g 2 FE 3 FI% 4 B SPUTGIOUN
Q56. permission

1 7 2 RO I) 3 IR 4 MIE 5 Kokt
Q57. wise

1 IR 2 Bu 3 &> 4 B 5 Wid
Q58. essential

1 #—Lk 2 3 Waw 4 pobindy 5 AREMR
Q59. attractive

1 [EHEO 2 TEELIZ 3 Hife 4 n7e 5 o
Q60. traditional

1 EERYR 2 &Y 3 FBOIZV)EW 4 fH-oTWD 5 PEED
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Q61. particular
1 fHTwg 2 2k 3 BED 4 2L O7) 5 RRR(E X< TA)

Q62. proper
1 FEFR 2 BERZR 3 fifiEnds 4 S(Lxo57%) 5 @b
Q63. existing
1 Byl 2 BFETS 3 EiLW 4 HARR(TATWTER) 5 EbhEW-
Q64. potential

1 HAER: 2 L 3 #HERO 4 BERREASNTER) 5 L THEER
Q65. invite

1 Khds 2 HLH(ZED) 3 P 4 BnHstsd 5 HEFTS
Q66. extend

1 &Y 2 [ETH 3 TS 4 ihd 5 KD
Q67. release

1 E(z<ty) 2 FTD 3 REESH 4 BEnsd 5 fETs
Q68. deliver

1 BETAH(CZH9 x7%) 2 EHTSH3 BT H(CH0AT2) 4 BETD 5 HLie
Q69. decrease

1 6T 2 BEb@)bDd) 3 (NR)EHIRED) 4 Bfkstd 5 flkLéTs
Q70. lend

1 #amd b 2 JKFA 3 PEETD(Z9&845D) 4 ~DFEETHDL 5 BT

Q71. seek
1 FET D 2 MoED 3 Wi 4 HLkDdsn 5 xHT D
Q72. weigh

L ET5 2 BoED 3 HTH(SAEETD) 4 BBSED 5 ESEEHD
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HFEBRDOA A —THig
—Semantic Differential $EIZ X5 =R T 7o —F—

hpgn Yy =

MFFHERT:

Abstract

The phenomenon that phonemes in human speech carry certain images in themselves is called “phonetic
symbolism”. There have been numerous studies concerning what kind of images (e.g. size, shape, and
gravity) are associated with what kind of phonemes. However, human cognition is not as simple as
something to be measured with the scales that are miscellaneously gathered. In order to grasp the holistic
idea of the phonetic symbolism, this study investigates the possibility of applying Semantic Differential
technique in measuring the images associated with phonemes. Evaluation, Potency, and Activity, which
have been the three factors repeatedly found in literature as dimensions of human emotions are used. As
a result, whether or not statistical differences are indicated among groups of phonemes is found to vary,
depending on from which dimension the images are derived. Thus, the three-factor theory of Semantic
Differential is proved applicable to the measurement of phonetic symbolism.

1 IXCHIT

BEBET, SREEDREDA A—VEME T 28R Th D, ZO& D RBIBITH <D
MER ST, 18 it e o7 OFFEHE Mikhail Lomonosov 73, Z25730 ) (tender) & D4
B AEICIIRTE RS, ZUnodE LA (fear or sadness) A 545 B-II34TE RS AN A Cff
PN & A L 72 (Rummer, Schweppe, Schlegelmilch, and Grice, 2014), 5548015213,
BT - B« BRRZR EOEH Y T 4 DSFEO DOV T S5 HEGIZ R 20128 (Hinton,
Nichols, & Ohala (Eds.), 1994; Ramachandran & Hubbard, 2001; 2003; Spence, 2011) & BEiEfHT T
M DILD Z EMBUV, RFETHDH T~ T ¥ K7 A% “(i)na sense, perhaps we are all
closet synesthetes. (Ramachandran & Hubbard, 2003, p. 58)" Lib~7= L0, SCFFICEAMNAL
A% LD 1D IR ) 2o il R T AT E DA ERBORR 2>l Tldany, #2
FEDFEZ Zhh, FEHEREEI LI 20 X 5 REE M- T\ 25N (eg,
HEEREE1Z X 2 Huambisa FE3E0D~ T2 Berlin, 1994; 1 & BROBEfA: Gallace, Boschin, &
Spence, 2011; FEMOEARIEIZ OV T DL E =—: Nuckolls, 1999; NEESCRIE AR OE)IC
FALD FO LG RBLOMEEME: Ohala, 1994; ¥ - & + B 5 S DREf%: Parise & Pavani; 2011).,

— 07, FEEDFHRIARL LToA A=V H AR S5 L0 ) BigUd, SiEcs- (linguistic sign)
DEREMEZ TR LY Y a— VKT H LIRS, LY Ya—A A, 4/~ h
RIS (exclamations) 23O ERRIZK D EGROIMI /2 0 155 = L icfiin - T, =
AUSIFELNZ: (rather marginal) HOTH Y, LinbEiEe LUEHSND O bITEAE
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RAWERFO L 91272 & L TEZEAMET 7= (de Saussure, 1966, p. 69), F7-, SrbHMKEL
ERZI-VET G, SO EE referential” 72 b D& L THEZ DS AIITREE T HD
G IFEO MR & ZEN - 72 D723 0 L= 720 8, “expressive” 72,0 & L THEZ
DUAITE L EROMIATHOBRR3 55 Lk, FCEE ARERE L bOOKRE X
(2B ADRE U OBIRIZ DUV THE L7- (Sapir, 1929, pp. 225-227), [FERIZT—7 %, &
FEIZ1T “higher” unconscious 72 & “lower” unconscious 7235 & L, REHEAE (Gefihl)
(BRI DB OF & L CEREORGEAIE (feeling-content of the phonemes) Z#251F, Ziuh
NS BRSNS LT E5@i 72 6 0T D L ik ~7= (Whorf, 1956, pp. 266-268),

AP TIY, BEEILSTEOREMSA A — U EPRESIT D72 b O TIN5 D,
Vv a—/LN marginal, HET N expressive, 4 —7 7% “lower” unconscious & ZEL L7-KE
TEDTEH CADEFNANTHIDREE KIEFT HDTH D LEZD, BEITEFEDOVDITE
7L BEIRI LB T D B CTH D 1= DI R S & LT, ADIBENZREGIC
R RIT T2 51F, SREOER (Jespersen, 1922; Yule, 2014), E75E15 (Imai, Kita, Nagumo, &
Okada, 2008; Monaghan, Mattock, & Walker, 2012) <> A\ TAIREDBHH (Aucouturier, 2008), ~—
77 4> (Coulter & Coulter, 2010; Klink, 2000; Lowrey & Shrum, 2007; Spence, 2012;
Yorkston & Menon, 2004) 72 Ekfx 7o 3B~ OIS N IREL 725, LinL, THETOEL D
GHEHZE T, bOOKE S - - BEO X 5 IEBIORITTE & ORFEME W T
L7t ONFEEALETH Y, EPMLET DA A — VBRI~ T2 b O LR,
TR TIL, SATHE AL L 7%, AORBIERROREESE LTSN TS
Semantic Differential (SD) 754 i L33 L7z [RFDA A— VL] OFRSRARE L, JGET
FOED LD REFHIERN ED X D784 A=V b2 b DERED TR0 L 55, 78,
JRFRDEGHE (sound symbolism) TIXSFEERE & BEROFEO O A ET LA L HL720D,
Z1E Jespersen (1922, pp. 396-411. XX. Sound Symbolism) TiE “f-, “gl-” 7% & DIFEMHE
(Nuckolls, 1999) (ZF£E 5 EMR LD TN DD, ABFZETIE, THRENOEE4 (phonetic
symbolism) Z/75HTklgi 55,

11 B4

TSR DA OIZETIE, AR Sapir (1929) 78 “mal” & “mil” &\ )RR E %
NENOFEIWTTHEMORE EDA A—VITONT, BIEEDOITIKRE 25658 & 750 <
L) EERRFER AR L7z, & 512 Newman (1933) 132 DOFBRZ R S 729256 L,
REFERZEEDA A=V ORI —EWRH D 2 L 23k LT, WEMGEEZTEOA A—T b
FEODIT T2 TAIZEClY, Kohler (2% “baluba - takete” (1929), “maluma - takete” (1947) (22
T OREESe, Ramachandran & Hubbard (2001) (24 % “bouba - kiki” ZhHANA < HIHAL TV
%, 2 FHEOBEEMGED 86 LR MNRRIE T, &6 LEMZRRIFICE T o008
fibns &, FiaH 1 O R¥E)S maluma (baluba) <> bouba %X 1 A41HI0D & 9 722 HifREIEATE,
takete °kiki 2% 1 /2D & 5 ZeERHAIRTE &~ v F o 7 & D LV S RERERE Sz,
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Figure 7. Demonstration ofkiki and bouba. Because of the sharp inflection of the visual shape, sub-
jects tend to map the name kiki onto the figure on the left, while the rounded contours of the figure
on the right make it more like the rounded auditory inflection of bouba.

4] 1. “bouba - kiki” FEER THER SN 7ZXF] (Ramachandran & Hubbard (2001, p. 19) X v 51H),

ZIHDMTEE, TR T DRGSO T T, foRoftls, JHERSE, 4
WrhEEEZ TBSER (FUR - SR it)\ﬁ%%‘ Maurer, Pathman, & Mondloch, 2006; Ozturk,
Krehm, & \ouloumanos, 2013, 1|20 For, etal., 2014; Nielsen & Rendall; 2011, speeded
discrimination % Gallace & Spence, 2006; Marks, 1987; Westhury, 2005) (23T —H L7ofER
DMEDUTN D,

FFED LD RBIBITHONT, ZHET, EEFH - BEFIRSINRL LN TE R, &
PR TIE, %03 bouba 2SHEERAYC kiki 23SEAMITH S &9 EEIZOWNT,
Ramachandran & Hubbard (2001), Spector & Maurer (2013) 72 E1d, HEEWGEICE TN AR5 %
FE T DERDIEOR L BT CGRIA L7, 37205, MEE / 25T bouba [TEDHD
D T2, TR EGRDSFEOOE, MR A A=V 2RI T 50 2 & ThD, F
72, “mal’®Fs “mil’ LV HRERKIGEHEIED &V ) BRIZOWTE, BEIKRE
DFDHFEERE L0 b AENOZERINRE N E WD Z L ICBEAHT AR R STV 5,
BRAY72BA I, Ohala 12X % Frequency Code FiANAL HIHIN TS, DFEY, BiIER:
BB E 7 E R AR OE & PEHT DI 3R ZERAV N S K IR D T DRGNS LD
AA—=VHEGZDHDITKLT, &%ﬂ%@ B/ CAREIR OB Tl AR E < 2D
ZEDND, REVWHLOEHESESL L) Z ETHD (eg., Nielsen & Rendall, 2011; Nuckolls,
1999; Ohala, 1980; 1984; 1994; Westbury, 2005), Ohala (1984) 1% FO ™7 & B2 & DGR
ﬁ&®%%ﬁ,kﬁﬁﬁ?ﬁ<4?%%U,ﬁ4,ﬁiw HIHT D LV O GEERRIT L
TWD (p 4, OFY, HEEOSWEL T ZLIck Y Ao/ RAE, FIFICH LT
BUED RN L 2R LT D, JAEEROERWEZ T Z LI XV By a2 K E < AT 2R
L7z &0, AREMWCIGHE L TRILOITAICESRMO RN A SR ST, 588 E T
RRE I TR, BERBUCHBEEMNT 5 2 LA ARRIC LT Ve —F L E X 5,

12, S F SERMIEEHIRT HEEU
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RO C DU CRERIZ P73 508 (Taylor, 1963; Taylor & Taylor, 1965) & 5.5
NHHO0, Siin & T 54 A—IX T E Thkx 79t Ty BiF s TE 7,
] 21 Thorndike (1943) 1HHFED SFETATKT 5 NORGEAS S ORI BIRT 5 &5 B
% “ding-dong theory”, “bow-wow theor;f “pooh-pooh theory” & LGRS L, N2 T, Paget
(1930) ZMEE L7z [FEL Z SIRIFTEREIC Lo TRISND /S M~ A L 50 S5k

DO—IFRETH D] & 5@%@@: “yum-yum theory” &\ ER)Z24 R E DT T LT, &
72, Yule (2014) I X2 FFEFOAMETS Jespersen (1922) (2 K 5 [FEROEERICfilii,
“bow-wow theory” & “pooh-pooh theory” &\ HIHZERIT TS (p. 3), 21T, A/~ h
BEELsF (Hamano, 1986; % - HI~T, 1993; & - F7H#F, 2013; HF - A=y 7 » 7, 1999) (ZH
AT D &, FRCHEEEEORIEEN B E 72 AARGE AR5 & LTEE LY, BIEOESIT
marginal 7251 (de Saussure, 1966) & 1ZE VL Y, 55312, FRAIEMGRIIZEIZRBO T, B4
Al RL Lzt Aonsd, flzidiligl (2012) 1%, FRL Y v 7 KRB Eoy
(RPE) TSRS - EEaE) R - TR LW O EAZZS, AOH R IES<E
FEO AT =R BEHI LTS (pp. 111-118),

13 BELHOEWRE

FRROX T, BT DM 5D A A— O TIIE TR 2 S TE 723,
FKH (2013) bx#ﬁ?ﬁ-—ﬁéi T, BFEHA ) ~ MBSO ERC R, HFFE ke
EDRTNL 075%?5%5%#@{“@ VDo AFmTCIE, £ O 6 TEHRREDRE (pp. 338-339))
ICESZY TS, XY, TRETOERTIE, FRENTORE LIRSS - B EHEE
WS T ERREZ W TEOA A—VZJIES DB 2 SIVTE 2D, FHRENTHI L7
UNRTTIZI YT DD SHEAIEIR 2 RF OB AP & SIVTWD FTREMED RV, EHRRUE
DIMEERRE N TIND FHEO—FIE LT, =V (B - IR, 2013) X [ Rea RiE
DR T, Kohler (1929) D% 22 4 DFEERWGIFITHER L, ENENDARTE DT
ST, BT ORMAZEM LR, SSOERKTE LT, bOORES - JE - B)E
V) AFEREREANE SN, ZHUE, ZHvE TKohler (1929) DEIZFIF L= KEDBFZEN

] LW RETCERHEENAD L L T2 IR LT, TREX-8h&] LWHRED
B ATREVEZ R LT2 8V ) T, BEROBHDRATH D, 2 4DWMIENBELNT- 2 5D
TEDL ST ERH & 08T LT 72 TH e o T REDR A SN2 Z & D, BEEHERFZEIZIT &
0 BT RENVETH D L E 2 Hd,

T TARER T, A A=Y ORIEDREE LTSI TS Semantic Differential (SD)4% VY,
&0 ZEAIRAFENDEGIR L W D BRRICT T —F 35, SD IEIC L o> TADRIEA S
LATOWTIOA « % (2013) 1 M IRCSHEOERZ, FRFIC L > GRESH
Te B DOETR O TR LREDLDOTHA I (p. 299)) LRIEREL, BHITA/
~ MZRIH L7298 % 15 40 HAGERIEEGH Z2xt5e L LTI L TV D03, BR o755k
B At e LT KHIRGEIA Cl, SRR Lo FEE AW D 2 L ITEEA TR,
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AR CIISGEE - AAGE - MERERGEGE A5 & LTS NSO A i 5720,
SD L& %, SD {fk I%, C.E.Osgood H2MEE L7-, HEE (concept) | DOWNENT - 1%k
ISR ST T % (Osgood, 1957; 1969), SD 11T &> C Z AU E TICHR Y i Ui &1
&7z 3 DO Evaluation GH), Potency (JiEME), Activity GEEIME) 725, ARIOELR
RROEEHILFETH D EBZ DTS, FHEE LTUL, ROV 7 EXrT 5
A TR C O L7 5 B LR 7 B RIE AR L, KK & 72 ORI S OF
KA A= ERIET D, Snider & Osgood (1969) TEE KT ST 5 SD KI5 =
PSS SD 154 -SRI Z T, I ClE SRR S BhE OB Tl HAGEORETEC
%I D HEER R ORGEOMIE (Iwasaki, Vinson & Vigliocco, 2007) X0, 54 ESH T
Birch & Erickson (1958); Miron (1961); Slobin (1968); Tarte (1982) 7 SIZHW ST 5,

2. W75k
SEE M MNIEZ DRFEDA A —UDPHAET 20y, AFET DR OITFIUIED L 5781 A
—w@em\%#%f: , & LCEKRE 720 \ﬂiﬂ{%cﬁfx% DEFRZITNERL, ZOF
(ZEDL D724 A=T Moo TN DD Zieh « AAGEE « TEREORERSEE 12 SD EZ2 v
TR S web FidE 2 LU T OB CHER L7z,

2.1 HEE DR

PO 2 REE A ER T 212H72 0, H5E « HAGE « HERED 3 SV TEEE
L CEWRA RS 2N EOAGOE T2 2L, AT HE L LTARBARITEL DI
IRWVERREEAERT D2 &, D2 mEFEHEC L,

IEUOIZ, REEOEROMAGOEORHEMEE LT, & 24 FREExERS 20 FRfEL< o)
B —NEZHNDN, TRTOMAEDEE 1 EORE CHRET S 2 L33 ENTIER Y,
FIT, FHIZOWTIXIPAchat DTE BT ENALET D B D, SFEY, FREAENA
DTELIEFIMUNCH S b D, FFIZHOWTIRFEIUAEO EICAET 5 2 5L, Zul
SIET D r TR A ARG L Uiz, 29 LT, F5CIMms A ms, M
1 RS, S, WIRRAIS, MBI RIS O e Ipl, ol M, M, I, I, il D

7%, FETCIEANE - BERREOZNTIDEIERRS, MiERRS, S ERRESIS T &
INZ Aid, W, had, hai, fol, Toad D 6 5 2AGAf & LTz, IRIZ, 2 7x6 Fa#AaE i, CVCV
LW D RERR ORI 2B LT ZAUE, CV OB TIERE Lo ATREM & <, CVC

TIHGEE LCERE T REEZ< EATLE I D TH D, 2 9 LTk Lz pipi/, /pipy,
.. Iwowol, woawoed &\ D 42 FRICOUNT, BFRREEODTEER Y — L CRRE R LT
YA Y 7 b HOYA GlobalvoiceEnglish3 Z{s M L &t & BES 0 2 FitE¢ o0
BEGEEAERL « L, FOBEADPERE/IIVY, F 1S 1 i08a & iy — 2 %
FRgE & Lz,

WIZ, FRLOD 84 505 GBI Clk 7= A= 9 b D& T 272018,  [EENGERZ)
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M LTz, AL 20 5 50 (R E TOHLH B IGE « AAGE « HEREREEGHE 547
OO E G, AR 2 EEIL T L E R FEIEOIIIEE X IR 5E 7 B Lz, 15
NOWFEE, NEF% T > F W ANVEZ 72 84 %% PC A — 71— LLILCD 7' L—Y—
MOEX, HOOREECHEEE L TR SEoEAH 2 2 7235803 O R0, REET
DOHFEO X HICHZ 2 72007uf T2, ANEBHLIEFRO XS ICEZ 2 2004ux Tx) FlaF
FEBHLUIPC ETRRA - A LT, 9558 - BAGE - PERENGESE N 3 TR
b, HAGEHGHE 7 +— 208 X2 \TRT,

BHER - BEREAE (HXE

IOREER. MEWRBINEE R BREoTERY Tt oTd,
FERE DSBS R EABRERRLA e B TEAT 2 RV SR A,

< [ R

*MR (HTHESRCHOFEERLTOES—) B ZM

*EM (ETRESCEDEERBRLTIES-—) 20k 30f% 40f% s0f% e0fh T0f%

1~42 DBTThFhOFE EFEN- T,
AEFEOHEEOISICHIZES D, TOEEETA
*EFFOHEEO IS Z I RT 1?7 BpETA
*AFRIMH LR O ISR 2 hid TX] ErERA LTS,
o . D OEFLIIERY. S ATl
e AT PIET BESEQ S RAES,

X 2. ﬁi%uunﬁﬁ AT A —2 (HASGERRA .

ZORER, 3 FmONEEGE 15 AT THRBME - ZMEEEH 6 b HOREE CER AR
TEEE R IR T2 EOMAELEIL, lpoped, iohsd, Imemed/, fiofiod, foafuod,
MWoawoa! D6 FTHoT-0 TXTN hed, lvad ZEGTebDTHST-Z MG, 2O EREE
DifiE LT 7 SOFF LMABEDET 14 HE, FHD I =~ AT Ry il & LT
THI LI, WIS, RBEDOI =~ AT ZT T E Ol & U CRdii/z b DO ETRD 12
fid, W, A, fol ERAABEIRETIGENTIGEE « BAGE - PERECTER AT FHIEZ 20 L o[
BN Dol B EEH Uiz, ZORE, I, il 2 F%HiliE 9 5/bibi/, /biby, /bubu/,
foobuy, Mifi/, ify, Huti, fofol D 8 BASFRERE & LTl S,

BRI, BE OBEEUEDT- DI ETL AN FIREEIET 5 L [RRHZ, EREOGHK
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B G X2 EFERT 52 LT, TARH LD LS IZHZ 2720 &) a]
NS DT B R AU LT, DL UCSER LIRS OER 7 7 A NV, k-
BHEEDNEIC SR TRE LT b D%, web A T+ 28 F 7 7 AL e LI,

2.2, TEASFIRTOIER

BDA A=V H KBNS 7%, Semantic Differential (SD) 5% L, web & THOE
WEEE & 72 DI FR 28R LTz, SDERFFET, ADIEE SRR BhEd 2=k
34Ut & LC Evaluation G, Potency (&), Activity (HEHE) @ 3 DK
FELY P TOB A TIIZEDMEI S LT Osgood (1964), Di Vesta (1965) 75, ZiLEHOETAC
KB EARTED L AR 18 fHA A H & LT L7, 355 TRk S Tnad Zinh
OIS AAGE & PERRCERR L2 b 02Nz, #ERIEFEZ T v 4 L AIVEZ -3 &
v NOFEHEEREER LT-, £ 112, ARETEDOA A=%D T-DIER Lol
KOUGEE « AAGE « PERBIEZ T, RESIOFE L, TRt 4+ — L ClREH IR L72IE
FFaRL 0D,

#1

AT O L7 JE st

JEFy  BEE HAGE HHERE K-
2 good-bad EUNEE I - R P
6  pleasant - unpleasant PRtz - AP iR - AR Eaa it
9  happy- sad LUV - 2Bl s - 4B 5 R
11 beautiful - ugly ELU - B WE - HEE P
16  soft-rough OB - XS L i - kS Eaa i
18  sweet - sour Hu - ol - W ERaliTia
1 strong - weak FRUY - FPL oR - 55 JIEM
4 long - short VAN S 1 K-8 T
5  big- little KEV - /hEW K-h &k
13 heavy - light EEEUAN <P & - JiEtE
15  thick - thin JEV - & - & JrEME
17 deep - shallow TR - D % - & =
3 fast-slow B - FED - 18 TEENE
7 young-old BN - FUNE R - kK TEBE
8  sturdy - delicate 72 < F LU - k7 et - 24 TEEE
10 active - passive FEIBAO7R - J4R5R72 FRBRE - JHARA TEEME
12 noisy - quiet BRISLUY - #ha/e WO - 2 TEEE
14 sharp - dull vy - st BRI - il TRENE

2.3.Web 7 >4 — MERL -« Fhii
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PC CA~— h 74 72 EOMEREBL T web 1 MZT7Z7BAL, X TEIHEOA
A =% 18 OIAFF O RETEEY % [Sound Image Survey (JERERR) | REDA A—F
B (HAGER) | THFERERIEE (PERER) ) %, LT OZHET 3 SRERIFHCIENE L7z, [A]
BN & 224 MERROToDIT, T r— b7 4 — MMEREEE R L= B 2 LU T IS
T,

IXUDIZ, [EEEOFEHBEER TR CEEEOREE T R T 5 Z LT L, itk
FDOINOFBIL L EZOT X TOMFRE JGENR « HATER - TIERERO 3 FREERF 5 2 &
T, HEDBIREDA A— U OHIBHENE & 72 DI FARI OO T L % f NI RS
HIENTEDHEE R,

WIZ, =R, (Rl — TN ClRl— ORIt & 22 DR Tl A n 3 51
K& Ui, W1, [A—— N TR ORI & 18 OIFRFRA R T 5 LWV IR B %
BT, B wxtg e Ul Tz 38 L, 2 2 FREOME 7 +— L& bl LTz,
ZOFER, 1) L=V T LICRENETE SN TWDHNEEOEBIVIEY, 2) [——
WTHI 2 ENTEHERLELARD TN, FHEVDERNZED X 5724 A—T%FFOD)>
ZHEIL, 3) 1B T EICHE R T A ar a7 ) v U CEEMHRT DI 0MEF 1 & Fifs
ST, EWIBEANENTH o722, U T LIRS AR A IR E &
LT 2R EZNENDA A—NTONWTIEE LT, IR-S— 2 TR AR 2 e &
L7225 &N DA RATS,

31, U TR T DRISE OIEFF A [EE 28, ~—U T8Il T o H NI
DM AEREEE LT, FRL 2) Tl ~/o L H1g, [RIEEFIFFEAS—NORIE R L2 s
THIRH A A=V EE LS TH D120, 22 D H Hik U < Hridbb %5008
Z LW Z &R CHEBRZREIZ /G 0 0o W 2 E RS ST, F T, BEDA A—T %
ORI DRI CHIEE A< &, Fx U —A— =25 K-> TRk g o
A A—=VNZONWTDREENEELZ T H 2 L bl D UER ST, £ 2T, FPEOEDHI
HIZFELRNZ L, EOBFDORIZEDED R NEVOIEFZEEL LN &, &)
a7, F L=V % B < IR S T EF T A HE SN DA ZEH
UTeo Ak A 1T 7 +— L Of 23, St PIERBR S FEROTEAD & D ZAFR LT,

8412, SR - HASE - PEREOREEES #x58E U GREM N ZET 5 Z Ll Lz,
ARFFEDO PRI 5t & 725 Sound symbolism <2 SD #EI X ADERIESEE N 6D L) Z & &
AR L CWAHICHEED BT, 3 SiBOREEGE T OEERERE &> CHEEZ w5 2
CIHERCTH D, LinL Eboid v [BEEE ORI AR 7 +— L 2B 5121 3
SENIRE CTH o718, EXEORGETH D AAGEL, RS ERIRA S RER A A Lz
PEEIINZ, TELIETLL OREEGFE AT S50 LTHEREEZRAL, 7ok, [HIEWH
NERFEOBI T HESRGEA) LRER, BRI RIS LW E B b o B
DOIFFEF BRI T 2 2 L I13RET 72,

Bk, A B, [REFTEEE & 1 LT 4 IOV THHRET 5 2 Slc L,
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AFETIE, 1 _X—UhT-0 20EFRZ %7 ) v 7 L ECERENOEFIZONTD
A A=V HEVES D LD T & 18 OIARFARHII OV TR D IR S 220 A UT7e 672072,
RN TAIYE OGN0 D Z N THI STz, 2T, BHTIEESIMET L 0 @ik
L2 AHEEEZRNRIENIED S 72012, HENL®H, [BEEIZ 30 RN T T
HDZ EEPRL, [BEWHIFEITS RV =500 H « 30 SEDX T b A— ROWT IR
DT EEKR LT,

3. fER
3.1 ARk

2014$8H 2 A5 24 FIZTEH L7 web FAESIZ A 541 DIPE RS FE bz, 209 b,
web = NZEHEMNZT 7 B A LT BIEE OB 2 B 2 45T 5 F CORTEREHA
15 53k ECh o7z 322 R A bstg & L, JL L, EEOHEL PR UG 22 ORI
ZAVEFUZDWT 18 THH OERMIZIEIET 2 72 DIZI THARBR 15 3 DR ME ThHh 5 &
EZ LN THD, 2 322 @éﬁ@i?i@ﬁﬁgﬁ?ﬁaﬁ 127128 (sd=4017) TH-7e, &
7o, TRTCOERICK L TR CREREZ Lz, 3700, BERAED 0”& 2o mlED LikH
ST, [HEEINTHA A—UWENRN EW)BEFERERR L, e LTED
FEEH LT, ARIEREONRE R 2 1077

#2
HRIEEEDONR (n)
MRl 208 30f% 40fY% 50fY; 6oft,  70f%  8sof\LLE A%

yoE B 9 23 26 5 0 2 1 66
Tk 16 31 13 5 1 3 0 69
AAGE S 13 7 10 6 3 1 0 40
Eegis 20 13 17 6 0 0 0 56
HERE B 1 17 12 3 2 0 0 45
L=gs 21 15 7 2 1 0 0 46
aat 90 106 85 27 7 6 1 32

[ZNFETRbLEEELZE - #igk) W EMIcHd 2% (Al 1ckse, &
FELLEEED 76% (N=103) WT AU « BFH « A XY R « A=A T U T 72 CHGEE, H
AGELL 5D 97% (n=93) 2SHAA, HIERE L1 555 90% (n=82) Mﬂl BB EoHE
FEE OB R b RVEIEE ThoTe, VX DL, 7o & 2ITRFEIIGETH DN
ARICESHEL TS, W) EEEITD TN TH -T2, ﬁau%flﬁui@{%ﬂi%’ﬁ

BHOHIR (BEEE) 1L, 7YT (n=122), L7 A UK (n=116), F—nr /X (n=69),
7 AVH (n=26), 77UH (n=11), A&7=7 (n=11), 14ELLEMHERERZ2 L (n=91)
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Tholz, £To, HFEULFERROH 5538 @I 13055 LLHE O L2 HASE (n=
56) - L2 H[ERE (n=135), AAGELLFEED L2 H5E (n=85) - L2 F[ERE (n=21), FERELL
FEED L2 95E (n=68) - L2 HAGE (n=28)Th -7,

3.2. RED(GHEMHT

TR « Puii7e « fg LV 72 EORFRIER 572 2HIHER 7, THR - Buy « K&V
IR EMBIRD I TEMER T, T - B - FE R 72 EI DR DIEENER A2 B DA A—
ERDRE L UCRATDICHZY, REOEEEOBG /T, MREE3ITRT,

#*3
FEER] ARTF-OEEE ZaioNy 7O o b

MR- RN TEEER

1. bibi: 0.74 0.60 0.59
2. fifi: 0.69 0.60 0.66
3. bibr 0.70 0.64 0.64
4. fifi 0.66 0.66 0.59
5. bubu: 0.79 0.63 0.62
6. furfu 0.62 0.56 0.69
7. bubu 0.79 0.60 0.67
8. fofu 0.70 0.68 0.66
9. propro 0.69 054 0.61
10. brebre 0.70 0.56 0.60
11. fiofio- 0.72 0.56 0.61
12. vievior 0.72 0.67 0.69
13. mi>Mmia- 0.60 0.64 0.74
14. oo 0.71 0.66 0.70
15. wiawio- 0.70 0.54 0.66
16. puapuer 0.73 0.54 0.69
17. buahve- 0.77 0.64 0.64
18. fuafue 0.69 0.59 0.68
19. vuavue- 0.75 0.56 0.66
20. muamua- 0.68 0.58 0.74
21. lvalve 0.72 0.58 0.66
22. WuoWoa 0.72 0.62 0.69

HEMERF-TIE, TEO-E ) OFEATIDMUOEE & AOMBE 2R — 203 < Ok
LIVIEH, ZOHEBZ RV-E) L) REREE & LTSS L0 b RIEONRPEE G M) &
Mo T2l2, FATHIENVRTI@ Y DNFFZERH L7,

3.3, JiEE = & ofHn

31T, 22 DRIEEDA A= ZHOWTORIEDER R, ML, &b, (5Bt
REZLITRT, SVEICNET DL, FHlE - /8 - FREE =W 2 & 27R LTV D,
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L. bi:bi:
2. fi:fi:
3. bib
4. fifi
5. bu:bu: [
6. fu:fu:
7bobs | 00— w == X
8. fusfes _ ‘\ﬂ’._‘L
9. piarpiar = . _}.
10. biarbiar o X'.'_"'--' -
11. fiarfiar o =X
12. viarviar .-:;_"“;f:r
13. miarmiar - {\.\
14. liarliar ‘K..‘__ b - \’
15. wiarwiar _oX 1::-_”‘
16. puarpuar M‘
17. buarbuar .(__:‘K (
18. fuarfuar ’l‘-’::__
19. vuarvuar (ﬁ_.ﬁ _
20, muarmuar :!-:':'_ —
21, luarluar _.:B
22, wuarwuar we—_
BV - ARG - BLW eto. ——— FFEN ——— B\ - HER - BLW etc.
FL - EW - hEWete, = = - HEY =8 = - B BU - KEete,
B - BOWE - BHIL etc. =« = o= FEH - om - = BN - F - EXE LW et

3. PG DA A— A,

FXITTEAREE DA A—OMEMDHIE, 1EME, IEEEE WS KT TR ICR R T
HTEMD, T 3 OOERFDMEBIOREE U THIEL TWD Z T %, IR T
I, FREE DA A—20 9 BRHBHIZR Z L6 A5,

XU, FEEICE ENLREDITERRE CH AR ERE TH D0 &) BRHFEL
BTOA A=A IEFTHETEE T 5, PR LIRS % £ S 4 3Dl X8) 5 &, 1.
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bibi” 205 “4.fifi’ ETORIERREZ/L—7"L, “S.bubu” M5 8. fofs” FCTORERES
N—TIPENENI =~ AT H R L TWD, TEEMERE TRl > 7oA A —T Oz 7=
ED L, RST 2T HITIET X TREOAFDMEE LD S RN - B0 - 72<ELWVY) &

DRI EFFTND, 7299, propro” 5 “15. wioWre” FTD 7 &, “16. pvopua” N “22.
woewoe” ETO 7 HESATERE-BERED I =~ /AT Lo TWDR, WiEREEET
RIS 7 HOSTDHRNS TRV « B - 72K E LD LW FHE ST C0D,

WIZ, R CE END RS SBIRRES « iRl « r RS D 5 b EOBEREETeN
LW RITERT D, “1.bibi” 205 “4.fifi” FTO4FE “S.bubu” 5 “8. fofv” FTO
4 T, O 2 ERRIRRES, #B0 2 FMERRTE L0 O MARDEDI =~ T &
FRLTWD2S, NEMRETHD &, BOSRRNE 2 TfillE 0528 5 « K - R&EW
TFODAA—=TVEFFOZ EPRSNNTND, £, ZH 8 FHE “10. biobe”, “I1. fiofia”
“17. buabva™, “18. foafue” & HlEd % &, rE(LRFEDLRS BIT [HRN - K« REW
T DONEMA A=V RO LD IR bD,

IO, FEICEENLTHICERT D &, MY - RS T, AR B ChoHES
HTHDHNEND BRDPFHMMEA A — L ST AN D, DFEY, “1. bibi”
MH “12.viovie” £ T, “16. poopua” 75 “19. voovua” IFAFE-EFAEF DI =< /LT
D ETIZ20FTOWATNDD, B ) ELIUTKIET DL DIT, FHlitEA A —T 2 e A1
I, ST AT CIET TR S 2 SORIE 0L TR « PuEe - =LV %0
DFHliZ4F T D,

—, FEOSBLEE M, S N, WEROEESLE W IS ThIC b
HHT, “13.meme”,  “14. e,  “15. wiowie”,  “20. muemua”,  “21. lvelve” D5 H

TIEEWORHIEA A — VR ézhf(:i’o 0, EROPAEHS - BEESE Of - RS X =~
T OMEMNIE TEE LSRN LD, THIZONWTE, AFE CHOINESETHIMNE
WD ZETETTIIRL, HEIENRR D E L ORISR S To A A=V E R OnTRENE
DVRSITN D,

LLEDZ £, FREEOA A— VB RIETEHRL LT, BT (1) AlE-%ED
B, (2 BiEsiEr BRFOEY, FE T (3) AR L SEEOMAEHEOEND 3
R RENTZ, 22T, WHETIEHGHITREEL I, ZNbOBEREN - &R /L —7TH
TAA=UDBRBRDNE I D E I BIGELL NS,

TR 7N—T R
AP CNR SN EDA A —V O Z T 572012, BT () AirE-%E, (2 %
sR-phr RS, 7B CIX Q) AF-HER L IEIEOMAEIOED I == LT Z A IR
BIN—FC LT, R4, FIN—TEEETDRGT L, A A—VFREOTE 6 A
iR &3 ODOREZLITRT,
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x4
BHRIN—TEWRT 2T L, A A=A FE (n=322)

Ml RN iEEE

S .
7N I M sd M sd M s
B

ﬁﬁ%‘ 1. bibi:, 2. fi:fi;, 3. biby, 4. fifi, 3.39 051 326 052 335 050

9. prapier, 10. brabiey, 11. fiafier, 12. viovier,
13. miomie-, 14. liaha-, 15. wiawio-
% 5. bubu, 6. fu:fir, 7. bubu, 8. fufo, 323 056 329 050 3.23 0.53
16. pvapue, 17. buabue-, 18. fuafuer, 19. voavuer,
20. moamoe, 21. lvatua-, 22. woawoo

AR 1. bibi;, 2. fifi, 5. bubu, 6. fu:fur 325 058 322 056 326 054
e 3. biby, 4. fift, 7. bobo, 8. fufo 327 058 311 0.65 339 055
r % 10. brobrer, 11. fiafiar, 17. buabue, 18. fuafue- 329 058 335 052 328 054
T
MRS 9. prapra, 16. puapuar 337 063 333 055 334 0.60
AR 10. brobre-, 17. buobue- 316 069 338 057 3.28 0.59
By i 11. frofror, 18. fuofue- 343 062 333 056 3.28 0.59
A 7 R 12. viavia, 19. voavuo- 320 069 329 060 332 0.62
a3 13. mia-mie~, 20. Mua-mue- 340 0.60 336 058 319 0.69
{AEEST 14. ialio~, 21. lvalue- 346 066 335 059 3.26 0.63
TR 22T 15. Wi, 22. WoWoo- 334 063 337 056 324 063

341 FIEREE LEEREE DA A—T ik

ATE RS 2 GRS 7 N —7 L E RS A SRS 7V —T DA A— AR DZEDNHE
FHOA BN D D012, AEANE 5% CHREDRISD®H S t MEZ{ToT-, £D
TR, A A —TIE1(321) =9.97, p<.001, r= 49, SRS A —TTlE t(321) =261, p
<01, r=.15 JEEMEA A—TIEt(321) =948, p<.001, r=47 L7220, 3 OT_NTHOREC
BNTA A—VBEOEIFETHD Z b -oTz, REHR5ITRT,

#5
ATERRS « EREOA A—U g

i Dtk TEEE
AIEREE /i1, 10 BERE 0,00/ > < xk > Fokx

** ) < 01 *** p < 001.

SF VY, FHIEPERE T, BIERRS /i1 10/ (M =339,sd=051) OIFBEERRS /i, o, ved (M
=323,5d=056) L0 & TRV« Puiiile LV 2R EDA A=, FEMRE IS TR
oz, v, ved (M =329, sd=050) OFDFTERE A, 1,10/ (M=326,5d=052) X0t (R - &
VY e REW 728 DA A=, IEBMEREECIIRTERTE /i, 1, 19/ (M = 3.35,5d = 0.50) DF57A3
HBERRE AL u,00/(M=323,s0=053) L0 H RV -FHW 72 ELW REDA ATk
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FFoZ LN E o,

342 BSRRRE « HHRERNE - r REE DA A—VHIR

BRIERRS - MRS - r RRS A TN TNETD 3 ORI/ N —T DA A=A DFEN
RN BN O D121, — It DO/ T Ch: Uiz, ERMEMEDRAE Y 372
Tl T7=8, Greenhouse-Geisser D H HEEDEIEZAT o7, ZDFER, FHMMEA A—
It F(172,551.78) =147, p=.0.23,ns, 2= .01, JjflEA A— Tl F (1,53, 491.37) = 63.06,
p<.00L, 2 =.17, TEBIEA A — Tl F (L82, 58496) = 22,53, p<.00L, 12 =.07 &£ 721, FifkdE
LIEENMEIC RN TIE, D7a &b & ZDDRIEE 7V —T XTI TA A — R EZED
BB ENbhoT, SEHEEITOR L 7 = 0 —=ORIEAHE LT /R4 6 107,

#6
BIEREE - MR - r REE DA A —T L

S JEM: TEE:
B fi,u/- HEERES hol NS, > ok < o
X fiyu/-r B e, ved NS < FRx ns.
SRS h, ol -1 e, va! ns. < > ok
***n<.00L

DOFEY, AEICE ENDRENERE - g - r EEOWTILTH eV iENE, TR
VN e PR B LY 2R EOFHIMEA A= IIIHE A B BT S0, S
A A=V T r B he, vad (M =3.35,5d=052) > BERRE /i, w/(M=3.22,5d=056) > ififE

o o/(M=3.11, sd=0.65) DIEZ TFRVY « Tvy » KREW 7 EDA A—T% NZE- X DfH
AT TREIEA A — Tl kRS A of (M=3.39,sd=0.55) 2% r fF /i, vod (M =3.28,
sd=054) CEIERNS /i,u/(M=3.26,s0=054) L0 H GHEO - - 72<E LW DA
A—=THEHEZMNBETHDLEN) ZEDRHLNE o7,

34.3. AR T L IEEOMAG ORI L DA A—D Lk

IEFSEASES - A FPABRS - MBS - RS - A - MimBET - WSRO SEAT
FEINTNET T SORETE VT DA A= G OZEDFE N BT D128
2, —ICELE DT T U7e, BRI EO GRS D N> TR 2720,
Greenhouse-Geisser D H HEDEIEZAT 572, T ORER, FHIiEA A — TlX F (444, 1425.47)
=27.02,p<.001, 7 =.08, JyEM:A A—TIEF(5.21,1672.60) = 3.14,p<.0L, W’ = .01, {E&EHE
A A—TIEF(4.79,1537.18) =6.21, p< 001, ' = .02 £ 720, T _RTOREIZIBNTHL &
b EZDOREE I N—T XTI TA A—URRICHEEZER DD Z &3 oh T, ZHEHK
EATVVR 7 = b —=OfIEE il LTS RE R T IR T,
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FHDA A—T g
P &M TEEE

MRS Il A HERERS o/ > ek ns. ns.
MRS ol - HAHEEESE N > Frk n.s. n.s.
MEFEABET fpf - MEREEERE M n.s. n.s. ns.
ﬂﬁ*ﬁ*ﬁ?a - A > ok ns. ns.
IR M - AEPABE o > Fork ns. n.s.
HrPASEE ol - ARSI ns. > ns.
IEREASHRS fpl - &= I/ ns. n.s. > ok
IEREASHRS Ipl - BT ns. n.s. ns.
?ﬂ%ﬁfﬁﬁ‘lé% Ipl - TSRO E=BATE n.s. n.s. >*
MR EERR E. fil- B35 Im/ n.s. n.s. > **
fliyegis ,TE Al - lmEEEEE W n.s. n.s. ns.
SRR M - ﬁﬁfﬁiﬁsz?f & > ns. ns.
HREE ol - &35 < Frx n.s. n.s.
AT bl - 1&%&%@% 11 < ns. ns.
HEPASE ol - TSRO ERATE <k ns. ns.
HFEEEERS V- 835 I/ < Hk n.s. > *x
HEEEERS N - WS N <k n.s. n.s.
HHEEEERT V- TSRO EHBATE <k <* n.s.

o I - EmEsEE N n.s. n.s. ns.

- R O E R n.s. ns. ns.

MEESEE N - WSRO SRS M > *x ns. ns.

*p<.05.**p<.01L**p<.001

LI, ACRICE ENDPASET - BRI Ch 0B Th 208 0 D 1E TR
A A= % RIF N8 <, MEREASEE fpf (M =3.37,sd=0.63) & MEEEERE M
(M =343, sd = 0.62) 1A 7PAHE o/ (M = 3.16, sd = 0.69) <A FEEESS W (M = 3.20, sd =
069 LY, THEUV-Pu#E - ELW REOFMEMEA A=V % NG Z2NHTHHZ L
DA BN T oTe, 212, AFREE - BEE L ZOMOF R -5 OEW S aHlitkA A —

N8 RAEEIA2 980 <, S5 Imd (M = 3.40, sd = 0.60), fHliEiEETS IV (M =346, sd =
0.66), TSIk OZEHETE Iwl(M=334,5d=063) (T#HEh, AFHSE b/ (M=316,sd=
0.69) CHAEEEYE M (M=320,sd=069) JVH RV« PuiiiZs « LV 7o & OFHiE
A A=V ENEZNBLTHDZ EDyoTz, iz, MRS /- MEssLs N> i
B O HPTTE W E O RHIEA A= DFFIIINTETNDZ E b LNE o7, 56 3
[ZHEMA A—VIERT D &, AR M(M=329,sd=060) &, AHHSE (M=
3.38, sd = 0.57) O[Sk O Z5HAMTE M (M =3.37,5d =056) & DRINTHEHEEZER RS
T2 dh, AR N OFHEONIBIEOADA A=, $70bh, 550« - /v &

81



W 7R EDA A—DITHBE RIF LNHTHD Z N0 otz 418, EEEA A—JIC
BOTHEIIAEZEN R ONTZ 4 5DOSTIZOWCIEHE 2 b, MEEARHE o/ (M =3.34,sd =
0.60) 2% Y« F N« 7oK E LW Ze EOIEEEED A A—, &% fm/ (M =3.19, sd =0.69)
Dy R « BNz - il 72 EOTEEIMERDA A=V 2 NIZEZRHTHD Z LB
Lot

4. BE

AMFFETIL, SSEREERES 135 N - HASGERIGERGE 96 A - HIERERIEEG 101 A& X8,
Semantic Differential 75T 3 -DDIKFIZ531T HiL5 18 DRI A HV, 6 DOREE & 750
FHEMAGDOETMEYGEOA A=V 5Tz, FatEEEN RO ER I N—T
RERBICE LY, ZORRELATIIETRIIVTWHEGYH & i35,

78
R AN R DN TR OMA G
ERaliEANES R THEERE
Bu - RV - FH0 B - PN
S/ N VAN BN I FI AN Y i
L - JBELD KEV - /hEn 7-<ELV - k7
ELV - B O - B FE 7 - VERBA72
BHMNE - SHEL L JEU - XLV - Epnre
Ho - ol Ho - EBD vy - Bl
AFE > %E #%E > AirE AifE > #%E
r REE>ER IR SE > R r R
TH
Ipl, il > Ibl, NI ol il > NI Ipl, 11, NI > I/ > A

I, N, it > ol Nl

AFEEHTHY 7=, Mikhail Lomonosov (2 5% (Rummer, etal.,, 2014) 1%, AiERES
L tender” EWOMES, BERRT L “fear or sadness” ZEAHEfHT D TH oIz, FKE8DH
HINOOEEERHDIZSE SO LNEBZ SNAFHMIERE T, BiE-% & RS OAE -
EWMERT D L, FEMTARIZE BT, Lomonosov DA XHFT 2 b DL 72> TN 5,
Wi, Sapir (1929) AVRL7Z“mil” & “mal” TIIATE DA VNSV L) A A—T %l
BT 2 LV BIBIZOWTIT, ARFFECIHEE RS 2 S OXtg & Ligio Tl fbing
BRI LT TR B0, LacL, TREVIINEW SV JERSIER NG N5 &M
REEIZRBWT, BEREE fo,u, vad > BIEREE i, 10/ EWIOREREIVRENZZ 0D, &
< EBmil” [ZEEND N PMUDO EDORE LY b RENVEDEA A=V SHELDIT T
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20N, BN Z BN E o7, #5312, Kohler (1929; 1947), Ramachandran & Hubbard
(2001) |2 & B EEEIRGE LB & BEfT T 2508 C, “baluba, maluma”, “bouba” 23FILEI
“takete”, “kiki”® &V b HHIRIREIE L FEO O LIRS LIZONTH, T HOMEEL
FHCEEND TANTOFERICOWVTORGEIRE & L, AWIETHlEDESR & LI2EFHR ful, b
W, I DIHNTIERT D, BBV &S TR B D3NS ENDIEENEREEIZIT 51 A
—ClE, “baluba, maluma, bouba” |25 LA ERES A/ MATERET LV & 8V &)
AE, “maluma” ([ZEFEND IV Dp, fvl K0 TEIV S0 RTIE, SE TR E O—3
AN ZRSY g Wi

AIRTETHF DN FHRDA A—VFERIT, 2k THore OSGRTRY B Sk iR LiE
TR TN CE T B IMFER L BT 2 b D L7 o7ohy, LVEE/RZ LI, 18 D
KNS5 3 N2 AVWTHERMICT 7o —F LA TH5, DF Y, Semantic
Differential %% F\ % Z L2k v, Lomonosov @ [ L X | [3RHiMER -, Sapir (1929) 731~
L7z TRE &) 1 3J=MEA T, Kohler (1929; 1947), Ramachandran & Hubbard (2001) (24 % 2
FREOATEENER T, 5 BIR ST RITOA A— U FRIRHIHISD Z & 3RFEL 7272,

5. Atk DOiE L R

HFEME WV HBIBIE, TIACHTN S Z OB T 2R N RO n b b, [SREIRE
72D ThHD] EWHIBLES, FEER A TR 2 FEDOKIMMN G, LEFHZE
WTHFEACBWTH AL DL LTELNTEZEEZ LS, L, ADOLE

SR AREDT DIEEDFEI NIV LTS, ZIE TOFEROS B THLIOR
BREONTE I END, TOHEEIONTL, BWVORMBR X DO T/RIV, AIIET
I%, Semantic Differential 15125 % 3 K1 & REE U CRREGHRVEFOA A —V & lIE LT-RE
R, FATHRICE > THOLNZ SN TETZBRRZMEL L7272 T, ThE TSGR T
DINVTETA A=V EREEISGR TS Z L& AREE LT, AIER L7 1 BT, [l
BEHDOAMEEET 5 L 22 ORIEE*18 L H OFEAGIRE W O MR IRE Ch o723, 414
Bz eI Lo D ERICONT OIS EED 5 Z LA EEND, £ ZTUFTIEL 4
BOWFTEDITWEE R D T2, BUROREE £ L5,

IS, AETIIHA TS DFFIC L > TN TV A EREOAS L LT3
PE - FEREA RO, EHEOREETH D AAGELZ AT 3 SR COMRELZ FM L=, 414
KV OEFEERIGRE LISiENREEND, Fo, AR CHEHA LT =22 S HITHEL
HHTL, BIEEFEDORFEIZ L > THITKT DA A=V RNRI2 D0 E D D EHRDLTETH D,

$212, FNME L U CIEENGEA T 272008, #kOSEE « AAGE « FPEREREER
(A U722 HE TR L7223, BV CTHADOEEEIEI TV D b OIS, FEOERLN G
DA A=V DL LT EEZ DD, A%, [FEEEOREEEZHECT &, 3o LenT’s
T EESREEORIH S REN T 72 D, FENFFORIREITEIVEE L2 T, BERBROA A—TD
AT DA S DFEOBIFENLEETH D,

83



%318, EREEOAMEZRNT 57-0IT, FEER - AASERR - FRERERR 3 FEHOA ~ +
— LB LTS, SRBANER D &, Osgood (1964), Di Vesta (1965) D3 Cltioivi- Iz
*f &AL [ OESE R TFREEA IR T 5 2 LITARATREISIT Y, B IZHRERER S A ASERR
Z WA DEPEE NG LU D L 9 Zpfefindid bz,

hERED R & T ITECTRO - SBEWAH Y £7°,
LEAGED R & TRV, FIRE, SR - vy,
2LHAGED 5N & TV 1TV CRITR LT, b7y, EITHoRR £ oflc
XLT, f55), BIIE, AORE,
(FFlg) £y, HERED ) 720 Chiuf, PEANE LT, i D0EkE 7207
HETLAIZKWOT, 9B E o EFELERII LI e & EWET,

2014/08/22 FLzE.

ZORFITIE, sV ERLL 2 BB OREETHW L C b IR ) 'R BRI S A T
DOFERERN B A RIF S 72, MOATAR T HIRRRD Z L 3 Z > TR E TR S
720, SRENRRIUIEENFFOBROHME S 25 Z LITMRTH D708, SD LTI
AT HRY, BT OV TH D Z LA E 2 TR MLERH S,

BRI, AR, SREOREMETET 2O T2, BHTHR~ZLBD, HF4
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A comparative study of teachers’ and learners’ beliefs
about the “All English” class

UENO Ikuko
The Graduate School of Kwansei Gakuin University
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1. Introduction

English Teachers have many different sets of beliefs about language teaching that may
strongly affect learners’ beliefs. Despite the importance of reflecting on teachers’ beliefs and
their application in the classroom, few studies have been conducted, especially in the EFL
environment (Borg, 2003). This is because there are various definitions of beliefs, which
make it difficult to research, and there are several related factors as well. However,
considering the present situation in Japanese English education, many schools including high
schools and even junior high schools are fielding requests from the Ministry of Education,
Culture, Sports, Science and Technology(MEXT) to conduct English classes in English. We
should pay attention to the beliefs about the psychological aspects related to learners’
motivation, behavior, and strategies. There are many methods of teaching English in the EFL
classroom. It depends on the teachers’ decision, which is based on their beliefs. Although
many strategies have been developed and improved for learners in the research literature, the
final scaffolding for the students is provided by the teachers.

This study will explore teachers’ (NNEST: Non-native English speaking teachers)
beliefs and university students’ beliefs about using only the target language (TL) in the
classroom. Teaching a second language in either one’s mother tongue or only the TL is a
controversial issue in Japan as well as other countries. In addition, from the Japanese EFL
sociocultural aspect, there is a Japanese-English word (an English word coined in Japan),
namely “ALL ENGLISH,” which does not mean TL-use only. This complicates matters with
teachers in the field of English education. Some teachers think that they have to conduct their
classes only in the TL following the instruction from the university, and other teachers do not
think seriously about the percentage because of the various accepted meanings of the word
“ALL ENGLISH.” This paper focuses on that point and conducted a quantitative research, to
identify any differences between the teachers’ beliefs and learners’ beliefs about only using
the TL in the classroom. Furthermore, if any differences are found, this research examines
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how different they are and what other factors of learning English are related to them. This
study is a comparative study and aims to contribute to the literature on teacher and learner
beliefs.

2. Literature Review

The term “beliefs” is vague and too broad; therefore, defining beliefs is always a
controversial issue because of the lack of common ideas among researchers. Several terms
have been used to refer to beliefs. Pajares (1992), a cognitive psychologist, called beliefs a
“messy* construct and explained that “beliefs are seldom clearly defined in studies or used
explicitly as a conceptual tool, but the chosen and perhaps artificial distinction between
belief and knowledge is common to most definitions: Belief is based on evaluation and
judgment; knowledge is based on objective fact” (p. 313).

In the educational field, overall, the definition of general beliefs itself is complex;
however, studies about beliefs have been conducted. Since it is difficult to reach a consensus
on the definition of beliefs, researchers should focus on a specific belief related to their topic,
and they should indicate this in their research. This study follows this idea and takes the
definition from Pajares (1992) about belief as the working definition in this paper.

In the field of second language acquisition, studies about beliefs have gradually
increased since the 1990s, and most of these studies appeared after 1996 (Borg, 2003). Borg
(2006) examined over 180 studies on teacher beliefs published up to 2006 in a wide range of
first language (L1), second language (L2), and foreign language (FL) contexts. He also
outlined chronologically the emergence of this tradition of inquiry and the key perspectives,
concepts, and findings it has contributed to the study of teaching (p. 5). In his study, he
suggested that it is necessary for us to understand what teachers believe, what they know, and
their attitudes and feelings because beneath the behavior there are beliefs, knowledge, and
related constructs that influence what teachers do

There has been a variety of studies about beliefs. McDonough (2002) indicated in his
study that teachers have discrepancies in terms of their aptitude for teaching and learning for
themselves. In this study, the EFL teachers learning other language preferred the orthodoxies
in methodology as learners, although they had the different views in conducting classes as
teachers. Loewen et al. (2009) examined beliefs about grammar instruction and error
correction using a mixed-methods approach and showed disagreement between teachers’
beliefs and learners’ beliefs. Levine (2003) showed that TL use and learners’ anxieties did
not show a correlation rate in his study. Many teachers hold an anti-TL use only opinion in
the classroom, since they think teaching with a TL-use only approach may increase learners’
anxieties; however, this belief was not supported in this study.

Since around the nineteenth century, the tendency of avoiding L1 use for language

teaching had spread among researchers (Krashen, 1982; Hawkins, 1987). Cook (2001)
showed, two groups emerged: the “ban the L1 from the classroom” group and the “minimize
the L1 in the classroom” group. During this period, the L2 is seen as positive, and the L1 is
negative and seen as not something to be utilized in teaching but to be set aside (Cook, 2001,
p. 404). Starting in the beginning of 1990s, research on using L1 in the classroom gradually
increased. Macaro (1997) described how the L1 could be used more positively in the
classroom through a questionnaire-based study with language teachers and learners.
Additionally, Duff and Polio (1990) explored university classrooms. They examined the ratio
of L1 use by teachers in FL classrooms, the factors related to the use of L1 and the L2, and
teachers’ and students’ perceptions and attitudes regarding the use of L1 in the FL classroom
at six universities in the U.S. The results showed the ratio of L1 use and L2 use was on
average around seventy percent, and remarkably, the use of L2 by teachers in the class varied
from ten percent to a hundred percent. They indicated that the role of teachers’ English
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proficiency was a factor that influenced the amount of L2 use in classes. Now that we know
that L1 use improves efficacy, learning, naturalness, and external relevance (Macaro, 1997;
Franklin, 1990; Polio and Duff 1994), the functions of using L1 can be contrasting L1 and
L2 forms, providing metalinguistic cues, among others. Finally, Cook (2001) argues that it is
time to open a door that has been firmly shut in language teaching for over a hundred years,
namely the systematic use of L1 in the classroom.

3. Methodology
3.1 Research Questions

This section presents the main quantitative study comparing the learners’ and teachers’
beliefs about TL use only in the class. The research questions are as follows.

1) What type of beliefs do learners and teachers have regarding only using the TL (English)
in the class?

2) How are the learners’ and teachers’ beliefs about only using the TL influenced by other
language learning beliefs? Are there any correlations between them?

3) Are there any different expectations or discrepancies among learners and teachers about
only using the TL in the class according to the main quantitative survey?

3.2 Instruments

Horwitz (1985, 1987) developed the questionnaire BALLI (Beliefs About Language
Learning Inventory), consisting of 34 question items, for examining learners’ beliefs. This
comparative study added six more questions to the original BALLI, which were related with
the TL use only in the class and the understanding of the Japanese-English word “ALL
ENGLISH” in the class. The questionnaire in this study consists of 40 question items in total.
The participants were given this slightly adapted BALLI after class, and the data were
collected on the spot. They responded using a five-point Likert-scale, ranging from 1
(strongly agree) to 5 (strongly disagree). They also provided some background information
about themselves.

The original BALLI was designed to survey learners’ beliefs in five categories.
However, the questionnaire for this study contained six categories: the difficulty of
language learning (items 3, 4, 7, 16, 28, 33); foreign language aptitude (items 1, 2, 11, 17,
26, 34, 37, 38, 39); the nature of language learning (items 5, 9, 13, 19, 23, 29, 31);
strategies of communication and learning (items 8, 10, 14, 15, 20, 21, 22, 25); learner
motivations and expectations (items 27, 32, 35, 36); and additional questions related to
the “ALL ENGLISH?” class (items 6, 12, 18, 24, 30, 40).

Additional questions by the researcher were as follows:
No. 6: It is important for learning to be conducted with TL use only in the class.
No. 12: Teachers should use TL in the class as much as they can.
No. 18: Learners should use TL in the class as much as they can.
No. 24: Using L1 in the class (Japanese) means depriving the learners of opportunities to use

TL.

No. 30: The Japanese-English word “ALL ENGLISH” classes means 100% TL use in the
class.

No. 40: While taking the “ALL ENGLISH” class, it is difficult to understand the contents of
the lesson.

Although the original BALLI was written in English, the questionnaire for this study was
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written in Japanese since the participants were all Japanese students. The researcher created
the additional questions in Japanese and the other questions were translated from English
into Japanese. (Appendix 1)

3.3 Participants

The participants for this study include teachers and university students. The total
number of teachers was 54 (male: 15, female: 39) and that of university students was 234
(male: 76, female: 157, not indicated: 1).

The teachers are non-native English speaking teachers (NNEST) working at universities
as full time or part time. These teachers take charge of various class subjects not only the
specialist subjects but also the language subjects (Table 1). They were mostly experienced
teachers who have teaching experience at universities of more than five years. Table 2 shows
the details of the teachers’ experiences.

Table 1. Teachers’ class subjects

Subjects Number Subjects Number
of people of people
Reading 18 Practical English 17
Writing 6 General English 19
Listening 4 Interpretation/ 3
Translation course
Speaking 2 Methods in Teaching 4
English
Grammar 7 Others (linguistic etc.) 4
Qualification course 32 *Total number is more than 54 due to
(TOEIC, TOEFL,EIKEN) the allowance multiple answers.

Table 2. Teachers’ teaching experience

Teaching experience Number of people

less than 1 year 3 (5.6%)
Between 1 and 3 years 5 (9.3%)
Between 3 and 5 years 2 (3.7%)

Between 5 and 10 years 11 (20.4%)

more than 10 years 32 (59.3%)

No response 1 (1.9%)

N =54

The university students included freshman, sophomore, junior, and senior students at a
university of foreign studies, although the departments were not only English-related
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departments but also other foreign language departments. They were chosen randomly in the
same university. Now that they were the students at a university of foreign studies, they had
experienced taking English only class by either NEST or NNEST since they entered the
university. In order to show their English proficiency level, their TOEIC scores are shown in
Table 3. Afifth of the participants had never taken the TOEIC or other qualification tests.

Table 3. University students’ English qualification

TOEIC score Number of students
< 300 points 9 (3.8%)
300-399 37 (15.8%)
400-499 76 (32.5%)
500-599 27 (11.5%)
600-699 23 (9.8%)
700-799 8 (3.4%)
800 points < 5 (2.1%)
Never taken 49 (20.9%)
N =234

3.4 Procedure

The questionnaire originally consisted of three parts: (a) background information, (b)
40 Likert-scale items (quantitative section), and (C) some comments about the “ALL
ENGLISH?” class (qualitative section).

During the fall semester in 2013, the researchers collected the learners’ and teachers’
data by distributing the questionnaires. Most of the teachers’ data were collected by mail or
e-mail, except a few, and all of the respondents were valid (N = 54). Regarding the university
students, they took advantage of the break time after class to fill out the questionnaires, and
since their responses were collected on the spot, all questionnaires were valid (N = 234). To
be sure, there were some invalid answers for both groups of participants such as skipped
questions or double-marked answers. In that case, the researcher invalided them for each
question but not for all answers. Therefore, the number of total respondents for each question
depends on the number of valid answers.

The quantitative data were analyzed statistically by means of the SPSS program
including descriptive analysis, Spearman’s rank correlation coefficient, and factor analysis.
Results for research on beliefs are a nonparametric measure of statistical dependence
between two variables; thus, the Spearman’s rank correlation coefficient was chosen in this
study. An exploratory factor analysis was utilized to identify the underlying factors for the
learners’ and teachers’ beliefs. The Cronbach alpha indicating the data reliability for both
learners and teachers was, respectively, .74 (learners) and .71(teachers). These results were
valid in terms of internal consistency and sufficient instrument reliability for conducting a
factor analysis because they were above the .07 level.

93



4. Results and Discussions
4.1 Descriptive Analysis

Both Figures 1 and 2 show the mean score and SD for the teachers and learners in the
distribution for the question items, respectively. The levels ranged from 2.0 to -2.0, from
strongly agree to strongly disagree, in this questionnaire. Thus, level zero means neutral in
this figure. In addition, another style of descriptive analysis that shows the Mean and SD for
each additional question is presented as follows:

Table 4. Descriptive analysis for teachers

Item Mean SD
No.6 -.39 .899
No.12 74 .836
No.18 1.28 .656
No.24 -.46 719
No.30 31 1.146
No.40 .24 .910
Table 5. Descriptive analysis for students

Item Mean SD
No.6 24 910
No.12 1.20 737
No.18 1.35 .614
No.24 .26 .950
No.30 1.00 874
No.40 15 910

MNo,1 |e—

No.? |e—
Np.} | ———

Mo.4 =

No.7

No.& |e—

Np.O | ————

No. 18 | —

No, 19 [—

No. 20

. . —

No, 200

No, 25

Mean(Teachers)

No, 26

No,27 |——

No. 29 —

No. 30—

No.32 |e—

No.35

No. 36 ——

Horss

No.40 jm—s

Figure 1. Descriptive analysis for teachers’ mean
*2=strongly agree, —2=strongly disagree.
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Mean(Students)

= & 5
No.l | ——————
—
NO.30 |——

No.2 =

No. 40

Figure 2. Descriptive analysis for Students’ mean
*2 = strongly agree, —2 = strongly disagree.

Comparing the above figures, there are ten items that show the opposite tendency
between teachers and learners. They are:

No.6: It is important for students in the classroom to be taught using only the target
language.

No.11: It is easier for someone who already speaks a foreign language to learn
another one.

No.17: | have a foreign language aptitude.

No.21: | feel self-conscious speaking a foreign language in front of other people.

No.22: If you are allowed to make mistakes in the beginning, it will be hard to get rid
of them later on.

No.23: Learning a foreign language is mostly a matter of learning many grammar
rules.

No.24: L1 use in the classroom means depriving the students of opportunities for
target language use.

No.26: Women are better than men at learning foreign languages.

No.33: It is easier to read and write this language than to speak and understand it.

No.37: People who speak more than one language well are very intelligent.

Of these items, question No. 6 and 24 were “ALL ENGLISH” related items that were
added by the researcher for this study. These teachers had negative perceptions about both
No. 6 and No. 24; in contrast, the learners answered these questions positively. Interestingly,
the university students in this study prefer to use TL or have it used with them more than
their teachers thought. Furthermore, while the learners’ data showed a Mean of .26, a SD
of .95, and a Variance of .90 concerning item No. 24 (L1 use in the classroom means
depriving the students of opportunities for target language use.), the teachers’ respective data
showed a Mean of .46, a SD of .72, and a Variance of .52. This result may be interpreted to
mean that the teachers of these participants have stronger beliefs than the university students
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do regarding TL use only in the class because of the narrower variance range and negative
mean score.

There were also different tendencies for the other eight items between the teachers and
learners. The mismatches in beliefs appeared to be caused by various reasons. Polat (2009)
suggested that non-native EFL teachers (like the participants in this study) tended to avoid
CLT (Communicative Language Teaching) and content- or task-based instructional practices,
instead embracing grammar-based teaching because of performance anxiety and lack of
confidence in their L2 proficiency (p. 238). This might explain the unmotivated attitude
toward TL use only class practices in this study as well, because these teachers were also
NNEST (non-native English-speaking teachers). Indeed, most of the teachers have their own
explanations why they use L1 in the class intentionally. However, considering that NNEST
are also TL learners, we must understand this point from the NNEST’s perspectives in an
EFL environment. This should be a different situation, even though the same “ALL
ENGLISH?” classes are taught by NEST (native English-speaking teachers) in Japan.

Although it was not an opposite tendency, regarding the question No.12 which asked
about teachers’ TL use in the class, there seemed to have certain difference between teachers’
and learners’ beliefs. These teachers showed the lower motivation for their own TL use
compared with the learner’ TL use. This point also should be specially mentioned as the
feature of these teachers’ beliefs.

4.2 Correlation analysis

Next, the correlation for each additional question with other language learning beliefs
will be discussed. The following are the correlation coefficients that are related with the
“ALL ENGLISH” class items. First, regarding teachers’ beliefs, only two items were
correlated. Item No. 6 (It is important for students in the classroom to be taught using only
the target language.) had a negative correlation with item No.2 (Some people are born with a
special ability that helps them learn a foreign language) [r = —.302 (p < .05)] and a
positive correlation with item No.15 (It is okay to guess if you do not know a word in the
foreign language) [r = .434 (p < .01)]. Item No. 12 was also correlated with No. 6, but it
was omitted since it was an added question by the researcher. The same procedure was taken
in the following correlation analysis (Table 6). In contrast, eight items were found to
correlate with learners’ beliefs. These items were: No. 8 (It is important to speak a foreign
language with an excellent accent), No. 11 (It is easier for someone who already speaks a
foreign language to learn another one), No. 13 (It is better to learn a foreign language in the
foreign country), No. 14 (If | heard someone speaking the language | am trying to learn, |
would go up to them so that | could practice speaking the language), No. 19 (Learning a
foreign language is mostly a matter of learning a lot of new vocabulary words), No. 20 (It is
important to repeat and practice often), No. 27 (If | speak this language very well, | will have
many opportunities to use it), and No. 34 (People who are good at math and science are not
good at learning foreign languages). (Table 7)

Table 6. Correlation coefficient with No. 6 (Teachers)
correlation coefficient

No.2 No.15

Spearman p No.6 correlation . .
coefficient -302 434

*p < .05, **p < .01

Table 7. Correlation coefficient with No. 6 (Learners)
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correlation coefficient

No8 Nodl | Nol3 | Nold | Nol9 | MNo20 | No27 | No3d

Spearmanp  Nof  correlation . . . . . . B *
coefficient /AL ¥ I I A 3 I R | B 131

<8< 0l

Next, according to the teachers’ data, item No. 12 (Teachers should speak (output) the
target language as much as possible in the classroom) had a positive correlation with No. 13
(It is better to learn a foreign language in the foreign country) [rs =.399 (p < .01)] and No.
15 (It is okay to guess if you do not know a word in the foreign language)[ rs = .379(p
< .01)] (Table 8). On the other hand, learners had a positive correlation with nine items.
These items were: No. 8 (It is important to speak a foreign language with an excellent
accent), No. 9 (It is necessary to know the foreign culture in order to speak the foreign
language), No. 11 (It is easier for someone who already speaks a foreign language to learn
another one), No. 13 (It is better to learn a foreign language in the foreign country), No. 14
(If I heard someone speaking the language | am trying to learn, | would go up to them so that
I could practice speaking the language), No. 15 (It is okay to guess if you do not know a
word in the foreign language), No. 17 (I have an aptitude for foreign languages), No. 20 (It
is important to repeat and practice often), and No. 27 (If | speak this language very well, |
will have many opportunities to use it). These items were mostly moderately correlated
(Table 9).

Table 8. Correlation coefficient with No. 12 (Teachers)
correlation coefficient

No.13 No.15
Spearman p No.12  correlation - -
coefficient 399 379

*p <05, **p < .01

Table 9. Correlation coefficient with No. 12 (Learners)
correlation coefficient
No8 Nog | Noll | Not3 | Nold | Nols [ Nel? | MNo20 | No2

Spearmanp  No2  correlation u . . . . ) * B }
oeficient LI NV N T Y O O B N R

<5< L

Third, item No. 18 (Students should speak (output) the target language as much as
possible in the classroom) had a positive correlation with three items of teachers’ beliefs:
item No. 7 (I believe that | will ultimately learn to speak this language very well) [rs = .291
(p < .05)], No. 20 (It is important to repeat and practice often)[ rs =.317 (p < .05)], and
No. 27 (If | speak this language very well, 1 will have many opportunities to use it)[ rs =.339
(p < .05)]. These results are shown in Table 10. Learners had 14 items that correlated
eventually, although four of which were negatively correlated (Table 11).
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Table 10. Correlation coefficient with No.18 (Teachers)
correlation coefficient
No.7 No.20 No.27

Spearman p No.18  correlation R - -
coefficient 201 317 339

*p < .05, **p < 01

Table 11. Correlation coefficient with No.18 (Learners)
(orrlion vt

Mod | Mo | M8 | Nol3 | Metd | Moy | Ml | Nel® | Nod | N6 | Mot | N3l | Ne% | Nodh

Sy NolB ol NN
N T 1 0 I | R AR

B

According to these results so far, concerning the learners’ beliefs about “ALL
ENGLISH” class, these university students’ beliefs were influenced by many other beliefs
about language learning when compared with the teachers. These teachers had extensive
teaching experience, which means they are experienced as foreign language learners as well.
It might be the case that the longer the learners study the TL, the stronger the beliefs they
develop.

In terms of item No. 24 (L1 use in the classroom means depriving the students of
opportunities for target language use), teachers had seven items, which was the largest
number that correlated positively with other items, and learners had five items that were
positively correlated. These items were not overlapped, with the exception of No. 34 (Tables
12 and 13). From this point of view, these teachers might be confused about this question
item compared with other TL use related questions that asked about the relation with L1 use
and the opportunity for TL use. These data suggest that although the experienced teachers
have certain beliefs about TL use in the class, they are still struggling to incorporate L1 use
as scaffolding.

Table 12. Correlation coefficient with No.24 (Teachers)

correlation coefficient
No3 Nodd | Nol9 | MNo26 | MNo3d | No37 | Nodd
Spearmanp ~ No24  correlation . . ; . ‘ " "
oefficent 289 21 216 219 308 41 412

#< 06,74 < 1
Table 13. Correlation coefficient with No.24 (Learners)
correlation coefficient

No.8 No.19 No.25 No.27 No.34

Spearman p No.24  correlation . . N ~ -
coefficient 165 138 218 192 137

*p <05, **p < 01

Regarding item No. 30 (“All English in the classroom means 100% TL use), teachers
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showed three positive correlations with the following items: No. 22 (If you are allowed to
make mistakes in the beginning, it will be hard to get rid of them later on) [rs = .333 (p
< .05)], No. 35 (Japanese think that it is important to speak a foreign language) [rs = .336
(p < .05)] and No. 36 (I would like to learn this language so that | can get to know its
speakers better) [ry = .352 (p < .01)] (Table 14). Learners had six positive correlations
with other beliefs (Table 15).

Table 14. Correlation coefficient with No.30 (Teachers)
correlation coefficient

No.22 No.35 No.36

Spearman p No.30  correlation ] - "
coefficient 333 336 352

*p <05, **p < 01

Table 15. Correlation coefficient with No.30 (Learners)
correlation coefficient
No.8 No.15 No.19 No.20 No.27 No.32

Spearman p No.30  correlation \ . . N - -
coefficient 135 181 148 170 140 143

*p <05, **p < 01

Finally, item No. 40 (Taking the “ALL ENGLISH” class is difficult to understand the
contents of lesson) was correlated significantly with No. 23 (Learning a foreign language is
mostly a matter of learning many grammar rules) [rs = .423 (p < .01)] and No. 35
(Japanese think that it is important to speak a foreign language) [rs =.367 (p < .01)] in
terms of teachers’ beliefs (Table 16). This result means that the teachers who agree with this
item tended to think considerably of the grammar rules in their teaching. Learners again had
many moderate correlations with other items. One item was moderately but also negatively
correlated (Table 17).

Table 16. Correlation coefficient with No.40 (Teachers)
correlation coefficient

No.23 No.35

Spearman p No.40 correlation . -
coefficient 423 367

*p <05, **p < .01

Table 17. Correlation coefficient with No.40 (Learners)
correlation coeficient
Nod | Nol5 | o2l | No22 | No23 | No2b | Nodl | Nodd | Nodd | NodT | Nodd

Sparmanp  Nod0 - correlaton . ) . j j * } H * - *
el Ty -le) 29 X0 W6 1% o2 1| B 18

<L
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Although some of the correlation coefficients for learners were less than 0.20, which
usually means there is no statistical correlation and the data should be excluded from the
results, the researcher showed them intentionally in the tables to highlight that these learners’
perceptions are not as solid as the teachers’ ones.

According to the results shown in this section, the learners’ beliefs were rather
moderate but related with many other beliefs about language learning. Moreover, the
common correlation coefficients between the teachers and students were few seen about the
using TL only items, which means there are differences between teachers’ and learners’
beliefs among these participants. This correlation analysis did not show the relation of cause
and effect but one of the tendencies of belief research. Future studies should continue this
detailed analysis and, in addition to this quantitative analysis, qualitative analysis should be
considered from different perspectives regarding these participants’ beliefs. Generally, the
meanings of correlation coefficients are debated, especially for ambiguous perceptions like
beliefs. However, the results of this study indicate some of the factors related to the
participants’ beliefs, but they are not a definite reflection of their beliefs.

4.3 Factor Analysis

An exploratory factor analysis was conducted in order to identify the underlying
factors and compare them with the teachers’ and learners’ beliefs. Initially, all 40 items were
subjected to a principal components analysis with Promax with Kaiser Normalization, which
converged in three iterations. The factor extraction method was unweighted least-squares.
There were two factors extracted for teachers’ beliefs with eigenvalues greater than 1,
accounting for 79.1% of the variance. Table 18 displays the factor loadings for the two
factors.

Table 18. Factor loadings for teachers’ beliefs

Factor Loading Matrix

Factor
1 2
No. 14 747 -. 165
No. 31 . 698 .123
No. 23 .644 .053
No. 25 . 426 .041
No. 26 -. 079 . 716
No. 34 . 068 . 600
No. 35 .031 .521

Extraction: Unweighted Least Squares Method.
Rotation Method: Promax with Kaiser Normalization.
a. Rotation converged in 3 iterations.

For this factor analysis, regarding the teachers’ beliefs, factor 1 was labeled as the
strategy for foreign language learning by the researcher. Originally, item No. 14 (If | heard
someone speaking the language | am trying to learn, |1 would go up to them so that I could
practice speaking the language) and No. 25 (It is important to practice in the language
laboratory) belonged to the category of strategies of communication and learning in
BALLI. The other two items, No. 23 (Learning a foreign language is mostly a matter of
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learning many grammar rules) and No. 31 (Learning a foreign language is mostly a matter
of translating from Japanese), belonged to the category of the nature of language learning.
Since these four items ultimately refer to the strategy for language learning, the strategy of
how we should learn foreign languages reflected these teachers’ beliefs. Teachers think a lot
about language learning strategies when they formulate their beliefs.

The other factor was labeled foreign language aptitude, which contains item No. 26
(Women are better than men at learning foreign languages), No. 34 (People who are good at
math and science are not good at learning foreign languages), and No. 35 (Japanese think
that it is important to speak a foreign language). Although item No. 35 belongs to the
learner motivation and expectations category in the original BALLI, the content of the
question might be categorized in the foreign language aptitude category, similar to the other
two items.

Among these items, no item was related with the “ALL ENGLISH” class. Thus, the
teachers’ beliefs in this survey do not reflect a strong perception about the issue of TL use
only in conducting the class (Table 18).

In contrast, there were four factors extracted for the university students, which contain
the items related to the “ALL ENGLISH” class (Table 19). Before labeling factor 1, factor 2
was labeled as supporting the ALL ENGLISH class. This category contained items such as
No. 18 (Students should speak (output) in the target language as much as possible in the
classroom), No. 12 (Teachers should speak (output) in the target language as much as
possible in the classroom), No. 30 (“All English” in the classroom means 100% TL use) and
No. 24 (L1 use in the classroom means depriving the students of opportunities for target
language use). Since these items were all additional questions created by the researcher,
these learners clearly showed their interest in TL use only in the class in terms of their
beliefs.

Then, factor 1 was labeled as general beliefs for foreign language learning. This
category contained item No. 26 (Women are better than men at learning foreign languages),
No. 34 (People who are good at math and science are not good at learning foreign
languages), No. 38 (Japanese are good at learning foreign languages), No. 31 (Learning a
foreign language is mostly a matter of translating from Japanese), No. 23 (Learning a
foreign language is mostly a matter of learning many grammar rules), and No. 10 (You
should not say anything in the foreign language until you can say it correctly). In contrast
with factor 2, these participants also hold the traditional way of thinking about the language
learning, which showed the inconsistent and unstable beliefs.

Factor 3 was named as motivation and strategy for language learning. It includes
items No. 14 (If I heard someone speaking the language | am trying to learn, | would go up
to them so that | could practice speaking the language), No. 7 (I believe that | will ultimately
learn to speak this language very well), No. 20 (It is important to repeat and practice often),
and No. 36 (1 would like to learn this language so that | can get to know its speakers better).

Finally, factor 4 was named as the image of accomplishment for language learning.
It contains item No. 37 (People who speak more than one language well are very intelligent),
No. 8 (It is important to speak a foreign language with an excellent accent), and No. 19
(Learning a foreign language is mostly a matter of learning a lot of new vocabulary words).
These learners seemed to hope to become intelligent English speakers with excellent accents
and large vocabularies. This finding was obtained from the content of each question item and
the image for these learners’ goals for foreign language learning. Table 19 shows the factor
loadings for the learners’ beliefs.

Table 19. Factor loadings for learners’ beliefs
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Factor Loading Matrix

Factor
1 2 3 4
No. 26 . 564 -. 018 . 043 .016
No. 34 . 558 . 068 .110 . 025
No. 38 .549 -. 122 .173 -. 028
No. 31 . 508 . 046 - 124 .074
No. 23 .478 .041 . 061 .135
No. 10 . 433 .199 -. 202 -. 064
No. 18 -. 205 .673 . 059 .025
No. 12 . 043 . 564 . 061 -.080
No. 30 . 086 .510 -. 075 -. 069
No. 24 .193 . 498 -.102 -.007
No. 14 .135 .118 . 615 -. 055
No. 7 . 146 - 172 . 537 -. 205
No. 20 -. 173 . 155 .419 . 143
No. 36 -.109 -. 052 . 348 . 232
No. 37 . 068 -. 145 -. 170 . 647
No. 8 . 064 .032 . 097 . 388
No. 19 . 322 .054 . 056 . 338

Extraction: Unweighted Least-Squares Method.
Rotation Method: Promax with Kaiser Normalization.
a. Rotation converged in seven iterations.

5.Conclusion

This study focused on the comparison of teachers’ and learners’ beliefs about the “ALL
ENGLISH” class through a quantitative analysis. The following three research questions
were addressed:

1) What type of beliefs do learners and teachers have regarding using only the TL
(English) in the class?

2) How are the learners’ and teachers’ beliefs about the TL use only influenced by their
other language learning beliefs? Are there any correlations between these beliefs?

3) Are there any different expectations or discrepancies among learners and teachers
about TL use only in the class according to the results of this quantitative survey?

In terms of the first research question, the descriptive analysis showed the learners’
positive beliefs about only using the TL in the class. In contrast, the results also showed
teachers’ subtle or moderate negative beliefs.

Regarding the second research question, as mentioned in the results section, learners
showed moderate correlations with many items; however, teachers showed correlations with
only a few items. Although the correlation coefficient can only indicate the relation between
two items, we can estimate how teachers and learners feel about only using the TL in the
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class, and what kinds of perceptions are related to those feelings. For example, teachers have
only a few correlation items for the “ALL ENGLISH” class question items, i.e., No. 6, 12, 18.
However, question item No. 24, which asked about the L1 use in the class, showed a
correlation with more items. This result might be interpreted to mean that L1 use in the class
is a more unstable and sensitive issue than TL use for teachers.

Finally, regarding the third research question, the results from the descriptive analysis
showed different expectations about the “ALL ENGLISH” class between teachers and
learners. The university students in this study expected TL use in the class more than the
teachers thought should happen. In addition, the teachers seemed to have slightly negative
perceptions compared with learners regarding using only the TL in the class, as shown by the
narrower variance range and negative mean scores in the data. This result clearly indicates
that each group had different expectations.

Additionally, factor analysis identified the underlying two factors of the teachers’
beliefs, which were strategy for foreign language learning and foreign language aptitude.
In comparison, four factors were identified for learners: general beliefs for foreign
language learning, supporting the ALL ENGLISH class, motivation and strategy for
language learning, and the image of accomplishment for language learning. This factor
analysis indicated the differences between the beliefs of the two groups, and only learners
identified the “ALL ENGLISH” factors as related to their beliefs.

6. Implications

This study investigated teachers’ and university students’ beliefs about using only the
target language (TL) in the classroom. According to the correlation analysis, teachers’ beliefs
were rather negative about using the TL only in the class. It was because that teachers tend to
think much of the importance of L1 use and feel difficulty of the appropriate situation in TL
in the class based on their experiences. However, as long as many learners expect the TL use
in the class, teachers could try to use TL in some more situations. Since these learners’
beliefs seemed not to be solid as those of teachers due to the shorter learning language period,
teachers could attract their interests and motivations by conducting the TL use in some
classes. As the researcher showed the different expectations and discrepancies among the
participants, the future argument on the using TL only issue should include the perspectives
of both teachers’ and learners’ beliefs.

Besides that, according to the factor analysis, the teachers’ beliefs of the participants in
this survey do not reflect a strong perception about the issue of TL use only in conducting the
class. In contrast, there were four factors extracted for the university students, which
contained the item related to the “ALL ENGLISH” class. This factor was named as
supporting the ALL ENGLISH class. Furthermore, this should be specially mentioned that
another factor was named as the image of accomplishment for language learning. For
learners, using the TL only in the class could relate their image of goal for language learning.
Although teachers think a lot about language learning strategies when they formulate their
beliefs, factor analysis did not show the factor which teachers took these points into their
considerations. Therefore, we may suggest that teachers should concern these learners’
expectations and beliefs on language learning while thinking of the strategies for their
classroom practice.

7. Limitations and Future Research
Before discussing possible future research, some limitations should be noted. First, the

gap in the number of participants between teachers and learners was rather large, and this
difference must have influenced the statistic analysis. Furthermore, these learners were the
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students at a university of foreign studies; therefore, the researcher is not able to generalize
these results. At the most, this study highlights a sample population in research on beliefs.
However, this does not mean that it is not possible to generalize the results of this study at all.
This kind of research should be accumulated, targeting different participants in the field of
research on beliefs.

In this paper, the researcher explored teachers’ and learners’ beliefs about the “ALL
ENGLISH?” class using a quantitative approach. In order to examine this issue in more detail,
this study should be extended to include a qualitative approach so that we can understand
how each teacher or learner perceives using only the TL in the class. In the near future, the
researcher will conduct a qualitative analysis on the descriptive portion of the questionnaire,
and add more qualitative data such as interviews, observations (video-recording), and short
essays for these same participants. These additional data sets could endorse the quantitative
results. As a result, an overall study on beliefs from multiple perspectives would be shown in
future research.
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Abstract

The present study attempts to clarify how effective strategy training with pocket electronic dictionaries
(henceforth E-dictionary) has been in a L2 reading class. The study was designed on the basis of the
results of a previous study (Koyama, 2013), which concluded that the reading task with dictionary
strategy training for 12 weeks might positively affect the participants’ comprehension of the texts, and
also the dictionary strategies and reference skills which were taught in class had been well-retained. This
improved study, therefore, provided the participants with: 1) an explicit presentation of the strategies and
reference skills with projector in addition to metacognitive tasks with peer review; 2) setting the
collaborative leaming environment, 3) recommending using the word registration function of the
E-dictionary. The results showed that the strategies and reference skills, if taught earlier, could still have
been retained by adopting these tasks. We found dictionary training done under such conditions can
enhance learners’ look-up frequency, although it does not necessarily contribute to the improvement in
their reading skills in the present study. Some pedagogical implications are suggested based on the
findings.

1. BFFEH 5

RN AR 2T B REEORA % ¥ 1, Samuel Johnson 73 1755 4EIZHiR L 7= A Dictionary of
the English Language 72 & & % HALTU 5 A%, Mugglestone (2011) (21 “From a global
perspective, the history of dictionaries spans thousands of years. The earliest dictionaries — wordlists and
meanings etched into clay tablets — can be traced to Sumeria (now part of Iraq) in c. 2000 BC.” & #A/1
SHTWDIE EFEEOEESIIE, Flo T, TAE TR, FRICHRE STz TRsEasceEnk]
R THRRRRIHSEER] 25, SfIOFISERE, SEfEi e LTRBRTOD0s, BREEIIH
INBHCKDO AL Z R I AfLUIZT20, PRI RN CEERSE LI L
ZHITWND (REF,2006), £D%, 4 HICELE T, FRESHZT I 1 ZEEND Web £
#. CD-ROM F##, £ LTI FREE (LT, R (CREShLT V2 VEER S
T, ZOBERNIZLS TR0, FEOFEFM IR ZE T TE 7, FrIE T
I TVHUEE L b TIIOZHRIMEAEA AL (Yamada, 2014) | RFAEDNDRFEET
RV SZRF AR T, ZORIMRITRA D Z L 2B UM - #ill, 2011), E/-, FHFT
(IAV—F T4 27 EOTNAA IR e BE G L L THIHT 28 A bI6E > TEW 2208

(&, 2013; 794 « AJRH « NH, 2013), A~ AHEREEEORIH & ZOFEHFIHONTO
BRED 72 SNDITIEE S TR (Fz& 2UE, /N1, 201452013 72 8),
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ST, FERANERE G5E) FEPIGE DT EBEWRO RIS ONERE T
2012 FFEDD | FREFHBOIERIC &7 V) BT _E & LT, BillE T %) FEEOypk
HIZREENTF IR, MBS CTUEHTE D L 9ICT 52 & 25, [5) REEDOM I,
EATELLOICTH2 ) LESNTZ, OF Y, W) OSLEDHIRSILD Z & T,
INETO, BEE RERMEX 5] fRE0 6, #E4E NEHTE D) 188~ S5
N5, Ziud, AMNERE GG FEIZRW T, FEEEHOEEM 27~ < O TIFE
(7= & z1Z. Fan, 2003; Gu & Johnson, 1996; Nation, 2001, 2008; Neubach & Cohen, 1988;
Scholfield, 1997; Wingate, 2004 72 &) & & 1T, FEERERICITHMEZ SRR TEISLEE L Shd
728 (Tono, 2001), FEEFEENRIEIRNT L ZRLTND, EDO—J5T, Tono (2006:24) D
“More and more high school students buy pocket electronic dictionaries without even knowing how to
use paper dictionaries.” DFIEH B HAR L 212, BURTIIREEDOREIC DD BT, £
 DIGEFEEDFEEDOMPFEZ O CORNEEBZ biLd, TR RFAEERGL
LIz ZNE TO—HOFREFREOREE T, KERDOFAEN, TN E TOFEEIBRT [FEEH
FREAZIT UMY L& Z TS (Koyama, 2010;2013; /61T - ik, 2011),

2. FEATISE

Z T, MNERE 058 FEICBWTEHEEZANEN TE 2 AF L2 HIIoT b5 k5
FEEOF|E T L& & bITRHEEERAO MR BRLA LTz, ZOFMEHIRRE 1, B,
Zt 212 (Griffiths, 2008) HAZR AFEEMB AN ZHIIOTHIEFICE EEHP, L ughE
B BGE B TRE OO <ATEN AR ST H D ET 5, TR CHIR L T D IS, SEEE#
PEDHRD TEV V7 EF (Good Language Learners) DEFERFI TEIZEINZ T L, W72 X
NIANERE (055 TR THY . EREELZANEHTE A b LIZLT1D
(Koyama & Takeuchi, 2009), ZAVE TO—EHOMETIL, Z 9 LI-FEEMHOMEO—H4 5
SR T AZBNTEHIEdE L, TNOREOREEET D, £, EEEEEICY
DREEENRD 8 > T=DIEFI~TE T2 (L, 2007, Koyama, 2010; 2013; /)81 - 58k, 2011)

/AN 2007) TIE, KRFFRR 1L 2 [EVE 10 4 2RI, FOGHRD 7 7 ADHEIEIRIZ S
WTC, TEDRET AR (BT« implicit) CREEMTA MG 2 2d% L7=2%, 8 Mg OREE
A TENZIIZA S OV D o Tz, I, /b 2007) &R, RF7E0 2 [ 14 44 %
5 & L7z Koyama (2010) Cld, BFEE L7z HlEE—DITh~ TR (explicit) (ZEFEFRE
ATl fERE LT, MRS m o D73 B ATREMED VB S i= 28, BEEEA
FHMEZEDEDITT E A ETERE L TRN T & DE ST,

Fraser (1999) <° Nyikos & Fan (2007) 1%, SEEREE TEN MR TR WL Ch V) 845
LR N23D, S2EE DA ZFAETEM LS5 L9 g ThH D LR L T\ b, =
I LR ZE S ST, REFEFD 1 B 8 43BN Ui/l - Bl Q011) Tid, ®EEEIHS
MEAHPRIICHRE S 5 & & b2, SMENE DORERITEIZ [S002 5] ZENTE
HRSENEERN N Z T2, ZOFIRE S W T-72 8 A, BetCERATR N1t
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DO, FEEERMEIEET D FTREMED R 2 ST,

Z /L - EEE 2011) DFERAE S LIS, KFFEB2 (142 17 44 & x5 & L7z Koyama (2013)
T, AR L (12 #F). ZiETO R XEREEENIINZ, SIE DS TEHINEE
EAEHT A &9 03882 I Az, 370 b, 2o =2r0—12H7=5 4 HFE, 78
SGHHRDT X A N E RSN D FEEHSE RN & o TRETREE COMBETIESRE
M E A2 L Qo 7228, ZO%O 8 L, SR H ERNHYSERT A2, %
TN B FICREEZ VRN BT X A NOfFEEAT I RBFRE & ofe, BROBE, o
SHE BIFFERE TR L CTERRa A MEHRIIT) Z N TE  BEREDEIUE AT,
fBL, ZEHE, BEOROTHEFETE IR0 S1E, Y ENHEME L, 2
9 LTcREE AR LIS a i &3 27 3EE) (12 80]) OfER. Zd% LIciEEORSR
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T A MERDD, T 9 LIRS 5 AT S B A G bl 535
ATREME bR ST,

3. WHED R

AWFFEE, Koyama (2013) CHEh L7z, 1) FEENEELZ FARMOITIERT 2500 A%
MRET 5 2 LT, BRI -FEEE IS I ES LD 0D ZiEiET 5 2 &
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TV EEEE) ThoTz,
42. MGt L B
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WS, ABFTEOBIERHZ— T2 2 0 & 28 CRfER LT,

ZD%, B HRNBFERNTT F A N OHAEFTZD, FRNRRERETIToT, DFED
BRI OFAEL, KB FRNCREEL - TR CTEINEE D LIS, BNEDLICTFA R
OFPIRER ZAT 72D ThH D, ZORE, FEERYE D LI TIAECHFIZ DN TO BT
NE O SN o T, RIRHS, AR L RDBIFE LN, H O TEINE
(DWW THEMER OFEITK LEBIZERC T A 2 b Tolz, 9 LInSEFROISHHiF
OFENEE) T2V T, 7 F A MNOBFEOR AT DA, FEEOE#E 7 7 A4

112



KCHATED L9, EFREEOMEEE 7 1Y x 7 2 CHEDORATHE L, Bk oF4n
H X DERBE AR E LT,

F7-. Koyama (2013) &[REIZ, RHEREZHLE LK ANRZIZVGER E ZOEHR (5
FE AT, BE, A T A A LOFMERY) A TE 57— — | (B
1) ZEfHL7znd, ZOlE, BEEED [HEEEEHERE) OFIRIEZHI L, Z O
BREIE, BT REEOIC L > TZOBMEHEETOE RS D HOD, —BiINCIImmsR
AR TR SN BRI E TREEOREOR # L 292 & T, TORGEI EERS L, A
RN H AL~ A RSN HEBIRMMER CX 24 TH D, £ TU—7 v— M &{ERT
DHFE. WER LT GRE B TEEEI OB L, YHMTHERT A Z L2348 L, BN REATZW
CE DR B ERICREE CIRNY — 27 o — MCREATH 2 L &, RO HEES
HhEZ FI TR Y 3R UMGEREIR AR5 Z L OBFHT, 1500025 &9 38i/a i
BT IRIARET 5 Z EAVHWTH -T2,

29 LB A% 10 JEERE L, SRR OEZIZ, B RS2 > CRSCEfRT 5
FRE 20 ] (BRAoaS &4 523655, AN 22 A THERL SIU- Post-test (BKF2 22 1)
ZEM LTz, DT A ME, Koyama (2013) THEifi L7= Pre-test & [7] URLT, S350
Z5 L GTPOCTHERR STV, 20 Post-test IR, % EHN L - - REEMZ TN A 3
5 17 HEOEME (&3 230 2l L7

5. MEREBLR

# 11%. Koyama (2013) CHREEFREIZNATICIT 72 Pre-test &, ANFRILITIT > 7= Post-test
DT ARAAT LT A MEERF ORI OVINETH 5, Pre-test DI EIZIE, Koyama
(2013) OFT—H Do b, BIEFHEARFERRSIN LTz BF L2400 T —F ZR\T) 15
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g, U—ri— 1~ (E5Y)

1. Fill in the blanks below with A) the words (or idioms) you don’t know in this chapter first.
2. Look up those words in your dictionary and write down: B) their meanings in Japanese; and C) other
information (i.e., fnail, I3l etc.).

o} A) English B) Japanese C) Other Information
ERL2. Post-test 22 AFTO TR BT [ IAROT DI L7z b D TH D,

OB AATHT LIRS, HEE OGS LT ERTZO THite 2 &,

1. Though she found the furniture elegant, it was not for sale.

2. Peter didn’t have a hammer, so he had to make do with a rock.

3. We hung on to her every word.

4. Idon't want to be with him when he is on edge like this.

5. She is, to the best of my knowledge, a reliable and honest woman.

6. Weare all fed with her complaints about her boyfriend.

7. He wasn't happy for all his riches.

8. Time flies, as the saying goes.

9. She feels at ease in his company.

10.  Please remember me to your parents.

11.  “Tam very glad you gave a bunch of glads for my birthday.

12. We eat all we can but what we cannot we can.

13.  Have you ever heard that doves dove into water like water birds?

14.  Ifyou are going to egg on someone with your prejudice, I will throw some eggs to you.

15.  Today's cooks are nothing short of artists.

16.  Aunicomn is an imaginary animal.

17. You could save your mother a lot of worry if you’d simply call her.

18.  The senior music band banded together with a young music band for the “Music Festival”.

19.  The second patient was an 85-year-old lady whose hair caught fire while she was smoking. She arrived with a
deep burn; I knew it would surely be fatal.

20.  As aremarkable coincidence there was a seminar going on at the time in medical ethics, given by the wife of

an official of our university.
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A AFEZRI BT B 3CER)T X M OERHEM
—HERRS L —

VoFo TR Ugyd— TV
BEPE AR R AT

Abstract

Previous studies have indicated that there is little explicit discussion about the usage of literature and its
potential benefits in Japanese as a foreign language (JFL) instruction. This paper describes a study of
literary texts in JFL textbooks. It attempts to provide an overview of the frequency of occurrence and the
usage of Japanese literature in these JFL textbooks. | will, in particular, investigate features such as the
targeted learning level and learning objectives of the textbooks, the literary genre and, the literary period
of the texts. This analysis provides an outline of how Japanese literary texts are used in Japanese
language textbooks as part of a large-scale study into the present status of Japanese literature as authentic
material in JFL education.

1L IUIC

RCKIZIIT 5, AMNERE & L CORGEEE OIS CIISCFERT OTE IS 20~30 FFAilZHA~S
LIS TETWDHOD, 5L7RBIERINTEY . SCHH7 % A M(literary text) 2/ MERED
FHIZED LD EDINNTONTERZ ZRERZD SN TN D2 Tl FiEEE 2R
CCFHMDFEF O RTREMER RN Z < ORFZEFIZ L - TIRAB STV H(Hall 2005; Kramsch
1993; Lazar 1993; Maley 2001), —7/7. HAGEAE Cld, AAGEOFHFEA 77 T —o80EIC
BB IFZER0SC T 3 A M AR T St e N BB OF e N 5% 25 b
EEA DN R OND DD, ST XA MRS REAE B TR O ATREMESFI R & U
IBLRINLS T IATIIGEAV 700y (S50 1996; FIARR 1997), ZAVE COEEDIIEN D,
SCFHIOBFRIT AAGEZRNC B SN TN D b OD, FATIIFEDZ L S D H303D K
T, BAGEHE OB COFEM OB EA THRNZ ERA LN > TN D
(Richings 2013), LA EOREES A2, ABZEO BRI, BAGEAB BT 280/ & LTo
SCFONET OBUR A DT D722, £, JCAITF A MO AAGERB BT 5
FIHSERES . Btz @ L CGRET D2 & Tha, HAMiTiE, BAGEARECRT 53
T %A SOHBIEIS ST oM, LD DI BRED LIV, FREOTE HIF),
SN TWAIEET A hOV v L LR OFE & FDfERE2 EET 5,

2. Wk

AFa T, THAGEHRS U A MNo.4L)l (AAGEERS U X MREZES 2010) (275 TH
AFEFEE AEEE) IS T ERIEICED S BWOEG TLHET £ A MW
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HITNWDDONEFIN, YEHHAFREOFEE BN L BAGEL U, EOX 727 F A b
PDHNSILTHODDODERREET 5, FHEICHTZ0D ., ilE & o TCEE BT 2D H3R-E
ERRBM, ATHEICBOTE, 8K (2009) 20 AASCHOERZ A Lis, FHEOFIEILL
ToLBYTHD, £T| THAGESERT U A FNo4l] (HAFEAM Y A MEEZES 2011)
ICRIT D [ AAGEFEERSARE) IS SN QO AR, YREEO® 5 & B s T %
A NESFHITHRARNE LT LT, I, BARCET XA R Es ST g &of)
W L7 obrktse & 72 28R EZ [HRESIIST 2 BASCET A NOMERT ) (DR,
BREORESINT & THACHET T A NOSFEEEE)] L) 2 HE» SN & 77, #i
HOBRERRODHNID OE B TH Y | SUHNT XA N2 EULHREOREIE
L5ATO LIAIRAZ, AAGEARRECRBIT 2307107 F A FOAERT 2 GEET 57201 T7-
Too BREDOCFNIT X A MIBhET 5 & B 5 BIEE O T T O _BRETH Y |
SFENEE), OF D SCFET XA FOMEEIEOIEA L FEH B E BT 50T o7, AR
FECIIAMEOBIR b, [EBREAIRICIIT 5 BASTET X 2 MOAHERT ) OOHHEFRIZ O
TOHBET 5,

HRFEORE ML, S (2008) 2 Slliiia T o7z, ST HATEER OF b T
723E 65 A3 E L CER T A1 To T D, EHRNC K D20 RS, [BIfT0 B AGEHRS
WZOWTOBENHYE TE 5 L[AIRFC, M O TEE D HAGESR 24z Uiz B AREEE O
BENOMND LT D8, BREEIT) & T L ) ITEHM ORH AR 5
OO BT D 2 b, S HITEZO AAGERR OFINMRETE 5 X 9 7eid ket
g B2 L lE et L (ZLHEY) ] bOTHY, BATELIIELES £2135%&D B
AGEBEN 72 E ot BRITE 2 g LT b D Th 5,

—J5 . AFREDO BENEE &3ES T, BIFED AAGEERIZ OV CTOME LR T5 Z &%
BE ORI ANNET D 2 & B BEOST AT 2 LTI, BAGEERNZIW Tl
HEITWDICFH7T X A NOALERT & ZAUCBRET 2 & i 2 758 TRE A7 H M 2ot
THIEThD, DD, BEERIROME AR 51288\ T, FHhif (2008) DU <
ODIHEB R Loo, BN 12 OOFTIEH 2% 7=, ZOSHER L1, 1) %
G, 2) Loy, 3) HIYL 4) VIR, B) Kl 6) A T A, T) fHEd, 8) BHEEdA,
9) AEOHERK & FROMERL, 10) FEEHE, 11) FEEEh, 12) SCHNT XA hTH D, Fio.
12 FOLFHITFA MOHBAZ I BT, a) ik, b) H, ¢) iR - R d) v ordino
724 HSOO TR, £1LTORT LI, BERLEHEEEZ —SOORIZE LD, UFHT
F A D EGUHRREORAGIIZRREE To 72, 7o8, THH S5, 6, 7, 8, 101X, AFOHIIEH
ANV ZEREREE L7220 2th, AfRIEEY _EF7R0,
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Abstract
It is pointed out that communication needs common underlying proficiency of L.1 and L2.
In communication, we synchronize with others without consciousness. This study is
based on the idea that movement synchrony leads to emotional synchrony and that
embodied simulation constitutes a fundamental and functional mechanism for empathy
and understanding another person’s mind. The author researched junior high school
students’ empathy with an emotional Japanese poem through analysis of their written
impressions. The results revealed that the experimental group students, who had
experienced movement synchrony in English activities at elementary school, empathized
with the poem more than the control group students. It is concluded that focusing on

synchrony with physical senses is crucial in the early stage of EFL learning.
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