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Extracurricular activity using a vocabulary training software
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FHIFETH L0, HEOREE TICFEEZFEEE L XS HEZ FHIBRARICEMA LT, FL
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New Style of Vocabulary Learning with Kindle and Weblio

FiE— (EXER)
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X —U— K : 35525 %, Mobile Learning, Kindle, Weblio

T

&5FED, R, HAHWVIE LR ETESP & L CHRGEEORELFET HIGE, FEEICLE-
TIHZEBEOHMHGELZ SR ENRERBEL 0D, £ L TRFHZZN O BEMHREE 2RI 5
TN, FEEOREFICEHELRBEE R D, ARRTIE, AT VHELL TR 2T -1
Weblio 27 Z 7 R4 —E X ZHH L THEEREZ 47 1 » (http//luwl.weblio.jp/word-list) T/E
KL, BOOBEREDFERT — % % Firefox £721% Chrome 77 UHIZxfIa LIz v/ ~—7 L
v b (http://len4bmasao.appspot.com/bookmarklets.html#weblio-csv) % i U T CSV EXDT
—HICEIHL, FO%IHIT Excel (21 A — KL TIIL7T —# % iPhone X Pod Touch
D7 7V (Flashcards Deluxe : ¥t, 300 M) (B L TC7 T v ah— REZEEFE 2179
FEZERBIT 5D, FiL, HAID Weblio D HEEIR~O HEFEREKIZ OV TIIARZ HidD D/ 2T
HEE, SBHO AN L 25 AHE7-A%,  iPhone, iPod Touch, iPad @ Kindle 7 7'V & fifi » TAS
=Y T RFxa X2 b EHiHAOD, RAOHGEIZEIET 572N DY T Weblio D HFEIEIC
PEEERETHIENTED,

—7, ZiUCB#E L C, Klip.me (http//www.klip.me) &5 Y —/L&FESH &, Web X—T D
NEEZT L) w7 TESLDZEDODEEESO Kindle /X—Y F)be RF¥a A MIABTEDHZ
ERMBENTWS, EFEGR TV 21E PubMed Central (http:/www.ncbi.nlm.nih.gov/pme/) 72
Sl s - HE o 7 Vi L% Klip.me Y —/L & {# > THERFIZ H 43 Kindle 23— Y F /L« R
a2 A MELTEBR-EEFEL, ZN%E Kindle 7 7'V ECTRZEL CitERRETH 5, % L T Kindle
T B CTinEad L TWARICYH, it Weblio ~DHEERGE WD) FIEZFEITT 52 &N
ARETH D, ZOMMERIZEBVT, Flashcards Deluxe 77V HT — 4% OIERE DI/ 2T
DIEENRVE L 72503, TALSOE S TITIEARMIZ TR T iPad 72 £ @ PDA 7217 TYEZEAIRET
b, Flo, TORRIAY 7 7700 RTTONAHITTXTr 70 N ET{Thid,

BT EETCa VT Y RS, RAOHGELEZ DO E E PDA TR TAH Y 7 A » OHGERIOS§
T 5 LW D Fak R THT-7 Reading FEHAX A NVDIMHED Z2-BT 56O THDH, £, Bk
SHTHGEIRAZZI L TS HIZING PDATHE T2 2L b TIXL), ZOL I RFEEAZA
Vi, ANERESSEICET 54 % D Mobile Learning D& 0 HIT K& 7, 80 "ehb 2552
bivd,
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Educator Perceptions of Digital Game-Based Learning
Solutions for the Instruction of Foreign Languages in

Japanese Higher Education
NEFEABEROa B a—HF « F— AT 5 AADOKRFHE O

Stephan J. Franciosi (Pepperdine University)

Key words : Digital Game-Based Learning, Diffusion of Innovation

Abstract

Digital Game-Based Learning (DGBL) is an innovative educational approach that is
becoming increasingly popular among researchers and practitioners in technologically
advanced countries in the West. Although DGBL does not present a fully matured or
universally recognized discipline, the approach is a promising one that is supported by major
theories of learning and a growing body of empirical evidence indicating efficacy. However,
DGBL is largely unknown or ignored in the instruction of Foreign Languages (FL) in
Japanese higher education. This is problematic because more interest in research and
implementation among faculty in Japan would likely contribute to the development of DGBL
and improve the quality of FL education. The purpose of the proposed study is to better
understand the lack of interest in DGBL in Japan by exploring the perceptions of DGBL
among FL faculty in Japanese higher education.
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Introducing Glexa to a university oral communication class.
HEAE (bR R

F—U—F:LMS, VA= 7 &AE—F 7 H=EINEE)

KPR T D HGEE I & LWV EMoORih#3E 1L, @ 11 90 43 TR S 5728, 3558
AIa=b—Ta VRBIOBRICKERA Ty NeT U Ny hoEE ot mT o2 b
IFEE LV, 22T, HEA CHGEICHMN DR AR T D Z ENEE L 2Y . O HT LMS
ZIHHLIZEELZ 0,

FRBEIZZNE T, Moodle 07 1 7 ZFI L CHESN COREM A 2T E LT X
(e.g., TH¥F, 2010, 2012, 2013), A— T NVRDOFETITY A= T L A —F 2 VOO
T, VA=V ZHEIZOWVWTIE Moodle HEHED T 2 MEREAFIF L C, BT AR0FHHM IO
THET = v 70T 4 77— a &R LT&E 72, —F. Moodle IFAEHECHE 7 D &S HEEE & i
ZTWRWED, A —%F 2 ZIEENC OV TIE NanoGong 77 7' A &FIH LT, 35HE 08
AL DB R CTOER « [HFRASHIEEN 217> T&E T,

NanoGong (FF|H FIENEEHI THND LT WA, 77 74 Th D 7= Moodle 23 F|H TX
HEETHS THRIEA VA M= NVDOMERD D, 1z, JAVAT 7Ly N ThHDHT=H, 0SOA
VAR LENTNS JAVA DNR—2 3 U OEWC L > TIEFICEELR2NWZ 8 HY, 57
N —EDH b, I TREFIT., T OFGHRIEZENECIEE L7 Glexa ~D
BAT BB T o T 5, Glexa 13 (Bk) VERSION2 »3BA% L7 LMS 77 v b 74— AT,
KEREOTIEF B E L, TFETOL IRV T AT ¢ THRE ARG LT\ 5, B
REFR T 7ANOBRPICEMEZEDIAALTLY | fREFIELE L TERANERIRTEZY &
Moodle X°> NanoGong |ZIZR LR WEEEDL H V. HEIMNEENZ LV A X T 7T 4 71T 5]
BEMEZEF > T D,

AFEFETIE, BREEDHYT L4 — T LV RFTEICBIT D Glexa OIFHAFHI 2 WET D, #=Ht
DYV A=V TEBIOAE—F U ZIEENCHIH TX % Glexa MH OREZ W ORI L, RRHE
23 Z3E T Moodle 3 X Y NanoGong ZFJH L TIT> T 7=iFEA, Glexa (2 EOREERIT A HE
DERRGE LT R R 2 ST 5,

SE Xk

JHEFAF. (2010). Fluency #1554 HIE LTeBET A 7 4 » ZIKENCBIT 57 0 7 ORI, JEH#7
AFF e, # 145 %, 15-30. Retrieved from: http://bit.ly/urano_2010_blog

I (2012). Moodle & FI/f L 7= #HEN X E°—F > 275 8). WNEFEHE AT 4 725 52 Hl4
ErstRe (FEERT).

THEFF (2013). NanoGong ZFH L THES CTA Y —F 0 ZVEE AT 5. e K- KEBEED (R
%), Moodle #1450~ == 7/ Ver.1.9 L CF 2.4 X/~ (pp. 178-180). Retrieved from:
https://sites.google.com/site/ozawashinya/elearning/moodlemanual
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Repeated Learning for Enhancing Response Speed

R P RAL (P T SZAR i S A

F—U—K: KEFET07IL5 MNAE—FK FHETok=x

Sa=h—avEEnIcELSREEE
SMEREFE CIIEFEIC LV RBOEELZ I, Z0RELEaIa=r—v 3 Il
CHEENCT272DI100F, KISAE—RE@EDLIMLENH D, 20O L3RR 2HI L E7ET
L EXICHETHD, BlziE, THhroRETLEESN, ) EFWN W E &2, BIEIZ “Let me
seeit.” & F X ITIUR, REHITEAEE LV, o ERRBLORFLE 1T T2 <, has & have ®
EN T 72 ESUERREBMETH . RISAE— RARD LD,

FEE TR R E TGN EL 225 Z 21T k< HmbnTWnW b, RO EREYE Tlt.
G AE— RE@E©HLH7o0I2id, EBEICRA T 4 T L2502 T2HWVNERA T 4 7 OERFEDEHE
HFhETFARELTHD, MILAE—=RTEHETEDHEICTTEENI ORI TH-T=, Lh
L. ZHDOFETIIRI S BERMICHKICA Y — REmO TN Z EIIREETH 5,
RIERE—FZEHDITATS L

FITHREFEICBNT, BEBERICKIGAE—REms 7 a7 7 8 8ZR LT, HISCN1-o
ThiuX, ZORIIET 280 K LUKEFETUL, BARELZ LT, I ICRGEERIETEL &
T D, BEIX, DOIREF L ETEOBIE, EOFILHLFERSKEFETEHLIHIICRDZ
ETHD, TOREDITIE, EOBIXEEDH A I TRIESSET0EHE LT niEa s
VW, ZDOTBTTAIFRD L) ~3) DAT v T BIFET D,

1) BERNGAEY— REERT AT v

2) TR ZRET HAT v

3) FEOKEAE— REHETDHIAT v
aVEaA—42%ERALLREBHRE

ARFRTIIEREIC, Zo7mr 7 ATHOFE Lo A L EIED 2 4 OFBEHREEIT,
FREEILH 7 L~ OfI3C 100 2R 2 BARGEICKIS L THRBRSEBIIEZ DI ENTEDH LT
HZEThDH, BEEENERICONT, TRIGAE— R TEZSR] [FREOEES | A3 IR
TEDIITEMLL TV DT ERT, ZOT—H D E7 57258 L~V OBRFE 73[R U RE
IR LTV L&, BETavAREOL TR RO, B TTUoRED X HITEL
LTWo a4 5,

BEHE

FAFEE. (2012). [ % R—A 7 « Bt L oG5B GORE] 2 22T

FAMR%EL. (2013). (7@ AFEITEHEA R 2 v )] [TET Network] :
PR TS 8 S AR B It SR ik

ERYI

[HEE e~ A% —] (2009) : =Xy 7.



MERER-RERE - BMRARE S104%=

Does Blogging Offer Students Benefits?

A Survey of Learners’ Opinions
T SEREEDT AT 1 2 TN T T2 DI R 2

Harry Carley (Matsuyama University)
Key words: Blogging, EFL, ESL, Japan

Abstract: Modern technology has embedded its way in to language learning. Mobile computing instruments,
software, apps, and other teaching devices are common practice in language learning classrooms today. Most
students possess some sort of mobile computing device and carry it with them at all times. This presentation will
introduce Edublog., an internet teaching tool that allows opportunity for continuous learning inside as well as
outside the classroom. This can allow for a perpetual stream of learning. Edublog, as one of these learning
tools is a free and secure means of allowing students to write down their thoughts or complete class tasks
anytime, anywhere. In an English communicative language course students were first introduced to blogging as a
way of encouraging them to write down their thoughts and feelings. Assigned writing tasks were also given to
measure understanding and to promote interaction among course members. Learners were assigned blogging
teams of 2 to 3 members to review and comment on each other’s blogs. After the initial few blogging lessons the
students were assigned homework tasks and encouraged to blog outside of class time. The remaining lessons
were in a classroom with a prescribed text and CD for communicative practice; at the end though it was
questionable if there was any actual merit to blogging since results were not easy to measure. At the conclusion
of the courses a survey was conducted with 88 students in five 2™ year English courses at Matsuyama University,
Ehime to assist in garnering their opinion. This presentation will offer a brief explanation of Edublog. a free and
secure internet blogging tool, results of the student survey, and the instructors own impressions and thoughts of
conducting such lessons. The benefits and disadvantages will be conveyed to assist future instructors who may

be considering adding such a similar instructional tool to their teaching methods.
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Independent study of English pronunciation using a Moodle

course
Moodle Z 15 U7 55E53 3 B H57H

Mathew Porter (Ji B XH &+ K5)

|}

5 22533
[ A = |

F—U—R: BEFEANTTV—, HEE=XV T, arba—H¥ 8

p=111

Developing pronunciation skills

This presentation describes three stages of an action research project involving the
development of a supplemental online pronunciation course influenced by the
Metacompetence-oriented Model of Phonological Acquisition. Phonological metacompetence is
made up of declarative and procedural knowledge of phonology and phonetics. Wrembel
(2005) has proposed an approach for teachers to help students improve their perception and
production of English sounds by developing phonological metacompetence. The approach is
made up of basic awareness-raising activities, articulatory control exercises, informed
teaching techniques, and multimedia learning aids. She suggests that exposure to this
knowledge will gradually improve students self-monitoring strategies. The goal of the online
pronunciation course was fourfold: to help university students (a) develop meta-linguistic
knowledge about pronunciation, (b) gain familiarity with cognitive and meta-cognitive
strategies for improving pronunciation (c) develop self-monitoring skills, and (d) develop
phonological competency individually and at their own pace. The online course was delivered
using Moodle 1.9 and supplemented 3 sections (110 students) of a listening-focused,
intermediate-level general English course for first-year university students at a private
university in Western Japan. To achieve the four stated goals, a course was created on Moodle
that introduced morae, phonemes, syllables, vowels, consonants, ellipses and elision, and
stress. In the first and second stages of the project, the basic design of the course paired
introductory readings with some practical activities, often highlighting differences between
Japanese and English pronunciation. Pronunciation videos, images of articulators, and links
to pronunciation games were often used. In the first stage, English was the language of
instruction, while Japanese was used in the second stage. Throughout the course, students
were asked in weekly post-topic surveys to respond about the topic. The presentation will
share student reactions to studying about pronunciation in English and Japanese, examples
of students’ attempts to analyze their own pronunciation weaknesses, and student
evaluations of the supplemental course. Finally, the presenter will talk about the third stage
of the project, which is currently being developed.

Wrembel, M. (2005). Metacompetence-oriented Model of Phonological Acquisition:
Implications for the Teaching and Learning of Second Language Pronunciation. Phonetics
Teaching and Learning Proceedings. London University: University College London.
Retrieved from http://www.phon.ucl.ac.uk/ ptlc2005. html/
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Cross-Cultural Communication through Blog Exchanges with American University Students
HRAAERT LR

F—U—F: Twersgum #Bbaia=r—var RbEE

AFERTIE, RFDOHGFE CALL 7 7 ZZBWTEA LA ORFELE L O7 m FAZi e . B3
SCBITSa a=r—va BRI OEMEEMRICE T HEEHI BT 5,

XTI

SNEREHE OB ICB W T i, ICT X° SNS ZFH L72iF8i 2 HIcT 5 L 21272 > T&E Tz,
INLIFXY =y xy NU—=7 KT, FRIEFERENEZRTY—LE LTER SN HE
WL WD AENTZEDOT T Blog &b &IZ L2 EIULAZIRN BAENFATZZ LIZB L THET 5,

Fik

2012 FORKFH, KEa2 v BT RFETHARGELZFZEH L TV DI RFPENHK L7 v /I, 3T
TR RFRE ZER D CALL2 7 7 ADFAENRa AL R 2EX AR, 1 4P EEOMFELRN2 7 A
M7 73z trol-, 70 71X AAGEEIEEOW T TER SN THWAE2, BARARZEAIL, H
KREERBEHZ DU EARRNCEFETa AL hE2EEZIAALTL,

Tur7ZmERLAI 2= —va v - BXYLERE

TuIZRTIE. TAVIDARFAEDAAGECL LT 02 haDat s MIbHAA, H
KEERXLHGEDORIAL LN LT NOSULICE T 2EMRISE R LZ BRove, £, 7 758
DHETIZ DI, BHWVOBRELRZFATEICE L COER, EROWI LT, &5 WITRFFREIC
L COERRLKEFIIRT 2RBNDOFERENZDI, —EOHIM TIEH > e N FAEITEL
fbtala=r—varz2fR45Z LTE,

REBRDT o — T, FEIT R 7 ZMICEIVUTOZ L 2B LR~ TND, OHFD
AAGEAE BT 2EMEMY . B b ORFEAE bHBAICITW W E B o7, @ HEFEDOIE
RLREANFIE > THMBEIIMn DD, OFEWVEZRNTHE LRGN 2 2 L3k, @TV
LHH, A2 —xy PTRIEAFEORBFERMBELZ HTIE LD ZENTE L, O@RFEOIV 2
TOIREWE LREIERIL, X FaFR0z, @7 AU NFAED HAALA~DBIRRS B AGEIC
L7 vr=r FaH BN AAULOMEE b o EHICOTDMNERS L LT, @
[ CEAELE L TIREST A MIBROEE L SR EHET Db 0B H -7z, ® AASYLICHKZ R
FAFT6 U TR B

S DRE

AN, TAUVDOKRZAENEK LT a7 ~DaX L bBINTHo720, S%ITARANTE
DIFEIZL DT a v =7 FORAT a VEE D, SNS Z#F]H L CHEsb oS4 & OBUT M 5
AR EAT IR 7 S HITHE S TN E T2,
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Developing Perspectives that Contribute to Multicultural Understanding

7 g A== (U)K R FER RN

F—U— N BULBREE . AT VA XA T S - (KBRS

ERIRE

7 a—r bR, b AEORR DX TV DB, B AROHEEKEIZ T 5 Bk
BOREITHEENTIEE THS, LrL, @EHABEHETIX, EUEBEOREITVET, AR
L2720 (I, 2009) ., F7o, L HHE < FEB 72 2 FiEmA 2V T 5 (IF, 2000),
—J5., WBHTIE, BB, hL—=27 ENEAT, (AT LAX A7) BEULEEOF
DHRETH D EEbhvTnsd (IR, 2000), LHE (2009) X, BARTOLEE LW E b
B, MBS 2HNE LSRN0 Fy 747 07 7 a—FTid/e <, James (2005) 234205
L CWAE A DS ORIERLHNT DB LI ORMNDLR N AT v 7 Fa—F (B - (KA
T7ua—F) ThbHEHL, EFIL. KFET, AT VAX A AT mAEZS LT, S -
B O BV BRE O EEZ AR TN D, SRIOSEERETIE, AT VA XA TOMASRED
TR & LI, FROBEEREENZ OV THim Lzuy,

235 ik

James, Kieran. (2005). International Education: The concept, and its relationship to
intercultural education. Journal of Research in International Education, 4-.313.

JIFT TR (2000). T35 7% SGERHIIT B BOULBEEE 2 WAl B 0y THRSUEPR
fRO L] BARKEE o Z—.

WM (2011). [EbEDTEOOTIA N T v 7] HAERE.

WAL (2009). Z3btAtaE2 D S LT TRUEMEE] 30 %, 12—24.
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BARZEBRREHIT MV ZREITIICE:
MEDEREETDFERE

Conducting Successful Online Exchanges with Overseas Universities :
Problems and Possible Solutions

BT CRIGEE RFRFBEAE) - ISR ORBREE KRR FEReA)
EmE (RIREERFPREGA) - SRR (RIEHE RPRF )
Ewsii7 3 I ONTE. SN PN %y

F—U— K : facebook [EHEEAHE PAC 54T

[ZL&HIZ

FRBEEEICL H D K I, SEREZ EBEICHEM T 2%5m 25 2 UL ESHbic k3 5 PR &
HHDHZLIFIEFICEETHS, LML, WS HHNRIEBREPEATETLLEE ST, 1T
BB 2RO D T LIIIR e LTINS & b s, RSB EZ X0 S RAITIED D72
WX, BEESE (O5GR) affiv, EEEZ L EE O N % &GRS D5 O RO Hiv b,
Rim-BHNE

KIREE RFAL, FEEHE O 1 FEEZ2FOIC, MRS TH D7 A U I OIS KT
DA LR AT > T D, AR TIE, RFEOFAE 20 N EMNSLRFZOINE N A 8 N3 HFE
LD SNS Th 5 facebook Z VT I = =4 —3 3 KN &1T - 72, AWk 2012 4 10 A
M5 2013 4F 1 A Th - 7=, facebook T EARM 77BN X, 1) B 3 [AIHGET 2 LU E tweet 5,
2) H2HHBRENET A A vy ary hE Y ZIZOWTHRETHSDOEREZ 30 550 L TEXH
Lo, EWVHbDTHoT,
FAEIZDONT

KIREERFOFAEDL X, SIEEINHRFE M) ESCR YL ERAMEEIZ AR TH D L8 L C
WDIZHED LT, EERMICSINT 5 Z LBk oT, 22T, T4 0 TORI =R
2= —TaEFBE L VABERRLOICT 70, TTHEZEM L. SEIOLZRICEIT 5 H
BEH O L, AEFIEZ. BNEEBEICHT 5 FR - &7 7 — b ESMFE 4 Nk
LERIZBIT DA o F B2 —ThoTe, FRIHREIZOWTIE, EAICKT 2 H OB -
B mWEIIE LD 1 > Th 5D PAC otz W, ZOfE5, Tfacebook DHEREHIZES
THME] X [RMBIMERT-OBRBEDOIKRS | %, IERLRMEITH 2 &Rk~ - BEH
RSN/~ T,
> =1:0)

AHETIL, WHARFOFAEL LORREEED A TA W EIT O T2DIT, SR LN E R
S MBI 5 BRI R E AR T, £7o, THUTESWIIEEBIGI 2 ERN, =N ER
WRNZHRIT, 1T D,
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B ITEROHSREOTDOHER: BRI & SR

Learners’ need for competence in a motivational classroom : Qualitative analysis

GRSl STANOIN S TES[E AN )

F—U— R @S0, HRNME, HOREH R

B8

ARWFFED BRNTEME ST 2 SO S HEDOF TOAREKOBMES 2D L ThH D, ST %
BMOLHETHD HMERT~ - Bl Z Wiz a I 2 =7 —v a AEH)) @&Eﬂﬁ%ﬂﬂb\fiﬁﬁ
FIST AN ZATV, B O FERIEIRE-S (4%E ﬁil/“/l/@@ﬂ%*éo ) & 3R (FriARENE
R @ olBalTolz, TDERIZ, ST ADHTTHEEE ORFEARIEIT T 5 AR iﬁ)ﬁ/‘\’
ROERYRHE ORI 21T > 72,

1E

HARANKTAE 58 41Zxt LT, 15 BRIOEEHIT AZITY, T LVHIE, HEEE, RA MHE
@3%@?@%6Hk3&*@%@%@%btoE%%m3%%ﬁf %1 EIAMNERE S IR
T HEMESITOBEEETT L (K1 BR) IS\ NIEERE-SITHICET 5 THHEO-ERIER T
B D FHEL L OERESIT (o =.79, .77, .84), FEERZE L~V OEES T (o =.93, .91, .87),
Z LU TIREEH LNV OEWESITE LCTY A= 7058 (o =.75,.72,.84) & A —F 2 7iEH)
(a =.88,.88,.88) ThHo, # 2 HIT 3ACKRICET 2 EMEE T, B (« =.78,.80,.87),

AHEerE (o =.91, .91, .83), BARME (o =.86,.94, .91) D3 S>DOHRKREZ AHBAND THEIC

XBWETHD, F 3 EHITHBERBRERT, BEAOFLEEORY MAOHFHE, B8EORE
DB EM ST TH D,

HROBME

LERDFIEIZ L - T, 3 DDLU )LONFEIERE ST & 3 BoRBEE o7, &R 1E O
BSTNEE-T-2 &0, BHHRIDERT—% % KJ B THOWNEZITY, 3SR EE HRED
¢T@ﬁ%ﬁ®@%%%%bto%@%ﬁ T O@ENRENT, ETHRERZF T ZEPIC
DR EOFE R A FEBFIIME S 2 & T, FEFEPHFIZ O LW RREK T 5, £ D1k,
FRBIIRERIANTEATEAD DS TEIE W) B E BB T H LT, TEXHLIW ozt
WO AEEEST 5, BREISHE RO E BEWRBIZOVTHmM LD

vIHL L

EEBEL ~LO
#HiBSir

ﬁ%ﬁﬁ‘ﬁl[ﬂﬁbo)

X 1. SAAEREEE ISR T 28-S T O ET T L
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BAAEBEREDEFBEHCHHEEZEHSHEENS
sources DL A

Japanese High School Students’ Perception of the Sources
Predicting the Enhancement of English Self-efficacy

FURELRE CROt 3 4 52 A%)

F—U— K : BB, sources of self-efficacy, it Y

BENC & > T, EEOFRICHT HETFN—a v (@) 1L, RERBELFO—DOTH DL,
FCH HONED, FEEBEOFEMEICHET IEERERTHL Z PP LNIR>TND

(Pajares, 1996), & 512, AEfEDOHACHIEOFEHN, EDO X I ICFEFTICELE L LT
DNEND ZEICEREZHTEEDL., DEZOSF THRINTE TS (Pajares, Johnson &
Usher, 2007), Bandura (1997) (2 X% & AFE1X T2 D sources (mastery experiences, vicarious
experiences, social persuasions, physiological and emotional states) DOfiFRIZ L > T, HER
NEEBEIEDLEND, BENEZED D ZHIH>0 sources & & D X 9 IZf& CHLS T
LoT, OB OB O NENEEZ T, ZO/REK, FEHBBEOERIZHIEWVNTD LV
ZEMGroTnS, LML, B oSEEASTFICEBVWTX, o IEEED D AO0
sources & HRHNIH > ToWFFEIL, EFOHMBHIRY . A Y7o 6720, £ 2 TRIFETIX, EHENZ
NFETHb TEERAEICESERKD . 50 H IR EED, HBEFRE IR D S
BELZFECLHEY NE/LTOIT, 1) BCHEERED D ESLHMUDD sources D HH, H
ARDOEREIT ED sources NHONIEE RO D EEUDDM, £l2, 2) Z£iLH sources DI
CHIZ, EHOB IR OBEKRIZ L > GEVWRH L2000 %, BRI THAE L, R, B0
& A b 5 HF#E L L CTO vicarious experiences DFdilk 23 i ARV Z & NBAF IR, T,
HEZEN Tanrn—=>71 & RWZL—7" ) O T, sources (k3 BEIR DAL 123E WA
boHZEbiERINT, ZNODORENDL, AEOH O NEDIE LIFIZREIRZ LAVRIRTE
HEEZD,

Bandura, A. (1997). Self-efficacy- The excise of control. New York, NY: Worth Publishers.

Pajares, F. (1996). Self-efficacy beliefs in academic settings. Review of Educational Research,
66, 543-578.

Pajares, F., Johnson, M. J., & Usher, E. L. (2007). Sources of writing self-efficacy beliefs of
elementary, middle, and high school students. Research in the Teaching of English, 43,
104-120.
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Case studies on self-regulated learning strategy and goal oriented cognitions
of successful language learners in the Japanese FL context

HHOE R (RIS RE FEHERER)

F—U— N HEREFERIE . HOMESEG, BE~0RE

FEREICETIMEDNER

ek DOHNEFEFE K% (Good Language Learners, LA#% GLLs) O#FZE1%, Eh-EEN
WD H 22 7 8 A 22 2 E 2 IR L, FEEEN S E - RIS L Tz Gk s
FRFEOMWEBMERLFEH O AR S0 B L TIRAR L TWD, £, BN PEE TE 2 E O ak
ZAERF L. BRI EICHD e O K Y I A DT E 12, ARWFEIXZ 5 LB Tirseic s
AW T & R B O 2 FEREET 5 2 ElTmER LTV D,

AERDBE

FL B350 H R CHRFEFE TSN L7- GLLs Z X812, 5 OFERERIZHOWT, 74 7 A h—
V—OFEERANDZET, o0 1) ACHEEEFKOMRE 2) BIE~OBG- O % Wik
PINZHRZ L D & Lic, Flo, BN D - 3GEFEH N OBIEICED ETO—8,NR Y OF
ERRBR A3t Ge e LTHRT 5 2 & ¢, i EORGES S IC 31T 2 BB R MR ER & BIED
FERDEBFOFEFEIIN T IEEEZERDT CTERLEDDL LN TEX T, KEERTIL,
Zimmerman (1989) 732F % B OB 8 275 3 DO ZHR (B i E g, BEE~D
BAG-. B 955, GLLs O H O8Il & BEEA~OR G280 205, 2 2% BE-S
GRS 5, Bl FERIEF IR GMOFEEE L0 @y A R EEEIERLTY
HDOTIER L A OFEE O SCRTRE A 785k 20 U TR 2 207 C B Ol =8 ik 2 H 3
HEDTID T ENBIEINT, FRIC, ERAELEO B O R SO HEE O E D I1X
PHETHY ., RFEZHRE CIIREMMERN TH-o72 GLLs &, HEfSeBeN L BRiIcfE> = &
MNTELHEIIThDE, BORHSTHETHARMIZTE 23705 Z LRI, £,
FEROFHE O FIZ, FFEEME DO IFEINMAIAEND Z & T, FEHEBEANE LS, BEIZH D
S>THLEY AT TEINE X DR TR S, ARERORE TIL, FIREE S I CHANNF
BEOBOHEZEITHEZFET H7DICTE LI IOV T, AFEOFFIIZEIC L VS LN
T2 RBIZ DWW TR RS,

ZE Xk
Zimmerman, B. J. (1989). Models of self-regulated learning and academic achievement.
In B. J. Zimmerman & D. H. Schunk (Eds.), Self-regulated learning and academic
achievement: Theory, research and practice. 1-25. New York: Springer-Verlag.
Griffiths, C. (2008). Strategies and good language learners. In. C. Griffiths (Ed.),
Lessons from good language learners. Cambridge: Cambridge University Press.

PrNEL (2003). [ &LV BVMEREAE L% RO T—AMEREFE A OMFE] . B, At

_17_



MERER-RERE - BMRARE S105 =

EREBEREBHEDE

Vocabulary in English textbooks authorized by Japanese education ministry
mrABE L (B CE S P 7AR)

F—U— I i5%, ESP, MEHAFRE

B #

ARFEO BL, @REHRICHE Y EEE2IRlbT 522 Th o,

ZhuE, BRTRFAEORFEEMAGEESMEEZEIRT 27O ORELF Z Lz R 5, B
TRFEORZHIT L ITRFENFRI, BHFETEGEE S8 T o3, REAFE TIZ
R U CEEERL, RO B 2 3E5E EGP T, KFOHMFRER TH9 5 OIXEMN 7
Y55 ESP Th 5, BL LR O SCORE T E 7 £ ESP ICfiti D130,

ESP Tl EGP 58 CIZHBUEE MRV GEZE BN 95, Z O ESPICkHtd 2 HikaE 2 TH
Do FRENOWRBERIESETIEL LIV EENNIRKEBELEDOONEOTHDH, HEEMLRT
TR E SN E WD 0%, FEFFEFITILOICT S,

FEFILERERRIC EGP IIFE LT D, 7, KFAZEZREZL TS0, TE2TIER
WELTYH, EGP I 2REBHEL WL EEZLND, Z I CTREAKOBREZREEZFIHL T
FRENH T ROEMSEOTEEICHNARFIC, FOX ) RFERICEBR L CE-00E TR
T5, ZNRESBEIOREOHTH S,
=M, Hik

101 o @R HEEREBFRI EL FM & L CHBIT 2EEZH T, ZOHFHEE, 1998 Fi4GT
PR F R BEAH (2012 A RN A F Tl D MEILO 955 T, Se3h 11 &0 9 B H O EHFE
TRTTHY, IEGEEIL 81 HIZED,

BE

FERIZE 51, ESPICHHT 2EE L ML T 5, B LRFANEFFEE T X1E, ESP X
BT 52, EGP TlX Z<EHEE CLMHBE L ARVWERETH D, EGP & ESP T2 O3
LREENPHMIC U, BT RFANET T REIIAWVICEBE L TRV IRERFETH D,
FEHOBWERRTHZENTES, £, BEET TR, Z0EAThHLIansr—va
HEY B2, AN OHEREERE L LT, £31L EGP OfEFEA Y LiF 5,

SE Xk

RIS - HARE K - BERJIMENS - VEEEE T - LIRS SR, (2007). &2 A GBE R R EOREHR) .
H AR AEPE Tk otiRes B, 40, 71-92.
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Pre-service teachers’ learning process on pedagogical content knowledge in a teacher-training course
HEE B— (FARE)

F—U— N BERRIE, BOXNAR, KEEFEE

=25

AFEROHBNL, HEENRE VFERGARE [GEFEE] OFKZE LT, AEENGRE
DRI DBERNAE A (Pedagogical content knowledge) DFEIBFEIZ DWW THET L Z &
Th b,

X, W LWERR A R, AEECEE & OB L F O 5 [HEISHRGER ] ThD
ZEMNRDHNTWS (BKH, 2009, p. 46), L7 CHEEHE X, TOEKOGIZ (BN 57
WIZ, BRGEFE THRSBIC—E ORI BN 2 2O TR 6720, Lo L7
N OHEMZBEMICICENT, HONERENEZ LD X HITHIXL, BEISHRESICHE LED D)
MEFITH SN2 > TN D LITE AR, HEREHRICB W T Z F 5 & NI L Tif%
FHLEEEOMIIAEENRHDDITTHRU,

SMEREHEN AT 2 N & SRR, 1'93)%%0)1?5? G M DFEBK, %Iﬁﬁi@ FEEIC X R TE

(Wright, 2002), ShEREE L TOHGEE BT 2 EMBE L [IERGENGEEE OFRENL, &
FET AR L 2= T teacher-talk 0)+/\7L£@ﬁﬂ ENEHIZHOTDHZENROBND] LWV K
OMENH Y, BEBIGEEICBW CHEHE OEREZE\HTL 2 Lix Ty, 20— TH
A, B L7 HESEBHEHE CHAEIT THLEOEHEOMMAZEEL TWAHEIFTH 2T
372 <, ENEFHE - oL, BREZRET L ICFEEB TN AR TE HKEDOSHE#R T Fr
77272 5720 (Jourdenais, 2009, p. 652), L L7eh3 6, Bl OGN IRIE R LD SHEDE
SHEERICE R LY TTERY, Mok - Saese, BN 2N ZR O ik 2 A DRI R
T, EEPFEIZBWTHRADWEE L BETNZNE &) FMTTohe o7 Z LITER
Z M TRk E LCZ L (Tsui, 2011, pp. 28, 34),

ARFEFRTIL, FEEHENEE O E DR Ovfe & Dtelo o, MLk EICB T 2 5EEE A
DFEIR & GEFEARN O AN 2 TR S D e - BARRIRBAIC DWW TR L, MIBE 0 ki 5T

DEFEZTRD,

SE MR

FRHEARSE (2009). THHARIEE 2> b 2RI OS2 E W TE~ OB ) REFE ] - 4 HHErE - R -
e IRHBREEGR) TEH T 28E ] (pp.45-75) HikER.

Jourdenais, R. (2009). Language teacher education. In M. H. Long & C. Doughty (Eds.), The handbook of language
teaching (pp. 647-658). London: Wiley-Blackwell.

Tsui, A. B. M. (2011). Teacher education and teacher development. In E. Hinkel (Ed.), Handbook of research in second
language teaching and learning (pp. 21-39). New York: Routledge.

Wright, T. (2002). Doing language awareness: Issues for language study in language teacher education. In H.
Trappes-Lomax (Ed.), Language in language teacher education (pp. 115-130). Amsterdam: John Benjamins.
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Effects of Repetitive Practice of Formulaic Sequences on the Fluency and Accuracy of
Sentence Production in L.2: An Empirical Study for Japanese University Learners
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Specializes in Marking English Sentences in Kigoken System
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Lexical decision task as a measure of Japanese learners’

lexical fluency and accuracy
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Key words : lexical decision task, word recognition fluency, lexical accuracy

Validation of Lexical Decision Task

The purpose of this study is to validate lexical decision task as a measure of Japanese learners’ lexical
fluency and accuracy, specifically automaticity of visual word recognition. In both L1 and L2 research,
word recognition is widely considered to be one of the most significant processes contributing to reading
comprehension. Fluent reading comprehension is not possible without automatic word recognition of a
large number of words (Grabe, 2009). Therefore, the number of studies in SLA, which attempted to
measure this construct, has increased recently. (e.g., Mochida & Harrington, 2009; Segalowitz & Hulstijin,
2005; Segalowitz & Segalowitz, 1993, 1998). In order to measure automaticity of word recognition, a
computerized lexical decision task is often employed. In this task, test-takers classify whether strings of
letters are real words or non-words as quickly as possible. The lexical decision task produces two measures,
reaction time and reaction accuracy. However, as Harrington (2006) argued that few studies utilized the two
measures simultaneously to measure learners’ lexical proficiency. This study employs the design of
Harrington’s (2006) study and examines how the two measures simultaneously serve to discriminate
different learner English proficiency levels (between-subject levels) and the difficulty of the items on the
basis of word frequency (within-subject levels) in Japanese context. Hence, this study focuses on
investigating how reaction time and accuracy of visual word recognition in the lexical decision task differ
depending on the participants’ proficiency levels (19 Japanese university students, 20 Japanese English
teachers, and 20 native speakers of English who served as a control group) and on the word frequency level
(1K, 2K 3K, and 4K word families) of the stimulus words. In this presentation, after a brief description of
visual lexical decision task and pertinent literature review, differences in the lexical accuracy and reaction
time of the three groups are discussed based on the results of a one-way and two-way mixed analysis of
variance (ANOVA).
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Suspicious Activity in Extensive Reading :

Student and Teacher Perspectives on using Moodle Reader
Moodle Reader % f{# - 7- % #tiE#EhZ331F % Suspicious Activity #EE D% H

Derek R. Eberl (Juntendo University)
Aaron P. Campbell (Kyoto University of Foreign Studies)

Key Words: Moodle Reader, Extensive Reading, collaboration, cheating, perspectives

Abstract

The Moodle Reader Module is a plugin for Moodle designed to support extensive reading in
institutional settings, currently being used in hundreds of classrooms around the world.
While useful for individual classes, it is particularly attractive for managing extensive
reading programs on a larger scale. Students read books, log into the site from any access
point, and take short, timed quizzes designed to test whether or not they actually read the
book in question. If passed, the student receives the word count for the book read, which is
added to their semester target goal, making it very easy for teachers to track student reading
activity for assessment purposes.

Also built into the design of Moodle Reader are features designed to minimize the possibilities
for cheating, such as randomized quiz item delivery from a larger pool of questions, and
one-time only quiz attempts. But one of the most unique and potentially useful of these
features is an optional ‘suspicious activity’ function that flags possible instances of cheating.
Whenever two or more students take the same quiz, at the same time, and at the same I.P.
address, teachers are notified of the occurrence, giving them several options for how to deal
with those instances. Among those are releasing automated cheating notices to the students
via email, marking the quiz as cheated, and/or talking directly with the individual students
involved.

The purpose of this presentation, therefore, is twofold: 1.) We will examine the process of
using the ‘suspicious activity’ feature on Moodle Reader from the teacher’s perspective,
showing how it works and explaining how to distinguish between students who are trying to
game the system, versus those who may truly be collaborating with others or who were just
innocently in the wrong place at the wrong time. We will also share personal experiences
dealing with students and teachers on these issues, etc
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