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Promises and Challenges of E-Assessments: A Case of Multimedia
Listening Testing

CHEW Lee Chin
National Institute of Education
Nanyang Technological University, Singapore

Abstract

With today’s advances in computer technology, multimedia e-assessments are now
possible but await educators’ purposeful harnessing. This paper presents a case
study of multimedia listening comprehension for assessing students’ listening
proficiency. The study specifically examined two effects of multimedia question
stimulus — “audio” and “video” — at soliciting examinees’ answers to higher-order
thinking questions. To improve task authenticity, the question stimuli were based on
an internet feature of real-life news in action. The “audio” and “video” question
stimuli were constructed using text-to-speech and video-editing software
applications to convert the digital pictures and the text. 39 fifth grade aged 11
students from a Singapore elementary school participated in this study. They were
assigned to one of two treatment groups, an “audio” and a “video” group. The test
results did not necessarily show any advantage of the video stimulus over the audio
with regard to testing of listening per se, although it is hypothesized that the use of
video might well enhance awareness beyond mere listening. However, all students
were notably engaged in the multimedia listening tests, which proved to be efficient,
enabling students to complete the listening assessment task in between 3-15 minutes.
The promises and challenges of multimedia listening assessment arising from this
study are discussed.

Key words: e-assessment, multimedia, listening-comprehension, text-to-speech,
elementary students

I. INTRODUCTION ‘

In Singapore, the learning environment for students has been significantly
transformed with the implementation of two master plans for information
technology (IT) in education since 1997. There is now widespread availability of
and access to computers in the schools and teachers have leveraged on the
technology for initiating more engaging student learning. However, their testing of
student learning has remained largely unchanged with the conventional
paper-administered method being retained as the mainstay for most subjects.

Noteworthy is Bennett’s (2002) view that as technology becomes intertwined with



what and how students learn, the substance and format of assessment will have to
keep pace. The third IT master plan (2009-2013) launched recently is aimed at
continuing realizing the vision of the earlier two master plans, that is, to enrich and
transform the learning environment of students and equip thefn,with the critical
competencies and dispositions for a knowledge economy. The imperative call to
teachers is for strengthening IT integration into curriculum, pedagogy and
assessment. How can technology be applied in assessment? An encompassing
answer is to use computers for assessing student learning (Conole & Warburton,
2005). Sim, Holifield & Brown (2004) have described computer-assisted assessment
as using computers to deliver, and mark or analyze assignments. But there are more
possibilities of use, including the creation, storage and delivery of computer-based
assessments, the capture and storage of student responses, and the collation of
results (Scottish Qualifications Authority, 2003). The term “e-assessment” is more
recently used comprehensively to include all possibilities of “the emerging
internet-based technology that can be applied for assessment purposes”.

In an age characterized by knowledge and skills specialization, the ability to
communicate well is crucial. Teachers in Singapore schools are urged to play the
critical role of equipping students with good language as well as IT skills. Besides
reading, writing and speaking, listening is an important language skill. It fs widely
acknowledged that listening involves a complex cognitive process that involves
different phases of attention, perception, word recognition, synthetic parsing,
comprehension and interpretation (Rost, 2005). Hasan (2000) explained listening as
the way a listener selects and interprets information that comes from auditory and/or
visual cues in order to better understaﬁd and comprehend what speakers say. He also
posited that variables like speech rate, vocabulary, pronunciation, grammatical
structures and length of spoken text may facilitate or hinder listening comprehension.
Research on listening has produced some interesting findings. Lund (1991) found
that people recall less information from listening than from reading in terms of both
quantity and quality because different constructs of comprehension are involved.
Osada’s (2004) review on listening-comprehension highlighted two ways how

people acquire and perfect their listening skills — the osmosis or audio-lingual



approach where one acquires skills through immersion in an environment, and the
imitation-and-practice method. This implies a need for more experiential
authenticity in the tasks that teachers design for listening assessments.

The listening-comprehension test, with audio tapes for presenting the passage
for listening and a paper for writing answers to test questions on the passage, is
~ typically used in Singapore, as it is also used in other countries. Teachers are
comfortable with this method because they have full control in the issuing of test
instructions and the supervision of the test in progress. What about e-assessments for
listening-comprehension? Computers can be used to present the listening passage,
with the student answering on paper, or the whole presentation of passage and
answer can be done on computer (Fang, 2006). Computer testing can help teachers
save time and measure  knowledge, skills and abilities in a realistic way, making
full use of the computer’s features and functions, that is not possible with
conventional test-item formats and administration (Parshall, Davey & Pashley, 2001;
Sireci & Zenisky, 2006). Authentic experiential tasks “that have realistic settings
or close simulations of real life language use” (Wagner, 2002; Ross, 2006) may be
presented with computers.

Computers afford numerous and varied ways of integrating text, sound,
graphics, animation and video offer for multimedia language assessment (Chapelle
& Douglas, 2006; Godwin-Jones, 2001; Jonassen, 2000). They present new and
imaginative possibilities of different combinations and types of media-use for
listening-comprehension testing (Brett, 1997; Grgurovic & Hegelheimer, 2007,
Hubbard, Kessler & Madden, 2004; Jones, 2003; Wagner, 2002). Several studies
have explored the use of multimedia assessing of listening competence. Brett (1997)
studied the three media support of (i) audio (ii) video, and (iii) multimedia. Jones
(2003) explored the use of multimedia annotations for assessing students’ listening
competence at four listening treatments of the aural text, i.e. (i) text presented with
no annotations, (ii) text presented with only verbal annotations, (iii) text presented
with only visual annotations, and (iv) text presented with both visual and verbal
annotations. Their findings indicate the promise of multimedia methods of assessing

students’ listening competence.



Mayer’s (1997) work on a cognitive theory of multimedia learning may help us
better understand the rationale and process of multimedia effects in e-assessments of
listening-comprehension. He posited that a person possesses two information
processing systems — a visual system that responds to seen arﬁmation, and a verbal
that responds to heard narration (see Figure 1). His model can help explain three
cognitive processes that take place when a multimedia stimulys is presented to an
examinee:

« - Selecting, whereby the incoming verbal information selected forms a text

base and the incoming visual information selected forms an image base.

+ Organizing, whereby the text base is organized to create a verbél]y-based :
model of the to-be-explained system and the image base is organized to
create a visually-based model of the to-be-explained system.

 Integrating, whereby the examinee connects parallel or corresponding parts

between the verbally-based model and the visually-based model.

MULTIMEDIA . DBENSORY ' LoNG TERM
PRESENTATION MEMORY WorKING MEMORY MEMORY

Pictures

Figure 1. Model of Mayer’s cognitive theory of multimedia learning

This paper reports on a case-study of multimedia listening-comprehension
assessing of students’ listening proficiency in Singapore. The study is part of a
larger research project on computer-assisted language assessment for elementary

students. Issues pertinent to the creation and delivery of multimedia tests are



delineated, and promises and challenges of e-assessments arising from the study are

discussed.

II. METHOD

This is a single-occasion case study of computer-assisted listening
-comprehension testing. Tests were administered to elementary students with the aim
of examining the effects of using multimedia audio question stimulus, in comparison
with only video stimulus, at soliciting examinees’ answers to higher-order thinking

questions. The following sections describe the methods of the study.

1. Listening Test Materials
A test question stimulus was obtained from an Internet source, namely, BBC
“news in pictures” on the Solomons tsunami

(http://news.bbc.co.uk/2/hi/in_pictures/6528349.stm). This came in the form of a

freely available online written news text with some accompanying digital pictures
(see Appendix 1). This was the strategy of selecting web-based, authentic real-life
materials that afforded a multimedia dimension. It enabled an “audio” test question
stimulus and a “video” stimulus, which in the study were accomplished using two
software applications to convert the digital pictures and the text.

The written news text was first converted digitally into an aural text using a
text-to-speech (TTS) software application. A TTS system which does speech
synthesis using text as input consists of two basic parts — the text-processing
front-end and the speech signal-processing back-end (see Figure 2). Different TTS
systems may employ different techniques for speech synthesis, including those that
are rule-based, corpus-based, and those that combine both. The quality of a TTS
system depends on its linguistic analysis énd prosodic processing, as well as its
voice transformation and synthesis of expressive speech. An editing software, (e.g.
Adobe® Premiere® Pro or Photo Story 3) was then used to produce a “video” story

of the Solomon tsunami using the digital pictures and TTS converted aural file.
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Figure 2. A diagram depicting a text-to-speech system

Twelve multiple-choice questions were crafted. Bloom’s (1984) taxonomy was
used to guide the categorization of the cognitive load of each question and the
questions set were pitched to tap into the higher realms of critical thinking (refer to

Appendix 2).

2. Participants

A total of 39 fifth grade aged eleven students from a Singapore elementary
school participated. They were all “high-ability” students. They were assigned to
one of two treatment groups — “audio” and “video” — and were balanced for gender
and achievement on a listening-comprehension (LC) test administered earlier to all

students. Table 1 shows the student distribution.

Table 1. Distribution of the students by LC treatment group and by gender

LC Treatment Group Boys Girls
Audio 9 10
Video 10 10
Total 19 20




3. Procedures

The case implementation of multimedia listening-comprehension testing to the
39 students was done in July 2007. A locally developed testing application, named
CAAS (Computer-Assisted Assessment System), was used to deliver the listening
e-assessment. This web-based application provided a more efficient and flexible
‘testing environment, and allowed for multimedia testing. The school’s technical
personnel facilitated checks on network infrastructure, computer hardware and other
peripheral equipments prior to the implementation. Besides ‘working’ computer
terminals, a broadband internet access requisite to prevent bottleneck forming during
the testing was checked. Adequate headphone sets for students’ use were prepared.
To familiarise the students with the new testing medium and the accompanying
technologies, a practice session was conducted prior to administering the test. This
also served to trial the operation procedures and functionality of the web-based
application. The English Language teacher of the class supervised the test
administration, and it is noted that the supervision and conducting of the testing was,
in other regards also, not different from a normal class situation. With some initial
organizing and instructing of the students, they quickly settled into doing the

listening tasks.

II1. RESULTS

The audio group was presented with only the aural question stimulus while the
video group experienced the listening test bimodally, that is, they viewed the video
together with the aural text. It is noted that all students were fully engaged on the
test. Figure 3 shows students at the e-assessment. They listened intently with their
headphones and those in the video group fixed their gaze at the accompanying video.
No major technical problems were reportéd although some students requested for

assistance to adjust the sound volume of their headphones.



Figure 3. Students at the multimedia listening-comprehension

Table 2 shows the time taken for the tesﬁng. The video group took a much
longér time than the audio group to complete the test (604 seconds versus 470
seconds). That is, the former group took approximately 10 minutes while the later
group took 8 minutes. An examination of the range of time taken reveals individual
students’ time-on-task differences. Some students spent about 3 to 5 minutes to

complete the test while others needed about 13 to 15 minutes.

Table 2. Means and Standard Deviations of Time Taken by LC Treatment

Time Taken (in secs)

LC Treatment N Range Mean (sd)
Audio Group 20 214-792 470 (178)
Video Group 19 299 - 871 604 (163)

Table 3 shows the test scores by treatment group. An examination of the score
range shows a minimum score of 5 for both groups but a maximum score of 10 for

the audio group and 11 for the video group. It is interesting to note that both the



audio group and the video group obtained the same mean score of 8.0; the results
suggest that there is no obvious advantage of the video stimulus over the audio. A
possible explanation is that the video, which provided the students with supportive
digital images for answering higher-order thinking questions, inevitably required
extra processing time to complete scanning the added visual information. Mayer’s
(1997, p.4) dual coding theory purports that “cognitive processes occur within two
separate processing systems: a visual system for processing visual knowledge and a
verbal system for processing verbal knowledge.” With both the verbal and the visual
systems operating for the video group, it is likely that the processing demands made
on this group was much greater than those on the audio group who needed to focus
solely-on the aural text. It must be noted here that the video group was listening to

the aural text at the same reception speed as the audio group.

Table 3. Means and Standard Deviations of Test Scores by LC Treatment

Test Scores

LC Treatment N Range Mean (sd)
Audio Group 20 5-10 8.0(1.6)
Video Group 19 5-11 8.0(1.7)

IV. DISCUSSION

Using computers in assessment affords diversity at strategizing assessment of
student learning. E-assessment opens new possibilities of assessing students’
knowledge and skills in tandem with an increasing use of technology for learning. It
also enables “personalized” testing to suit individual learners’ needs and time,
providing “on-demand” tests. It facilitates performance feedback to students,
decreases marking load and enhances administrative efficiency. But there are
pertinent issues.

One issue concerns validity, whether the test measures what it purports to

measure. The study suggests that listening tests in a multimedia context with aural



text and visual support are effective, less for testing listening-comprehension than
for making productive use of the multimedia affordances for testing higher order
thinking. The digital images were more useful in extending the students’ knowledge
of tsunamis in general than for facilitating their listening about it per se. As found in
Brett’s (1997) and Jones’ (2003) studies, the multimedia approach seemed to have
benefited students when an assessment task requires them to make full use of the
multimedia provided to help. manage their understanding, and this indicates that the
testing was not focussed on listening ability only. So if a test is meant to be just as
what it claims to test — i.e. listening-comprehension — then the use of the aural text
alone as the question stimulus should be more relevant and valid. However, the
potential for capitalizing on the multimedia affordances for listening-viewing
comprehension (Hoven, 1999), and not only listening, cannot be dismissed. The
video can be effective at “feeding” test questions, providing digital images for use in
answering higher-order thinking questions, especially the open-ended type.

Another issue regards the availability of materials. Commercially produced
e-tests may be available but often these do not suit teachers’ testing needs. In the
case of listening assessments, it can be an arduous task for teachers to source out
suitable multimedia test materials. Teacher-made resources are doable using TTS
and video editing software. Indeed, TTS systems have come a long way towards
delivering high quality output to listeners and their relative ease-of-use means low
processing demands on teachers. But less IT-savvy teachers may still have to
experience a steep learning curve with these new technologies before they can use
them.

In general, it is noted that the students in the study were intently engaged on
their task when tested in the multimedia way. This indicates that distractions, such

as boredom or jadedness, are more effectively minimised with the use of e-testing.

V. CONCLUSION
What needs to be researched further is what and how students learn from digital
photos presented contiguously with the aural text in assessment for listening

comprehension, and whether the learning from the photos distracts from, rather than

10



add value to, the listening test per se. It may be that such further research will prove
that such combinations of aural and visual e-tests are really for comprehension,
rather than only listening comprehension. It should also be interesting to
comparatively observe the nature of multimedia effects when the test incorporates
different media representations, namely, aural texts, graphics, photos and
animations.

Practical issues are critical in an e-assessment implementation. In this small
scale study, a number of operational and technical challenges have been specifically
addressed and overcome. A scale-up implementation will need more comprehensive
solutions regarding issues related to IT infrastructure, hardware facilities and

internet access.
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Appendix |

The deadly tsunami that struck the Solomon Islands on
Monday damaged hundreds of homes, many of them

on Gizo island.

People fled to high ground when the waves struck and
many remain in hill camps. There are fears diseases

could spread.

Many are afraid to return to seafront homes for fear of

aftershocks.

Munda island was also badly affected when the 8.1

magnitude quake struck.

Aid has been slow to reach some of the islands because

of their remoteness.

The UN said although there were warnings, there was

little time in some areas to react.
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About 30 people are thought to have died but the full

scale of the disaster is not yet known.

Source:  “BBC news in  pictures” on the Solomons tsunami

(http://news.bbc.co.uk/2/hi/in_pictures/6528349.stm)
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Appendix 2

Listening Comprehension: Solomons Tsunami (12 questions — | *Cognitive
1 mark each) Load -

1. Which words in the text tell you about the destructive force | Comprehension
of the tsunami?
A. fears; aftershocks
B. struck; fled
C deadiy; damaged
D. affected; warnings

2. How do you know there were human casualties? Comprehension
A. Hundreds of homes were destroyed.
B. People fled from their homes to higher ground.
C. Two islands were badly hit by the tsunami.
D. About 30 people were believed to have died.

3. The most damage produced by the tsunami that struck the | Comprehension
Solomon Islands was
A. onGizoisland
B. on Munda island
C. inthe UN
D. far out in the sea

4. In order to escape, the people fled to Comprehension

A: ‘higher ground -
B. some areas

C. their homes

16




D. the islands

How do you know that people had time to escape when the
tsunami struck the Solomon Islands?

A. Several warnings were given long before the tsunami hit

the islands.

C. The tsunami struck the islands on a Monday when
people were likely to be at work.
D. Only homes at the seafront were destroyed by the

tsunami and those farther inland were spared.

Analysis

Why were the people on the island afraid of returning to the

seafront?

A. The death toll and full scale of the disaster were not yet
known.

B. The tsunami had caused huge waves, and they were

afraid of more of such waves.

D. They feared the spread of diseases from corpses and

dead animals.

Comprehension

What caused the Solomon Islands tsunami?

>

The big waves
The dreadful diseases

The aftershocks

O 0w

Comprehension

17




8. Why is the word “magnitude” associated with earthquakes? | Synthesis
powerfulien Il people.
B. It is a kind of force deep down in the earth, and
earthquakes are caused by magnitudes
C. It means “importance”, and people attach a lot of
importance to earthquakes.
D. Itis a technical word which means “earthquake” to
scientists.
9. Which of the following statements is true? Comprehension
A. The tsunami struck the Solomon Islands early in the
weekend.
C. There was no question of diseases spreading.
D. Hundreds of people were killed.
10. Why didn’t help come fast enough to the people of the | Synthesis
Solomon Islands before and after the quake?
A. Nobody could predict that the earthquake was going to
strike the islands.
B. There were no earthquake warning systems on the
islands.
C. Communicationwas poor:and thelislands were: too
remote for help to reach the people quickly. -
D. The people on the islands had refused aid before the full
scale of the disaster was known.
11. Explain what is meant by “the full scale of the disaster is not | Comprehension

yet known”.

18




B. There is no way anyone could know how many people
had died in the tsunami.

C. It may not be a disaster after all, since only 30 people
died.

D. The damage to homes is greater than the number of

lives lost.

12. What can you expect from this unconfirmed report of the | Synthesis
disaster?
A. People will soon forget once the earthquake has passed.

B. The Solomon Islands are in a dangerous earthquake

D. More earthquakes can be expected.

Answer Key

19
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Abstract

The purpose of this study is to examine what kinds of noticing occur when Japanese leamers of English
interpret English poetry. The present study consists of two parts: the explanation of the theoretical
backgmlmd (Cognitive Approach to Second Language Acquisition) for the present study and the
presentation of the result of a survey for investigating the various types of noticing which occur when
Japanese learners of English interpret English poetry. As a result of the present investigation, three
kinds of noticing were found: regarding a specific linguistic expression as important for understanding
the poem; discovering marked linguistic expressions; and finding difficulties in understanding the
structure of unmarked linguistic expressions. '
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SNTHAL, B 2 SERBOF COSHEER~DOR S E DRI 2R T 5, B3 EHTIL
EFENAADOKRIEDO T T Y —2R/RDT-DIATR - TTHEICOWTHAT S, 2L
T, FAET, SEERA~OKSEDETMNATIY —E LTEDL S RHDOBRLNIZD
DERET D, FSEIIRERL 2D, FRUL. 5%, XFTMLE 2 SEEBOBEREE
2T ETD, 1 DOBEMERI R 5 b DL EZ B,

2. 52 SEEBITHOVTOERAAHE
2.1 ARRSCHMEILT 2 2 SR BERROBRIT o —F .

F 2 ESEWEERIZBVT, WL O DERT o —FBEEL TWAN, AZRSIBEER
T AEFERADRTEIL, BANT S o—F LWINHEOR TRRINTEETHS, L
T=Mo T, AL, A7 7Fn—FI Lo TERRZED D,

RHW)T7 72 —F (eg Long, 1991; Schmidt, 1990) &i%. A > 7 v FOEREEOHT T, A
7y PRICE N5 SEERICABIICERE S AT DD & &0 2 SRR BICLETSH
HLTBIBBTHD, BT, 47y hOSERETEREY R ON-ER. S~
KOEMNER LTI BRWEEX D | BT 7o —Fid, 2 SEARMERIREE
THDITIIDE L BAPBRETHEONE ) ZEXEB LR, S8R ~0RS
ERMBELVIERIZE>TWD, LIzho T, SR~ DORSEIIE 2 SEIBITBN
THARLDEINTNS,

22 & 23 TRAWT Fu—F oA (K1 B8) 2EBUCE L D5, $T.22 TR, 1
7y hoERBERADRBE (AT A 7 DER) —% 2 STEARRER~OBR VAL &
W FHUS DV THIAZAT I, RIC, 23 TH 2 SHRARRBRNOIRRORERK (MTHA%

A>T b
i
EERAANDRSE (=1 T4 7 DERR)
i
2 SREHERAR

(HB¥E >Ry U —7 OFEFER¥EE)

1. AFRCHHHRL 5% 2 EFEBEETN
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By FT— 7 OFREREE] LS 1KoV TRl 5,

22 ATy bnbE 2 EREAMIRRA~DRY AR ET

FE2EEEHEL A7y b @RS EL TEXITEE IThd 2 ehbrg—L
T2, 47y bO—HY72ERIL. Sharwood Smith (1994)538~72 & 91 | “language data
(utterances, texts) which the learner is exposed to: that is, the learner’s experience of the target language
in all its various manifestations” (p. 8, WP IFEEILL D)L V> bDTHY, 2Ia=
= a AFBOPTEZFIC LR b SiET —F &5, F8EIE. A7y b
DOEWEELE T 2P TH 2 SR BES TV,

A 7y e BHEMET DIBET, FBEEIIA Ty MOV o0 EFERRIZE <

(EEHXBRE BRI Z D), SEHR~DOK 3%, Schmidt (1990)i2 & > TREX
NiE&ETdH D, Schmidt (1994)i, SFEEAA~DE-I% 2 registration of the occurrence of a
stimulus event in conscious awareness” (p. 179) & & L T\ 5 %, £, B ~ORSE LI,
FRALFERCHRI TR . IR FEECHRI R S TV S RBIER BIAIERE
DEFRBEETUIT OISR (T8 L CERSNSEETHS (Schmidt, 1990), L7223
2T, B~ ORSE Lid, KBEROTEZEIORA P2 L 2BHT 5,

A7y FORT, FSEERADKSEPERLIbDIIA T A 7 LFHING, 1T
A 7\ZBLTIL, 2 SFEBEBROELEOF TV OHDEHRE WBRLN * 2, A%/ T
{& VanPatten (2003)?“linguistic data held in working memory and made available for further
processing” (p. UNYDERIZIED, L L, TITDA T A 7 BEGEOE 2 SaEHRIER
O—\|A~EHFELEND @WVIAEND) DiF T, EENCE 2 SFEAREENICERY
RAENDDIX, A TAT7D—ETHD, LrL, EOALTAIZBBDAENDIIEHD
DUDRFET D LIXTE RV, Dhvbtultikd Z Lid, 2K EL DA U TA V&S
BHEIECIEAFBICOVWTEZDZ L THD (FLT, EEETONETMIBE D—i%
5 Z LB TEDZOTIIAR LV D ORAFRSCR UBHE L /- TR DE 2 TH B),

FBEDOPAFORE 2 STEHRRERA L BALINIA VT A 718, FHEDE 2 SEAw
ERO—EL 2D, B2 SFEMBAERL. FEEOELFE/ETONRTA—v VAR ITE

AT Tu—F TiIE 2 STEARMERDOREELZEERTD, L, AV TAIBE

2 ERATEARICIV IAENT-RERTE 2 SeERBENTRTETTHOTHEARY, BViAE
NicA 74 7 DRFFHEIL. BT B> TEILTHLBEXLN TN,
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23 %52 SIEAREOREFR

T I T 2 SEMERARN TO S EARRORERIUZ OV T, Cruttenden (1981) & Ellis
(199)DEBEZBEICLRNRL T LHTHE, TRHOFFRIC LD &, FHEDHE 2 S58A
BMOERIIER (tem) A2LONLIRLITER (system) BIRBD~EBITL TV,

HIZERAD, SFR~OR S IRAMNLRRBERICH L TELD LD THD, L
TeoT, A VT A ZITTOREE LTHBRRbOL D (DF Y, UED L I 75K
RBOTIIARY, TP ZIZ, B2 STEEERNICER D IAEN-A T A 7 OYBIRE
ELEANTH S, "k Elis iTEESY (item leaming) & FEA TV 5, Ellis (199)id, “ltem
leaming involves the accumulation of linguistic forms, each of which is stored separately or, at best, with
very weakly weighted connections with other items.” (p. 473) L EHE ¥ B4 EE L T\ 5, ZITH

DB LiL, | DOHZER | DOFHER DA EZEIKRT DD TIERY, REE LT, 130251 20
HE (Fhi3Frr ) LLTRREBINDZE bdhD, HEFEELIE, 1747 L
ST RBERNTOEFTOWTEG INIBER L EBEINL D,

A U TA 7 HE 2 STEABEFNCEREIND L, FHINTEARICR Y NT— 7 D
&N, BLEND (ZOT L, Ellis (1990403 AO%EMICBE LTV 5), 21T,
EFENCEIL7IER, RICKRR R HICHFERENDEE, SOEic LBk VAR
REZ. EDOF v FU—INTEBEWA ESBIREFFOZ LIS, 20Xy hU—7
IMERFEOFEM L 22D, :

#%FB Y13, “the construction of abstract rules that gbvem a whole set of items and, also, of the
establishment of interrelationships between one abstract rule and another, and, therefore, between one set
of items and another” (Ellis, 1999,p.474) L EBRIN TV, DFE Y, FHEDE 2 SiEMwRA
RPN RN A BN LT 0 BECREST L CWO B BRI 2 BHR S 28 Th B, £7-.
BrL L CHEHESE (McLaughlin, 1990) 24U, THETICRLL CWHRIZREEL. L E
BRI ENE Z L b D (RRFFOBRIIRBO UL, FREITH LOMRRIGE
WL TUTLHEELTWDDITTIIARVY, 29 LT HBRR DD, Xy hT—2
DIERRENTEL T, BRAIERERbONEBEL TN 2 & T, EBEDE 2 S3aHI
FEL TV Z LTS,

Bkiz, AR T 5B~ DR IE L, F2 SFFRAICBWTED L ) 2e458%
EHOTNDONEND Z AR LL TEL, SFHR~DOR &AM 7y MFADOEKE
HERICH L TERL, ZUIA T4 7 &720 | —HBNEEEOE 2 STEMRRARICEB Y
B LTHRYAENS, TERINZEEFEIBAEWNIRY FNT—2 %2R L, £OXy b
T — 2 B HFRMHH SN TERRFENERZ D, ZDXH5RE 2 SEEBF Tt ADHRT,
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BERANDORSEL, BAFEOL LIIRDA U TA 72 ENT D LABESITHND
(Robinson, 1995), Z M Z & it Schmidt (1993)0>*Noticing is related to rehearsal within working
memory and the transfer of information to long-term memory, to intake, and to item leaming,” (p. 213)
EVIOIBENLLHALNTHAS S (2L, ZOFIHMNIZEIT D intake” & W 9 FEOEIRIX
VanPatten (2000) ZBf &), £LT, UTTE HEFEOLLIZR2A(TA V%
PRENTAEPET D Z LR SN TV A EGHRIR T 0 RIZBW T, EERCED L 524 A
TOERERANDRSERRONDDDEFRDIDIATR > T FRE OV THET 3,

3. WA

3.1 BYY

AREL, KPERCKR ISR FEE OFSIOMIR S 0t 2 TA LA EER~DOR
SEOERERNDILEANL T, ZORERRIIF4EH TR,

32 Vh—F- I RAF 3

FREDY —F 7 T 2XF 3 4k, WEEMrA L D & LI-BREHEAMS BT, 355
EINEREL L TEA TV SRESIERIFFEBL e & X2, FaR~DORSELLTED
EORBOBRLNDDN THD, AR THIUL, FHIFHEO L VUL Y HMERIDOBKT
FLHDOTHD, LiL, SEIHEESFEEL TR G LD L LIZoheiALD * L
WO BRI RFEBMETRL TS, FRZER LD, FAH0BME H HRREEH
BIeHTHD, LIchioT, FESMEIFHTEEMEAL YL LI L 2FTHMB LD
HEODG &, FORT v Xl L1222, ¥, ZOXIRNBOZ R EFREL
7D, Sl (1968)A5R<5 & 91T, FEMMEREF e & Tk, —HIHEEICBLE R E
MBDHBIOTHD, Fioo FEMRIL D & LICHRE LTGRESIEDR LD L S 20
ERABASTNEND T & FBIRR N RTH DS, AMIUIMIRT & X CHE LT 538
A~DORASETEREH D10, BHFHEEATO T LT LA,

33 SEER~DOR & DERENESR

ARETIL. SR~ ORSELLT, () 1EESEFEEL A L D & LImSi% a5
HIDBHT, REBNEDMROICH D SEREARLEAV-EI3ED> T\ 5, #FEIC
ol LB, FORBENTHIZ &, BLW Q) FBEALEAS a2 —IZBITEA XK
7Y ¢ (Swain, 1995) CTEREEBBRLMERLI-Z LBBESND I L, 2ED5,

25



34 FEHIE
34.1 RESIE

RESMEIL, FGELIMNERE L LTRATOD BARANKEEIGEEEH 1 4 & K 4
£ ThbD, EOHRBRIOEE LMV ENTH Y, AHAFE CHREERAEZE-> TS, =
D& SR ERERINE) 2AVEOR, FOMRT o R L0 B TRER b 0%
BH-HTHY, AEH LFRESNE L OB TOTR—V (SHEBHR) PREETS L
EXIZEIZED (]R,2004,p.131),

i, HESMEOFMEL TR T 57201, 451 Vocabulary Levels Test (Nation, 2001) %
Ei L, FIHF (AAGERLEGFENTI) 2ROCONEOREGFED (1 FE TR,
2:HFEVHFETIIRD, 3: EHONEND EHETIIRN, 4: Ebbohe ) LiFE 5.
MRFE 6: X)) LWHRELOBREOHEE G (ARESF LGN Th) 2F5AT
WABREWIR (1 THEC1BLFER, 2 1FEC1EUE 3 EC1BUE, 4:3
yRIZIEBUL, S 1 7 AICLEULE, 6: 1BRIC 1L Z6RHETThr, k11X
ZORRTHD (ZIEL, SEREFESNIEOHEOTRICIED, Zh bkt S5EEA
DS E DORURIT DOV T ORI T2 b7,

& 1. RESIE OR

FESIE A B C D E
5] Itk Bk Tk Bt Bk
&5y 7% B | A 7% (7%
HEEPESSIEREIREL 4400 5900 5200 6700 7500
AAZEOFENR LN HWVFE D 3 2 6 4 3
FFEOFER ENL HUVEFE H 2 3 4 2 3
AAGEOTFE L HWOSEE THided> 1 1 3 6 1
FEEOFE < OV OB TR 1 1 2 3 1

342 FEEEAEH
3421 ¥EHFDOT I A b
¥FFOT 7 A M EBIRT 272010, GLEERE > TEE 50 OBREEFT 7 X MNMinRE
(Brooks & Warren (Eds.), 1976; Kennedy & Gioia (Eds.), 2002; Ramazani et al (Eds.), 2003) DA»
LI UF M LD, RIS, ENEROT 7 A MIOWT, (1) EFAER Gol A7
U hOBRE Lo TVED), Q) T2 X DT—< (577 X OTF —<DREBNEITAR R
BEEZD b0 BIZITHONAER L) TRONEID), B) T7AMDEE (7 & MR
AT THRSTNVZD | 2 _R—IPL HZhl> TRV . @) 77 2 MISEN5EROE
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)Eww (JACET 8000 @ v8anpl &\ ) LRI AR—FS T2 7T 2EFEAL, BEEA
FLADTED | FEHT- Y DL~V EEH L) 2@~ (1), @), @) AL TrRE
PLBELONDHLOEBN L ET, @) TI1@BHEVOEGL~N 20 LTFOLOD (B
FEAOCHBIB LT 7 XN 2K LT, 2L T, BoT7 7R MNeEFEHT, BUS
& LR ZITVY, Merwin (1967/2003) (fH%1) #HhiH L7, o727 X M3, BERAFLER
WTIBENHRY . @) DEE123 THD, TD 123 LW OB, FEEOERE EREE
DRI ~TBEORFID 2000 FBELUANDZETIHET 7 2 MR EN TV D Z &2 EBk
L., BRI VAR 2T 7 A N eTed T, $Tc, RESMEZOEREFRET BN,
YEEA TR OER2D > Ts,

3422 #F

FRUNL, REBMEDT 7 2 bEBATHLERI, BHRORA TOIESE TRTRE
BlH, ELTBHL LAWY, BEboTW5, #RICR ST L BolRBA TR, D
2 OOBHTHWOI 34388,

3423 ETFEE

BYFEEIL ARECRESNIENRRSB L. 77 X MRPIGEOBH R E v~ b L &
KAWL, 77 R MEROBRIIIAESMEIIB MICREELE D Z LAFFahiz (343
28), FESIMENRFS L-EFHESIT. WInbEh, e M= b0 Thorz,

3424 5 F-H AT
ETA A TIE, RESIME DY R I BTREDO L OBE 2T 572D AV b,
TOrXBE UMY, BEEAA 2 —THWOI (343 88),

3425 BA AL a—F—
RA R b a—F—it, FEAAS L Z E2—ZBWT, BESIMED A FHEEY 2851
VYt o 1eh: 1YY dhr et

343 PHEFHRFIE

AFEL, RESMEICEBEVTVSEREIC, BRICHBISRTH b I TIT7= #
BEBNHFIIT 7 A NOFIRE R 7 BT, FO%THBEAA V¥ Ea—2%i) -, Hifx
UT @Y Thb,
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bd

B REER 8% S~0 3T EITV, TR E DD,

FEDEEOTA L T AFER LVORA R » La—F L L 2RFOREEED,
FEFEOFTHAE NETITI, (1) EFOT /A M 1 oftteZ &, Q) BEBHFEAT
WBES R TTFRESE 2B 5HIe I &, Q) 77X MFin@R T, mAVE
tm%borwé‘@ﬁmtoteﬁotﬁﬁﬁ%nﬁﬁ&yﬁn%¢é:t\@)ﬁ
BEBE VLB U E B DOTHEELFNTINI &, 8) FEBPRRLLS L
LW EMRE TE B LBo/ AT, 77 A MOFMUIRT LD L. (6) ##
it T A MERTICAERRICECZ L. () ATHARES. vk
. BIPIRCRE T8, R DAY — FREBIEMIOVW TN EE X T Dh
TOECHRIILTHLI L, 8) ¥R OHTRAENCEREFRIIARNZ &, ©) #2
PRETOAC— FFBRARO T &, (100 72 hTAVDTY 5 92 X LTROMAT
FLnz k| 2625,

TE8E5I<, THTy, LWV o7-1E¥ER 2~3 5815,

FDEZA PNERSTND, E RTEWIEVRF—DRERED,
REEVRESNECT 7 A ML, FEBNEIL. 77 X M EBALBIEENRR
LIS & LTWCEROBIRZAT D, WHEE L. MESIE O EOBZ 2074
TEET 5, '

FESIEL, 727 X b RIS E 2 2 EL,

FEAA L Ea—il Lo THREBMEICL 5 A FHFED BRA R L a—5—T
FT 5, MELCTA2REE LRESMEN IR T, #|/EEL 1) FUT
NTHAERS. Q) RRUBIEFE S8, §) DR — RBNELESG. @)
RY FHE LIS, o0 T P dSE LIZERZ1TY. () o0, eEEo
ERRBUIIHE LIzObE-THhs, Q) 1220 TUL, 28U 2 1IEDion, Lo
TEHBZAT Y. B) IZOWTHL, NUDARE— FRELI-DIIREN, LW 7-Hil%
1T9, @) IZ2WTik, RV 5AE LI=DIZEd, Lo EBf%21T D,

344 SRk

WA A v E2—TRA R - La—F—ZBE L-aF 113529807 b=

NT—FETXTLFRBILL, Fha)IER (197000 KITEIZ L 538 LT,

35 BR

BONEREET—FIIEET 172 OB ST b, ZH DN, ESIMEMelL2E
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ATCWONEENZLORBBIED T TN BEEDOL S AE (XOTTFA b
HULAR—RZ L DD I PV T Z BB TN 2R E) ZERO-GEE 156 B
fLEoroxtRe Lic, Zhb% KNEC LV AR LCRER ESREBIE DO A ZHFED 2B
I2EHT IV —OAEEIIE 2 DBV THD (ENTNOHT Y —BED L I IR S
NTWAOMhE V- T-ERIL. BEOEE LET5),

K2 BONIT—F DKIEZ L D3R L TEBNE "L O/ AT ) —DAEEK

AT Y —D4R] A B C D E | &2
(1) EHFROBL = 23 31 5 14 1 74
Q) BL-NEORRELFE 7 12 0 2 0 21
(3) EELT-NEDRE 1 7 1 5 1 15
@) EOESERBOMESIT 1 0 7 1 1 10
(5) AN ERERBORR 4 1 4 5 9 23
(6) HEEN 2 SEERBLOMTOEEL X 2 5 0 2 4 13
aat 38 56 17 29 16 156

ENTNOAT T —ITHONTHEIICE L DD, (1) X FFEOSHERBEZHCER LR

WEEFTEOEMOEHEEL AL, BLIZR LA THE, Q) IIHIVERLEN
BTIVDEREELEY, BBEEREA U TEREEETIZLTHD, 3) L ERNTRH
PN LT BOR A BIR 31 T, LY KE LB OBHROE L EV 2EZZ L THD, @
L FOBYRIZ B W TR ED S ERBUICEENZ RN L HECE DT 2T T L ThH D,
() 11, Bbolr (BERIIHFVRONLR) SERBERRITDILTHD, 6) 135:E
BB E D> TV D LBV, TORBOPRISEORCEEL S2HE2D
TETHB, Thb 6 2OITIV—DRN, (1) 2) B) FECEHRRIBETL0°T
HY . GFT 10 B Th o, SR~ ORSEITHIBEC LI 7T —L LT
i1 @) (5) (6) METHH, TOMAIIE 46 BAL Tl T,

Fio, @ X110 HAL, (5) 1X23 BfL, (6) 1 13 BT L ARBICIEL D& BRLND, L
L, SEOFET A b TR, ZOERBICFDERNIHDLDN, Ehe bIEROFT
EERDOMNTHWT 5 Z L ATERVY, LIht> T, AEIEREOIE 52X IO TOMIR
I Th7eu,

4. EFWSA~DOKSEDOTATIY —

ZITE, SRR~ DR DEL LTELNE 3 SO T T Y —ZonT, EAe%
R D LISERT B, B, BEOHA L. TREFN2FISITERY BifaZ L E95,
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41 BEDSERRDME ST

BEDOSERHOME ST & i, FOEBIB W TRENOSHERBICEEHRHL, #
B F ORI & Thole, ZOEBROF TREDSESENERNIELONTH

%, ZOHE LT, Iyou go on &\ I FEERBUCAE DO TTH) LW HHEBIC
T HWESNE A DAZEREYRETOND ([ L—BE—FORE-> T IDLH D
L—, 203 ET—RAMEEDR N EBNEZE V- DD TIIRV D EBoT—, & THEE
HLOLLTRLTWDOTIEE, Bun—ZDyougoonit— HSA— ZDgoon *H1
BIEREHR L T—. >—KEEIER L), T B0 20 /TEICEBDLAERITH S,
RESIE A 1L, EEMEX L D E LIEZ LABAMA D L THH R BT DITEEL,
yougoon &EVIFEDESITHER L. ZOEMNOIEEMER L ) & LI-BRETRAIAS ) LR
HTWB, ELT, ZOBBEOHFH Tyougoon &I 5B EFHAICI L TW3,

F7=. Thesitate DERZZTRUNBILE S7-DIFRETTH VI ERIICHT 3, FESN
EHCOAIHREVLZOBIE LTHETFEZENTED (M9—A, RoiEY ZOXE ()
B—KHEEZ H1Eo720DT—, Thesitate, > TV I —, DbHHKEE SRS TRALEDT
—1), Zu, 1ERD 191TBICEDAEMTHS, WESIE C i3, FORHEMEL TS
PTCZOTHABREROTIIRV N EE XL TRY . ZOFEEERIIEI TS,

ZDEHIC, REBMELF A7 TEEMBAL D & LEBRERARD Z L) #8473
DICEEL, HEDSERBLZEERLOLAR L, TOSERBUCHEB TS, TOKR. %

DEBRBUK L TEEHRA~OKSE AR IETWSE, BVl 5L, fEReEoBk
BEOFLTE UTESEHAICHE LSRR, SRR~ ORI 24ERBIETWS,

42 FEMRSERAORR

FEN L SRBEBRORALIL, Tbolz (AR TROET Y RO SHERBEELRRT
BT EThHol, AEARSERRIL. XHEOBFEO 1 L LTRSS TE I ThHS

(e.g., Jakobson, 1960; Mukarovsky, 1932/1964), FEEHIRSERBUIL, SR ~DORS& L
OBFETE 2 STEEERVBRHLER LTWASERTHLH S, HlE LT, [itcalls me Everybody
DESTRUDBILFE ST DITeETTh EWVOERICKH 5, FESNE D DA FHEEY
BET LS (Mtcalls me Everybody T, £AUIFL%E Everybody &, FES, LW I DH— %
E—SIEAMEDR, FFEO—EVEIR— B oD T, FRWE LR, Ziud, 1B
D3TRICELAEMTH S, FESME D IX. ZOBE EboTW3| LRUSHT,
ZOXEETH L TRIE FAERIE TN,

b9 16l LT, Tapiece of IZHLEDIF72DIFRETTN? 1 LVWHERICHH 3, #ES
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M E DA ZEEEY B’3F oD (Tapiece of—TWVH & & THRERLIZAT—, Hro&I®
us 2TV D DA—) LA 2DITEN Wb L BoTHE LE L)), Zhut, fERO
144TBICBDAERICH 5, 8. apieceof LWV HIRBEDOH LIRS bDE LTIL, cake 72
Y DFEDHHNT B INCTESIEIZ & > TIBIEAIR, LAl 22 Tus L0538
WTHY, REBMEE X MU TS, TOME, apieceofus &\ ) STERE L EM
IR Z TV %,

THNT BB, SEORULER (Mukarovsky, 1932/1964; Shklovsky, 1917/1965) —F&
Thd, BBMREFERBICAND Z LT, SEREOUEIFEILEN, TBIIHED
BEBRENRVEBRROFAFOLONEBNARZL 5N DTH B,

43 SRR SEERBOMTOM L X

BHER SRRSO L X LT, SEFBLAEKNFENTHD LV I ERIIRVIR
BT, EDSHERBADOWIBEOHRICE L SAHX DL Thol, 41 TRY HTE
FERRA~DOTSE L OBV, 41137 7 2 bOSIRHRIRC S 27 BT L\ D BENZEkE
SITONTERE LK SETHHOIIH L., EENSHEREOBITO#L X LTI I
R 5 b0, WEDOEFOILTFIE Y OEKREZEET 5 L TORBERRRT 57-0Ic4ER
LTWB LW ZETHD, £, 42 THY LiF-SFEFR~DOR & LE-T, KOV
EEEENEIENTH D LV ) ERRIIRESIEIZIIAR Y, ZOFE LT, Tages £ THA T,
in other DIFFT~RE Y Feb & LI=OITedEThy LWV O BERICHH 2TESIE B DA FK
BOPRETOND ((2—o & — EHRIOLE L OORND #EX THATIN— EH T,
EHEBEORBDONED inother—, D& ZANe—>TNI 5HI, BolzDT, £
Tb—EREb D & RO EL)), Ziud, B0 10~11 TR ICBEDAEREITHD, TR
FETIL, ages &V\O ERERBE LOL S IHGEERIT TIUE XV Od k- TR, BT in
other & 27217 C in other ages & T 5 L #RE LI LBEN TS, ZO@BET, in
other ages &\ S EREIOCIRZ G T3,

2 BB & LT, Thesitate {ZHE DI 7=DITZ2ETI D au\i’EﬁnﬁLCWZﬁﬁﬁiﬂuﬁ E
DAZHREV RFT D EeMTED (R0 o L 2ANTEE, B3, 58, 85> Tt
WD o T—, D &H & DRER> TV 5 DB Y b b Aeh o fo ATC—% D hesitate 7217
THeH T, BHEDBE 5D, DRBSTNDDH> TN DOREL bRV, ENnHZET
RAEDITE LIZ)), ZHud, fERO 18~20 fTHIZBID 2B TH 5, FESNE E 13, hesitate
% ED X S ITHEENIE UV DODE X 5B T, T OBEERICIEL TV,

ZOAT IV EINT 1L, FTEDSERHEOVEIEEERI RS2 E .
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BB LTV D SERBELERNICRA. 0% TRRERW S ODDITFIED S H
ENEBRT 20 EEZXTODHDTHD, BEHNTEL. FHEDE 2 RN
DR, AR, WERRT 7 A SO EERBIR L T, FEEBRSR GOV
ERETHIERBIREN D, MEETIEEZ LASERBEBGL. W O DTHiE2RA S
NP TETETEENLDND, FRHD, STHEL LTEX ORIV D) DEFERBL
DPEY (Frr7) TR L THEFEAA~DKSEPAEETD,

5 W -

AR, 32 P oEEMELL O & LOWEERERARSEHC, SHER~DTS%
DOFATTY =, LTEDX I RLOPER L TR TE, FERICTIE. HE
DEBRBOMES, FENRSEREORR, BENSERRORTOML X, L)
3 ROEFR~ORSENRAON, L, ARIIOERO—YUIHEEIC 257
Fudeoiavy, RERG, ZORERERIL 5 AW OV NBOREBSIED | BOFE
BMATHERIZEDNTbDOTH LD TH D, 5LV KERBETOFENLETHY |
EREHAANDORSEE LTHUCED X D b OBHHDNL NS Z EBBEINDILERD
A9, LT, BIZ, TI7 AR MDY AHNED L EBFAA~ORSE DARITE HRDL
NDOM, T DRt L SEER~DOKRSEDERITIMILIDOBUEN R ONE DD, S8
HAANDESEDOTIAT TV —FFNFNE DL 512 BEDE 2 SRS E-Eb5
O FETAAT TV —IFBFED L O R EENERET 500 (220, FENES
FBRBUTHOVTIIAR 2006) 2EBH D), LEZL DI EDHLMITZITVDARITIUT
BBV, SEOBELE LTV,

it

1. EFERR~ORSEPLERTIELETILREBILELVWET OB LH D (eg,
Tomlin & Villa, 1994) %3, AR CHEEA~DOR ST PAERTHETHEEZSEL T
5 EWVI MBI TVD  (eg., Schmidt, 1990, 1993, 1994, 1995)

2. WS RBRACHEEICIR S T L (Schmidt (190)AE 5 & 2 A0 [HAF)

(understanding)) & IIEBNEN D72, EEEN-VY,

3. VanPatten (2000)%2 SR 720>,

4. {ERFETIT Schmidt 235 9 & ZAD B8R GE2) LIIRBILAgidiuTiabigey, THHE)
TEBEMETHHD, ARFE I NRTEESNCELALEZ LTV,

5. Z0 TEHCEBEMEAL D & LD L&FTAMD) LV BWVWHITEMAHEI AL LA
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RV, BERDL, ZORBIIIT I R bOBR (FITFEE) ORMREEORRKE
BLHTEWIBRERIED D THD, L, EEMEL LD & LinZ LiddeEd
BETHLOTHY (eg Hunt & Vipond, 1985). AFRETHZDL S 3% & ->Tw»
Do I TIDL I BRERFEEZRAOTHE0IMER LORETH B,

6. AZHFEYD (metaalk) &id. BHOSEER (I TIMELBHOSELE Gifp 7
TR ICOWTEGERERT D -OICEEBEHERT 22 L 2E%T 5 (Swain, 195),
B RANDORDEIAFHREY B L TR 524 TE 5 (tagaki etal, 2003),

7. 2P, BROEABEEORI LT 2 X NERORS SIIHMARTEHARBHRIC A &
IHEHT5ETHLRVWTHA S, SBIE. T2 A FEMET2IZHE, 2D 1 oD
BE UCRERODERBER Vs &0y, ,

8. INOLOEINLEFERXA~DRIEOT—F 2B L E2RO-EBHIL, —HITSHE
HRANDESEISTEWHEL AT L > TABORERLOTH Y, BHREE 0t
AB—EFHNZPHT SN B Z LRV TH S (eg, VanPatten, 1990),

9. INHOHT IV —JFEFEER~DORIE L2 BRI LRVDIT TR (see eg,
Hanaver,2001), LML, 7 —#hbZ OBIRBIABRICR bhigh o772, AGRSCTIE
EFHRAA~DESE & LTURCEE Tholo b7 2 —0OBERY H T,
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The Hydra

(1) No no the dead have no brothers / (2) The Hydra calls me but am used to it / (3) It calls me
Everybody / (4)ButIknow my name and do notanswer // (S)Tlleswwsﬁrsmitswrappings ()]
Every season comes from anew place / (7) Like your voice with its resemblances / (8) A long time
ago the lightning was practicing / (9) Something I thought waseasy // (10) I was young and the dead
were inother / (11) Ages / (12) As the grass had its own language / (13) Now I forget where the
difference falls // (14) One thing about the living sometimes a piece of us / (15) Can stop dying for a
moment / (16)Butyouthedead // (17) Butat moments you have just finished speaking / (18)
Once you go into those names yougoonyounever / (19)Hesitate / (20)Yougoon
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BB L2 F TR BAOE /KT HRELUGORE

ik /T
BFEMERAE

Abstract
This study investigates the acquisition of alternating unaccusative verbs by Japanese learners

of English. A contextual acceptability judgement test was conducted to examine (i) the
availability of a UG principle of linking rule and (ii) L1 effect of overt morphology in the
absence of morphological cues in the L2. The data obtained from the test showed that the
learners were guided by canonical linking, which is a part of UG: transitive sentences
without morphology were significantly more accepted than intransitive sentences without
morphology. Secondly, it was revealed that L1 transfer of overt morphology emerged in the
subjects’ rejection of intransitive sentences, and acceptance of get passives: Japanese learners
incorrectly rejected intransitive sentences without marking and incorrectly accepted
contextually inappropriate get passives with marking. Lastly, we found that the learners
transferred their L1 morphological pattern in non-canonical linking of the Theme to the
subject, but not in canonical linking of the Agent to the subject as seen in low acceptance of

periphrastic make causatives.

1. 3BT

FHTIE, HEAEKBZEEZNRIZ, BFOCEBEOTEGEOMRE 2ERED
BHAERNWTERL, TOEGBRBICEBSNEE TH 2% EXIE (Universal
Grammar : UG) EHRENEDIDITEEL TnEMh, FLTINS 2D0ERIZE
DEIEDVHoTHEDONERESMCT 5, ERHRELT. HRUOKE
(causative alternation) % 379 JEX#& & (alternating unaccusative verbs) ZHR D LiF,
O L SHOBKRER EHEBED) > F O FOBME L ZTNIZEL S HER LD
BEOEBIDVWTEREAVTEREL TN,

2. FEHRBFOL 5 T%Y LOME
EMBREFEIZAHFAO T EDO—DOT, DEGIZBWTHNEEZATINE
IR NWEBZ SN TWAEFHDO I I —TTh 5. mHRNIC. BEFIIMMEE
ERBOBMNEEZRSIENEEINTVSA, ERXEIIBNTIE. BEEFEOPIZD
DRBEICBVWTENEL2ETZ2VORHDENIEZHNH B, TNT TFEMEK
#J (the Unaccusative Hypothesis: Perlmutter, 1978; Burzio, 1986) &I, F DIREEIZ
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SNEBEFFAIRAIO (1a) OIFEREFE. (1b) OIEHIEEF (e.g. dry, happen
occur, open, etc.) [IZKPEN 3, !

(1) a. John worked. (FEREREEhA)
b. An accident happened. (FEX#& &)
c. An accident ; [vp happened t; ]

% |

(1a) & (1b) 1&, ENENEEREF L IEMEHFOFATH 24, &HITSHEIEI
BNWTS—VOEEEROTWS, LML (o) WRTEDIT, EIREFTTIE, £
DSHWBEDEFIDBEDCBWENEFBOMEABHLZER, BEN/-bDTH5
EEZASNTVD, FHROBEMBOEIMZEEFTHEMEBFD D THD open
EZHITE D E (22), (2b) TIXEEHD the door I8, TN THWEE & TE:E
DHUEIZEHNTWVNSAN, (2b) O D BEEIZBWTIS the door 13 (2a) EFIKIZEHMIGE
DIBIZHD., ThREBNEBHLEZBDEEZ S,

(2) a. John opened the door.
<agent> <theme>

b. The door opened.
<theme>

ZDOEEIX. BEPREZE (e.g. agent, theme, etc.) DIIEEHE (e.g. subject, object, etc.) N
DY >F 2T DR T H S UTAH (The Uniformity of Theta Assignment Hypothesis: [
BB 5 F—E R Baker, 1988) ICf> T3 EF A5, * UTAH It kU, F—
OFEMRREHZ2FDOBERHERAIDEECBVWTRA—OBERFREFODBLDELT
RRINDINETH D,

COBKRBRBEREBEMED) >F V2SI SICHMICRETZ2H0ELT, TEK
BBEIDOPEEE (the Thematic Hierarchy)| 7383 (e.g. Baker, 1989; Jackendoff, 1990) .
B %L Jackendoff (1990) 3. (3) DL I IRBHREBIORBEIHEEREL TS,

(3) Agent > Patient/Beneficiary > Theme > Location, Source, Goal

B) . RENEBEBIZBWLWT., XVEWEIZHD2F®REB Z2HES HAHKENICX
DBWEBNSEEINDZEE2EKRLTWS, ZHIZRAE. FIXIEED (a)
DHBFLTIE, ZOBBITBNTROEWIEICH S TBIEE] (agent) ASFEN
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KERLEBWMEBEICHD TEE CREINTHD. BEICR > &EENRY 2+
2/ (basic linking) THDEEZX D, ZHIIHL T, 2b) DHHBFXIE M8EE] X
DHEE ETEWIEICHD TEE) (theme) NEFITR TS ATIRENRY >F
> % (derived linking) THDLEEFEZXS. bLEFENEEGEDOFRBEDO—DTHD
(Eok B/ OREEY: (the Thematic Hierarchy) | IZEEIh 3 T, 2b) OEH
FXDHEN (2a) DMBFX LD HRETH 2 ETFHINS.
RICHEBEOREBOBANSOYHBLOMEREEZS. FIZIIKRE (4a) & (5a)
O B2 — THED OXDiT, BEFETRIEMOZE NI RMITRES NS,
(4)a. John ga doa 0 shim-e-ru

John NOM door ACC close-CAUS-PRES?®
b. ‘John closes the door.’

(5)a. doa ga shim-a-ru
door NOM close-INCH-PRES
b. ‘The door closes.’

—F. HEFETIE @b) & (5b) BRTXDICHMEAETHY, BMZEERTI—
=20, TORICBNT, BB RNIORTEBEE2EY 5 A FAKEFESF
BHEIZES>T. HBOREZHRMIRI A NWEEOEMKERIIE/ LOMESR
BlERITETFHEINS,

3. kTR

#iﬂ%@_?ﬂfﬁﬂi6IE0)§‘5HQ%’J(D)U£B4J%§E'\F@ UrFTzonTik, EHRE
OMEZFZRIT I ENETHFRIZBNTRINT W S (e.g. Zobl, 1989; Yip, 1995;
Balcom, 1997; Hirakawa, 2000; Oshita, 2001). 2315 OBFFEE. HAEZSORILE
BEROEBFEELHRIT O EANMRETH 2, RBICRSNDFEEED
&L T, REAXOEAND D, FEEIIFHEHEENT DI (e.g. An accident
happened) ZIEL WX TH 3 EBRTET, EXTHDZHI (e.g *4n accident was
happened) ZIELWEHB L0, AR TR BB ZHF T /N —TIZDO0WTH,
% B3 (e.g. The door was opened.) & V) BEIF L (e.g. The door opened) IMEHN S
FWBRBXRIIBNTH, FEFRAZINEHFOHEMIIH 2. FEDOZH N be
-en DI —H—ZFLTNBDIZML. EXREEIIEEN - thEFELER TH 5.
COXIRHENHER, FICHEAZEEFEEOL DI, BEOEHMIEL,. H
R TRENDEE (e.g. shim-e-ru/ shim-a-ru), FEEDIEXRENE (e.g. close)
DB RB/IZBNWT, BEOEZAEBIIKRENEEZISNS,
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3. 1 Montrul (2000, 2001)
Montrul (2000) X, A1 3. MIVIFE. KEE2E_SHELT2IEMABRHFDOE

ZBOBBITUGEREOXENHD I L 2BRHLAM, TO2ERIT, BEEL
RMNSHEEEL TS0 TR, BEBEEIBEROL NNIZENWTDAET a—)bE
U CHM THABES D (Modular view of transfer) & #&&&t 1T 7= . Montrul (2000, 2001) T
i1, 3DDEFEEFNTNL 2ELZ3IDOERIMRINTNSEA, FRsFEUL
KEEL 2L LEBBREIITRART. EREMEFOBFEOXEBEEZ 5720
DLTFD&HL1T, ARA VEBE M IBOBMRBEOT—H—DOEEKEERT,

F1 ¥E, AR VE, MIOBEBOHBMREOY—H—DORFE

‘E A ’\°’f B g }‘ h1% :1
-anticausative +anticausative D) 7’@ (#xx (7))
-causative -causative +anticausative
(FI3C (6)) -causative

7)1/ 7@ (f?‘)‘( (8))
-anticausative
+causative
(e.g. melt, sink)

-anticausative : HEIFRID Y — 7 —#& +anticausative : HEIEH O — 1 —F

-causative: fUBhFRIO < — 71— + causative: fiBERIO~Y—h—F

(6a) . (6b) IXZNEFN., AXRA VEOMEFXEBHBFALOHTH DA, (6b) @
HENE XTI, FZED broke \ZH 7= DENF rompio ORIWCHEBIFHDT—H—
(tanticausative) @ seDBEHNTW3,

(6)a. El ladron rompio la ventana.
“The thief broke the window.’

b. Laventana se rompio.
‘The window broke.’

(Montrul 2001: 149)

=7 MVIBOEEIFEDANRA L, BFBELRRD, BEILo THME
LE5DR—HN—WDOINRZS, HIZE. (Ta) DS hDXDIT, HEED break
WZH- D8R kir 13, MERROBEEZLE S L7RWAY (-causative), (7b) 2VRT KD
W HENEROHERE i W E 72D (+anticausative), *

(7) a. Hirsiz pencere-yi kir-di.
thief  window-ACC break-past
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“The thief broke the window.’

b. Pencere kir-il-di.
window  break-pass-past
“The window broke.’

(Montrul 2001: 149)

—% (8a) MRTKDIT, HEED sink \[ZH/- 287 bar 13, BEFOBEEFIILER
W 7% (-anticausative). (8b) WROENDZXDICHMBIFEOHERE r ZHEELT S
(+causative),

(8)a. Gemi  bat-mis.

ship sink-past
“The ship sank.’

b.Dusman gemi-yi bat-ir-mis.
enemy  ship-ACC sink-CAUS-past
“The enemy sank one ship/made the ship sink.’

(Montrul 2001: 149)

EBRTIZE 1 DS DOENEA (break. close. open, melt, sink) WSV 5N,
EBROBKR., AXRAS VEHEEIBEOREEZT. I—H—0DRWEED BB
NEELWXTHD LB TERN o/, MVIBFEFRZETRAOEF 2R DEM
(break, close, open) DT —TFIZDNTIE, ARA VBEE SRR, v —h—%
FEBWHREBEBOHBFXEEL W THD EHEFTERNo/-. —F4. MBEFROE
B DOEE (melt, sink) DTN —TIZDNTIE, RAHE R IERVENL. KH
T, BEFEOBELEKIC, MV IEFEIREOREERITT. X—h—%k
IR WREBOMEFRA X EZEL WX THDEHMTI2ONE L WEINZN, KHE
Rz, EUSHWL7z. ZORKRZEMonrulld, FEEVEMBED L NLIZBNT
KO TNBIEERTARTHD BN, DROEERRY) 2 F 2T
PEo TV BB, IRENZRY >F D 7OEEBFHXLD HFEEITE > TIIM
BN, TORE, ELWHIERRINZEBMRLUE, LML, BRHERRSZ
DFERITDONT, BoAENSHAZEZA 5L TELEEDNS, MLIOE
SHAR BN, BB, BFEORT QL5 —FITHRNSDOSILICLDSB
BEWzRHL TS, HEEFEOLDZEAMENZTNNEHEZR > TWLHERR S,
BEEOEENEEOMBFXOEFRICEHN 2N 270, SEOERTHR /2D
DENEH (melt, sink) 72 F2EBZ D EZEDhb Lz, MVIETIE. B#FEOHE
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HEROBFOHEIL. TNAMEFRE L THVLWSNSFEIZEEDO I EERTE
B30 (EFONY—2D). FnANE, ZEENY I —ORLWhBFE %
RIEHC, BEEOHMRBD2DONY—20D55, EL508BERITTNHDHO
DOPRETERNIERRD, BEOEBLTRIAEBETERNEEDN S, &
DR T, Montrul (2000, 2001) &, EZFEEDOHRIZIIFE>TWWEEZ HNS,
ERETIRINSOMEREZRRITANL, BEALEBEEEZEREME LTS
CERKXVBFBORELEENIIRATELELER 2. TNIIBFETHLHEE
Bz EFN 2R THEENH U (+anticausative / +causative), —HFL2TH DHRET
BMEIRTH O T —H—%&#H > TR\ (-anticausative / -causative) & )5 H 5,
FREMICHBIZMEL TW5 28R/ THY., FHEOBENICHEL TS EEbh3,
KD, SETHOMAIINRN - /BBEOXEZEBENICRIETES EEX
5N 3,

4. EB
4. 1 WFRHAE
(1) UGOEBIZDOWT
EOBEWRSE & XENEED ) > F 2712 NT, BHEAKEREE IR%RE
BOREEME (the Thematic Hierarchy) ICEEI N2 M.
(2) BEOEEIIDONT
HAEEIZBWT, EAREBFEOBMTENHRMIRIND LW REBOME
2. BEAKRBEEEIREIND .
(3) UGLBEDOBFRIZDONT
BEANEBFEEVNUGERBEOMADEEEZII TR ELES, MEDOM
WS DORRBRIER S NS,

4. 2 EBRBWME

ERSMEIAANFEEFEE S L TREE 50 A (PRLAJL 25 AL HERL
NV 25 N) LIRS U THEEREEREE 10 ADBE 60 AEXMRIT, IR OXE
FREEHB T A N (a contextual acceptability judgment test) 21T o7z, HEAEHHEDHK
FEA TOEIC IZK - THIo 7z, FfkEP EFD 2 DD I I —T DR AMIZIIHE
WEEBENASH (p<0001), RIZZEEFENEHDODIN—TTH2EHMa =, F
HREBEEREILTOBRY TH S,
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%2 HEANZEHED T )L — 75| TOEIC DG i &L EHR =

HEANZEEE (10=50) FH A PRIER =
Fk L X)L (n=25) 491.30 24.83
f ERL AL (n=25) 592.80 39.16

4. 3 TAMX
Montrul (2000, 2001) TRWS5N/z4 DOEXET A PXEL TRV, EEITI
BMZEEZRT =N =720/ 0IT (a) MBIFEX. () BEFIIHGT 2T —7
—fFEDOXELT. TNEN (b) make /X E (d)get RAXBANSNTNS,
(a) HiEHERI (F—Hh—7xl)
e.g. Mary melted some chocolate.
(b) make ERL (X—H—BH D)
e.g. Mary made some chocolate mellt.
(c) BEEAX (X—H—7zxl)
e.g. The butter melted.
d)get ZHX (X—H—HD)
e.g. The butter got melted.

BAWETF A MXIZRZFOXMELNZ2RRERT L CURK) 25T A FXOBERIZHE
KU BIZEH 9) OXDLBHEE (e.g. Mary) DEENIHRIN TV HEEME
BXDRANSNEXIRICBENTIE, (a) MMEEESCE (b) make ER MR RINE, °

(9) Mary likes a chocolate cake, so she decided bake one.
(a) Mary melted some chocolate.

(b) Mary made some chocolate melt.

—77 (10) DX 7ZEEFAXBANSND XARICBNWTII, () HEFEXE (d) ger %
BXBRREINIZ,

(10) Mary forgot to keep butter in the refrigerator and left it on the table.
(¢) The butter melted.

(d) The butter got melted.

FHECRGAONEXREZRIZL, ThENOXOEREEZS BB THET AL D
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2Rz, (9) DEIEERIOIRTIE. (2) DIMBIFLANELWXT, (b) D make
FROWEEBEEIBRINRNEEZIOND, —F (10) OXIRTIE, BEED
BHEDORWV () PHBFEXMNELWXT, BEEOFELERIES () ORHX
BAERBEINBZVWEEZIENS,

ERTIE. XOBRREEZ2 (BRTES). 1 (RPFRTED). 0 (bh57R0),
1 (RRBRTERW), 2 (BRETERN) O SBEETHETSLDIIKRD. #i
ZiE 9) WBWTELWHENINNZT, @ 122 & (b) 1T 2 285505,
FHIZ (10) IZBWTELWHEEREhNE ) K2 H.d) T 2185 X 5035,
B W= 8138V close, dry, melt, open, roll D 5 D TH 5, 8 TNEFNOBEIT, KITHT
7= (@) ~ (d) D4BEOHITHVWSN, 28T 20 OXMERE N,

4. 4 (RH

(1) UGOREBIIDNT

FEONBIIEBINLIBERBIORBEEZRU - FERBE) <X, £
BRI TEEE] NEN 2 MENER (e.g. Mary opened the door) 3. FFEIZ TEE| M
B2 BEEIX (e.g. The door opened) £ 0D BHEFMI) D F 7N —)VIZHE-> T
5LEAD. bLEBENUGOREZZIT TS LT, MBFETIEEIFE
KODBLEBEDORAIT7 B 25 LFHIENS,

(2) HEBEOREIIDONT

AAE T, BMORMPBERICL > TRINDIMEEFETIIE I T3 AW, Z

HICBWTHEHIBEOKEEL S, MBHRAKOXRICBNTRY—H—0
BUOWHEIFEX KD Y —H1—DdH D make 1%L (e.g. Mary made the door open.) D
WEDAIATN@ELSIRZETHIND, ARk, BFFERHEOXRIZBN TS, <
—H—DIRVBEFEXEIEL WX TH S EF8BDIT<L. get -en DI—H—%¥F->
=% 5 (e.g. The door got opened) DEREDA AT DHEMNEL 22 EFHEINB,
(3) UGEHFEDOERIZDNT

AN > F DT> THiahy TEE] FFEXD g THT, EENY >+

TIZH->TNWD TBMEE) EFEXD make FRXEIDD, BEOEEEZZITOTL.
BREOAATR@m<R5ETFHEIN5,
5. EBRHER

%3, H1RZEBRERERT. 2XBBEOST BT (REJE) OHE. EBRS
mER (FQ2,57)=112.276, p<.0001) & (a) - (d) ® 4 D DHEXE (F(3,171)=77.604,

44



p<O00D)IZENZNICAERENR SNz, T SIZERSME LR MICERLXELE
RHR SN/ (K6, 171)=15250, p<.0001).

%3 XAEFBEHMT A MR

XX #13C ik B | KER
0=25) | (@=25) | & (n=10)

-1y
o
k=110
hsl

p={111}

(a)fth B ] 3L Mary melted some chocolate. 1.95 1.93 2.00

(bymake 1% 3L | *Mary made some chocolate melt. | -0.10 -0.23 -1.98

(c) HERERINC The butter melted. 048 |-0.13 1.98
(d)get Z 5 X *The butter got melted. 1.28 1.12 -1.96

(¥DDNz make EBR X E ger ZHXL, XM EBITRNZEZERT 5.)

EFOFHRIZDONTIE, BIRBXRAEZXSIC, ELWEHEaNZHGEICIE 2 R
M, BOELHBENZHEIE 2 80, TNENOXITEZ SNz, (a) - (d) D4
DOEIIZBNT, XIREERINZDII. () MEEENE () BEFAX T, FRX
NEZNDIZ b) & d) THd., ZOZEREBRBEFEOKRICHSMIEHNTY
%.(@) & (© BEHRNTIZALERVBERINTND I LMD, —F, (b) make
R E (d) get THXITHANTA T RAEROBERINTWRN I ERT M5B,

ERSBMEBOIN—TZEOREERD L. (a) MBFECEL T, 9KBEEA
FEE. P ELREFANEEEL L THEERBEEEOFE AN 2 A%, £hTh 1.95.
1.93, 2.00 &3> THD., TRTOEREMENIDOXZELWEHKL TS, H
EANFEELREREFTELARC, COXZERICHKLTNS, —F. T0OH#
DIDOWEX (b) - (d) KBNWTIE, BFEAFEHELKBRABEFEOKREIREZ<E
3of. RIELWIAWRTKDIZ, BENEEHEIIHEFTL,. make HEL, gt T H
XDIDDOHELITHBNWT, HERFBFEELD D EHRHENTERDN >, HITH
B S gt ZHITPNWT, HEREFELHAAFBEOHB B2 MIT/Z->T
BY, INSO2D0OBXNFICHEH L oI ENSNE, ZOEBIZDNWTI.
TN RfTHEOKRICHBICRONEZHTH S,
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18 H
1.6 H=
14
12 H

Ok

Nl H -,

08 H
06 i
04 M = mch
02 H:: i

-0.2
-04
-0.6
-0.8

i
]

Mean Judgment
o

N
BB
i b

-1.2

-14 7
-1.6

-1.8

transitive make intransitive get:-;;s

X 1 SCARERIET 2 MEXBIEE A

EFTI—N—2FRWEBXO (a) MBIFIXE () HBFAXOKREZEEKT 2,
R1IN5ahdKdi2, BREAEEFEIZO2 DODEXITHL T, £o/~-< 8k
RIEZERLTWS, HERBBEFEOHENRL TN EDIZ, EE55bFVnSH
TeXRASIIELWEHIBIEND X TH D, BEAFEEHIL ) BFEXIZDONT
VIEREZZHIEE L TWRSAL (o) HEIFESUZI DWW TR, FOEEAIIAFAEEED
EES5DTN—TIZBNTHIAFTATHO (FPHEL N)V-048, B L ~)L-0.13),
ZOXEELWEITHE L TWia, BRARTEHEOHBFAL MWEFA X DERE
DAATIEBEBRREVRA SN (FF «(24)=14.174, p<.0001; F L& 124)=11.670,
p<0001) . BRI XOLFNEHFAXLD bBEREDOAATHEL R0/, TORKEMN
5. /& (1) SBEE s /=,

RIZX—H—DHBEXD (b) make FRXLE (d)get ZHEXDHREZERTH S,
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15 HEANFEBEDORINIEERFEE LIRESEARD, :mewﬁi’jm
TIELWHEBHETWARNZ ED5 7D, £T(b) make %313, KERIEEED
BEWRT IO, As=XRIZBWTIRER 'C%Z;bxt#]%?éﬂéo S EO
KR THW=XXR. FIZEEICEITFIX 9) (2T (1) £93) TR, [Fa
aL—hEBEMLUE) BEE Mary BETET 5. TD72D (a) MBEFXAAREEL
WEHM XN, (b) make ERIIEL <72V, ULNALRRNS, ik, A LEEBEEAY
BED make FRIXDEHEHIZTNFN, 010, -023 EZXbHTEOICiAL., %E
BREFEHFEOLIIC, COXERRTERNWIEEBIBITRERN 2 EBIN 5,

(11) Mary likes a chocolate cake, so she decided bake one.
(a) Mary melted some chocolate.
(b) Mary made some chocolate melt.

ZD (b) make ERXDER%EZ, FILEEFERXOXFICBNTHWSNZ (a) #
BAXELHURTHZE, MEOBXOBRRECHEERENA N (B
1(24)=15.170, p<.0001; H L #24)=17.200, p<.0001), T DFEFE» 5 hBHEE I make
ERXIDOHIBRINAEEAS. K (2) Tk, PHEIRFOZELS
F = —DEMIEFE LD ST - —DH D make FRXEBRLOTWVETF
BUMN, TNEBRRZIERE2S2. ZORAIZTDNTIE, Montrul (2001) DESR
BT, MV IBEEEEVRKIC make ERIXEBEBLICS Mo EVSFEEN
RENTVD, BXOSNZ2EHEL T, BEB O M IBTIIERIZEEEZANT
RIM, EFETIEL D TRV, T A X EL THWE make 1% CIIHERNITHE
BiEZRLTVWE2RTHOTFANLID HERTHo7=hbLhznEBbhs, 7

KIZ (d) gt ZEXDHREH D, TOXMRRINIZR, #ZISEITET /-4
X (10) (ZZTiX (12) &95) OXRIZBNTIE, "”NF—%EM L] BEED
FHEEZELRTLOIIRNWED, ZBHEIBERINBNEEZISNE, 2O &1,
HEREFEOAITIZ, 320 EENTNHS,

(12) Mary forgot to keep butter in the refrigerator and left it on the table.
(c) The butter melted.
(d) The butter got melted.

WU THEAREFEOEHSIEESDERIN—TH T IR oTHD
(FHBLANIL 128, HEZL NI 112 ), COBXZEFBICHSBERL TSI &
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WRIND, ZORRNS, FEHFIWER LOBBIEEIN, EX5N-XRD
BREDOBY—NW—DOHEEZLVERENMITONZEEZ NS, KA (2) T,
T—HN—DBNBEFEXIZIELWEIZRDIZ<L, BEOEEBEZITT, get-en O
R—N—ZFE 2R HNEBRTHEDOTFRELTEN, BRMS IO ENEN
Doz, ZOR. LI R-MEFRX & make ERLDONRTY EN3RBBHERER ST,
BEICRH (3) DUGELBEOEEOERIIDONTEZS, #HiIIY—1—0DdH
% make RN OMRELZHXOKREERIARD L, MEOBXOEREIZHREREMN
ANz (P LK 1(24)=7.633, p<.0001; & #24)=7.719, p<.0001), LITH=LD
Iy EB5D0BXBANSNZXRICBNTIE, BRTERWEHMZNE2HDE
« REXDFFN make FRX KD BSFRIN/z, ZOKRNS, BEOKEIR
ZHEIIBNWT, XDBEENZEEZ SN,
EE5D0XHN—H—%2F>TNWERT, BEOEEBNALNDEEZ SN0,
make (12303 TEIEE) NEFBICEBINTBO., EXNRY > F 7N —IIH
S2TWDEEZONS, —HRHNT TEE PNEBCEBEINDAT, REMNR
DoFTTHDEEZLNS, ZOHRIIBWT, HEAZEEHFIL. UG ”%D“bs
2D 2F TN —INZHE S TWEBHEEFEFEXLD make R X OB EITIT, BEEOE
BErM<ZTT, TOXNEBRBERTE &3 ho/zd, —K, EEEEE2HED
REMRY >F 2T THD gat THXDEHEITIT, BEOEBE2L0HEIZIT, 52
SNXRTIIBRTERNIIH LT, BoHETLT, ELWXTHSE
O E Uz, /K3 (3) Tid, BEEHU >F 2o Tz TEE) FiE
D get ZEXIE, BEEM) OF IO TS [BEE] FFEXD make BRI L
Db, BEOEEEZZITPIL., FREOAITHELREENIFRE LM,
ZDOZENHEND BNz,

6. #HDIT
UEO#REELEDDE, LTOKDITRD,
(1) EEE (UG) IZEDWEHDY > F 27D —)VZ, BEANFEENZE
ENTWBZEPHSNEIR DTz, X—N—Z&FHZ/RNUWBIEIX & BB E N
& TEMEE] PEFROMBIIKEBESNDHBNRY F 2 TDI—IVIZHE>TW
LHMEE X DOH A, [EE AEFICMNEBEINDRENIZY >F 2 JTHDEBFEL
£0b, BEAZFEICE > TH¥EE LEOM@N DN/ EnWO BRI -7,
(2) BEOZBIZIDVWTIE, geten DRX—H— &R DZHXOERENEL. —
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#. BERAXOLS HBFXEOSBARRNICT— 7 ShAVEXE, SR
ATV ENS BEME SN, —HT make ERLIZOWTIIFRERR D, B8
DEBIHBENT, TOXEBRERT I ERAM ok,

(3) UGLHBBEOXEDMBRIZIDONTIE, BEENR SN/, BEHME%ZOXR
Tid. make BRI LD b7 —H—OROMBFALOBRENE o/, —H T\
BEEA S NEXRTIE. SEXHSEBAXL bRERSNE, O/
BHs, BAAKBLEEOSE. BEOYSE—HICZITNEOTERL, U
GRHETN— IR TN BSHEERICH LTI, BEOEBEIH. Z25Th
WEBBSICH LTI, BEORBIIBRBEND I Ehah ok,

U EDRENS, $THIAGTELFTEMBBHRAOTBOBIC, UG LRHE
OHAEDEEEZF TN T END Dok, TIN50 2 BREE. B icHE
Lo TREELTWA Z &SI, UGEBEEQEERICDNTI.
ZHETIZ Montrul (2000) 7%, BEIZUGC EEHDH->TNBOTHAL, £V a
—LELTHEMTHRELTVLS EEELTNAA, ARRETNICHT2RETH
BEMBOFOND, S8BT, HABOAMTEOREDNY — %% & 51T
KA ETTW, REEETO>TWERN,

* ERBINEBERE AT TE2E 47 ELEREAS 200748 H 8 H) IcBW
TOBERRLAARIC (EBBRAOESBICE T 285 S EEEDEES LU
HOMEMER)) WME - BELEDBOTHD., AEEHLF2IcH-0. EHEE
DERZMNS, FEEIIARBZIANEEB L. TR LTHILHBEL LT3,

I
1) FEMHEBENIIILAT O L D72 E N H 5. (e.g. Perlmutter and Postal, 1984)
1. X&) % F3EIT & 585 bum, close, explode, fall, melt, open, etc.
2. fFE. HBE. MK AR TEE disappear, exist, happen, occur, etc.
3. ARKICYER T 2 3E BB R % & 385 glitter, shine, smell, stink, etc.
4. 7 AR 8Ed begin, continue, end, start, etc.
2) Identical thematic relationships between items are represented by identical structural
relationships between those items at the level of D-structure. (Baker, 1988:46)
3) BIXDHEG)TRHNWSNTNIBEDEKIILULTOED TH 5,
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NOM: Nominative =~ ACC: accusative = CAUS: Causative
PRES: Present INCH: Inchoative

4) HHFOEFHEI L TEODN TN IRZHOEFHEFALCTH S,

5) Montrul (2000, 2001) Tid, X TIIR<BTTA FXBAVLNDIXIRZRRL
Thd,

6) FIl/=BhEid Montrul (2000, 2001) &R U Tz,

7) Make XDBEDORBENERERHEBERIL 2OTRRRVNE @fsiﬁzﬁﬁ
HENSOH o, FROBHERELEN.
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'H FERTHWETABRX
[Transitive context]
1. When Mary was washing a lot of glasses in the kitchen,
(a) She broke a glass.
(b) She made a glass break.

2. Mary kept the window open, but it began to rain.
(a) Mary closed the window.
(b) Mary made the window close.

3. It was sunny that day. So,
(a) She dried the wet jeans.
(b) She made the wet jeans dry.

4. Mary likes a chocolate cake, so decided to bake one.
(a) She melted some chocolate.
(b) She made some chocolate melt.

5. Mary played with her child, John.
(a) She rolled a ball to him.
(b) She made a ball roll to him.

[Intransitive context]

1. Mary packed a beautiful vase in her suitcase. When she opened the suitcase,
(a) The vase broke.
(b) The vase got broken.

2. Mary kept the door open, but the strong wind blew suddenly.
(a) The door closed. '
(b) The door got closed.

3. It was sunny that day. So,
(a) The wet jeans dried.
(b) The wet jeans got dried.

4. Mary forgot to keep butter in the refrigerator and left it on the table.
(a) The butter melted.
(b) The butter got melted.

5. Mary left a ball in front of her house and forgot about it.

(a) The ball rolled along the street.
(b) The ball got rolled along the street.
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BT %
KIR TR

Abstract
The purpose of this paper is to explore the applicability of English pop songs to teaching materials
for university English classes. With the popularization of university education, more teaching
attempts have become necessary to encourage students to actively study English. One effective way
is said to be the introduction of audio and/or visual materials in classes. Such materials would include
English pop songs and movies, and they have gained growing acceptance among students and
teachers. While movies have become a target of academic research into better utilization in English
classes, pop songs have been left behind without any close examination of their applicability.
Therefore, this paper examines grammatical items contained in English pop songs to prove that they
meet the standards required of teaching material at university level. Moreover, it describes how pop
songs, along with other music-related materials, especially artists’ Website pages, possess several
genre features that can be used as a gateway for more specific English learning from the ESP point of

view.

1. IIL®IC

REBORY T o TR FEBME UTHERT L. EOXIRMRPHFTEDEASD
by ToeZiE, RULK =& —FA Ay MERHX D8R CTH LB, BREHET
BETHILICL T, FEEORKEF|E DT HEERM LR 551255, RFREL
TBRAROKZCBWTEEBREZED H101L, FEEOBRKEWRET 2BHME0FZ
ERIRRIR TH D, FIEIZ, Ry 7V bEk, MEFETHIT I LI X - THBRR
RSN AHITHBNRY, BE, 25 LHRFFREBREOIRE KM T 200 X 51T, 358
DOMBRCR » 7Y o TR FEORFEZEBRETIEERFM Uy bl 2o T 5 (eg,
Z578 + Cronin, 2003; Mosher * £ii#, 2008), _

FEHEDOEBSLERVBED N D Z L LMD, BER y 7Y FI BRI ED L S
REFENDOERUTESITONTVDIDREA I By, £F, MRS VT2 FAciEEkt 248
BT 2L, REOHRREEEEDRMEN BRI DI 5 7203 T, FEARITII—ARR0GE
B SUEEHOMER L VW) D 4 BREDEEHZ L LT 2BRENZHE LD D (eg,
A - Kanel, 2007), £/, BEOE Y 7HRFRBNISETHD LI EFITLD, L<ITA
=% 7 VRV FRESEB DL H D (eg, SRAEE - SRMEH - A, 2006),
SO, HHREDNET DREDIULRIBERICER L TNWDETHFA M bHD (eg, K
4, 1999), T 9 LI-BEOEMFIBIC OV TiE, BAOEE ' L5 ERS - TV BIED,
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%< DEEHBFBFEZETH LT LITHRRR R EBMTDOA TS (eg, A - EH,
2007),

—F. Ry TFI U TBEIEDH 0, RV TROBRECEERD L, BE - UER
4 BReh Y|, BEOES LIRS0 RRRENEREED2BEL LTV HOM
%\ (eg, fIU « Capper, 2002), F£7-. SEECADLIEE - HICORE LORERRE,
FEADOOEIFEICERE L TWATEX MRHDZELELIL TS (eg, &, 1997),
INnE . BMEORAERRHDIE, BEHEE LV INVOIGEFEEME LT, Ry 7Y
7 DF FAMERTE IR R AT A AMRBRMERITIT L A EITER TN E WS K TH B, 2
FREDOEZEBEFM OFRIBEIZ OV TR EA TV A DML, BIRTIE, ERPT7+—7
VTN R EOWIERE IR T 5 AFIIZIERO TS (eg, BJ1,2006),

BEOHAIE., FEEHBOSMMRA—TF NV aa=r—2a VERIZY 7 PLTH
72 1980 SERLARE, BT AR L R & & bICREHNT & L CORAMNITT 4, Zhuct b
RoTENRRE LEHAERON TERIEICE > TW5, 1ER 1 A2 2 BRIRED R Y 7 b
BEHOBEIL, 1| BRI THER & LTH7258% - SUEREER2EA TS EELXD
N5, BT, FIRTHIZRY R b—U —HRFEME b OERe Il [mHHIZ23EL
FEIREHA T YV 7203 HEGE ST o 7o/ N BBl O%RMERS & L TRITAN OIS
BERELHLZTWVD, ThEh, —HDORy 7Y 703, 1| oEERLBEIZ < S5~3uE
B, WERIZZE VT INF ¥ — T =T v 7 26D L R EN5EMDBH
B, FOT, FFHERFD “attention getter” HIRBRFIZFEEINO08, KEEFTEM &
U TORBHZRIFFRRRIZIT. ZHFE TR 22D o70hb LI,

Lo TC, AREOBRNL, FEER Y 7Y 0 7V ORSIGEEH & L TOF AlEL £8
THZETHD, BN, 1 B THIEODRy T 7 ThH, e 2T 1 a<ATER
HIEY BT 2 & U COROBECEFEHEEHR O &, — RO SUESFEMIEALYEE
NTNDZ EERERLIZ, bAadis, BH#EROIFIRE LT, F2E% | ADBE
TERETIHHEEII T, SREHER R OZROFET NI 2 BB OB
MEFTED LW Z b H D, LTEIIC M & LTEEOHKAZ RIS 2700 T,
FERR Y TV 705 D OVTENT 5 SEEFAEICER L TV EBRRIZER Lz,
DFEY, Ry VU TOBFNL, ESP OB TEERVWDWD [Pr i by & LTOR
BAMED > TWDDTHD, ) LIEFITIER T2 A2 EERTDEVIEKRT, &
BRI, S IERNFOFEFRIISHTED LA) ESPEAZS & LTE
BAT2Z EBFEEL 2595, EBIT, Ry TV 7T 580, REMIZEZE0f%E
KOT—T A APDOUzTHA MIRDENTWEEEOIFERMOFIHTHZET, &
DISAIIDEN Y v VA EIISS 2 E b HIIFTE 20 TH B,

2. WEERY 7Y LI CEEN D CEEE & AR
AETHE, FEEOR Y 7Y U NIEENDSTEFRIOVTERET D, < D22,
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REROMONIZFEHTH, HEKOMER S ZLick> T, LVEL OUEFREZ M
THIENTED, 72120, BIGOREEL 2 SHITBWIEE, TOMBERORE
HIRINICHI A FTRE R EPHZ BB L T LE 5 LBV, 2Tk, Z0&H0BRE L
T, EFH7HS 2008 SEEERTHIC F2he U7 AR (1458) CER LA 37#E 7l L
VY (FE D, RPUTIEL 1960 FRD>5 2008 F HHAE TIZRR SN S8R v 7Y 78
WATND, ZDHH, 25 HIFEENBIRLZHD (T) THH, BV O 2 #TZFORE
DXFRE Q9 L) BFHDR Y 7Y o TRBH U b OO LEERIRIRLIZH D (S)
Thd, BIROEHET, BEENRA Ty hOPALEEL T, VA=V 7T B0

F1 EHAALL-ERBRY TV Y —E (2008FERTH)

Title Artist EIRE
1 (Just Like) Starting Over John Lennon T
2 A Thousand Miles Vanessa Cartton T
3  Always Bon Jovi T
4 Bridge over Troubled Water Simon & Garfunkel T
5  Brighter Day Bz T
6  Can't Take My Eyes Off You Andy Williams T
7  Change the World Eric Clapton T
8 Desperado Eagles T
9  Don't Look Back in Anger Oasis S
10 Every Breath You Take The Police T
11 Eyes on Me Fay Wong T
12 From a Distance Bette Midler T
13 Hard to Say I'm Sorry Chicago T
14 I Don't Wanna Miss a Thing Aerosmith T
15 Just the Way You Are Billy Joel S
16 Kiling Me Softly with His Song Roberta Flack T
17  Many Me ELLEGARDEN T
18 Miles Away Madonna S
19  Monkey Magic GODIEGO S
20 My First Kiss H-STANDARD S
21 My Heart Will Go On Celine Dion T
22 On Bended Knee Boyz I Men T
23  Open Arms Joumey T
24 Runaway Awril Lavigne S
25 Shape of My Heart Backstreet Boys T
26  Stand by Me Ben E. King T
27  Stuck Stacie Orrico S
28  Survivor Destiniy's Child S
29 The Reason Hoobastank T
30 Top of the World Carpenters T
31 True Colors Cyndi Lauper S
32 Wake Me Up When September Ends Green Day T
33 We Are the Champions Queen T
34 We're Al Alone Boz Scaggs S
35 When a Man Loves a Woman Michael! Bolton T
36 Without You Mariah Carey S
37  You're Beautiful James Blunt S




RFTEERELDHN—RE L, BERROGEIIZIUIC DRI T, HEITRR2HF ¥
UNVDETEREE SE X TP RATH D, FETIT, FH2~EBERAL. T4 27—
¥ UREFERY - SOk - NERROBE AR, BEEEIOPIR 21T o7 [ET5 L.
THRENSRE LTcho—8 28 & L TERT2Z LIk T O DBMEMD & DD
TEL D EVIBREBAEENT,

A6 37 BIOHEAD RN, EDX S eSUEFEREEN TV D DIES 5 0y, FTHER D
TR SRT 5720, HeA e LT s (D)L 1991) 2RWsZ LT
Do R2IZELOHINEERED 11 &7 »»5 18 K £ TIIEEOZE TIokt
JELTEY, £z M1-1 AFORRE AL »6 185 WA FTHRHAESEBKT
HEDORH LEZZOETEFHAL NG, ZONEELEIL, R1DFEFER Y SV T OR

2 HERYIVTOPREENILEFE-E

7
XEFBE g > AR
Vi
-1 RFAOEELEE 37 A
1 & 12 ZFROMH-#-1% 36 A
1-3 BAELRGLEFOEE R E 4 D 682130
-1 AWHaE 35 A
2 HK45H 2-2 $ERHBEHE. TR A5 23 A
2-3  FRRMLAEA. BERAEE 23 A
-1 mEFORE 36 A
3 A 32 FEROR StheHigHo &) & 7 c
33 BEFRTEEN 8 c
-1 FEREHA 31 A
4 R 42 EREA . 35 A
43  EERCTEADRER 27 A
5-1 FEFEOEMREAE 2 A
5-2  EFRAOGEE 26 A
5 &I 53 GIRTAFEFEORE very, quite 75& 27 A
5-4  SERREIGA 9 c
5-5  FB{FEEA 13 B
6 I 6-1 Not & No 30 A
6-2 EBoEE-BRAKRE- - EEEE 5 D 3682035
7-1 Rk astfig+as & 1 D 26
7 MR -2 HEEHER 1 B
-3 ®mLIf 6 o]
- 8-1  EEAE 5 B 37 A
8 B 8-2  Be, Have, Do 31 A
91  BREEBFHI- BERFH 37 A
9 BEAD 9-2  REDERLAE 25 A
HEHI 9-3 TR 17 B
94 SETH ’ 25 A
101 {RERBTE 0 E  (36)
10 {KEER 102 FREEfE-FELHAETT 15 B
10-3  {REEDHEIEE if BIOFT|LE 10 B
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1-1 REEOEARREN 10 B
11 SERE 11-2 REEOER by+X DHELEE 10 B
11-3  ZERBICIBEOHDHEX have+O+tpp 72& 1 D 33
12-1  Can, May, Must 22 A
12 BhEhR 12-2  Should & Would 12 B
12-3  Oughtto & ’ 4 D 1,22,2935
131 g 26 A
13 #EEE 13-2 9 22 A
13-3 @A 9 c
. 14-1  ZrEGER 34 A
14t 14-2  GEGTHESEA 33 A
15-1  RTEEGOELkE ik 37 A
15 HiEH 15-2  BiBSAOGEEBRIEE 36 A
15-3  ANEERICRRADREE BReEas 18 B
16-1  SER3C 1 B
16 gﬁik 162 @WHX 19 A
- 16-3 {KEE-EES-IRR-ME 8 c
. 17-1  BEHoO—8 3 D 92837
17 A 17-2 &% 3 D 13,2227
18-1  HBEX 6 o]
: 18-2 SRS 3 D 31014
18 553 183  HBEIEX 20 A
18-4  ILERL 9 o}
18-5 AKX 2 D 713

WCENTFNOEFEN 1 y I CTHOEEN TV SEIZEOHE L, ZotEE A5 Lz

OERHETH D, TORE, £S5SHEOSUEEB DY B, 727212 101 (REESTE)

EOPNT, ATEAETXTOEEMN 37T ORI TLEFARL TWAZ LB LT,
BB, F0 M0-1 (KEESE] 2OV ThH, 36 BB L-HnA 6N 5,

And now it’s only fair / That I should let you know what you should know.
(Mariah Carey, Without You)

ZOFE S LI, that BiH D “should” 2AMET BIHEERHD T & BZEAICHBATIUEL
(REEBRIEOE DV THBETIY Bz Lizi b,

SO LK AREEZERT 27010, ENERADPEENIHEIISL T, R3O
L RBEETT I BT T, RNERED T 71200V TUE, T7TIIEK 2 ITHAA
A TH D,

KIUVBTAEFEAE LD L, T AT UV IBETARLAEREBEEOR N
BFHEY, £37#HICEEND (1-1 AFOEE AL 2D, 194 5ETHE) 25 8#) -
M3-2 57 (22 #h) - 1183 ABHESC) (0 Bh) ZREFET, #8027 HBAIC LD,
NG AT OERT, FHELE VU VEORPTIIRETLB L 2802 1 » B
AFLTNDZ &R, DWT, BT 7 OSUESEE T, 72 HEHk) (11 gh) = 193
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K3 ERFEDI V7 T1TERLETHCERAR
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FHICER L7z 2FBOMIZ, >¥0LH12E6F 5,

Darlin’, 1 can t explain
Where did we lose our way
Girl, it’s drivin’ me insane
And I know 1 just need one more chance / To prove my love to you
If you come back to me / I'l] guarantee / That I’l] never let you go
(Boyz It Men, On Bended Knee [italics mine])

DT D BITOHKED LM 4 FRADFFFI A EN TN S, BRICERET- L5 & [F4)
& B IBBAROEDEERAE L Q 1TE. ®FER). [F) (3FEL S F<HPTE
T (117TH. BER) . £ b SNAENDIZR->TWA (1TH., ETE), 07
. b —EERIRT MRS @ 1TH, BER). [B] PE-T<hizbEL
BES7Zeuy B1TH. K LKLV T1TE. KRB, LWVWHDTHD, ZOHE
i, TRL) OUMEE Ro=7 4 v ZIZRBLL TOD7ET Tidien, MEZIEF7 CCREER
(B DB, RO Z VDRI A SR D038 D BIC DV T O, B
BT o TN D,
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4—2. BEERED “will
DE, L<AMbII 4 BOMO—EiZFUIET B,

Like a bridge over troubled water / I wi/l lay me down
(Simon & Garfunkel, Bridge over Troubled Water [italics mine])

ZOXE BENKEICENSBOL YT, HOEREX SRS | LIAEDOL I TR
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FIFHLTVW526% (BenE.King, Stand by Me) 72X bED T, SO AR T 44T
»H5,

Zo Wil BUITUTHEREND V¥ D — I XN REEL TR T IR
ElopnkEnbd=a—R ) V—2ARH 5,

Shiseido Co., Ltd. will strengthen its product supply system by doubling production capacity in
line with the completion of the third phase of expansion at its subsidiary, Shanghai Zotos Citic
Cosmetics Co., Ltd., one of Shiseido’s manufacturing bases in China. (Shiseido, 2007 [italics

mine])

OB, EAERAHETOMEME S AT AE(ET S T Lt o TAE L= a—
ZY Y —RD—XTh D, BHOEEHEROT, HEFRIEIIC BT 2S5 ER
LD, HAVNIEROERE LT b EeET) LT 20B@a v, ik LET)
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4 — 3. HREBIT D05

FHO= 2 —AFE T, FREERORL—XITBML T S LI LIE
ZREND, BRI EL IO FOBREBREL TLE S 728, Hi u?%%ﬁ(
MEFNIZET HEE CIINFEIB I EN D, D E DFEILL, The Washington Post (March 17,
2008) O DI HTH B,
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In the West, the name Tibet has long evoked unspoiled Himalayan landscapes, cinnamon-robed
monks spinning prayer wheels and a peace-loving Dalai Lama seeking freedom for his repressed
Buddhist followers. (Cody, 2008 [italics mine])

[EIRROSyZHESCOFIDN, 32 FOMIZAE LTV D,

Here comes the rain again, / Falling from the stars
Drenched in my pain again, / Becoming who we are
(Green Day, Wake Me Up when September Ends [italics mine])

ZDIED>, 16 % (Roberta Flack, Killing Me Softly with His Song) <23 % (Journey, Open Arms)
RETHELFIREEN TN D,
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DEFE (HDWVIIERT 5 be BIFACBBEIRIZ &) OEMENH B,

Ry 7TOBFL, YROZERNOOBRERTHD, LiEBoT, EEBEOEHK
ERBEORVEEO—DLR>TND,

(1] Couldn’t stand to be kept away / Just for the day from your body
(Chicago, Hard to Say I'm Sorry)

When a man loves a woman / [He’d] spend his very last dime

(Michael Bolton, When a Man Loves a Woman)

4 —5. BhENGA - be BHEAIDEIME, & D\ NI “not” DEEHE

AIEEF UL OB EERE TH I AT LA ETRTOR Y 7Y U TIERTHDT,
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Every breath you fake / Every move you make
Every bond you break / Every step you take
I’ll be watching you
(The Police, Every Breath You Take [italics mine] )
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RA v b — FERIC L 5RFERE & FmE

Fk B {EE]
KRR F K

Abstract
In an English conversation class, it is indispensible that all students get a chance to speak as
much as possible. However, the biggest obstacle to accomplish this goal could often be
the reluctance to speak in front of other students especially in a large class. To promote
their oral presentation and to evaluate them fairly, I introduced “the point card system.”
This system converts a conversation task into a physical card so that a student can stockpile
it on his or her desk as a token of achievement. To feasibly implement this system, it is
essential to standardize the difficulty and the distribution policy of any single task. This
paper shows every step from how I came to adopt this system to how I utilized it to run a
class, including other techniques presumably useful in a conversation class. It is eagerly

hoped this provide some insight into conversation class management.
Key words: R > b A— ¥, FRIREER, §F#EHE

1. XHFRBADOBEHNLER

1.1. H®

HEHBOFTHL, SENMEERZEEN L LEBEETIFEICHEKRLETEL DR
FBEIREDIEPEMORKORETHS EBb s, LALAEMNICHES L TRER
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FZTROYODWEZORZIO TRA LV MI— FRITHR] ThHD, AR TIIEARE
C DR ERSE, T LUCHBEREERA L, REFREO—BE AT LR
5HbDTH B,
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BEIOGERBZH D00, TLIZHET TEEND Z &,

BEMIIHEKRT DDEBN-oTEBVET,
RA Y RO T, BETEERS Y &5 BRI K T,

BRI D VIR R I A Y MID BRI TD, ROBOPRH o,
® FHENEFRA. AR DOBEFLRADBNDIND, .,

o N FEBICLEICRY . KYIHEEEFERTVEONDNALRL,
& HLolRIWEZW,

ZOMDa AL M LTIREMIZ, TRA M — FAFR) & OBEENZEE
HIIFATHEN, TARITRRTHLEZABRN] &0 TELW] LWHIRED
LORHEYUEH o, — O AL bbbt ARICTRKETHERTH I LICELD
EFEBMEBLDFEENND Z LBFEARNZ, LALKREHIT, 2E<E250
EWVWHI Ly —ERLDD, I— FLWIHIBTEREREBTEVL LTS
EWbdotz, RET U —bEEFBNC, IBERTEXDLEHELY] LRERRBSC
LBV RFE - RERMADI N,

AL TRA Vb I— FER] ZREITH 7208, W< oho/h &S8R
LOMBERREDL, BEROHEBITIRNY NEHNFEAORERER L AKREE) ONT
YATHD, BIROBY | [FE-APRE - a~vHEVAEIRKRTE D)) &
BIL7ETH— N 1IKOEREZRD DM, T THABROEBICL Y, BEGKET
AVDOREREERRD L O LI LRVWEREHRP CHBHT S, THICERT A
YOREED TR, FELSNVORERENTNORBRSICAN D 8% @R
RRLEBHBTHILENRD D,

ZOTOHEMILI 5 AREDORA  MNEBEEZ SV T RLERLT, W< 2on
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DFETHET DIUNERD D, Z072 DIIRKXEHOEBCEEED LIF TP <H
BTED, KIZEI—FIKOBRIREZEXD, TR THLREL T2V L HRER
DEEEREZRD, TLTEREOFEL LT, BHRTHROREBAIELLH I H
BT D5, TORBOFEIFADIIEPLTIIERBEDOFRIN-ZIZ< L, TR
BAENEEERETES) LWIERRORANIKTAZEICR23, LELWL bE¥F
LTHRE DR ERSREERRZBONT., EEPO L TEIOBWEENRE
BREGONRVWEE LD D, TORRARFEEIRRETDICIIE SRS L
2%,

HA v bH— FEADLAREE 2008 E1X3EE LAY, STRE]FEDS T AP
FTRY—F 4 /R TOEICHEZ 7 AR Y, ABHEYTELTHIFATT
DRA Y NEBREFEAN L, SEELSNDI 5 ATRRERRBROFISHE L,
RA Y VEBN—NADBFREBEZLITERD, thD 7 7 AOFHMIEL R, ¥
TATHEERR, RBEA. VR—PFETHHRE LT, ¥HT 1000 AR ETDHO
XECTHD, BETVr— MREERBOFELFLDD L, B v MNEBGBERL—
NMZESHIRAHEEB L TV LRELTFET DI OO0, BJIRA b REE S22
S ZBEEBEICIIERNRKESENEENIR L TWD LY TH o7, SHITMED
BRAFE2FICREL, IV FECL-THERERLOERDLOUBRE/KITTNE
7=y, ‘

ﬁ_!t

+FE H B SRR

SEE

FRIBMREIM(2007). [HERFEEZIRMITT D 50 DL 7.

/NEFE S, Noel Gossman(2006). [Daily English] € £%.

NEFML, NEBTF(2006). [FEEBHON+NF—A -7 OREE] 5t

YPuRIE—. Fred Ferrasci, Paul Murray(2002). T4 $HEI DR — AR T A HEREE
+rvl EEE.
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Abstract
This paper presents how parallel corpora can contribute to the compilation of bilingual dictionaries as
the useful information source, from the viewpoint of the detection of translation units and
metaphorical meanings through translated texts in parallel corpora. Specifically, the paper
demonstrates the translational facts between English and Japanese that a single semantic unit in a
source language is obviously translated into another single semantic unit in a target language through
-specific collocates, certain patterns, and phrasal units—all delineated as translation units. In addition,
the use of parallel corpora allows for conducting the quantitative metaphor analysis by making
invisible meanings visible. As such, the methodologies presented herein offer much possibility for

contributing to future bilingual language research.

1. IZLHIZ

NIV a—RR (BT IALNFZOFERT 7 A I OERIND ZEFa—/3R) %
RAW3Z T, SFETIIRRERLE » T ZSEBRICBORROREL, HER - 5HEIC
ST DT ENEREL IR oTe, SROKELHE, IR, T LT _SHEHSOMERL, &
MBERE~DISA IR TS, KRB TIE, T Lva— 2R3 LT, Z557F
HELZIILDHE L SERERICEDL Y BRFLWVEREZMZ D Z R HKDD
s, FOST ORI FERERTT 5, R, REE, HERE, WERHE, AFT77—
R EDBED L ERL, T LA ARLELNET 2 B EBERIOEERHE
ZEALMNCT HEFOERE TH L Z L EFT,

2. Rz v b

McEnery & Wilson (1996) i, #HH#HR, SEEE, T LU CHBSESERL, J Lz
—RAOFRAMEPBIEICEAZ L2 REL TN D, BT, —SEa— A2 HVi=iE
T L—ADHFFEIZEV VT Shei (2005) <° Chang, Danielsson & Teubert (2005) 72 & iR
= b (translation unit) DFFFEMEHE XN TV D, Teubert (2001) i, HfR=>=v FELT
DESITERLTND,
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The translation unit, that is the text segment completely represented by the translation
equivalent, is the base unit of multilingual corpus semantics. Translation units, consisting of
a single word or of several words, are the minimal units of translation. If they consist of
several words, they are translated as a whole and not word by word. (Te_uben, 2001, p. 145)

HiR==y b Lid, ZEBEMICBVTRBATRERERE, b LIIT L—X7 EDEKRE(L
ThdLRTE B,

B IZ, Teubert (2001) A% “more than half of the translation units are larger than the single word”
(Teubert, 2001, p. 145) L8532 & 517, EBRCBENT L)L a—/32D JENAARD &R
LT#H2% LUJENAAD =—/SADFEMIEE 3 S 588), HIRGERICRIT 5 EBRROEE
tH, SEVFRR2=y FOEL BT VL—XBTHDZ LHmnd, Flxid, TRERER
ZaDYLEL 1 the proliferation of weapons of mass destruction, [LEREFORZBIFEERRATE) 1T
North Korea’s suspected development of nuclear weapon, TEHANKIEREEEK 13 the suspected
abduction of Japanese 72 Y, R OEBVWHERTIOL D7 () BRI —R—DxtER
BtRE 25, !

—7%, X8 OX e 2mERkBIcBE U T, ad, assistance, support, help 72

i BFAMBES NS, LsLanb, JENAAD 2RELTHD L, [RETE), 15
TSR, EEXE), BB oY, T0EI BT L—XBEITHERELTHY,
FDFEFRS food aid ( [BIEZEE ) ) <0 logistic support ( 5 XEE] ) 2L, 1 EE—xt—0@E
EXBL LIRS TS,

I GLADEBBRAZHVD Z L IITFBRLTRREHER LR, ﬁi?ﬂrﬂ)ﬁ
MERKDND, Lo T, ZEREHEICBNT, REDOEVDILEEOE N FEX, 4
DEVHREOENEEL I LT ERIND, TOSHEFED, uTLkH5SmMr
(1991) O—FEFFLV-VLOERD, ZEFHEM (b LIF, £EEH) BV THATEHET
FEDZLEBHRLTVD,

In the relation of form and meaning, it became clear that in all cases so far examined, each
meaning can be associated with a distinctive formal patterning.. .. Soon it was realized that

form could actually be a determiner of meaning. . ... (Sinclair, 1991, p. 6)

TEEMICBWLWTHEEORR L EHRBBEIII Do TWA Z &2, REEL F0LiE
DEAENLHLNTH B,

3. FHO—/X
AFRETIL, HEREED 2EEMSITICHZY, Utiyama & Isahara (2003) 2M&E L7
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JENAAD (Japanese-English News Articles Aligned Data) {8 L7z, JENAAD X, 1989-2001
TR D EAET 7 X P ThHHTFFEHM & EOEFIRT 2 X FTHD the Daily Yomiuri
DHOBEINTND, BAET 7 A MHPHERBE T 6,118,083 $, XKFET 7 A bR
4866299 /L, BEMHET D HENRT LA a— RAOR TR KEEL LDOTHY, Dv
//V\_%ISEHE ENBHLOM, SEIOFEIZERD 59 A XTHD LB ITHET LT\ 5,
Fle, $EFEA I —F Y —id Barlow (2002) THAE 417 ParaCone 2 L7z,

4 ERAE
AT, WREEE - 7L —RATHD, 9%6?%@ deterioration & unemployment A AGE
(RBL) & TR 2ERHRE LR i, 2T KO REERERE LT

fEA SN 2EMAERST TR, im%m%’*%:iﬁ“ LBV THEERICREN A M
ERTIOTHD, FZ, RS OBRIZBNTUL, A¥ 77—%&?’2%&%%%?60
PIDIRESFEOBEXNRFER - 7L — AL BMNSTEOFRELFEL, SHICENSHE
DR LFREIORSTED I a—F VAT, /%ﬁ)ﬁaﬁﬁ?éﬁ&%ﬁ% L7, #iZ,

FKAFRDELTIL, 2006 FFTO COBUILD % 5 kRO ETHL (LA, COBUILDS) (248

C BEINTWAEEL SRR, 4 MORMFEROTR E T LLa— 20T —F Z T

Do FWTEEEIL, 2006 FZTHTENT [V« AF L5EF0REM#] D 2 i(W2), RIFETFAT

O [V—=7 REFFE] 5 4 BG4, 2002 EFUTD [7 KRV R 774230 v hER

FE) OFIR(AL, 2003 FEFHETD [V v RAEFEH] OPRRL)THD, £LT, HE

HRROEBZETIE, 2007 ETUTO [V 4« XF LFnged]] OFIRK(WIT), 2003 1470 [

— =7 AT O 2 fR(GI2), 2006 FETUTD [T A —FnEdesl] % 2 iAaI2)D

F3EEBRT D,

SHEER
5.1. Deterioration
COBUILDS i, deferioration % “If something deteriorates, it becomes worse in some way.” &
BELTVD, LnL2db, ZORBITHRHTHY, EOL LB L TIO
BEROMEA XN D ODNIERETIZAL, LITFE 113, SERE LAl an <
WHERFESITH D,

# 1. Deterioration DYSGEIRIL

w2 G4 Al ' L1
B - W2 L DOYE | (RE)REDOEL K | (KRB - B2 ED) | (H - il - EAHeE
b, T T B, B B, &7 OyEL, BT
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EOFREEHICEECAMIIBH L TRH T, @R T) M Ta— 22 AR
ERLEW2IZBWTY, (@ - Rl L o) Blh - BT O 2BOFRBLZHET CNB0T
T, FEOBVDOLETRHEFEOIOr— 3 VOEWVITREN TV, ZHUTDED
DEF L LT, Fillmore & Atkins (1994) b7~T & 512, BEEDREIZKIT DRKDOED, R
ETOREIARR L Y bAR—ARRIZLBTHTHD EEZLND, LNLEED, $5
— QB L LT, BIEDKR - AEEEORENS— BB — SRZOHMEKIL TS D
EBEZEND, '

B ZIE, JENAAD T A CHRE LI-RER, deterioration 135t 127 FIR. b, FOHTHE
EhoiREEL LT [E(L) 7840, METF) (1141), %L TEEDOTRICITEN 41k (6 5)
REBRODoT, BIZ, IHFETORABIN deterioration + oflin + NP D357 — > TCER &
T, R21E, TORE—AZBWTRIBFD of & in DEHICHER L7 AT OEE £
L 10FERREBZLICELED-HDTH D,

+ 2. FREEROILEALE

Order AL Freq. &ET Freq. %1k Freq.
1 economy 10 abilities 3 dome 2
2 relations 9 capabilities 1 assets 1
3 performance 5 quality 1 substance 1
4 conditions 5 ftrust 1 metal 1
5 business 5 status 1 concrete 1
6 environment 5 standards 1
7 employment 4 function 1
8 earnings 3 economy 1
9 balance 3 production 1
10 situation 3 functions 1

K2 LEALNRE I, FEEICL o THEBBE EE TWVWEERLZ>TWD, Ll
TIZE 1 08T 5 (B ASERFREITERS) .

The unrelenting deterioration of the employment situation has led to increased anxiety
throughout society. (E&{b)
U.S. educational problems center on the deterioration of academic capabilities of students in

primary, middle and high schools, the rise in the number of high school dropouts and the
expansion of illiteracy among adults. ({£7TF)

We hope the work to retain the present appearance will be effective in preventing deterioration of
the dome. (%51k)
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OB b BE LR, (Bl DAL, Japanese economy, global environment, employment
condition, administrative service, corporate performance, inventory adjustment 72 ', BUGRRZHE -
VR ABEOIERE L HITER I, REMRIEIRVIRERTSA, BRE Vo7
SEWESOFERIILE LT D, —F, HETI (LTI, academic capability X quality,
abiliy 72 &, ¥4, &, GHE, &5, #ie, £ENE Vo hERTAFEONEREL
TW3, FiZ, 4k oz R T\ &, dome metal, concrete, chemical substance, assets 73
EDEZFERBERLTEY, [Eb KT L& T, MECWE, BENB LT,
B8 UIIREMICIEX 2 Z R TE 2REPNRHE L TWE, LoT, FREOEND
LIEFEOBEVSFEICBEEL TWA 2 LNEHRTE S, 00, REISUREKE A&
THENWIEZFIVS, LRI eERRNOET I R2=y FE LTIRZDH
BERETHD,

ZORERD D, ATROBEOTROHRER L LT, FREEIC [Hb) 2BIMT~& TiEAR
Wk T L, ELTRED L OIEEEDEVETT I ENRETOND, A —ZDH
fol, HEFCHOAIZERT LI ENBTERITY, (@FRPLVRRAONEL, [FEHP
BOYET, TBMEDYE{L) 7oL, deterioration DX BB MR TRETHA I,

5.2. Unemployed

COBUILDS 1% unemployed M§&F%E & LT, “Someone who is unemployed does not have a job”
EEBLTEY, TORMFIE L TThis workshop helps young unemployed people in
Grimsby....” & “Have you been unemployed for over six months?” %211 TV 5, ATE ISR
Kz, HEFIEAGRREZFRTIHEICANLITWS, £/, LDOCE (Longman
Dictionary of Contemporary English) 35T 4 hiR® CD-ROM ARIZH1T 5 Examples Bank Ti3f&
AHG - $EERGERD unemployed 13 10 FIRRIBE X T\ 5,

UL D, ZO& D REEFMOTTRCA & (XR2 0, TEEIITE - 1A
DEFFERICKROOND, DFED, 1) FEOBRM L 2) TORRGELEEMLT HHEE
LISABIDEE, Thd, RI—V0OR 3L, BEHEOREL TOAFOBERR TS
%o AR deterioration & X, unemployed D TIIEFEEI S D RAFIDREE Eh
TB, FlxiE, RTOMESTDOOERICET TOD (K] ZEALRE (0FY, %
BTy 0 [RERD] ) ORFIZEE LTS DI W2,G4,Al D 3 EORET, &R
(= people R° workers BNEFENTNBZ &b, HEMREREREZRBIESIERIND
BB, #iT, RO b LT BOE:) ORFIZZETTHDDRAL &
L1 T, ZRODRAFIZENTS IR He 3R L TR Y, BEARNRERRAZIETHEIC
FEREINTNBZ EMRSHD, TORER, unemployed (ZEIT D507 - EARE OB
ORBIEERH LTS Al 2%, Fba—PF—T7 L2 R =2tz 51 W5 RIS
B
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3% 3. Unemployed DB#IRIR,

w2 G4 Al L1
KELL.HE |1 a) KELE T RELZ, BO FFEDD, WD
D 7\ Millions FE D720 V(] think 78 VY 72V He was ~
of people have there are more ~ (unemployed for six months.
been people than there workers S 3 k6 » At=E
unemployed for are onrecord. #t DHBE BN DiehoTo)
more than a year. tEo#EX was unemployed KFEE . FERLE
MExF b D DHbod at that time. 34 & (the
Ax B 1ELE  DREHZEM By, FUSESD long-term~ &
KELTNE), WBLES) b) 7ot k)
Kk ¥ F (he KEE EREAIS fERERIE N
long-term 2. FANERAIEN TWevy, 8T TV, (B4
unemployed T W wn ® T » B 72 EEIEE
HR3EE) (~capital £ K (unemployed TH D (@ ~
FIAFERILT [“ZN) capital %K & machine £ %
VN2 R D &) R TRV
(unemployed W /~capital
capital E K & WEAE)
%)

it

LU h, /T La— A0S, BAR5FFECHEFOMEOALLT, R
BILICBT DB LI —2H1REET 5 2 & ThH D, EFRTIENAAD TREL T
F5 &, unemployed i35+ 145 BIR.O, FOF TRAEDHK 87%% HD TV aREEIT 153
D 76 Bl & FEEOFTIMITITE Y TER(D)) D50 FITho7, FHI, TRHF| KBRS TH
BDBE, the social system, employment system, population, area and economical situation, people,
workers 72 E DMBEEICILE L TR Y, BRICEIT 5EOHSE) - BRERERICERDED
U, EARZRRGE ¥ bRERBERIRZ R LTV e, BUTE, TR IR TW5
261TH B,

The number of young people who are unemployed or have no steady job is increasing at an
alarming rate.
+ The agency's Statistics Bureau said the decrease in unemployed workers in April was because
April is a month of hiring and rehiring,.

EH B ORI, young people R0 workers 72 ¥ 2R BIREBIZIER L TWD Z &350 D,
ZDFRIZEWT, ARdD 3 BOFENSBE LIAFIIIRIE LW L SRR TE D,

—F, BEIHBHEINTORVRETHD 18l 0o a—2 U257 2587
BHE, BICAMBEMOHLNPFINDIERNH D Z L3 57H5,
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istrict Court on Wednesday sentenced wnemployed Yoshio Iwamoto, 56, to death
mpanies. Kazutoshi Hirohata, 25, an unemployed man of no address, and four
ayama prefectural police arrested an unemployed man Thursday in his hometown
rd, Tokyo, and Yotake Tezuka, 39, an unemployed man of no fixed address, wer
Noda, and Toshiyuki Shibuya, 45, an unemployed man from Iwai, Ibaraki Prefe
on the United States. A 37-year—old unemployed Shizuoka woman was found unc
-run high school and one 16-year—old unemployed boy, police said. The projec
Tuesday ruled against an 64-year-old unemployed man who sued the central, Ho
istrict Court on Monday sentenced an unemployed man to death for killing fou
radually decreased. The 28-year-old unemployed man who was arrested-on susp

() DOFEIL, BRI — 2 [ + wemployed+ N] TEREN, BEOEEED
BEER AT SHAITAN BN TNS, -, MR STEEOSAIEED AMICES
EHTTRY, IK¥E LEBLTEORVDBLEESER, ¥ —r, XAROBRNOH
LNTHD, M, TROLERSL L 4 BOREIENL [EH ZFREL LTERL
TRLY, HZEIHHTSND,

ZDEINZ, NIV a—RRERNSIEIZED, 1) BIFOSEFROMR, 2) LV
IEREZLFREEORA, 3) BREEZ LIckIT HERERF — 2 DW#ifk, BWREL 725,

53. iR

WI1R°GI2, A2 Tk (RBIFORFELED) MU OFREEL LT, depression, recession,
slack business, (business) slump, stagnation, bad times, bad economy =& L T\5, UL
L7250, FEERIZ JENAAD THREL THD &, slowdown R downturn 72 EEEEIZE#E SN
TWRWFER RO D, £, AAFED [T &V OBERLEHRAICHISERICS S
IO DOFERIITAEEHOBRFADE £ HET 5, FlziE, R 5 downturn [ZFRE
NBEE, economic R0 business D3I T AEMIZH S (/\7 L a—R2DORERER, B
Rr= b downtwrn— [RBL) D 12 G, 8BS economic X business & FHL LTV D),
2FEY, HLSHIBTIEEEDISFIBVUITZL—ITHY, FOFELFEH LY
DEWND T ENGDD,

RIUN TSRV T L AL~V OBRZ = hORi S, s 0S5
HEFORBIIRESLEBERT I b0 L Bbd, [T 2HCEUE, FEEBREnT
WATEREIIRRLFNRD G BREND, Bl2iE, —S@B2—RAEERALURES
Nz WILIE, THERR) DEFRE LT endaka (ven appreciation) recession 27T 5, L
MUBNE, RT LA a—RRAERBLTHD L, THER 228 Bl D 18 A3 recession
& UTERENTEY, 2D 13 B3 recession + caused/triggered/marked/brought on by + the yen's
sharp/rise/appreciation... L ZBAEMD /I F — TEERHR L LTHERELTWS,
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Shock” (1973) and subsequent “high-yen recession,” caused by a sudden appreciati
ped build the momentum to overcome the recession caused by the high yen. Order m
g the viral invasion. To avoid another recession caused by the yen's rise, the g
the Japanese economy was hard hit by a recession caused by the yen's sharp appre
Saturday. He said he survived the last recession caused by the high appreciation

as different from the situation in the recession caused by the yen’'s appreciation
hen the industry was severely hit by a recession marked by a high appreciation o
87, when the nation was experiencing a recession triggered by a sharp rise in th
rently suffering from a policy-induced recession brought on by politicians who 1
period, and even more serious than the recession in 1986, which was caused by th
employment is less serious than in the recession of the late 1980s caused by the
y responsible for allowing the current recession, which was caused by the strong
16 furnaces have been closed since the recession of the late 1980s which was triggered by

BIBEMOBITIY, strong yen-caused recessions & high-yen recession DHN R 2> 7213,
WI1 235 %2 % endaka (yen appreciation) recession DIV I EETZ > 7, I, slump IZEREN
7=HIC, the economy slumped due to the yen’s appreciation against the dollar 75 R.-27>>7c, >F
O, RFIULAa—NRREFRNBIET, 7ZL—XL~YUIRBNTY, EROFEEDTRIC
ERVERLERIERS M TES EEL LD,

BT, A7 b a—/RR37 L—ZXERROEN 2 FREET 5 ETHRFOFRIR L 2
01%50 FZIE, GI2i%, TR DFREEDD & DIT recession 2T THEY, £OHT Mt
REIRIR] % worldwide recession % Y& L TV 5,

recession O(IER)—FHRER, BX1%IE(® depression DIREILEEY || 1970 FED
HREBTIN  the worldwide recession of the mid-1970s

WILIZRWTY 11930 RO HRERI] =the worldwide depression of the 1930s. & 25T
BY, GI2- WIL XFE & bic MR =worldwide LHEZ TS (ARIZIE TR + IR
Ml OEER Lo TD), L LR G, JENAAD #FAWT, MR + PRR) (oF
0, THRAR, THRARR), RERRR] 2E) 2BRRLTARDE, & 32 #idst
v b L, ZDHD 255 (78%) 75 recession & L TER ST TV Nz, £ DT worldwide recession
ERRENTW=DIT TN S FIDHT, DK 3 FFLLED 17 B3 global recession & FR
Tz, ZOZEnL, R + TR OBRREREE S LT global recession DI 03MFE
N3 LN EBEENENV LN B, LLTIE global recession (IZBRE TV 5 10 il EES
KRR L-arya—F A5 4 0 Ths (1TRE MTERRGR), 297 Bid MERERGR,
3ITELRRT MERRRERR & LTREN T,
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rn that Japan could trigger a global recession if its government were to dro
idst of a deep and persistent global recession. The Democrats, whose preside
he very real possibility of a global recession cannot be dismissed, as we ob
to cope with the danger of a global recession, which has been growing stron
he attacks, thus triggering a global recession. The transmitters were assemb
ey were determined to avoid a global recession by making concerted efforts.

wing anxiety over a potential global recession. Norman first came to Kobe in
cing scheme. The simultaneous global recession has led to continued declines
ts economy to help fend off a global recession. Although one autocratic rule
n response to the progressive global recession, the prospects of even curren

BRI depression \IZER STV B DX 2 FIDH T, worldwide depression & global depression
N 1B OR N, ZORRND, MEFE - FR)RG) 233G, global recession
BELFENDEAD ¢ '

B#IZ, WILITIE TR3IK AR =protracted recession DS EE X LTV 553, JENAAD O
BREBEOHER, RS H 1TF 22 FIR.ON, EOHT recession \ZFRENTW DDA 14
$(64%), £ DH T protracted recession {IZFREITNDDITHTH 2 HIT, RDVIZED 4
& 8 B3 prolonged recession LEREN Tz, X-T, ZDH/EED, prolonged recession
DEVEEBETDRF L LTHELWEERAL I,

TDEIE, RT LT ROEAIZ, ZhhrbOER - FIFEFIICRT 5FEOE
Aot %E RETEKR THRFOIFRIE L 25,

54. TRib7y ,

BBIZ, AZT77—SHIC b T L a—R_2ARBEHTHB T L %7T, Lakoff &
Johnson (1980) <° Lakoff (1987) ##b& T AUERDAFZ 77— « A b= —DRAEEF
BURFZELE, ARBOYEICRTT H AN LEY) - SRAREBMETH D LV I EZORKITRHRY L
STWD, DFED, HEEBFICECOHRBBWRREZA S L ZABRRKRENI LD, 1B
DTEBLFEER - TE T, £oT, BASHELLFBNHENMTEEERLTD=
—AABRBHNIERD LWV EFRT 55D E 2% (Teubert, 2001, p. 131),

—75, Knowles & Moon (2006) i&, A% 7 7 —i33CFERD L O REED ¥ VDT 7 A
FOITHET 5O TR, ETOEB/EH THWONLIERNSEERTHS LiEH
L, ##<° Bank of English =—/ 3224 L7c AR T A & 7 7 —#FFEDFT LV TR
MEEHR L, Z2C, I3—RAE2AWEAZ T 77— OFERIBERPERE T, X
5 L m— R R Ve B L UL A BRI,

SRrRtgR L Lz TSRO OFRIE, AJl1 CikEEInTs57, Wil & GR i3Afl%E
#3952 & 72 LIT centripetal force 2\ D 7 L—ADHEZFTCOND, Ziut, R 2
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—RRAVR FEFIITEERICHEET 5121E, BEEEDEWT L—XThHD Z LNV L DDFER
Thbr, LnLAERS, bIVE-S0EEE LT, HEREROLEHOMFITEL—
DIZETF LD DO TIFen A 20y, Tadie b, aETCHY bif 7= 3 EOFER L ITRERY,
RO IEFRERAERL D b HROEKR CHER SN AERNERW-DTH D, RIZ, £
D L S 7 RIS T /35 Lba— 3R % O S BSOS ETREIC 224U, i
D OFER - FRFEMOFRREICKESTEHT I b0 L Ebh 3,

[RilsF1) & centripetal force ¥, Wi & bFHEMER TIIMEERFEL LTAVWLNT
V5, 2003 FEFETO [EESE BHEIR] 0 RO ORETIE, MEAMES 2T 58,
ZOMDHPLIZRD > THEICE< /) LERENTEY, 2006 £FHHTO Concise Oxford
English Dictionary & 11 AiRCIZ, “(Physics) a force which acts on a body moving in a circular path
and is directed towards the centre around which the body is moving” & Fei T\ 3, - T,

(B2 A ERPNROERITE | EFELNTND | LW > T HBAMESRO Hivd,

O @
o= T =G
X 1. RS OHRENES

HHEBFEDOLFH T, AF77—IlERR D ZHOORMBEHIFTDO o TNSZ &b
(Lakoff, 1987; Lakoff & Turner, 1989; Croft, 1993), —H OE&REEE [Flf1) OESIZER
U2 &R (Knowles & Moon, 2006, p. 3), FIMIF| & FE L HFEECRAE IR THE
BRTHAZ LN, 207 L—X s LTEKIGERS| 2B ZTFE & FRIEh S,

F{##HZ & LT, British National Corpus (AA T, BNC) ##%& L T4 5 &, HEED centripetal
Jorce [ XEHEZHLEDTE 8B v b L, 2 PIDMEIEKR THER s T e, BT, U=
THRE & LT Google BREEDD centripetal force & TR D& AT 100 D RAFI %2 FEE
THT2(2007 &£ 3 B 16 HEM), TOREE, BROUA 1T—2DH A FEFRNTETHS
RIEBRCER SN T e, HlZ, centripetal force @ L4 100 1% 94 FiIASFERA RS
FEOBEKRT, %0 O 6 HlOIRMHEMBIBHR CER SN TV UTICHRHER CHERS
T 5% BNC (centripetal force) & Google ( [3R.0277) ) 264 1 fHIT 22T 5,

- NRASCRERMMET 9 29, TR T —) EHO—ER CRET L7-#EEROERI I VoMt

WhEBEHFT, SHLICEMEORLADPEKRTT B0 ®HEL,
(http://www.tokyo-np.co.jp/00/sei/20070310/mng_sei 003.shtml)

92



« It is an establishment which distrusts individualism , which prefers to proceed through collaboration ,
which looks still to the state to redress the workings of the market , to resist centripetal force which
the City of London exerts .(BNC:AK?2)

ZOFHAENS, BARED RS ZBETIHRERTHOOND Z LDEL,
FERED centripetal force I ITFHRMIBHW THERENLT VI 8 FRIEND, LU,
BRI ED & 5 R HIRRIBRBTHEL TV B D02

Lakoff & Johnson (1980) T, [75%E:| % 5 >OEERA Z 7 7 —IZH¥E L, Kovecses (2000)
TiE, ANHOBED &0 228 7T 12 BHEL W5, £2°T, JENAAD OF —%
I ROF) OHMETERE HBANCHTET D, REORER, RO TE 38 HIR
DY, FOHFT 30 FIBHMENINTZ 7 L—XE N, 6 BIHSEIRD centripetal force 75| Y
HTHH, Y02 FITERIEB STV, B, [EEETORRICEOT, BIsH
BEREVDOAZ 77— LTERENRTWE, BEXTIC, UTIE, BEREhTHE
centripetal force D26 I TH D (HAFBFSTE) .,

+ Hatoyama's reelection can be said to prove that he enjoys a certain degree of centripetal force within
the party.

+ Who will be the centripetal force influencing the outcomes of the two elections—-Koizumi or
Ishihara?

+ Prime Minister Mori's centripetal force continues to decline.

+ The end of the Cold War structure and the nexus between politics, industry and bureaucracy also
caused politics and philosophy to lose their centripetal force.

+ First that the summit has lost its centripetal force.

* However, at this moment a centripetal force is required to put into practice new political policies.

THDBTIX, centripetal force BRI EIT BEEDKIERDE N ERLTEY,
ROBITIE, BHEINRLKRERBIRKENZFOTHA IBEDEAEEL TS, 3
DSBEOFITIE, HEDANY (ZZ TIREIER) OEFEHECAKERELTEY, 4 2 EOHIT
i, Bda - WRCBITHEAEEL TS, 2LT, SOBDOHITIE, (hEko/mZ &
LERBIRAE L C) FFEBBEOOLEEDEL ZoBW THEMAEH, BEHEOFITIE, BIf
RH LVBORE FET T D DIHNERER I LR TE D, LALRMRL, 2O DRI,
HANGELHR EODRMEDS [ROS % centripetal force & L CTEIY Y4 Tl wTHEMESS
Y, BNC X Google REDFER LIT< vy F LT, AR TWD LT,
AAGED RO 2FFETIRA DI, /37 7 L— X &N FGREBKKT 2 0ERH D,
ZIT, FEROPTHIRANZ T 7 L— &N T\ TRILA) D30 6i%, #mE R
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WL TEWIICHELI-ONREK 4 THD, BAFED RO 1L, EOHE)GHEHE
IZHMETER TS 7 L—XENB T ENE, Lo T, MEHHOBRCEEEELK
BMEEBREFZLN D FRISLTE, EEIRD centripetal force £ 0 & HEIERD /T 7 L
— ARG BT D T L OFIMFEND LWV D IRREISET B,

R4 KRPL R [ROF OHMEIESRTER

HERN-H1E 8 &N 1
E8AH 7 MEGH 1
(BURRYSHES 5 KR 1
LRSI 2 HRMGEOMEL 1
wEN 1 HEA 1
B 1 (BUREITI R ER)RE 1

BT S BILL LB DAV RBIETRD REFT « o—h) R [F50), [(Babrok) ¥EH)
B RO DHLE B ER LTS L 225, UTR, FEEH - St
LR TE B 8 B 3 BT B, '

s RIERT—H T, BEEEORET, 1O TDX 5 ROAE Ko7, (This is mainly
because their anticommunist slogans have ceased to be the cement of their cohesion following the
collapse of the Cold War world structure.)

- EKRENROLAZEFTE D RPRBEIIELN T, NTA—VOBEE I VA7 ITHEME
BE7217 2 &<, (It allows for no central authority binding the separate republics, with only a
coordinating organization set up in the Byelorussian capital of Minsk.)

- BURSEIE DR ESEICR LA ERS DL, RZDBAGEIEERETE R o72D

572, (This administration began to rapidly fall apart, however, after it put its political reform bills
through the Diet because it failed to come up with a new political goal.)

ERICb RSB LT, BROAL 1, BEECBIAA T —F Y, B, EF, H2, %
BRI B b AR A R TR AIHERA SN Z L 005, Bt BE=
SHOBNE, BRUA) PO OPDBEROEEEEHSRSNTNBZ EBHN5,
DX, NI LAI—RRERANWS I ET, BEE CEENRFEIRICGEL 525
RO A 7 7 —DERSENEBN - REY - S EMCHETREE 25, FETIT,
PURMED B HESL SN REDBEMEE SN D Z 0%, /ST LLa— XA TRIE
NIBREERT T L— AR BRI BT R E DY I MOV THERESH S & 25T
B, LLiaens, R #FEEEcBiT 5500, FHE0 0Bk RS
BROXZ 7 L—ZSCRMBI % 50 THREL TH RVDOTIIRWES 5 0% FHE, HIRETE
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RICBE LT, R4 CROND TR - B, 188, ) OBROT1 LR
HL, Z£D/R5 7 L—XMBIE BT 20RFL THB LB,

BUE, AETIE, /T L a— A MBS EROBRMTCBIL T, AR
Wi BT LA FERE LT,

6. %538

ARETIE, TN a—RERAWVWD I EILL ) —EE I/ SA TIN5
ELALTOSWT R REERILERE, WAIRE, A4 77 —DBRVHORHI, BEEDH
PEETHEG, BaIREEBAMED > TV A b B AEOELEOEERDE T
EBANFIRTE D, LLans, PR SHEHERARHIIL, FREOB VDG E
BITHEZEOR, BiRz=y bOBEE, HROBKRIZBITARZT7L—IXRY, ZF
EHICAET A SBEERICHEAT BRETHY, TOBEKRT/ S LLa— SR BFD
TERRE 20155,

A%OBREL LT, SEUER L7/3T LLa—R_aB Py L LRRZ A VEITHIRHT
HBZENRFETOND, Tz, T—RAOYA XZFELTH, BRER TIIEEETTR O
BI7REBICE DIV TH D, SHDO/T L a—SAOEE, YNIT LA a—
PRRER W ERERICEHIF LV,

i

1. 55, ZHUIRFESHEOENEFRICRE LEMTH Y, XFERETIE—x—0R
BRI B2V — AR H D Z LITBDRV,

2. FUHBEHROF TIIREASFHE— SN TWED, HEVETBEENROLNTVWZY T2
AREMEIIBRE CTE VDS, HHBRE LY OMR =y FOERLHISERICH e
5> BEIZIIR D,

3. FEEOEEIIHIZ-TIL, #wEDOEBHIHNICERI L ZABRKEV,

4, BEEEDOHEHE, BNC 72 EOREHa—/ /XA THERT 5B &, worldwide recession global
recession = 17 © 8 EWH IV, To LA worldwide recession DIVE D DSEFEN
HIEMITEH DD TIIR A E WD BE R THREE TRV, ZEEOHDBUTIML T (b
L < IIEEEFERORREDOIBTHITL), ZOFERIZYTHID, _SERicBiTs
HiRo= v FOBMREREICAND E B o & 2o TL B LinEITE 2 D, FEn>
12, JENAAD (ZRBVYTIEBNC M5 —# LXK U TC, global recession iy 28 BiligH X47-
DIZKT LT, worldwide recession I 1065 ThH oz, LOLRNG, worldwide
recession @ 10 I, TSR] + AR & XERBMRIZ H - 7=Did 5 F (50%) T, global
recession @ 28 fFlF, THFR| + (R & XEREURIZH - 7=Did 17 $l(61%) Th o
2o DEY, REBOUENOGERTDH &, [WHR+FWIE global recession LFRTH
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2 worldwide recession &V bIFENBEMITH D Z & H33h 5,

5. Google WRERDFER, HAGERZECIIHM - AT « TREDY A M LI, HEERTE
Tid, YEEEE, SMREHREEDY A P ML T2 &b, ZORERIC
ERLTWS EBbha,

6. EHREDOHFNOEER A MRTEVE, T2 TRAER LT\, ¥, fgeEE
IRNTCDIZZ ZTHRAFL LTV, B=3E80RR A CF 2 7 5& (JENAAD 13 B = 3EBiRR 5 )
DGV a—/RR), ZITETE RO 0)13[:"@9"]%’?%61 centripetal force ®
HMEIER & I IZVRRDBTHA D LI ZETH D, 2% Y EFR HiTSERIZH -
Th, TOXLRY - SFBAMEEN R D720, RLF) W5 FR%E centripetal force
EVWOIEENLYVEEL TAIR Uit iudie 57220, Ko, centripetal force % 3R
L)) DEEEFEALIRAT, TEEI— R THNTT D L3, ZSHEHOTEEE
BRDZ LI d, 1TV DR ORERHLIE LWERRERERY, fifdEEo

ORI S § B RETH S LREITE X B,
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Flexing Analytical Learners:

Developing a Balanced Approach to Language Learning

Derek Eberl
Kyoto Sangyo University

Abstract

AR Tl 4 (analytical) & AIER! (global) D 2 D DMK T 2 %Y R # A L& fHRIC
FEA L. analytical Z2fHFAICdH 2 A AANFEFEIC global 27 Fu—F2BH+5Z &
DR EHBHRT D, AR THRY Lif7z Global 7238 OH#iL, (1) risk-taking (2)
impulsiveness (3) guessing at meaning, % L T(4) tolerance to ambiguity @ 4 > T¥H 3,
FEEIAFEZRAIANVTESBEYE20NDT LY, bobRNTF L RADE
NESBFEPHERD I I IRRBEELLND, £LT, MAFANLTOEEER
At LT, FESBEEOLNRBRHEEKD L SICRBTHA I,

1. Introduction

There are two fundamental approaches to learning a second or foreign language: an
analytical approach and a global approach (Skehan, 1998). While Japanese learners often
display characteristics related to an analytical approach (e.g., Harshburger, ef al. 1986;
Reid, 1987; Oxford, Hollaway, & Horton-Murillo, 1992; Oxford & Burry-stock, 1995;
Nelson, 1995; Call, 1998; and McVeigh, 2002), communicative language teaching (CLT),
on the other hand, encourages learners to employ learning strategies related to a global
‘approach. The reason for the latter, according to Brown (1994), is that findings in second
language acquisition theory suggest that learners canvacquire a second or foreign language

better if they focus their attention more on fluency than on accuracy.

Though there is nothing wrong with an analytical approach in learning a second or
foreign language, it can lead to road blocks if not combined with at least some of the
characteristics and strategies associated with a global learning approach (the reverse
applies as well). Ideally, if learners could adopt both an analytical and global learning
approach, they would be better equipped for autonomous learning (Reid, 1998).
Unfortunately however, new approaches towards learning are not always so easily
adoptable and familiar ones are not always so easily relinquished. One way for language
teachers to help build learning repertoires and expand the learning styles of their students is
to gradually incorporate new strategies and approaches for learners to experiment with in

classroom activities. This practice has been referred to, and will be referred to here, as
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‘flexing.’

This paper will present considerations for helping analytical learners into adopting
learning strategies related to a global approach. Other EFL/ESL teachers interested in
expanding their students’ learning styles may find this information helpful. Before
presenting the considerations, a brief background of the analytical and global approach will
be given in order to gain a better understanding of the contrast between these two learning
styles and to highlight the benefits of each.

2. Learning Approaches
2.1 An Analytical Approach

An analytical approach is characterized by a preference to learn in a linear manner.
Analytical leatners favor lefi-brain processing, and are thus prone to field independence
(i.e., at times they ‘can’t see the forest for the trees’). In regards to language learning, they
generally prefer to look at the smaller, individual parts of language before examining their
relationship to the whole. They have a strong tendency to utilize learning strategieé such as
breaking down the larger parts of a text into smaller pieces in order to build meaning.
Analytical learners also prefer organized, logical, step-by-step classroom instruction, and
like to look at the details and facts of whatever it is they are learning (Kinsella & Sherak,
1998). Analytical learners tend to be more reflective and introverted, and prefer rote
learning strategies such as memorization and repetition. The main advantage of an

analytical approach when learning a second or foreign language is accuracy.

2.2 A Global Approach

A global approach (sometimes also called a ‘gestalt’ or ‘relational’), on the other hand, is
characterized by a preference to learn in a holistic manner. Since global learners favor
right-brain processing they are prone to field dependence (i.e., at times they ‘can’t see the
tregs for the forest’). In regards to language learning, they generally prefer to look at the
big picture of language before looking at the smaller parts. They have a strong tendency to
utilize learning strategies such as attempting to guess the overall meaning of a paragraph
rather than.paying close attention to individual words and/or sentences. Global learners
usually prefer loose guidelines and tend to deal with problems more intuitively. They prefer
open-ended questions and, since they are usually extroverted, enjoy interacting with other

classroom members in a sociable manner. Global learners also tend to be more impulsive
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than reflective and are often not afraid of making mistakes. Whitefield (1995) notes that
most gifted students are global learners. The main advantage of a global approach when

learning a second or foreign language is fluency.

2.3 A Balanced Approach

Both the analytical and global approaches have advantages and accuracy is arguably just
as important as fluency when learning a second or foreign language (Skehan, 1998).
Problems can occur though if learners favor one approach too much over the other, thus
developing an unbalanced, one-sided learning style. For Japanese EFL learners who find
themselves struggling to become more fluent in English, it is usually because they do not
incorporate global characteristics into their learning approach. If they could learn to stretch,
or flex, their learning style by including the constructive elements of a global approach,
they could gain greater fluency in their English ability. The following considerations are for

these learners. -

3. Considerations
3.1 Constructive Learning Characteristics

The constructive learning characteristics, or strategies, related to a global approach are
(1) risk-taking, (2) impulsiveness, (3) guessing at meaning, and (4) tolerance to ambiguity.
Brown (2000) acknowledges that these characteristics are advantageous towards learning a
second language and that they are often employed by ‘good language learners.” He
“suggests that learners need opportunities to experiment with these characteristics in order
to become used to them. Classroom activities that place emphasis on fluency rather than
accuracy can be helpful to this end. For example, by placing priority on quantity over
quality learners will instinctively adopt the strategies needed to complete the activities
successfully. It is then more likely that learners will add these strategies to their learning

repertoire and ¢ontinue using them when needed.

3.2 Informal Classroom Atmosphere

Call (1998) recommends that language teachers strive to keep an informal classroom
atmosphere when working with analytical learners. Remembering first names, being on a
first-name-basis and creating a learning environment where making mistakes is okay is
essential. Scientific evidence presented in Beebe (1988) on the studies of Carrol (1980),
Kotik (1975), Genesee et al. (1978), Gordon (1980), and Vaid and Lambert (1979) also
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indicates that the more informally a language is learned, the greater the likelihood of
right-hemispheric involvement. Likewise, the more formally a language is learned the
greater likelihood of left-hemispheric processing. Since most Japanese classrooms are quite
formal and teacher-centered, learners naturally have developed a tendency towards an
analytical learning style. Changing the atmosphere and setting into a more informal and
student-centered class may help increase learners chances of experimenting and adopting

global strategies.

3.3 Open-Ended Questions

Whitefield (1995) notes that global learners tend to favor open-ended questions to
closed-questions. Open-ended questions, or questions without a simple yes or no answer, or
which cannot be answered by solely recollecting factual information, require learners to
actually think and process information in the right-hemisphere of the brain. Since the
response solicits mainly an opinion, rather than just factual information, there is really no
right or wrong answer. Dillon (1997) acknowledges the value of using open-ended
questions and notes that “how a question is asked affects its effectiveness.” Encouraging
analytical learners to become familiar with using and answering such questions will allow
them to experiment more with the global characteristics of risk taking and impulsiveness;
as well as in expressing themselves, developing creativity and critical thinking.
Unfortunately, these latter characteristics are often noted as lacking in Japanese. learners
(McVeigh, 2002). The reason for this tendency, according to Yoneyama (1999), is that the
traditional teacher-centered classes in Japan are too one-sided and teachers rarely solicit
student opinions. In fact she claims that the personal opinions of students are generally
shunned and thus they develop a very passive attitude and apathy towards learning in

response.
Some sample open-ended questions which can be used in the classroom include:

e  What do you think about this topic?

e  What do you think will happen next in the story?
e  Why did you choose that answer?

e  Why is that important to you?

e  How do you feel about this problem? .

e  What would you do if you were in the same situation?
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¢ How can you become a better language learner?

Using such questions and giving learners opportunities to practice using such questions,-
will help them become familiar with them. There is then a greater likelihood that they will

instinctively adjust their thinking patterns or mindset accordingly.

3.4 Timed Activities

Using timed activities where learners are required to complete a task within a given time
frame can also allow them opportunities for experimenting with global strategies. For
example, activities like brainstorming and word association can be timed and thus risk
taking and impulsiveness are encouraged. Emphasizing quantity over quality (i.e., learners
need not worry about their spelling for the time being), leam¢rs can attempt to put together
a list of words based upon a given theme. For example, if the topic of the day is ‘family,’
learners can write as many words as they can related to that topic (e.g., mother, father,
brother, sister, cousin, uncle, and so on). When time is up, answers can be written out on
the board and attention to detail such as correct spelling and the proper pronunciation can

be covered if necessary.

When working with analytical learners the teacher should conclude global activities by
attending to analytical needs. For example, when encouraging leamners to read quickly
through a passage—in order to flex their ability to guess at meaning and to develop
tolerance to ambiguity—the teacher should finish up with a focus on detail. If this area is
not satisfied, it could lead to frustration on the part of the learners and thus backfire and
hinder learning (Lightbown & Spada, 1999).

3.5 Top-Down Activities

Activities which focus attention beyond the individual elements or segments of language,
and which require learners to infer language by including a top-down approach can allow
opportunities for developing global listening strategies. For example, by having learners
listen to a short portion of a dialogue and then having them repeat the sounds (not
necessarily the words) they hear, as they hear theni, they can develop top-down listening

strategies and fluency in pronunciation.

The dialogue can then be played back again and learners can then focus their attention on
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individual words or language segments by noting what they hear. Practice in using both
top-down and bottom-up stfategies will enable learners to gain a feeling of the benefits of

both analytical and global learning strategies.

Context can also be deduced by presenting only the audio portion of 42 movie clip and
having learners guess what is happening in the scene, or what will happen next in the scene.
This will draw learner attention away from individual segments of speech and focus will

require listening strategies of a global approach.

3.6 Sensitivity and Understanding

. Reid (1998).emphasizes sensitivity and understanding on the part of teachers when
attempting to flex learners into adopting new approaches to learning. Analytical learners
are not always used to using global learning strategies, and it may take awhile for them to
get used to things. Allowing plenty of time to experiment with, and feel comfortable with,
new and unfamiliar learning strategies is important. Learners should never be pushed too
far into adopting unfamiliar strategies. They do not nee& to necessarily change or convert
to a new learning approach. The whole purpose behind flexing is simply to give them
opportunities in experimenting with learning tools with which they may not be familiar.
They can then choose the learning style and strategies that work for them and that they

prefer most.

3.7 Summary of Considerations
In sum, here are the considerations that teachers should employ when flexing analytical

learners:

1. Create a friendly, informal classroom atmosphere where making mistakes is okay and
learners feel comfortable. Remembering students” names and being on a
first-name-basis is essential. '

2. Use open-ended questions often and encourage learners to use them too. Let learnets
know why such questions are important and why they should practice using them.

3. Use timed activities that encourage risk taking and impulsiveness. Encourage learners
to guess at meaning and develop tolerance to ambiguity.

4. Use top-down activities which focus attention away from the individual elements or

segments of language, and which require learners to infer language from a
top-down/global approach.
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5. Wrap lessons up by focusing on analytical needs when necessary.

6. Show constant sensitivity and understanding towards learners; ¢specially when they
are experimenting with unfamiliar learning strategies.

These considerations will help learners in becoming better balanced and in developing a

broadér learning repertoire.

4. Conclusion

Flexing analytical learners into adopting global learning strategies can help develop a
more balanced approach to language learning. It can also help develop greater fluency. By
possessing both analytical and global learning strategies, learners have the option and
capacity of choosing the best approach that works for them depending upon the
situation—in situations when an analytical approach is more efficient and appropriate, or in
situations where a global approach is more efficient and appropriate. With a balanced
approach, learners can enjoy a more effective and enlightening approach to language

learning.

In conclusion, it should -be noted that it is always important to remember that
stereotyping learners based solely upon cultural background can be hazardous, and that all
Japanese léamers do not necessarily favor an analytical approach. Usually they are just
unfamiliar with global learning strategies and thus do not apply them. Like all learners,
however, when given the chance to practice with new leamihg approaches they often adopt
those strategies which suit them best. A balance in learning strategies between a global and

analytical approach seems most practical.
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