NEEBEET AT« 7F2 (LET)

BAPESZER 2017 E£F HEEMEKXRE
Hig . FAEEHEFSE (KELES)

/El B -

% PR

* &

%5

20176 H10H (%) 9:40~17:50 \

IEARTFE (BARRFv>/(R)

Kindai University

T577-0818 ARIRAFERAMRM/INEL 3-4-1
http://www.kindai.ac.jp/

HEEHEAT7F= (LET) BEfaszED
T278-8510 TEEEFHEMILIG 2641

RFRERAY HTFEHE ILAEEZHARE
Tel: 04-7124-1501 (XzR)

E-mail: kansailet@gmail.com /




9:30-15:40

9:40-9:55

10:00-11:40

10:00-16:00
11:45-12:45

11:45-12:45

11:45-12:45
12:50-13:25

13:30-15:20

095 A
=t B BfE3rE—
BHETTE M 301 2
= @ Ul 2 (FBRE - SRR
R & 25k B8 CEBE - SLamfERT)
S & B A0 BIGEAE Rk - AR
U—7vay71 B3R HE (EBESETLET)
AT @ CESE 5L ORBORSS)
EOHER SRR A AR T 2 07k
U—7vay72 B303HE (SBESEETHLET)
sl @ KA B (BEERY) - A —78 (University of London)
YRR A EOCEBEY ¥y — T UE# S 570D A h T T V—
U—rvavy73 B3090HEHE MAEBETS04ET)
RAT @ H 5L GREMEAT)
[T OT 4T T =27 I TEERRY « SRR TR ~

EFFER B BAE3PEECT
BE A B VoY Al 7 = 1 - Cafeteria November * 310 Z&E 72 &

Classroom Tips W 303 (= FlE @ R T (ﬁﬁﬁﬁ?—ﬁjﬁ?)
D11:45-12:05 @12:05-12:25 @)12:25-12:45 (Tips 7F 104y + EREE 10 4Y)
(Luncheon seminar CT D THNIFIIERE L TEEL 23

O HEOBREET7 74V forthl LT—RICE LDk
B HAR ORBRRF A i 5 A%)

@ Kahoot! TfEHLY A X&AE->THED

BRI ik Gk

360 JEH A T wfli o TR ER E 50 R Y

KB BETH (RIRT2ERE)

©

HERES B 202 H=E

F&}H

Hiass M301 #es

s

WFFEsEsR - Hiems D13:30-14:00 14:10-14:40 (314:50-15:20

1= W 303 8E Al @ M e ORPURZESE7)

O [#BF5%3R] Effects of Implicit and Explicit Form-focused Instruction on Low-Intermediate

Learners’ Grammar Acquisition

Natsuko Shintani (The University of Auckland)

@ EFETO Moodle ZA# U 7= Sisfz 2D FEB e
B B CRUMLRE&ETR) - ik Sk CRBEE R ME R E
SFHFR) - BH B (KIREEKRT KFEpiE)



@ T U N L BREAR EA IS SIS 5t S W7 | FRIOERIER - AR 55
PRI FRR I IR D K & HEE L C
SERT R St e AL VT v 7 R)
o= M3 BE Al & 7E AT (FERRY
O  [EER] B RN BRE U7 BREO B2 T 2002 - TR & 8o
ROWGE
it AR - 8K i RIS
@ LFFFHFICL D L2 WTC OZEHIZHWT @ L2 BEH DR BB HREO RN S
S LR BEIERY: KFEpHE)
@ HBAROEMEDOT VX VA TE-] 1ZBI3 25850 : Cengage Learning- MyELT A L
TIRAHTR A
ey EF] CEIFBEh P RGEE T, T v TR KPiE)
H53% M 305SEE Al @ VEE BEET CRBOKY)
O [FFrpEE] ST SRy —/V AWSuM O FMEORG— A v  « 245 ¢ —
KA 5 (B
@ BAGERRERE DR OBESMOBGE X v T 7 X —DF— VI HEND
e DY = REERTRE)

15:20-15:40 PREE W 310 HeEsip Y
15:40-17:40 BAVE IR 2 - IMEREEE A T « 7 F2BEVESGMIME Fiplls ARy w A B 301 £
[ RIFRE OB & 521G « 3 - RERE - SUKRE A~ HEM:
INRY AN @ FEE FE PR (University of London)
SR PH L BEERE)
SO K #h— GRRJITERSD)
fBERme & oin ST (The University of Auckland)
17:40-17:50 75 W 301 A=
18:10-20:10 el B oo A T 3B ZHAVL—A BEEORIOAIDNY)
GIESR NI S ol 53 SN o A NS
R & R HET ESSEEEFERIEE - REEE R
S5
o  ZSIIEIL, ZHTTUTBIEGREEIZ ZFEAD 9 2, F—DRNZ—% 5% Y <7230, LET &5 -

KELES B3R G, JFERBOHITY ASE 2,000 F CRFFAEE, FAREE TR L Q0 272< & 1,000
M) &3 TRIFANTZEV, Fio, FHEVEITER TISIMW T £4, 2d, SRS Y RICIAS
W2TEK ZE B HRETT OT, IS FHR () FTBHLHIEI,

BRI, FNORE, FIIREELOREIEZ TR 7230,

FENI T ATESE ¢,

BEIRIT 0 o LD 7 = 3 ZEIAR—RTTHEW - LET, 132,000 H (541,000 ) T

T, MH, ZHTTRHE LIARL ZE0,




Bl RO L

BRIl RO L
[BATREEEDERERE  H T F5E - JUAIEE~ DA EENE]

SNREY AR FE A —98 (University of London)
AEEC PHE L (BWEKRT)
kR #i— (FER)ITERF)

RERER® F &ET (The University of Auckland)
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BEMNICFETHSHB EMRNGERIE
Effects of Instruction on Second Language Pronunciation Development: What and How to Teach?

#HE  —95 (University of London)

F—U—F: BERORTVREES, FRESIAL, WROER, 527, T4—1/3y)

Bk, EEHECEETIESZLZEARAANDOE XA —F —, Wf5tE A2 L0 EZERTHET
KO EERBEO—2ON, ¥EBELFEETEHTHRD THERAY—X V] OEETH D,
%9 LTc BEEERR O 1= O\ U 22 R S G N R E RO e B &2 R38R0, fGEnttiibEs
mELTHELNTWAEIREEZ xS L, T LLHARANRGEFEEIX (772 R U
Bl ZBETOTIIRLS, THERVSTWEE D] OEGZREL TX&ETHDHHFIL, WIEHE,
HEEHEDONFIIBWTARESNDEZATHD,

FBEBILZNFE TITEN - [HAOKRFOMITEE L TF— L5 A, BARNEGEFEHE 2RI
U CHEx IR G 2T o T X To, T2 CTABKTIE, 29 L —EOMEEREEEX T, H
ARNFGEFEFILEORFHA 2B FE LT R_&E ) (what-to-teach), = L TFH L7z
HERREHB %2, PIRIIEE, ¥ A7 EE2R0 AT, EORRICHEMICIREL TR E
7> (how-to-teach), @ 2 JHIZHOWNWTHELET S,
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Derwing, T. M. & Munro, M. J. (2015). Pronunciation fundamentals: Evidence-based perspectives for L2
teaching and research. Amsterdam: John Benjamins.

Lee, J., Jang, J., & Plonsky, L. (2015). The effectiveness of second language pronunciation instruction: A
meta-analysis. Applied Linguistics, 36, 345-366.

Saito, K. (2012). Effects of instruction on L2 pronunciation development: A synthesis of 15 quasi-
experimental intervention studies. TESOL Quarterly, 842-854.

Saito, K., Trofimovich, P., & Isaacs, T. (2016). Second language speech production: Investigating linguistic
correlates of comprehensibility and accentedness for learners at different ability levels. Applied
Psycholinguistics, 37, 217-240.
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BRE - TEGHIR - BEHRZHDIC
Optimizing Second Language Vocabulary Learning: Effects of Retrieval and Spacing

HH s (B RT)

13

F—U— N FEEES, WK, S8R, EIESR

al

"Without grammar very little can be conveyed, without vocabulary nothing can be conveyed" (Wilkins,
1972,p. 1) E WD SEIRINTWDHIEY , FEEIINMEFEFEZICE > TR b EHERFHKD 1 D
ThdEEZAOND, EOXITTNIE _SFEICK T LERERLRETE 2000F, FRED
BRI DT, BB - FEFICL o THLRERBETH D,

REBARHIRS B L5 A D ERND 1 212, HFE (retrieval) ODFEENRH D, T 2TV I HFK
LI, B S NCREEE R T 2 L 2T, BIAE, TRIZEBETMEESVET2»?) &ieTh
B, "dog"& W IHFEREABEHOF ALY T L, REO—HITHD, ZHE TORTIL,
B FEEESEZMIET D Z L 2VRS LTV 5 (e.g., Karpicke & Roediger, 2008; Nakata, in press),

EEEGARET D ETH O 1 DEERDIL, FOXLIRATVa—VTEREZITI, L
IZETHD, HEArY 2—iX, H£958 (massed learning) & 73 ## (spaced learning) & (247
Hansd, £hyE L3, BREZENTICHLFEHERZEEERYIET L THDH, —HTh
s L3, FRZEWTHLFEEER 288 RS Z L2, ThETOMENDL, o
BPEOTBETFEE LD GFBEEREZREST L LIARENTWVD, ZOBRIIHIR
(spacing effect) & (T 41 % (e.g., Nakata, 2015), 70HCFENEPFHE L0 RRMZL L2 BT, &
DL HWDOMIFEZ 2T TR IREITRWOES 5702 ZHRETOMETIE, RVWFEBROS
0y, FHWEERER LY b REARGEEERE 2 IEET S REE S RSN TV D, ZhUE, BERR
(lag effect) & FEIXIL D BIS TH % (e.g., Nakata, & Webb, 2016),

ARRERTIE, R - DHENR - BEREAFM L7 BT, SMEREICBIT S
T2 DFIEIZONTELERT D,

R E RS S

=1

235 3k

Nakata, T. (2015). Effects of expanding and equal spacing on second language vocabulary learning: Does
gradually increasing spacing increase vocabulary learning? Studies in Second Language Acquisition,
37,677-711. doi: 10.1017/S0272263114000825

Nakata, T. (in press). Does repeated practice make perfect? The effects of within-session repeated retrieval
on second language vocabulary learning. Studies in Second Language Acquisition.
doi:10.1017/S0272263116000280

Nakata, T., & Webb, S. A. (2016). Does studying vocabulary in smaller sets increase learning? The effects of
part and whole learning on second language vocabulary acquisition. Studies in Second Language
Acquisition, 38, 523-552. doi: 10.1017/S0272263115000236

Karpicke, J. D., & Roediger, H. L. (2008). The critical importance of retrieval for learning. Science, 319,
966-968.

Wilkins, D. A. (1972). Linguistics in language teaching. London, UK: Arnold.
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Principles of Repeated Practice for Second Language Grammar Acquisition:

Implications for Instruction and Curriculum
ARt (FRRJIIREE)
F—U—F: ARAVAR D IR LAE, ThiS{t - HEME, Lag EffectGEAERNR)

AARDEREE RS E LA TIE, TR CRAT BN 2 TR OEE D+ TR
EMHALNITIR S TWD(EER, 2017), 2O X D &R RENG, UANICFATRE L2 EEIED
O IR LB AT HOMLERD D LS 2 L), TRTIE, ok rictiiu, shEMZRCE
TREZTPA L TEDLON?2 AR TIE, FH_SiHEBSLAED G, M0 R LE 25
1T T DDREEFEIT 5, BB, Mz, TEoX5iz), Tvwoy, #oiKdnéns 35
DOBLEND, SLAMRTHNP> TnHZ &2 MElT 5, £ 2 THEOLNZHAL) A LIS Bim
TRRBIZINZ T, HEREL ) X2 T A~ORBRIZHONTE R D,

THEBE TR
BARE Mt (2012) [HEBSEEREL 2 EE ! IR A =270 bR Bt v,
DAE W - PR - KREPLT - okt — - BRHBIE 35 (2017) (SRS oEE 2o 272

50?2 ~ B ENE CRA TCERAEDTGE ) ~] KT 7.

Bird, S. (2010). Effects of distributed practice on the acquisition of second language English syntax. Applied
Psycholinguistics, 31, 635-650.

Boers, F. (2014). A Reappraisal of the 4/3/2 Activity. RELC Journal, 45, 221-235.

Cepeda, N. J., Vul, E., Rohrer, D., Wixted, J. T., & Pashler, H. (2008). Spacing effects in learming a temporal ridgeline
of optimal retention. Psychological Science, 19, 1095-1102.

De Jong, N., & Perfetti, C. A. (2011). Fluency training in the ESL classroom: An experimental study of fluency
development and proceduralization. Language Learning, 61, 533-568.

Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. New York: Routledge.

Hawkes, M. L. (2012). Using task repetition to direct learner attention and focus on form. ELT Journal, 66(3), 327-336.

Kim, Y., & Tracy-Ventura, N. (2013). The role of task repetition in L2 performance development: What needs to be
repeated during task-based interaction? System, 41, 829-840.

Lambert, C., Kormos, J., & Minn, D. (2017). Task repetition and second language speech processing. Studies in Second
Language Acquisition, 39, 167-196.

Miles, S. W. (2014). Spaced vs. massed distribution instruction for L2 grammar learning. System, 42, 412-428

Rogers, J. (2015). Learning second language syntax under massed and distributed conditions. TESOL Quarterly, 49,
857-866.

Suzuki, Y. (2017). The optimal distribution of practice for the acquisition of L2 morphology: A conceptual replication
and extension. Language Learning, Early View.

Suzuki, Y., & DeKeyser, R. M. (2017). Effects of distributed practice on the proceduralization of morphology. Language
Teaching Research, 21, 166-188.

Thai, C., & Boers, F. (2015). Repeating a monologue under increasing time pressure: Effects on fluency, complexity,
and accuracy. TESOL Quarterly, Early View.
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How to Use Mobile Devices in the Classroom
AR S ORBRORT)
F—U— R HEdk, ©T7ARY, U

1. [FC®IC

ZDU—Tay T, #7 vy MaREIER LIZT 77 ¢ T IRANEREREDO— % TN TEE,
FRRHER AR TR CE Dk x 72 — VAR PETT,  ICT Y —/UI4A £ ToFEFIE
Z”enhance" 3% X 9 72V G721 T, ICT Y — /L HEATHZ L THIO TER T HELD
DET, BRIFELREINANARAREMEA B Z T2 EENET,
2. BETHERALTWST Y EFRAE
(1) FEENL—=7

Quizlet [ZHEELOD FlashCard H—E A TH, HRIT WU NEBUFT 5L 7 7 AOERT = v 7, KA
AL a—4&—, QuizletLive £\ 7 —L&FIHTEET, PC THAVHRTHRIHARETT,
() BEwT 7Y

A ROE i i%GE 2/ L7= Y, Dragon Dictation (i0S), Speechnotes (Android) 7¢ &' D7 7"V Zfifi
92 L TEET, Speechnotes (% PC D77 7 Google Chrome THAIHTX 7,
GB) BFEFRT 7Y

Word Wizard Zf~>T, 77 7y b, HEE BFORE LML L COET, ZiudHmid o ios
TFUT, Y RAVEE - T TV AGE « AL VERREDA=V a UH ) £, ZOMIS S RO
TV TA P —EAREEH Y £,
@) #7 vy MR AT A

nAn /) — kA7 —)LCHHER, GEHCAR, Web X—T0OEME, FEMEORE, 471407 A
N E&ATIR > TVETS
(5) v AR

AR e BT Ly NeffioC, FEMERE VN —7TeT AR L, YouTube T =7 LET,
3 BETHE-THDE - -

INHDY—=)Vaflio TIRELMANLTSH Z & T, FEEPIMERELFICH L THE T o s R
X FET, IERDBREITEF R L BT AREEZAND T TH Y ZAMNEELIZE W) r—A Y
RoET, SELSNDO T o — KNy 7 & BIZRLZ B BERUED T HE OS> T D &9 T,

ZE R

HIEIME, DNEREFEET 7T 477 —=v7), [PSEEEWIE) 7Ly va Zr—yubd 21
kB OZAHE], 4R - MBthiE B, pp.80-92, 201744 A.

AEGLME, [RE LT U TR Y ik D —iPad 733X X% RAYVEET 77 4 7T —= 7 O—fil—], [HHrICT
ZIEM LT RAOSMNERERE] 51 - BRERE, A&7 7% v N, pp.l42-154, 2014 43 H.

EIEGME, GEERT ) & T AR AT L= AMERESSE « http//bit.ly/ADEFLLxiPad (iTunes U).

ARSI 577 72 EIFLLFICHE#EE L £ 9« https://osaka-u.padlet.org/iwaihiroki/2017LETKansai )
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How to Use an Online Writing Support Tool "AWSuM"

J—5 avy BERXFEVTEE S y—FIILIZEESES-ODX FSTo—1

How to Publish Research Papers in International Journals
KA B (BERT)
XF—TU— R : JEEEMmCEEE, English for Academic Purposes, ¥ > /L « 77 m—F

1. [FL&HIZ

B IS T 2 EEESHEF ) Dm) EASKO HAVTWDHHT, WFERCGR 2 5558 THET 2 1O BRUE
BB ThD, L LEENTORERMBIIT 2HGE57 A 7 1 o VB S £ S E2HFIIRA
DD, KA (2017) 1F, T—/RAMGEE v VAOHHCBIT DA Z@ME L= T 7 o —F 2250
T, JERBamSUHEE SR AWSUM  (Academic Word Suggestion Machine) % BR%S L 7=,
2. FEEIROCESR Y —I)LAWSUM

LUTF O 3555w SCEEE SR — /L AWSuM  (http:/langtestjp/awsum/) (27 7 & A L, MsRZ{T> TV

=) NS ~ =3 G=g =]
LHDTHD, AWSUM 152016 522 H LD A0 T A o THERE STV D,
Discipline Section Move Most frequent 4-grams in
Applied Linguistics v abstract v 02_presenting_research abstract 02_presenting_research
Keyword as a foreign language
12 3 n 5 3R m 5R + Auto-suggest this article reports on
of this * was as a second language
english as a second
s * ¥
of this * was to explore the english as a foreign
of this * was to determine whether n
the extent to which
of this * was to examine the
this study investigated the
of this * was to examine whether
of this * was to validate the this:sludy examines the
of this * was to explore in o of english as a
off 1L E of this * was to identify and ls) used for * article reports on a
the aim of this * was to investigate a iis study was this study investigates the
. of this * was the point at - . :
the objective wi ulls research was this study examined the
major purpose of this investigation was the purpose of this
the acquisition of this feature was reports on a study
of this study was

3. 7= avIORAR

U—2rvay 7 (PG ENTEEREY vy — U S E 57200 A R 77 V—] ORIPETI,
(1) FEER LA HES LEDOEZ, Q) Vr VHITORERRMES, 3) AWSuM OXRAZE G, (4)
FEET AWSUIM ZHIAT 254D o K, LW 9 4 SERNT 5,

235 ik
KA () (2017). TICT 215 L7238 GET T 2 v 7 - T4 T 4 V78— — LV oR% L 2
—J &R
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How to "Maximize" Publication in International Journals:

My Collaboration Experience with Researchers from Five Different Countries

D=9 av T RERXEZEVTERS v—FIVIBHSE5=ODR FS5T9—2

How to Publish Research Papers in International Journals
F#%&  —HR (University of London)
F—U— I SRRSO, EESLEERRIRE

1. [FLHIC

KFDEREHS 1m0 DT80, FTAFET—42 ~—Z (Scopus, Orchid, Google Scholar) D & 572 558 %
2T, BEE T A EE, ERRTIGEICIE S 0 FOERIIF L LEE-oTOET, FHIRBFTET 51 F
U ZDKFTIX, Research Excellence Framework & W9 IR H VD, 5 HFIZ—E], KFOFEEHEITEE, £H
SRR U723 032 Tide, liESn =Y v — VoS, IR & OB & - TREGEHE S,
ZHUC L > TENORZAIIE D8 Z LB T ST, 2RO OEHITAR S, fEROAFHEOEE
RERE LTEWEE E RFELET,

L LEGEARERE E LW HARAIISEEIZ E - T, 5000 55205 10000 FEOM L EEE, TN EHF
FEDRWEBFIRGEIR L, & OICEEOEFR O 2 2 > MIxtis Lo, ftEZRE-OmMER DO Bk
RUGETEATD Z 1L, HEFITREREETH D LV FET
2. B8O —- a3y IJTRIET L

FNE 2012 £E25 2015 4R £ T, HAREAN (RARHRE) (TR A ES, AR, AXUX, TAUD, A
FH, TR D 5 DEOBIFEE L FRACER % 73k fFE 7 0 P = 7 FEITOWE Lz, 725 3KEL<D
A [EE RS e S A BRI, £ B & L CARE 30 RO aEE, ZOWN 25 AN HE
BEAmEIcZHianNE Uiz, V—7 v a v 7% ETCH, ZOERBCRETAGNEbo kR r Y27 o
ERREFE L, BARABFIEE EMTIIIER I — R EW & S5 ERSFIEERINE, EORRITER L, X
DIZEIE STV RENPEERMIZER L & ET, 2 5 LI FEIEOAREM % T KBR IS E 8 5729,
T—27 a3y 7T FOMICOWTHESZY T OnNE T,

o HRZEAOWIERED AV v b, BXOT AU v FEHREL, EORIZFMUIED T — 4
T REINEET D E Dy,

o FGEEREREL LW VR AT 4 TAE—H—L LT, EOMRA R TT V=%, REREN
BRI DIFREE AR L, SEECOMSIAEE, &R, UGTE21To TN REN,

o FCORRTy—F D, EOIET v a BRI T RE D,

o [EBHiGEOEGIE, MERLEDORD LD OFT, K[EMNTDE UM,

o I DITHWEIL E DR FEE TRt & B L, SIS DIFSEOR I E 201 5 e b RO 7 FRkE &
S5 MBI %, BRI EORRITHITL THLRE Dy,
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The Buzzword, “Active Learmning” Now Means Proactive Learning on Your Own

Initiative; Learning Interactively; Learning Deeply!
FiH 5h— R
F—U— R WONFICEDFOOER, [OXOER, BENOERK

(T OT 47« F—= T EWOBEREEREKEL, BEORMNG 170747 F—=7]
BOHZ % RO DD LD TeRDOWOH, B ORIRUISIOEBITTATT 5 IR NN S, -8
b 7= BRI 7 — FIEEN R 8 A0l U CREEIIC RSV A E (77T 47 5—= 7] LHIC
R LTI TE BN H 5,

SREE, 2 HIZRER LTCIROFFEFEHEOUGIR (3 ARICHERRE) C 77747 F—=v7
ITZ TR S EETEESD ML L Ty & L CEOHREZ DT, TR - XFE TRV FOY &
IRBUTHE— LT, WA 7 A7 4 — KRR, WEFEFERZEOT-HmHEEE LT IR EES
FENER SRR 2B DA “Post Truth (HESE) »ARALEN, [T/ 7 47 TF—=
7| BRE S O LIERFRZ K L T D DO TIEZRWEA 9 ),

TR « X TRV FEDY II5HTICEhbR Th, ZNETHLHE LRSI TS Z &
ThHD, TGO RAELTSZDOZ LT L TS, 1272, W25 2 & RUERONIEBIND
A, (DT DB DDy, 72 RENZ2 O+ 7B R LAF TV LV, KU —7 g v
TIXEH LIeZ & &2BE X, THEERP - 3 CIROWEDY IR KEIT, K720 E3IE &
HiZEZT-NEES,
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How to Make a PDF File and a Poster at One Time to Share Ideas and Thoughts
i B OB 5 5A%0)
F—U— R, R A2 MAFyT, BEROLH

FENTEDHITD FE Y ZIZO0WT, AEENTIUWCERZHIELZERHLERIN, The
EDXHITIEATHME N FITBW T, %&@ﬁﬁ%ﬂ%é AFETIE, K R AU
AX XS EFHATHZ LI, EECERTRRE R OAT

ORfF—E 77 A/ (pdf) &L T

Q@EROIEA—Hr & LT
DWW AT I RN T 5, £z, TOTEERNAN) 22— a e B85 T 5,

Kahoot! THE#E Y 4 &> THE S

Create Fun Quizzes with Kahoot!
BRIl HE GEeRs)
¥ —TU— K : Kahoot!, Web 7’V r— g, Av—hr730

T A EDFENEREREFTIA L, TOENAY— T4 (A~vk) THLIBRERL L, %
R DA HREREEELET DL Y, DFEL AVRERATHIZLE2EZ 0L T THAH, AREK
TiE, Tavz=rx—bovar #HEM), TLTAY—F 730047 Ly b (FAM) Bdiud,
HEIBIN 4 AN TED Web 77U 77— 3 > Kahoot! Z#E L, ETORIFHTFEZIREZ LV,



Classroom Tips

360 EH A S o REEHZESYDZY

Recording and Reviewing Lectures Using a 360-degree Camera.
REF IETH ORBRERT)
F—U—NR 1360 D AT, $FEEEY—/V, VR

360 ED A T1E, —DBHDWNIEEDIAA L > XEHWT, AT OREASKRE—EICRE T L&
AIREIZT D, EEOH AT L VIEEFBNILNDT, A TEIHNS /o THEEERERY TE 5, Zh
ZHAWT, BEEORTEEIET 52 LT, HENTHOSOZGRENED X ) 22778 % LT S
MR D, T OFRE T H 5y ORFEF ORI S A a9 5 2 & C, AREDSV Y
24T D HIEERI LT,



BHEER

Effects of Implicit and Explicit Form-focused Instruction on Low-

Intermediate Learners’ Grammar Acquisition

PR « BERA) T = A« A2« 7 o — DIRE Ok ERE OSHEEG~ O R
Shintani, Natsuko (The University of Auckland)
F—T— R : explicit grammar instruction, textual enhancement, incidental grammar acquisition

This study investigated the effects of composites of three methodological devices for language teaching: metalinguistic
explanation (ME), text reconstruction (TR), and textual enhancement (TE). 141 learners were divided into five groups
and received instruction that differed explicitness: a) all three devices (ME, TR, and TE), b) ME and TR task with no
TE, ¢) TR with TE, d) TR with no TE, and ¢) no treatment for the control group. All five groups completed an error
correction test and text reconstruction tests. The results suggested that all experimental groups improved in both
explicit knowledge and oral accuracy but the control group did not. The group that received instruction with all three
devices showed the greatest improvement. ME provided in TR had an effect on the development of explicit knowledge

and oral accuracy. TE had an effect on the learners’ oral accuracy only when ME was provided before the TR tasks.

-10 -
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Report on the Flipped Classroom Using Moodle at a High School

Em % KRB SZRE &SR
il SCEk ORBRECERFMTR R 35 e)
Em R ORBREERT R

F—T— K : Moodle, ¥, 3K:

1. [FL®IC

2010 AEEEN BECK &2 NS T V2 VER G LTSRN R L CETBY, BADERTHH
BT 0IEn {2 TD (I - ik - 5, 2014; U 70— MEFRE, 2014), LaL7RA3 5,
INLERRIZET D ICT ZFIH LTS GEO K2 S8 E ORE BB U E R EIL E 120700,
T TAMIZETIE, A—T v Y —AD e 7T v b7+ —LTHD Moodle & FIH L 7= it 34 & fker
AT o Ttk WEBEIDT V2 NVBR L\ D FRBI O Ao EEF T 07 v — Fa i L
Too TORERZE S EITRERREORY A FZiEm L, B2 THZL2HME L,
2. BhE & FIE

KERFFSEDERAE 80 4 2 7 T A) Z%41T, Moodle ZHIH L7- i34 Tk 26 (2014) 4F4 A
yHEUE 10 A ORISR 50 [BFT - 7=, FEREEREL 2 AL O Cx0kE RbICHE Lz, S,
Moodle (27 > 7'm— R L Th HRFEHITL 5 BIEOGEFRENB A AL, MR~ o MoyUED
L7V, Wik CHEEREEZ RN -0 75 Z EMEEE o TV, EOMIZHHEE « 47 ¢ A4 A
RES\ ATV D D L HIZ LTV, BBICT v — RRE ATV, FOREA ST L., KisRE
DI ANTFIZHONWTELE LT,
3. fEREBE

T o — NRAEORER, ARNEIEER T 40 9 B 35 A DOALED Moodle ] U 7o Rz 34 3R
LTCHY, [FHANIEEA L TWD ERZENHIE L 0T 7 U2 LIE0 6 22 mIRBZREE 12 AHD
7o) 72 ED Moodle FIFHIZK L THIENRE RN S oTo—TF, AREEELR 14 4D 55 62 ZHME-EIT
TUHNERS Moodle) K VHMER A AfTe L L, IbZ LT HNATEHBO—27% [ (Moodle 13) =
A UHRHEREIK SV Thotz, #-T, /INME (2016) EMF ORISR I, SO LU % s
FEEOHIEE LT TV D0, LUz CRERREDFE 2 [EE(L T2 D TIiE72 <, Moodle fEHD
AUy BB/ L&, OF VIENOIREIRH SRR E L M L T 5551 AT X
ETHDZ ENBDTHFEBEOHRRN DR ST,

ZE ik

NRZ (2016) . BRI L 1 $eRE2E 0% 12016 PC Conference i8] 109-110.

WoZEl - PR T - #EIFER (2014) . SIESANC T A A0S L33 2014 PC Conference
U] 306-307.

U — NEERIE 2014) . TEX 27)) 2BORESRE ARNFEEEEZEChH, BEDY - TVA
v TV ZA—brHL o< A 2 ] 185,2831.
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REEFK : HAHXIGMEARICNEFREOERZHELT

Pedagogical Approaches Based on Intensive Listening & Reading Aloud of Authorized Textbook:
Spread and Share the Effective Teaching Idea throughout Japan

SERT B St ez, T v 7 R)

F—U— R BHESTE, Y, E— b7 UR

1. [FL&HIZ

7 U v NHREOFEMIIE 2 A% IZINDMSITEEN T, AR CIIEEZED SHETT
7 NHREA B U, RIHEE XV EENEM L SN L OEEN O DFRNET 7 265 5
fER & lpolz, R ZOX D RRERDHTZ A BRIERT — % 2Tl EKT D,

T2 Rl —7 ¢ o ZEREELIIMHICE Z3E 7 Input & Output DT 7 F&iE9 ZE OFEY T
Hb, 1~3 7 RTIEA 7 F(Processing Data)J& XL OWKEEE, 4~6 TV RTIIA T A7
(Developing System) XCHIEDHE & FHHE, 7~9 77 R TIET 7 7> M(Accessing Data) Y 7= 4
Jvarpbaia=s—a UEENER, 2008) Dt —fRIITH D,

2. ZMELFIE

ZINE TSR B R ERHZE T TR DO - TH O R TIER B EEDEIES) Omi 1 44E 154 4T
bole, BTV TATT Uy NHBGEEM ZEH Lc, 2L, RiFEEIRS I7~v—h 7 0 ALb—T3
VNGRSO, FIEICK W ENT — X134 7 TR, BT —21X3 7 T A LB eh T,
3 MEREBE

ok 28 AP EHRBEHRLNT K AR (5100 AUifiAV60 43 | 4 ) | 12 AR | RR=R
AR
RN TR G E R EAE SRy 7 A (FEHEMY) 394 482 /5 51.1 4% 3 M
NI PO ® k7 7 A (EEHY) 404 47.6 5 57.8 M #7110 5
RN FRERGE RN ZRAE 7 T A EFEERY) 394 31.1 4% 35.0 A #1405
AR NFIEGE RN FIRIE Y T AT 7 VZEHY) 36 4 30.5 A 28.8 —#2
iy

BAA CIIEEHLDH 57 7 AT 12 AR TORE 2 ERABR O, BRIFHAEDIHE (555
SOUPREFESSEN I E 722720 TIEED 7 ZATH EREZR LT, @B O TT AR EHROASE
R 2 LA 2B KRERER R S -7 L ) IZBbiv s, ERARIZONWTET Ty al
— RROATIEIDERE A SR Tl o 72 DITIE, 38— &tk 7207157T 10 BIEFET 510 [EEHEA”
TIIE DR R Y 7 7 2 TIEEHE MK~ 7, RFERTOT U 2 FHfERFRIIARIT
3 EIEICR D720, Uy FifREZIA L TWDIC GO L EEFEEHEY 7 T ANERRETED
BB 7 7 ADHHIETH D & 9 RN BRI D 5 DTZ03,  ZHUISCHT T v o R
BERTUTT 213 8 S DRRENIR SNICEBAIRE RGO N D AREMNH D L b B b D,

25 STk

BATE—(008), TRFARE 73 2=y 2 ATHIS T BHHN AT 57 ¥ FHHEL
ITSEHIX TGRS 7 +— 7 LG R
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DEFEFERMICEEL-EEOERZRET N7
THNR & T RCNRDIRELE

Does Spacing Facilitate the Learning of Semantically Related Words?

An Investigation on the Effects of Interference and Spacing
T ER EERT) ek Hi RIS
F—U—N: FEEER, TR, DHRR, EWRRBENE

1. [XFL®IC

FRAIC B L 72 HAGE (B, o044 ZERRCES L THWRNIE Z 5728, FER R0 HES
N5 &% < OIFFEE T3 L T\ 5 (e.g., Nation, 2000; Schmitt, 2007; Tinkham, 1997), L2 L7243 5, FERE
WROFEFIILT LH—BE L TRV, ABFE T, AT ORER Z2UE Lz BT, BRI RS
U-HEEZ RSS2 L ORISR ERGE LT, S 51T, FEBEEE LTS Z & TTHEsmH sh, Eik
AL B U 7= HEGE OB S MIEEE S D & 9 G(Nation, 2000; Schmitt, 2007) 2 fRFET 5728, FE NG
DSERAYC BRI L7 BEE OB G- 2 258 b A LTz,
2. ik

S, 133 AOARARFAETH-T2, BNF T2 Ea—F - s T L5, 48 OFHEE
L FOEWAEFE LT, FEMEEEONEITEWHIBEME N H D HEETH Y (. raccoon, weasel), 7% D
DN TERRBREME D 72 W HEE T~ 7= (. apparition, pigment) , & 1T & L e
FIREIZEID S CToHNTz, PR, F—A7 2V OEGEMERE L CHBE SN, R4
PEClE, F—h7 3 ORFESHRZEOCHE S, FEOBR & —HE®%RICIEBRERT A N &1T
VY, ERRBEEM S L ORERIIR (B E ) SRR G 2 DR IE LT,
3. BREBR

SINTORER, ERRIBEIENED & 2 HiGE & BURRIBEME N RN HEEDM T, BEHET A B L OWEIET X
MZET 2 EERICHEHNCABRET RSN o7z, Z ORI, TEWRAICEEE U7 k2[RRI
FRETWHRE D720, FEEFENHEIND ] LW IHIRERIALE U b T E 7= EiE(e.g., Nation, 2000;
Schmitt, 2007; Tinkham, 1997) & —E L2\ D ThH o7, IHIZ, FET A MEAIZEWT, BRI E
P& FEMRRE & ORICHERAZEEAN ROz, ZERORER, (a) EWAIBLEEDOFEEIC))D D
T, ECFE O DEFFEE L0 LEEEEAAIEET 5 2 L, (b) SRR T, FRIERABSEMEN 72
HEEOERAARET D Z LR aic, ZORRIE, TFEBRAIAT D Z & TRl S5 729,
SYHCEE IR S ESRRICBEE U 7o RO B AT 5 ) & W IR & 1T ORER Th o 7o, TR TIE,
desirable difficulty framework (Bjork, 1994 D @5, ZiLHDFERICOVWTELET 5,

BER

Bjork, R. A. (1994). Memory and metamemory considerations in the training of human beings. In J. Metcalfe & A.
Shimamura (Eds.), Metacognition: Knowing about knowing (pp. 185-205). Cambridge, MA: MIT Press.

Nation, I. S. P. (2000). Learning vocabulary in lexical sets: Dangers and guidelines. TESOL Journal, 9, 6-10.

Schmitt, N. (2007). Current trends in vocabulary learning and teaching. In J. Cummins & C. Davison (Eds.), The
international handbook of English language teaching (pp. 827-842). Norwell, MA: Springer.

Tinkham, T. (1997). The effects of semantic and thematic clustering on the learning of second language vocabulary. Second
Language Research, 13, 138-163.
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REEEFICK S L2WTC OZEAEIZDNT
L2 BN DELDFEEHDLRN S

How does WTC in Undergraduates Change According to Interlocutors:

A Comparison of Upper and Lower Proficiency EFL Students
Sem HE A Rk
F—T— R : Willingness to communicate (WTC), A E—3 27, English proficiency

1. [FL®IC

WTC ORFFEIL, FH—SRENDLE _SiE0ala=r—ya AIUSHEN, BETIIIN—TDORE S
KMy 7 OfHE VST ala=r—a Y ORBICE D WIC OZ{KICER LIt b A TH S
(Kang, 2005; Peng & Woodrow, 2010), —J5, EFL BREED HARNFEHE ZXIRIT, SEEHFIZL D WTC O
A FARTIFRNTEZ O DR BT by, ABETIE, FEE O WTC 28 3 O EHF
(7 FARAA N, HARNIGEHAN, SMEAFGEZAN) (W TR ONEHE LT, £z, XIGE%
YEEEINT LY AR - TAFRZFEL, 2 B C WTC OZUITEWN R B 506 Hlk LTz,
2. BEELFIE

ZNNETE, BFL BB FCHGEZFE LT\ BARANKSA 237 4 CTh 5, fAIZIE Weaver (2005) D
B ESE L= b0x AV, HE~0OT — 2 ORI E 25 L a2 £t L=, £/
FIIL, HEESIOMERDT-8 TOEIC X° TOEFL D FERERE IR EREROD A 27 O ZRH L=,
3. ot

I BT B 2 e o T2, £TRIROT— 2% L C—ItBiliE DT 21T\, D% AT -
TMAFHIBE — St E D BT 2B 2 o7,
4. BREBR

IINTORER, FEE D WTC IIMENFGERT & ORFE Cleb i<, IRWCTHARANTGEARS, 77 A
AA MONEE Ip o7z (BRTOMICAEZED Y ; RERFEE), 72, 2 TOEFHHEFIZIBNT D
WTC IF FREEL D < oo Tz, EBICENRECRBWTIE, SMEASGEZET & O WTC OHA, AA AR
FRHN, 7 T AAA LR UTHRICED o7 GIERERIRE) . SEFHFICE D WTC OZkIif<
WAL 5 2 TODERERNT, HTNDOEERFHECKS 22D Z LI L DA% L, HTENAAL
DIGEN @D TS NDORRETH D LW L7ZBRICHE £ D excitement  (Kang, 2005) T2 L& X b
%o 1212 LAMIRROSIE TR U CHFE N @L<, MFRROH 5 FHES LD, S%ITRGE DR
IR DR kG & LT FgE s s & b5,

RGN

Kang, S. J. (2005). Dynamic emergence of situational willingness to communicate in second language. System, 33,
277-292.

Peng, J.-E., & Woodrow, L. (2010). Willingness to communicate in English: A model in the Chinese EFL classroom.
Language Learning, 60, 834-876.

Weaver, C. (2005). Using the Rasch model to develop a measure of second language learners’ willingness to

communicate within a language classroom. Journal of Applied Measurement, 6, 396-415.
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Cengage Learning- MyELT #{# M L 1= EEMRERAE

Japanese High School Students’ Perceptions about Online Homework:
Mixed Method Research Using MyELT by Cengage Learning

ING BT GEIHEPE RS, T TIVRE: KREFERRE)
F—U—1NF: ICTIZBIT 2784, FHEFHE, LMS

1. [FL®IC

ICT % Bl L7- e-Learning DBHFE < EBADMEL SGEAFRITIHBWT, ZITFHATH D, £k - FHEDHK
PHEIRME, F 72132 U T 58RI BT 2EIE 2 E THoIAThIL TR, A TER S
DR HZWICT HEL, £0HV T, FHIFEFE IOV TOZHERENLE TH D, AWIFET
I% Cengage Learning 73M2fit9- 5 LMS O—2>Tdh D MyELT 2 L7 @73 28 L, HARDERAEN,
ED X HNT T H RO T2 D) A Fid LTz,
2. ZmE

FaEHACS D Rk — B OER 3 F4236 4 (17-18 1%, BT 1074« L7 129 44) a6t BT
oz, AT 1EMIC3 2—R (ZNTN 45 9x2) OIGEORELZT, TOILDTAT 47
IEENZ N E Uiz 1 23— A TICT M L7-iG@E e b NS FEYE GRE) % 1 FiHT0-7
3. FIE

FTAT 4 7IEEE L E U723 Tl Great Writing 2: Great Paragraphs (Folse et al. 2014)23 F 2 ff H &
N AT —20ZFEIFEL & HIZ, ebook & LTOU—T 7w 7 A L=, 24251 National
Geographic Learning/ Cengage Leaning 2%&E = 4% MyELT &9 FEEBT—EX(LMS)ZFIH L, £
DR A EER LTz, BT EHA N\DOX—VEF T4 2 Bk, BIEEAHMNE LI5S
(f5/E) ZH—FfHTo7z, FRHEE LT, AEDOFREICBIT 57 U4 U BS54
L, AFETIT 6 MHEZMV, F 2% VRGBT 2 50lFEt 2 V- 800, % L CamEid
ROERMHEEH L TR LT — X 2807 — % 5081/ 7 S MAXQDA % HVColT Lz,
4. FEREEBR

6 HEZHWERICEHEWT 17 P2 MHRDIE-ITR D o797V (M=3.70, SD=1.66, Median=4.00,
Mode=4 &6) & TEDOEEDITNEVY] (M=3.09, SD=1.51, Median=3.00, Mode=3) DIEBIZF I D XD
\Z, BIEET ¥ Z VIR DOIE B LRI B RI7238 %2 LT\ 5 Z & D3bho Tz, i< MAXQDA
% T EHI T B W CGEIZRe N T 21T o1z, A—T v a—T 4 V7 Ik VRESN-a— K%
T HZLICEY 5 50a— RIA—TRNERCE, TDHILD2OThD [T VX WRIZARY
T 7ER) 1391 & [TV MRICAR AT T ¢ 77 A (103 1) ZREET 5T, TUXVH
MEERICMERZEC S L0 b, PCOBRERE, 731 ABEO/NS SFE LW o To~— R COMEI N
TIOH MR E RN BRI L CR AT 4 TRERZ BT H L TN Z e bhoTe, £z, BEAH
72 TR L O] 70— 7 T L D KRS TE TR E D & o7, B2~ 5
N, T VX MRIC X D FEETEIR U ENR LSRR T X DG b,
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HSCHRSTE R Y —IL AWSUM DA AT D#&Et

—INfAY k- RET4—

Investigating the Usefulness of AWSuM: A Pilot Study
KA B (BEPERT)
F—U— B SGEmSCHEE, Y VRS, Yy LUSIRDSWIGET A T 4 v TRE

1. [XL®HIZ

AWSuM (Academic Word Suggestion Machine) (&, English for Specific Purposes THUWNHILH T ¥ /L »
Tru—F &, a—/RAWE TR S 5REESH  (lexical bundles) ZFHAG D Z LK > THEILX
T JeiERm S CEEE % — L (http://langtest.jp/awsum/) T V), BEEGAIEMRIEIL U TR S vz UK,
2017; KA « =4 A&, 2016; Mizumoto, Hamatani, & Imao, inpress), AFFK T, <A 2y b« AXT 4
& LT AWSUM % FEBR GBI R Lic e —F—0REEHRE L, TofFAEE#HE3 2.
2. ZMELFIRE

S, S ERETFROFEERL, Bl r fGE CEREDRH D 6 L OFHA L 2 L ORFWE
EThote, BOEHHIZX DHEFEEMET X N %8%, Common European Framework of Reference
(CEFR) (28112 B2 (AN LIZSFEMHE) 25 Cl GUELZSIEHAE) OL~LTho7z, 640D
2—P—{X2 7 AND 5 7 HOM, AWSuM ZEH T2 ZEICHMFRIC L D 7 1 — K3y 7 % Google
Form B CREGKL T ole, /A By b« AZ T 4%, AHRERIL 2 4 OFHEEIC L > TESG T & ica—
TATEN, —BUEATRT I MR 0.83 L EVMEIZ R 5T,
3. FEREER

SIHTORER, 22— —nbD7 4 — RNy 71, (1) SBHESUEAZ = ~DORDE (R, (2) FEHEL
B G— 2 DR (), (3) AWSUM (IZRHEI 2 & D, (4) SKEETORMCHE~D BAE & BfEtEDm L,
(§) V—N~DekEZ A RO 5 DITHFAS I, AWSUM O Y ¥ L /W HE S\ e BB S CE RS
DY R—FLRVEDL T LIVRE SN,

HEE AMTTEIIISPSEIFEY FHIERTSE(B) 17H02369 DBIpLE 3272 b DTH D,

ZE R

KA (R (2017). [ICT ZTEH LTedGET AT X v 7 - T4 7« v VG348 — /L Ob%E & FEik
—J 4% Retrieved from http://kuir.jm.kansai-u.ac.jp/dspace/handle/10112/11019

IKATE » EAMERIF- « SREER (2016). [ L—7 LERESHZME SE/2T 7 0 —FIC K DS E7E
Doy MT— B Tam SCREE 2 Y — LBE%E 2 A1V C—) English Corpus Studies, 23, 21-32. Retrieved
from http://mizumot.com/files/ecs2016.pdf

Mizumoto, A., Hamatani, S., Imao, Y. (in press). Applying the bundle-move connection approach to the development
of an online writing support tool for research articles. Language Learning. Retrieved from
http://mizumot.com/files/LL-AWSuM.pdf
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Sound Symbolism Observed among Native Japanese Speakers:

Analyses of Fictional Character Naming Survey

T Db 2 #EFERERS)

F—U—F: BRHE 2—IV7, SGEEROREA A=V LEHA A—

1. [FL®IC

BB L, FFEOSFEEMILNDOEMSA A —T 2T 25 L\ 9 & 2 5 Th 5 (Hinton, Nichols,
& Ohala, (Eds.), 1994) , FENFFOEREIIHIC, FZO LD LT MAEERIZK TS 20X 9 7 A
A—UNEBAFET 5726, BERE COMNMEREEGO—B L 25 mietEn i s g, £ZChl
(2017) Tix, AAGE - 955 - PERERRESRE (N=322) 728, JGEORFEDORRS &5 Tk Sh 5 %
EHFEIC L TED L S Ta A A=V &FioE [FHIME - &k - JEEE] &) 3 DOREZHNT
N LTz, ZOREIFHEC 2 CEB 2 BRRERE N E D HRT D ERD LOTH 720, AT
I3 B AGEREEREE DR OB DA A — VO Z PEHIRD D,

2. BEELFIE

TR B « KA 267 A% XBUT THfEOME « KT~ - a— LT LA A T — Nl EDy
Ve—R—bL LTREOX Y T 7 X —%A A=V LARIEDIT D LN X AT EZLFOFIRTR L,
1) RSN 18 HOERE AW TH v 7 7 X —DRHSZ 595, 2) RSN iGED 7 435+ 6
HEEZHANCX Y 77 X5 ET D, ZOT—XZH (2017) LT 5720, ¥ 77 X—0
B R R L ARNCE EN D EHROBRE [FEMhM: « J1&M: - iREE ) 03 SOREICE & Tz,
3. fEREBE

SINTORER, TRIERRS /i, 1, 1o/ CHESTHER /p, ([ +HEHMEME] [— &M, r EVERRE /o, vo/ 1
[+ DR —IEENE], AR b/ X[ —RHENE] [ D ENE], AFEERE & X[ HIEENE), BRI
Wl E[—TEEME] (2SN DIERGA & OFEDE IR VD i THITE (2017) OXNE X A 7 fER
EARIDFEHZ AT ERT—EN RO, 2F 0, [FEHE LK UL | LWV MRHEIZEBN TS,
[(BHEAA—TTHEZNTECOND] LWV PEHEIZBNTS, fi,Le/ X /p, 0 1ZIE TRV - 550,
Mo, oo/ LV THRVY « BN, b ZIL T - 580, v T TV, w2l TR e EDA A—
UMEED T EAVRIB ST,

NS OENIER 2 7 S RERRERRE - IR TEE AW TIRE CHER S TR Y, SRS - B0
JERERSY « D L A7 EERARILE UT-FAN 2 STV D, BAGEZ RIRE L 2 @igE - KR4I
H DX D REREMED > TS Z EDVRBRSNIZZ LD, FGREEFRERH TS ) D BG AR
30U, FEHENEOA A=V Z R Z DD K 0 BRIEENFIREICR D E B 2 bbb,

BN

Hinton, L., Nichols, J., & Ohala, J. J. (Eds.) (1994). Sound symbolism. New York: Cambridge.

DY Z (2017) . BSEOETEN: & S REERIME—GE - TIERE - B AGERGESE OHi— [N E7E
FORRITIR— S REHE OBIUE L Aok] 158-169.
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T, EaRh. ¥EYe. Email 7 R LU AZOZEHE X, LET A O HP (http:/www.j-letorg) 7225 D) & 3
AT—R] ZAHLTRIA L LTCWEEE FHTTEREZBECLET, ID 1355/ 5 OREYsE
SRRSO E T, /SAT— RIZLET A HP O HRET D 2 ENTEET,
BHEEIC L b 5 REBROEE [EASE, FASE) ITOoXF L UL 47, I FERE CThabLE
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WL TEEY, HEBRE Y H OB NI IEEL 7280,
SRS DS 7 F L =12 EO NFa THEDTTIE, SHFH R E TREWEDOEEENY,
AR R~ Z &1L, E-mail (kansailet@gmail.com) & %\ NE LET BH7E 5 HP (http:/www.let-kansai.org/)
by T _X—=U0 TBWGHOE] 2 ZHHIK7ZE0,

B \DITBEN
ITEATHR RN N oA 15 43, RUNF 2 BERNEAES 17 23, RIS R 543 (71,75, 76, 77 Fft, B /NI
BRI FHETC) o 2L, KEAREEORGE S A (100 5560 (XAMERISETL TR FHADT, JHEE
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