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How IPA Can Contribute to Teaching Pronunciation Skills of Teachers
without Learning Phonetics
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Abstract

Phonetics is not a mandatory course in acquiring an English teachers’ or elementary
school teachers’ license in Japan. Teachers without knowledge of or confidence in using
phonetics are likely to use Katakana in teaching pronunciation, which leads to unintelligible
pronunciation. Based on the consideration that IPA is the solution, an experimental lesson
was given to junior high school students using newly devised teaching materials. The
experimental group which was taught IPA by a teacher without knowledge of phonetics,

proved to be significantly superior to the control group in the pronunciation test.
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The Number and Variety of Literary Materials and Their
Accompanying Exercises in Authorized High School Textbooks for
English Communication I, IT and I1I

NISHIHARA, Takayuki
Hiroshima University

Abstract

This study is a complete survey of the quantity and the variety of the literary materials
and their accompanying exercises included in the authorized high school textbooks for
Communication English I, II, and III. The major findings of this study are as follows: (1)
although the number of literary materials in the regular lessons is small, they account for
more than half of the supplementary lessons; (2) non-English language literary materials are
not rich in variety except for Japanese ones; (3) literary materials by famous authors are
limited, and most of the materials are by contemporary and less-known authors; (4) the
number of exercises for literary materials is small, and most of them are for checking the
literal meaning of the text, summarizing the storyline, inferring the dispositions and feelings
of the characters and narrators, students expressing themselves in English, and oral

interpretation.

Keywords: English literary materials, English Communication, exercises and language

activities in the textbook
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1978 40 (1119, 1993), 1989 4=Ait (JI1F,2000), 1999 4ERR (=4, 2015) D7 7-E f5
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FTERFOHAEETITBRIEZOEMNHEZ TWD, £72, BIRENZ LI, #kEH
ARLUAOEO TS & LTIHE, 1989 FFRREE RS EAEERO KR ETIEa —n
Y NILFITR LN TND EIXEZETOLERMER R SN 72DITk L, 1999 FhiF
FHREEEEROZERETEEON) 2= a UAEP L TWD L YIRS, F
iz, —BLTT AU ANEZETLoOEHEMN R TE 5,

4. BATOHERXABREICHERIN - XFEM 2FE LA

ZZE T, MEOSEFRIMEAFE TR S ISP EM OREM R AT L T
o, ARE, BUATOFEREEEEL O & E PR RFEAEE IR S e 30
B OFELZ BRI E LTWDD, AERRERT 212Hc-> T, BUTHEIFEE
FHEMO TR AR FICG END LFEM 2 2BGHE LA A (2017) OFHER
RERLTBLZEITF®REEILND,

FE (2017) &, 2016 FFERO A MERERME GE 18 ) 28I, B
SINTXLFEMEREL TWD, ZOMEIZLD L, BUED R PR EFRE TIX
New Crown II \Z¥g&; X 117= Beatrix Potter ® The Tale of Peter Rabbit % Fr\NT, 5
BT EFS TR S TV D, TR AERE TIUFEM 2 R A T8 = 1T,
1993 IR ELER 2 TRV TE B TH Y (FHE, 2015), BTOHRED
COERBEICHDEFAL D, £z, HA (2017) 12Xk 5 &, WEICFOHER
HSZ%H, Arnold Lobel (“The Letter”, “A Lost Button”), Hans Wilhelm (“I’ll Always
Love You”), Lewis Carroll (Through the Looking-Glass, and What Alice Found There)
OIEMP R SN TS, AAROIE X FOFRRGEBEH I A TEY, EHEND

P72/ RD), =EIRE R (EXOZWEEE)) OfEmAR 65, FxREL
T LB N LV DX O. Henry T, “The Green Door”, “After Twenty Years”, “A
Retrieved Reformation”, “Springtime 4 a Carte” 73K & < tfES 7z E TSRS LT
W5, BT, EWEEFFO~Y Y — - 7—20E#E b Ao D, Be HiTlL, RHEHiILD
AIEI CHBE L 72 ERE R 2SI L 23 6, KRHAERSRICOWTELRT S,

5. REFE

AHETIE, CHBFERERBBERNZTOS D, aIa=r—a VEE 1, 1,
I AICHREN TV D b0 &2 2KHAE Lz, 3 CIICBB CETIE N S
TWDA, BUTOEEEEEEN RN SN2 ) OB ORI A2 35 BT
BT RS 6 N CRUNICTIT S - #oRh =4 25 Hidt 71 2 xige e Uiz,
LT, &88E%2, 4 bOT L7 7 Xy MECET S, v—~¥T70 (1],
My, M xEhtn alia=r—ra i1, ala=r— g %EE
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I, M"ala=r—varyggE Il 287, £, EMNOERIZEOHEBEDH
ftt4 TdH B,

All Aboard! I II III (BiE£E), Big Dipper I I III (BSAFHHERR) , Comet I 1T (BchiFH
hR), Compass [T (FKAEEEELS), Crown I Il (=8%), Discovery Il 1T (BHF&E
%), Element III1II (FEMREE), English Now III (BAFERL), Genius 11T (KAEEEZE
I5), Grove III III (3C¥%E), Landmark I 11 1T (FEAREE), Mainstream 1 11 III (FE
W), My Way IILII (=“8%), New One World III11II (38(H 1), New Stream I 11 Il
(FEHERL), On Air 111 (BR¥R1L), Perspective I 11 III (5f—=#¥ 1), Polestar I 11 1]
(BAFHR), Power On I IT 1T (B HTEEE), Prominence I II III (TKZEEE), Pro-
vision I ITIII (MJFGEIS), Unicorn TINIIT (3CHEAE), Vista I11 (=48 %), Vivid 111111
(55—584L), World Trek 111 IIT (FilJLE)E)

HERICAF TELHEREORIIKDOEY THDH, £7, aIa=r—Ta &
35 1 OBFREX Polestar ZFRNVTT X TRAR CTH-72, 2L T, aIa=r—
a Y YEEE T D Polestar X V= X 2= —3 a UHGETL & MOHEFETT T 2015
HERTH -T2,

7233, Landmark English Communication I (BI#6£L) 12 2>WCIE, RARMIIEAR =
NEELODOEBITHRITEIND Z ENedoT2720, SRIOFHERNRICE DN T2,
F 72, Atlantis English Communication I (7 —X) 1%, 2013 FFIZaIa=r—
G VHEFEIOHRE L LTHIENTZ SO D, 2014 4EENHIZNEICS LV OET %
MMZ 7= ETHFEREL L OAFRFEL L THRESNTWD 72D, SEIOFHESZEI BT
@%Lko

AHEICR T 5 BRI 2HEHBIZU OB Th b,

(1) EOREOHDLFBHM B BEH I TND D)

() FRFIIRESINTZROF TLFEMOEAFRIILENIZETH DD

(3) EFERILISN DO SCHEEAM & LT EOEOELBZEBE STV D D0

4) EOEZOELBZ BRI TWD DN

(5) EOSCHERBEEINTWD 0N, £, ERICFEOELPEA ST
5 D7

(6) LFHMIATE LI-RERSEEEHE LTI ED LI RO HH D)

ERE VERSS (Wb D 53R B 7 va ) ZXRIT, (@) e LTRD S

MWl SCFER (LUF, T3CAERICE D8R ), (b)) BROARXFICZEDO—EE LTH
SN SCEER, 2L, ERA &R, RO E SEEEDz iR L
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(F—Z OFFMITVER (2019b) #28), BHREOERML =T L (V—FT 1~
T e AXNVOMEERE Y v a b Ele) ON— DB S VS SCEEM IS T oS
shé Uiz, ok, SN2 CFEM DR BIES NI D TH L0 E D0, EDHE
MEDEHTHIEESNTND D), o= Z LA TR bRy, ZniE, i
EOEFFEERH SN r—AHF LA LR, KIEOHFEIZL > TEOHEMOHFE
TOMBESTNLENT D (BHELTZT=DICFDT 7 A & STFREM & LT ES T
HTEERODDHEVSTEFENEZ A7 E) LiIFB TV, FEEIZE - TIEH
DHIOEMNEIEINTZH DN E I D TREREVNELD LITE I, &0
HHIZX 5,

6. FEHR
6.1 SCEEH OB/EI L BERITBIT 5 XEEM AR

FT, FRHOERE, ERSORE, b 2 DORXGITET D FEM O
CUFEMIC L DR D) 28z, SUFEM SR REZHRMA~T UG 2 (2 ST
ANo BHAA, BRI TAN—VERBHNRE R D720, ZOHEITHETH |
DOHLE LTIRT S, 1 DOBOFIZHRD 2 DOXENEENTWDLHA
(B 21X Polestar III D X H 12, 1 DOFMN 2 DO R/ HEHIC KD LETHER I
TWAHARE) 1%, oz 2) AU bz, £ 1 32ofR2E LD
LD ThDH, IEif & EFSNORIZI T 2 K HFHOFEIMANITR LI BT T SUAESMR
WX EET., BRI EDERBE TR TV E W D G E R
(2019b) ZZH I LT,

#1
O o= — g UEEEL 1, 1 OFEBEIZBIT D UFEM AR
] . B o A E A R
R4 IE#EK IEFRAL DR AL » »

ER ERRSE AR
O oo —a VR 250 (2) 53 (31) 0.8% 58.5% 11.0%
Do — g VIR 254 (5) 6535  2.0% 53.8% 12.5%
DR s —y g VIR 294 (8) 4521)  2.7%  46.7% 8.6%
At 798 (15) 163 (87) 1.9%  53.4% 10.6%

FZHD LI, LFEHMICEDBOBUTIER 15 L EFRA O 8T 25T, &
FH102 R BN, ZFE 1 MH20 TIE, CFEEMICE DT 0~3 #ogiH T
Hoehiz,

EREOSCFHM EARIL, FFE TR I~3%ThHo7z, ARFHE LZHREOKR
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FILERICIFEM 2B ATE LT, FREM 25 A THWOE4E 71 fith T 11
foHrTH-7= (FRETENEN, 2, 4, 5 ), BRI, EFRASATIIEOR
HCTHIBEE S0%RE N LHEHM CTh o7z, 71 i 60 AN EFRIMNE SCFEH % &
ATEY (BBRBETERER 21, 24, 15 ), ZONO 29 fHIT TR CFEEH
Thole (BRETENZENLS, 7, TH)., EREERNZEFT DL, EORHA
b IFHM EERIIRB LT 10%REThHolz, £, BIRENRE LT, a23a=
r—va s 1 1L M EEDIOEN CIERR TOSUFEM SRR/ L, i
EANTIEZOMER TR > TWD, 220, FEEFERAEZRALTELXDLELEZD
EOBENIFHEREND LD Th D,

BEMICRS E, ala=r—a VHEERI T, SCAERICE DN EENT33
MAbNTZ, EDO L, EFRIX2 DDA T, Big Dipper, Element \ZD & L5072,
A 2= = VEGE LTI, CEEMICE DG ENT 40 R bz, £ D
25, EFIE S5 DDA T, BigDipper, Compass, Discovery (2i), Grove |2 Fil
TWe, ®&BIZ, aIa=F—3Ta VRGE I T, SUAERIC K 213 E5T 29
MA LNz, FD O 6, IERIL 8 DT, BigDipper 2i#), Compass (27%), Grove
2#), Landmark, Mainstream TH.5i7=,

AIa=f—YarBEEEL I M OV —XEBEUT, SUEERICE 54K
b > TW= DX Mainstream & Compass TEANEIL TER OGN, Wi E LT,
Big Dipper, Crown, Grove, Vivid &YV, ZhEi 6 AT, *HRHIIZ,
Genius |I3CFAEMIC K 2R mEGIC D72 <, Y =X 2B U TIROALNRLN
oz,

Fo, HETAREHELT, SFROMHETFHOLN LR IN LMD N2
EMEFOND, Fla=r—va VBRI, I TEALH 1 DT ORLN, T
Tl Comet T, I TiX Big Dipper TH.HiLTz, & HIZ, 3MRDOFFT 1 DO HERL
SNBHE IS T D, RRIZ Big Dipper TiX, Z OB IEFRE 2> TWAH AP EH
SN,

2E, BROARILHPICZE DL L THHE S W SCHER 134 [ O F A T 9 fEdn
RN, 7 XTHEFF Wz Et) Thol, 2Ia=r—T a3 VIEET T
OnAir TED X I RBANH Y, F58 TiwEHSh T\, 23a=r—va VuGE
II TiX Provision TZD X DR8N 2 DR 6N, KT 1 RT OFBINES A TY
., INHORE, WINLERTH -T2,

6.2 FEHRFEE OXFEEM OB

AR OFAE T, AACHEROFROBIHN —EBA LN, aIa=F—
2 UHEE T CIE3EALH, TEE<hedRy N (B¥—, Compass), [DHED
Wz CEmMHL, Element), THAIZOWMNIK KHD) (0712 HA KD, Vivid),
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Wdole, £72, On Air IZBWTIE, ERO 1HE LT, REEE ((FHiFsos
WCLAADWOR ), S##Es (Fe< CTHENALTL2EHEDK]), /Ih—5K
(ML & TERLBOBRNE]), EMFBR (ANCBRITAKORLFITH TN
V1), DHERORRP AT,

AIa=F—va REEE I T 8 AL, TEEheRy M (B¥H—, My
Way, Big Dipper), 1000 DJE 1000 DF =11 | (WBEOTZ, Vivid), [FZ1E] (%
7%, English Now), [HSR¥E] (5 HIELF, Mainstream), [WDOELNRIEATE] (FLAR
FHH*, Compass), THIRM] (V&5E, On Air), THEEY | (BIREIR, Genius), D
Wrbole, ZNHD S Y, Big Dipper i D [EE<nnRy M OBLERT
DOEH L 72> Tz,

Al a=f—va VERE I TR 2 ROARLN, [ZREBOE S (FEH
Z, My Way) & THIV S (KFE, Grove) DRI STz, MMV S 1 ZIEFRT
HoTl,

F/o, FEFEEO I —v v NUFEROEE D R o 4 SRIOHFHETE, K
NALFL T T UALENLDRAN D 5Tz, ala=r—va UHEEE L 1T TR
MLasxlEwns [FAVy T 4 v - R WiE] (v a0l sE, Crown 1,
Discovery II), 7 7 > A6 Le Petit Prince ([2® X 14%], Antoine de Saint-
Exupéry, Vista I, Element II), O 2{EMOBRHANRH -7z, aIa=r— a U JGE
Il @ Discovery ¥a#in®D [T AV >T 4 v « R WRE] IFERTOHRHATH -7,
AI 2= —va EFEII T, 77V ALENLORBERNH Y, L'homme Qui
Plantait Des Arbres ([K%Zfi %725 ], Jean Giono, Compass) Og#nNdH -7, i
L, EECoOgEMHThH-T,

6.3 RSB S NI fER
Kb <EHEINTOEFIL 0. Henry T, FH4al, AFFC3IEMRPEAINT

Wiz, FALBlX, “ARetrieved Reformation” (Landmark I, Vivid II), “Springtime 4 la
Carte” (New One World I), “After Twenty Years” (Power On II) Toh-o7=, F£7z, 2
TES LA BB SN CTWI2EZ 1L, Roald Dahl (Charlie and the Chocolate Factory

(Mainstream I, Vista II), “The Umbrella Man” (Pro-Vision 1)), Oscar Wilde (“The
Selfish Giant” (Polestar I), “The Happy Prince” (New Stream 1)), T -~7lz, iz,
FHTORBE NS DI TIEARWDS, On dir I T, EFROARHFIZEADANEL 72
EERE (RGEOMER]) DEE SN TWA ERER S5 5, ZOIERTIE, Susanne
Hyun &5 1 F X O/NF 6 FAEIC L DAMEIEMSZY, L. A. Davidson < Jack Kerouac
DOIES E TR THEBEINTWD (ZORITEFEFEAEZZDO My 7 L L TH->TE
D, ZbOEMITFEEICRGEEN 2 KBRS B TRiSNTWD),
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6.4 $BE I CRER
EbLZEL<HEAENTWE/EMSIL, Paul Villiard 12 X % “Information Please”

(Prominence I, Compass I, Vivid III), Kurt Vonnegut {Z X % “Long Walk to Forever”

(Prominence II, On Air II, World Trek III), 2H—2 L2 [EFE<herRy b

(Compass I, Big Dipper I, My WayIl) ToH->7- (T HEMAEEE 3 M), 2
BH I W= EMIZIE, Antoine de Saint-Exupéry (2 X % Le Petit Prince (Vista I,
Element II), Roald Dahl |Z &2 % Charlie and the Chocolate Factory (Mainstream I, Vista
1), O.Henry |Z & % “A Retrieved Reformation” (Landmark II, VividII) 7% -7z,

7, TR E O, WAEMICE DL LTIAFT 15 OERNALS

N, UFICERY B enEhzziT %,

- “The Best Christmas Present in the World” (Michael Morpurgo, Big Dipper I)
fEE<heRy M (B¥—, Big Dipper 1I)

+ “The Joker” (Jake Allsop, Big Dipper III)

+ “Twinkle Twinkle Little Star” “Daffodils” “The Road Not Taken” (JIH{Z, Jane Taylor,
William Wordsworth, Robert Frost, Big Dipper III)

+ “Table for Two” (Lori Peikoff, Compass II)

- “How the Kiwi Lost Its Wings” (1 % —X% v MilHZ LIl ERELZESNE
= FA L, Compass III)

* L’homme Qui Plantait Des Arbres (Jean Giono, Compass III)

IFr2vyTF v - R WiEl (hv = REE, Discovery 1)

* The Velveteen Rabbit (Margery Williams, Discovery II)

* Gulliver's Travels (Jonathan Swift, Element I)

- “Salty Coffee” ([E4, Grove II)

- MY gy (%3E, Grove I11)

* “A Plate of Peas” (Rick Beyer, Grove III)

* Bento Box in the Heartland (Linda Furiya, Landmark III)

* “A Small Crime” (Jerry Wexler, Mainstream III)

6.5 fTRDOFM - SFEIEE)

ZITIE, CHEMIC R DB EROARICHITEDO—E & U T # S e SR
WA SRR M - SREEBNC DWW TR T 2, KO FHEHICI RSN TN D H 0,
WHTARILOMIL (N—V O T) ICREHINTWDHH O, AXLDO% TIRRIN
Twé%®,%ﬁ&fﬁ%&btoﬁ%,ﬁ’iofi:i;:&~v5y%E¢
BACBR 7 PR a 7o = - 7 v a VU NEENTWDEANRH DA, T HiEX
FEMZOL O EITAFITHNL L T2 GBf STV 2 SUFR#EH & o R
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PER 72N T29), ARIOFHESRITITED TR, 22T, HLETH, X%
BRI L TED LD RBRMSCE BN NRES N TV D NEo L, ok, &
DR EDOERM « SFREEHNAONTNE VD Z LI O TIEER (2019b) 225
Iz,

FTP, CAEMICE DM TES R ONTE DI TO@EY Th D,

(a) LEOTFTFRNAEBME O (b) BiRL () A=V —nDZK)
(d) HCOFRHAES (e) B NW<0FE ¥ F D VRS F O HER

LI, (e) LMD AHBIZHOWTHIRZ L THL, (a) DX A 7L, £ohRidkkx
Thbv, ZEERRA, TF &, AN (LEICEDBDORKRETH-72A, “A
Child’s Garden: A Story of Hope” (Compass ) TIFfaZW_EZ A TH-72),
R, VA= 7ICL b0, MOOBEZITHEET L& FRE5I< R, 72
EBR BN, (b) 1E, BHAMOKEFEHIT > TRIEDT /A dtte & O ITHR S
NTWLHDEET, TO X5 RfariTnd, Bl CELFICH T Lo ICHERL
TWZh, BEOFERLEOEFHRELBHLTVDL b IFH) & LTKRIL
TV, SRIOFHETIE, [EFatl 38N P2, KEE T8 Tho7e (TE
BRIk T 2 X902, BFEDERTORRLN), (¢) ITPWVWTiX, A=V —%
FRLELEHEZT, HONPLOR L TBWEERIRE TEDOEFRZMAEI TS
AR LTHo7z, LAL, HREICL 2B CEFMiEE ST 0 (FlZIX
Grovelll) =°, RIZELOIELHD (B ZIX Mainstream III) 72 L H R 572, (d)
ZOWTIE, R ERATHEEOERAZ®|NRD O, BHNCFEMN & FE TR
WEPNTZHEITHENEZSEDL L0, CFEELONFICEE L THDORER
HOHHICOWTELE DL LD, REBR LN, —, 1EMhE oA LR A B
WZFRLbDbH o7, TOIL 2 il LIEFITDIAoT (New Stream II:
“Christmas”, On Air II: “The First Visit to the Tenjin Shrine”), F£7-, MAESELIET
LAEANWLDEEFELZHEELTWAIbOOmMERR NI (ZRFh, #lzxiF
Discovery II ® “Tales of the Wise Hodja” & “The Velveteen Rabbit”), #aEARE L T
WHLHEDODHTIE, HONCOHEBEINTERINEELET VXO—FHE ANEZ D &
Wo T2 7e LD b O (B 21E Compass II: “Table for Two”) ©H YV, F O
GEIkA ThHoTo, (d) DXATNE, SHICKANIA F E2—, KANEERR
W, T4R T yvary, BR, RE~FEREIELILDOLEZI AN (Bl2X
Discovery II: “The Velveteen Rabbit”) ,

7EB, EROAZLTRONHM - STHEEE L THEBELZ N7 b DI, §E
B, SOEME, #GE - SBERNE, Bholt, ZORTOHPRW UITERT X

SREEAD, BICEFMASCERFMEOR TR I T\, ZnbiL, S0
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BETHOTHLERTHEIMAIN LD EEZD, LFHERTH-T2ELTYH,
FRRICERH SN AR 1L, o EFRE F—ofRM - SEEENffShTn5,

5, FEOLERTOARROLNZZM - SFBEEIE LTE, UTOLOREL
i,

(a) DEEHE (b)) EFFERM BIIXD X T ) O L &t
(c) AXLDONE LITHRRY A=
(d) KE~DA U F B a—fEREZEE L CRE () HUDFIELERO~ vy F L7

727120, (o) ZRWT, ZALITHAFETH — SN IERR ORI SUEEM b IE
STbDOTHhDHRICEREINT, 2F 0, FHRZEOIERIZA LN DMK EOFE
BNREDOF ELFEEMICL D IERICKM EINTZICT R, ZHUTH LT, (o) 1
%@%%Hy&kLfmotﬁmﬁéhk%@f&@,%@ﬁ@ma_mbtﬁﬁ
DHLOTH D,

BT, SCFAESRIC K DR CHREMIC R b e 2 Dok - SEEEE 4 2517

(a) FEfiE ST DORERR (WaE O FfEITIE)  (b) HLHIRHEA

() BEDT —~& A b, (EEDOER, EEMEATWI EE2EZSHED

(d) BHEESL (RTT7 7 70MREE FICEEEZE W ZbOEET, 2720
SCFRHM E ORNEIORNRDIITIELSE08H Y, IR EAFBEERO RGN
W —2H RbhT,)

(e) FE L CREZHI<

() TEfmOfEE ORIE, 1ESORERO T « B AW OEFEOHEH]

(g) FHEIEE)

(h) SURGRIHIE A RS R 2 BB, R E O SURGR RS b T 2 B O
it ORI R O

(i) FERNEEMELLE ORI G) v R—A 7

(k) TEMNOIT X & 2345 () B NP & TR RO A TR 0%
m)%%@%% (n) FFERIEOGE S, ~STRIZHE D
OR: - REERE D (p) FAER

FRICEF b OOHIZEN R 2 b0 bEERTWA, FlXX, (o), (h),

(i) fci& ii%?‘ﬁx FEWI VY L ZRSERLIELDLEERD, 72, (o),

0, (g), (n) REFLFEMEZHIZHEAME L TET TROLE LD TITRLS, &

VEEENN R HL Y Ml A2 P EE RO TWD, £72, (p) D LIS, SEIOHE
TIXFER S Aoz (Big Dipper 11 : [ £ <hadr > b)), & (2009) (=
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& SCERGERIFFED LIE UISRE O N TEZ L 2EH LTV D 2, 4F
TG L LEHR BB 2#F MLV TIEHE V202080 TR LRV X
ITHDH, THIEL, EBISUREM EMH L REEIT O BRI, e sce
MILERIZEENTWDZERNH L0 (FEE, &fd), fHEoH TRRNZH
SNDH AT D D,

6.6 TODOMBFESNEHEM

AR CTHENGIE LTck 7 a 0T, RMOER AR EZIILHE LT, XF
M DK 2 I TR B ohvCcunie (Bl 21X, Crown I IZIFK EROREIZ, £
DO EFHE LTENEDOENT 7 A PR E 1 R—URE TEIREH & LTS
nNTEY, 20122 T=t~7 X (FREH) OFRPEHSNLTND), B
BRIRVELY #2223 Tl <, £, Alldboard 1D TRIFRIZTF v L > )
DETvarTE, BAE4 IVEBEOEFREZIZRL, Thz S HIZHAREICR
LESEAEBN RN, £72, V=T 17 « AFXARY —TF 1 7 FE % Tk
RBY DB a T, NROBSA T EHERT DYWL ONOHFETH
Hivle (B2, Perspectivel, Mainstream Il 732 5), ZH6D¥® 7 v a TiL, W
FEDFFEA X VRO R ST 2 MR T AT O OBV IEN B SN TS (7272 L,
FCIZHTEN Cn L7 BRRAY 725 « SREEEIO Y A MZH D L D12, WEEDOHfFEA
LRSS ORI, CFERICE ORI 1 SO FERIEE & LTHRY ARl
OBILTWLEAELH D),

7. FEROWRTE

Pk, RREMEREZRE L CEe, IT T, #AESBROERZ SO TEAEL,
TATHRROME LB LAEDLERND, BREINZD S,

TP, ERETOXRHEM N DI L, 2IRE L THUREMOBR D22
ERERTE LS, Lnb, TOEDRVIUEEMIZIZ E A EBIEFSMIELE S
TWo, ZOfRIE, 3Tl 1999 FRFEFFEEEELRD TV —F 1 7] O
BEALME LB (2015) THHERINTEBY, aIa=r—rva V9EE 1, 11,
Il OHFEL ZOWhESIEMNTE LD EEX NS, £z, E#STOX
FEMEAERT, aIa=F—T a3 BEE L I, I &R O THED T35
MNALNDHOD, Wt SEESHV, EFICHWES 2D, FiHSiEHEE
EEATDHEWHIBENIIELFET 7 A MTE 2, SUFEM IR EBRICH D12
FEOESOELEFHEEDLEVIREEHEZTCWHLITHD, LrL, L LiE-
TR 2T, ERAAOFRIICFEEM IR T b B2 TE 5,
EMREGDOET, B2V LV VOEMEZHREDOHTED LS IZEE L TV A
A% BRI RN L ETH A D,
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DX PIZH - T, SRIOFE CTIIIEEF N OERSINIEN AL, £D
ILIEFRE 725 TWD T —AN 1 IR BTz, JEGEEFHIBEINCIZERIEIC L CH
n, OB THLEERMELZ HED TV (FF,1991), LavL, FFCEZIZERED
RO LD BN TORE L 2D 2 EMFEALETHY (/H,1993), FRICHEFERN
B SN2 WEE L Rz (JIH,2000), ITFEZ OFAUT/NS 2BER R 5D
£ THD, miE (2015) 1%, 1999 FRFEEEEEEWD [V—F 1 7] O
BEE QO11FRR) A i L72BRIC, wEEsrOB#Ax B 2 flER L s (F
—OIER TR 2 OO R HZHFBEICBI I N TN D), SRIOFRIL, Zofiitgsl
EHHNTZHEDOESZHMNE LIV, BROARCHICZEDO—EE LTHEFR IS4
EOLE, BEOHBEZRONTIIND OO, ZOHIIMBEICHD L F X
%, JEREFRFOEEIEICEE T MR E (e.g., Hanauer, 1997; Widdowson, 1992) %%
Bl LD, ROl - SREREE & biZ, 2D OHEM OIFEHEIC OV TH
LTS ZENBUETHS,

A A % bk < JERERER O SUERMEMR & LT, SEIORETIEI hLaise 77 A
CEBRR BT, 1999 FIRFERSEEERO T —F7 4 7)) OFFE (2011
) Tz EiE (2015) TH2HE (Frv—2LFETTUALF) THY,
EH4 OHRTHIVESRIOMEL R UHERTHD, LN D, 1989 iR %S
BB EEEIC SV ) —F 4 7] OHBETITAIE (Vv y =—3F,
BT, 7T AL, RAYIF) OB S (J111H,2000), #RICEE
SN FEHREE O SCRHR &0 D MOBIERT S &, ZOEBAIICCHIBR
BRCTHDHESZDD LRV,

SEIOFHETIE, BAXLFOEH I 2=/ —a VHEGE L 10, Il OFFE
ZFHEN T EHMREINT-, BALFZOIEBHR E~OEIL, % S0
IRE & N -2k 5 THD (B, 1999), LarL, 1962 4E0D SCEE W E 42
S FE R E New Prince Readers (Book 2) |Z Lafcadio Hearn @ “Mujina” 73 g
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Potential Effectiveness of Vision Enhancement as a Strategy to Foster
L2 Learners’ Vocabulary Learning Motivation

YAMAMOTO, Hiroki
Hyogo University of Teacher Education

Abstract

The purpose of the study is to gain insights about development of vocabulary learning motivation
enhancement strategies. In particular, this study focuses on learners’ vision of themselves being someone
who gained superior vocabulary knowledge and utilizes it effectively (Vision-V). A survey was
administered to 97 English learners in order to address the following four research questions: 1) Can
enhancement of Vision-V be potentially more effective than of extrinsic motivation in vocabulary
learning?, 2) Does Vision-V account for motivated vocabulary learning behavior (MLB-V) more than
vision of the ideal L2 self at the level of general L2 use?, 3) Is Vision-V correlated with other specific
types of vision?, and 4) How much do intrinsic motivation in vocabulary learning (IM-V) and Vision-V
account for MLB-V? The results indicate that instructional strategies that can enhance learners’ Vision-
V and IM-V could be effective to stimulate their MLB-V.

e

AWFZED BENL, FEE OFERETE 5T 28O T M LD 7= D OFRETTIEBRFE I
TR Z1G0 2 8 ThDH, 97 X DHRFEFEE 2 RIVEMGHEZ1TV. 1) 88
IRFERGR A TS LIRS DY ¢ 2 a o (Vision-V) Z AR L4 AL, FEges:
BN 2 AMEEIES T 2 @D 2555 K 0 RIRIIZRATREMEN @V E VR D0, 2)
Vision-V [F55E ) BMKICBET 207 40 23 L0 HEEEEFHITE) (motivated vocabulary
learning behavior: MLB-V) %58 < PR35>, 3) Vision-V IZAE—F> 7 V—F ¢ 7
BT 2T 1 v a v b EOREMBIN D 575 4) Vision-V OFIffES & FERLFH Tk
% NFAIENE-S 1T (intrinsic motivation for vocabulary leaming: IM-V) @ 2 D Z457% MLB-V
Z EORETHT D0 ([ZOWTHA LTz, HrofER, Vision-V & IM-V 73 MLB-V O
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1. Introduction
1.1 Importance of Vocabulary Learning Motivation Enhancement

Motivation is one of the most significant predictors for success of second language (L2)
learning. According to Masgoret and Gardner (2003), L2 motivation accounts for about 14% of
the variance in language achievement scores. As Dornyei and Ryan (2015) state, without sufficient
motivation, even individuals with the most remarkable abilities could not accomplish long-term
goals like L2 acquisition. Thus, enhancing learners’ motivation is a crucial job for L2 teachers.

Teachers’ interventions to elicit and stimulate learners’ motivation are called motivational
strategies (Guilloteaux & Dornyei, 2008). Among many possible types of motivational strategies,
developing strategies that can foster learners’ vocabulary leaming motivation seems to be
particularly important. The first reason is that vocabulary knowledge is essential. As Wilkins (1972,
p. 11) famously states, “without vocabulary, nothing can be conveyed.” Vocabulary is strongly
related to various aspects of L2 abilities, including reading, listening, speaking, writing,
grammatical accuracy, sociolinguistic appropriateness, and language fluency (Schmitt, 2010).
Therefore, whatever L2 learning goals the learner has, vocabulary learning is needed.

Second, vocabulary learning requires a great deal of effort. The new Course of Studies
(MEXT, 2017a; 2017b; 2018) state that Japanese students are expected to memorize at least 4000
English words in elementary school, junior high school, and senior high school in total.
Memorizing 4000 words seems to be very demanding, but it is actually still insufficient to learn to
use English competently. According to Nation (2006), 6000 to 7000 word-family is needed to
comprehend English spoken texts and 8000 to 9000 word-family is needed to understand English
written texts. Acquiring a vocabulary of that size cannot be achieved without intense motivation.

Third, learners are usually expected to learn vocabulary out of class. Most L2 teachers would
hope to spend class time doing activities that require the teacher, classmates, and classroom
equipment, such as communicative tasks and interpreting difficult passages. Vocabulary
memorization is learning that can be done alone, so few teachers would give learners sufficient
time to do it in class. Unlike studying in a classroom, learners usually do not feel strong pressure
from their teacher and peers when they are studying individually. In order to let learners study
intensively in such an environment, giving them internalized motivation is important.

Finally, vocabulary learning is usually not fun. Zimmerman and Schunk (2007) claim that .2
vocabulary memorization is a typical example of learning that many learners would describe as
boring. The majority of teachers would agree that finding learners who are fond of speaking or
reading English is not as difficult as finding learners who love memorization of English words (cf.
Yamamoto, 2017). Even those who are regarded as motivated learners because of their active class

participation may be reluctant to study vocabulary.
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It can be expected that, when we attempt to encourage learners to do something which is
important, requires great effort on their own, but is boring, using motivational strategies becomes
especially important. Nevertheless, while various strategies to enhance L2 motivation were
suggested and the effects have been generally supported by many previous studies (e.g., Agawa &
Takeuchi, 2017; Alrabai, 2016; Domyei, 2001; Guilloteaux & Doérnyei, 2008; Lee, Gardner, &
Lau, 2019), strategies specifically targeting vocabulary learning motivation have not been fully
developed.

1.2 Self-determination Theory and Findings of Yamamoto (2017)

For the purpose of considering how to increase learners’ vocabulary learning motivation,
Yamamoto (2017) investigated factors that affect motivated vocabulary learning behavior (MLB-
V). The study used self-determination theory (Deci & Ryan, 2002), which is one of the most
established and influential motivation theories in the field of L2 acquisition research (Agawa &
Takeuchi, 2016), as the framework. This theory divides motivation into two types. The first type is
intrinsic motivation (IM). When a learner engages in an activity because one finds the activity itself
interesting, the learner can be seen as intrinsically motivated (Reeve, Ryan, Deci, & Jang, 2007).
The other type of motivation is extrinsic motivation (EM). It involves doing an activity in an attempt
to achieve some separate consequence (Reeve et al, 2007). EM can be further divided in accordance
with the degree of self-determination. For instance, when a learner is studying English just because
his/her parents tell her/him to do so, the motivation is regarded as EM with weak self-determination.
On the other hand, if a learner is studying English in order to achieve her/his dream of being a
scientist and publishing reputable research papers in English, his/her motivation can be considered
as a self-determined type of EM (SEM).

According to self-determination theory, learners with high IM and SEM tend to study
diligently in a self-regulated manner (Zimmerman & Schunk, 2007). Therefore, Yamamoto (2017)
hypothesized that both IM for vocabulary learning (IM-V) and SEM for vocabulary learning
(SEM-V) would positively affect MLB-V. In order to test the hypothesize, survey research was
administered to 88 first-year university students who had relatively high English proficiency and
motivation compared to most university students in Japan. Consequently, although IM-V
significantly predicted MLB-V (R? = .17, p < .01) as expected, SEM-V hardly explained it (R’
= .00, p = .64). This result implies that, whereas motivational strategies targeting IM-V can be
effective, strategies targeting SEM-V would not improve MLB-V.

One probable reason why SEM-V did not account for MLB-V contrary to the assumption of
self-determination theory is that the participants already had very high SEM-V. As Horwitz (1999)

revealed, most L2 learners understand that vocabulary learning is important. Thus, as long as the
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learners are interested in acquiring high English proficiency, they would think that vocabulary
learning is indispensable to achieve their goals, whether or not they are actually studying
vocabulary sufficiently. Most of the participants in Yamamoto (2017) strongly hoped to gain high
English skills. As a result, the mean values of their answers to the questions about SEM-V were
very high, the standard deviations were small, and the value of R? became very small. This indicates
that, in many cases, it may be almost meaningless to teach L2 learners the importance of vocabulary
learning for their goal attainment (i.e. fostering SEM-V), because most of them have already

recognized it.

1.3 Vision Enhancement

As discussed above, attempts of fostering learners” SEM-V may not improve their MLB-V.
Nevertheless, it does not necessarily mean that motivational strategies that concern learners’ future
self'is meaningless. Strategies which approach learners’ future self from a different angle could be
effective. In order to explore such possibility, this study investigates possible effectiveness of
enhancing learners’ vision.

One of the most notable theories in current L2 motivation research is the L2 Motivational Self
System (Boo, Domyei, & Ryan, 2015; Dornyei, 2005). It consists of three components: the ideal
L2 self, the ought-to L2 self, and the L2 learning experience. Among the three, the ideal L2 self
plays the most significant role in motivating learners. The ideal L2 self concerns a desirable self-
image of the kind of L2 user that one would ideally like to be in the future (D6myei & Ryan, 2015).
Based on self-discrepancy theory (Higgins, 1987) and theory of possible selves (Markus & Nurius,
1986), the L2 Motivational Self System hypothesizes that learners who see a discrepancy between
their ideal L2 self and current state tend to be motivated. In fact, many empirical studies (e.g., Busse,
2013; Lamb, 2012) have supported the hypothesis (Démyei & Ryan, 2015). Furthermore, more
recent studies indicated that the ideal L2 self could have a significant effect on learning strategy use
and performance (e.g., Csizér & Tanko, 2015; Jang & Lee, 2019; Saito, Dewaele, Abe, & In’nami,
2018).

How then can the ideal L2 self be strengthened? Dérnyei and Kubanyiova (2014) claimed
that building vision is an effective way to do it. Vision is defined as “a mental representation that
occurs without the need for external sensory input” (Stopa, 2009, p. 1). It is a concept that captures
1) the future, 2) the ideal and 3) the desire for deliberate change (van der Helm, 2009). These
characteristics of vision seem to be strongly related to the ideal L2 self. In fact, Domyei and Chan
(2013) state that the ideal L2 self can be seen as the vision of what the language learmer wishes to

be. Hence, clarifying vision of learners’ ideal L2 self can be an effective motivational strategy.
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SEM and vision of the ideal L2 self are not the same, because while SEM concerns the
importance of the learning activity to become the ideal self in the future, vision concerns how vivid
and detailed the self-image is. However, SEM and vision are similar in a way that both concern the
future self of learners. In fact, Sugita McEown, Noels, and Chafee (2014) statistically revealed that
they are significantly related. Thus, vision enhancement can be an alternative strategy of SEM
enhancement.

The current study focuses on vision of the future self who gained superior vocabulary
knowledge and utilizes it effectively (Vision-V), and it was hypothesized that enhancement of
Vision-V can be more effective than of SEM-V. Yamamoto (2017) implied that, as long as the
learners are interested in gaining high L2 proficiency, they generally have strong SEM-V. On the
other hand, the vividness of Vision-V may vary among them. If so, it would mean that the vividness
of their Vision-V still has plenty of room to improve unlike their SEM-V.

2. Research Questions

The primary purpose of the current study is to verify the hypothesis that enhancement of
Vision-V can be more effective than enhancement of self-determined types of extrinsic motivation
for vocabulary learning (SEM-V) in terms of improving learners’ motivated vocabulary learming
behavior (MLB-V). Thus, research question (RQ) 1 is ‘Can enhancement of Vision-V be
potentially more effective than of SEM-V?’

In addition, this study addresses three other RQs in order to examine the significance of
researching and using Vision-V enhancement strategies. RQ?2 is ‘Does Vision-V account for MLB-
V more than vision of the ideal L2 self at the level of general L2 use (Vision-G)?’ Investigating it
is extremely important because if Vision-G, which has already been investigated by various studies,
predicts MLB-V as much as Vision-V does, developing motivational strategies specific to Vision-
V may not be necessary. Yamamoto (2017) showed that intrinsic motivation for vocabulary
learning (IM-V) accounts for MLB-V more than IM for English learning in general. Whether
Vision-V accounts for MLB-V more than Vision-G needs to be examined as well.

RQ3 is ‘Is Vision-V correlated with other specific types of vision?” Though Vision-G has
been investigated by many studies, more specific types of vision, such as vision of the future self
who speaks 1.2 fluently and accurately in various settings (Vision-S) and who reads various
challenging L2 passages fluently, accurately, and deeply (Vision-R), have not been studied
sufficiently. Thus, it is uncertain how much specific types of vision are related with one another. If
they were not correlated with one another, teachers might be unwilling to use motivational
strategies specific to each type of vision, because clarifying each type of vision by turns is too time-

consuming. Instead, they would use motivational strategies to clarify Vision-G, which are probably
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related to every specific type of vision. On the other hand, if specific types of vision are correlated
with one another, it would be reasonable for teachers to use strategies targeting a specific type of
vision. They can consider what L2 motivation (e.g., reading motivation, speaking motivation,
vocabulary learning motivation) of their students needs improving in particular and clarify a type
of vision related to it (e.g., Vision-R, Vision-S, Vision-V), assuming that it can enhance other types
of vision, too. Therefore, examining RQ3 is necessary to consider the significance of Vision-V
enhancement.

RQ4 is ‘How much do intrinsic motivation for vocabulary learning (IM-V) and Vision-V
account for MLB-V?” If the significance of Vision-V enhancement is supported by the analyses
for RQ1-3, the next step will be to design motivational strategies that can enhance IM-V, which
was found possibly effective by Yamamoto (2017), and Vision-V. Investigating RQ4 is needed to
predict the effect.

3. Method
3.1 Participants

The participants were 97 English learners in a university in Japan. All participants were
students in the English class which the author was teaching. They were first-year students at the
time of their participation in the study and almost all of them were Japanese. Approximately 60%
of the participants were female. Considering the author’s observation in class and the scores of
English tests (e.g., TOEIC, IELTS) that some participants reported to him, most of the participants
seemed to have English proficiency levels of the upper B1 or lower B2 in CEFR (Council of
Europe, 2001). However, there were a few participants who had experiences of living in English-
speaking countries for one year or longer. They appeared to have higher-level proficiency than the
lower B2. All of the participants majored in international relations and their motivation for English
learning was relatively high compared to most university students in Japan. Most of them were
strongly interested in gaining high English skills. Thus, it can be assumed that the participants in
this study were a similar group of English learners with those in Yamamoto (2017).

The participants were informed that participation in the study was not mandatory, and the

collected data would be used only for research purposes.

3.2 Instrument
A survey with 27 seven-point Likert scale questions was administered. It took approximately
eight minutes for all the participants to complete it. The participants were not required to write their

names on the survey so that they could answer the questions honestly.
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The language of the survey was English. The participants had at least the B1-level English
proficiency, so the author assumed that they would understand the English descriptions easily.
Though he requested them to ask questions in Japanese if they found any parts they could not
understand in the survey, nobody asked questions.

The survey consists of eight parts: a) motivated learning behavior for vocabulary learning
(MLB-V) (three questions, o = .90), b) self-determined types of extrinsic motivation for vocabulary
learning (SEM-V) (three questions, a = .71), ¢) Vision-V (four questions, o = .88), d) intrinsic
motivation for vocabulary leaming (IM-V) (three questions, oo = .91), e) motivated learning
behavior in speaking (MLB-S) (three questions, o = .88), f) Vision-S (four questions, a = .93), g)
motivated learning behavior in reading (MLB-R) (three questions, o = .90), and h) Vision-R (four
questions, a. = .90). Though the value of Cronbach’s alpha in SEM-V is a little low, .71 would be
at an acceptable level (Iino, Nakatani, & Terauchi, 2012). It would have been ideal to add questions
about listening and writing as well as speaking and reading, but they were not included to prevent
the survey from becoming too long,

The questions about MLB, IM, and SEM were mostly adapted from the survey used in
Yamamoto (2017). Some questions were made, referring to Dérnyei and Ushioda (2011) and
Tanaka (2016). The question items, mean values, and standard deviation values are presented in

Appendix.

3.3 Data Analysis

First of all, whether all of the collected data should be used in the analysis was considered,
and it was determined to exclude responses of one participant. It is mainly because the standardized
residual of the responses in the multiple regression analysis (see 3.3.4) was -3.37. According to
Field (2009), standardized residuals that are greater than +3.29 are cause for concern, because in
an average sample case, such a high value is unlikely to happen by chance. Thus, the responses of
96 participants out of 97 were analyzed in the following ways. All statistical analyses were
performed using IBM SPSS Statistics.

3.3.1 Analysis for RQ1

In order to examine whether Vision-V accounts for MLB-V more than SEM-V does, simple
regression analyses were conducted. First, a simple regression analysis was made, setting the
Vision-V score as the independent variable and the MLB-V score as the dependent variable. Then,
another simple regression analysis was made, using the SEM-V score as the independent variable

and the MLB-V score as the dependent variable. Finally, the explanation raters were compared. If
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the explanation rate of Vision-V is higher than of SEM-V, it can be indicated that enhancing
Vision-V is more likely to be effective than fostering SEM-V.
In addition, mean values of questions about Vision-V and SEM-V were confirmed. It is

because if the value is too high, it would be difficult to increase it further by motivational strategies.

3.3.2 Analysis for RQ2

To examine whether Vision-V accounts for MLB-V more than Vision-G, simple regression
analyses were conducted. In this study, Vision-G is the sum of Vision-S and Vision-R. If the
explanation rate of Vision-V is higher than of Vision-G, it can be interpreted that giving

motivational strategies which are specific to Vision-V is meaningful.

3.3.3 Analysis for RQ3

RQ3 is ‘Is Vision-V correlated with other specific types of vision?” To answer it, the
correlation coefficients between Vision-V and Vision-S, and Vision-V and Vision-R were
calculated. In addition, in order to confirm that Vision-S and Vision-R account for MLB-S and

MLB-R respectively at a significant level, simple regression analyses were performed.

3.3.4 Analysis for RQ4

A multiple regression analysis was implemented with the IM-V and Vision-V scores as the
independent variables and the MLB-V score as the dependent variable. First, the Pearson
correlation coefficient between the independent variables was checked to consider the possibility
of multicollinearity. Then, the explanation rate was confirmed to examine how much IM-V and
Vision-V account for MLB-V.

4. Results and Discussion
4.1 RQ1: Can Enhancement of Vision-V Be Potentially More Effective Than of SEM-V?
The simple regression analyses revealed Vision-V explains 19% of the variance in motivated
vocabulary learning behavior (MLB-V) (Table 1). The results indicate that learners with vivid
vision of the future self who gained superior vocabulary knowledge and utilizes it effectively are
more likely to study vocabulary eagerly than those with less vivid vision of it. Thought the
hypothesis that vision of the ideal self affects L2 learners’ motivated behavior has been verified
mostly at the level of general L2 learning (e.g., Busse, 2013; Lamb, 2012), it also appears to be
valid in vocabulary learning. On the other hand, it was shown that self-determined types of extrinsic
motivation for vocabulary learning (SEM-V) accounts for only 10% of the variance in MLB-V
(Table 2). Unlike the result of Yamamoto (2017), SEM-V significantly predicts MLB-V in this
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study. However, the value of R? (.10) is smaller than Vision-V’s (.19). Furthermore, whereas the
mean value for questions about SEM-V is very high (5.99 out of 7), the value for questions about
Vision-V is not so high (4.54). This result indicates that Vision-V has more room to enhance than
SEM-V. Considering these findings, it appears to be reasonable to assume that enhancement of

Vision-V can be more effective than enhancement of SEM-V.

Table 1
Result of the Simple Regression Analysis (Independent Var.. Vision-V, Dependent. Var.: MLB-V)
R’ r B t p
Vision-V .19 A3 49 4.63 .00
Note. n=96.
Table 2
Result of the Simple Regression Analysis (Independent Var.: SEM-V, Dependent Var.: MLB-V)
R’ r B t p
SEM-V .10 32 A48 3.30 .00
Note. n=96.

4.2 RQ2: Does Vision-V Account for MLB-V More Than Vision-G?

The results of regression analyses show that while Vision-V explains 19% of the variance in
MLB-V (Table 1), Vision-G accounts for only 12% of it (Table 3). Though the difference is not
very large, it still can be concluded that enhancement of Vision-V would improve MLB-V more
efficiently than of Vision-G. Therefore, it seems to be possible to claim that designing motivational

strategies which are specific to Vision-V is meaningful.

Table 3
Result of the Simple Regression Analysis (Independent. Var.: Vision-G, Dependent Var.: MLB-V)
R’ r B t p
Vision-G 12 34 .19 3.50 .00
Note. n=96.

4.3 RQ3: Is Vision-V Correlated with Other Specific Types of Vision?

The correlation analyses indicate that the correlation coefficient between Vision-V and
Vision-S is = .81 (p <.01) and the one between Vision-V and Vision-R is »=.75 (p <.01). Both
values are very high, which means that enhancement of Vision-V may be effective for enhancing

Vision-S and Vision-R, too. The simple regression analyses imply that Vision-S significantly
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predicts MLB-S (Table 4) and Vision-R significantly predicts MLB-R (Table 5). Thus, enhancing
Vision-V may indirectly improve MLB-S and MLB-R.

Table 4
Result of the Simple Regression Analysis (Independent Var..: Vision-S, Dependent Var.: MLB-S)
R’ r B t p
Vision-S 35 59 54 6.99 .00
Note. n=96.
Table 5
Result of the Simple Regression Analysis (Independent Var.: Vision-R, Dependent Var.: MLB-R)
R’ r B t p
Vision-R 15 38 A3 3.95 .00
Note. n=96.

4.4 RQ4: How Much Do IM-V and Vision-V Account for MLB-V?

Firstly, in order to make sure multicollinearity would not occur in the multiple regression
analysis, the correlation coefficient between intrinsic motivation for vocabulary learning (IM-V)
and Vision-V was confirmed. The value is » = .47, which is not high enough to suspect
multicollinearity.

Then, a multiple regression analysis was performed. The results are summarized in Table 6.

Table 6
Result of the Multiple Regression Analysis (Independent Var.: IM-V and Vision-V, Dependent
Var.: MLB-V)

R’ r B t p
IM-V 3 55 40 4.69 .00
Vision-V ’ 43 25 235 .02

Note. n=96.

The results demonstrate that both IM-V and Vision-V significantly predict MLB-V. The two
variables account for 34% of the variance in MLB-V. Though it is difficult to determine whether
the value is large or not, it seems to be rather large considering that motivated learning behavior is
affected by a number of factors and the values of p are below .05. Thus, it can be concluded that

designing motivational strategies targeting IM-V and Vision-V is reasonable.
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5. Conclusion and Implications for Further Studies

Overall, the results seem to support the significance of developing motivational strategies that
target Vision-V. Vision-V predicts motivated vocabulary learning behavior more accurately than
self-determined types of extrinsic motivation for vocabulary learning and Vision-G do. In addition,
enhancing Vision-V may have positive effects on other specific types of vision, such as Vision-S
and Vision-R. The potential effectiveness of fostering intrinsic motivation for vocabulary learning
(IM-V) is also indicated, which is consistent with Yamamoto (2017)’s results.

It has to be admitted that the generalizability of the results is not necessarily high, because the
participants were only learners with relatively high English proficiency level among Japanese
English learners and almost all of them were Japanese. In addition, the instrument in this study was
just one survey and motivation was examined based on learners’ self-reports. Hence, motivation
strength of each participant might not be measured fully objectively. Nevertheless, despite these
limitations, it would be acceptable to claim that this study provides useful implications about
vocabulary learning motivation enhancement.

The next step will be to consider how to enhance IM-V and Vision-V in practice. It would be
possible to refer to previous studies introducing strategies to enhance learners’ IM and vision, and
apply them to the design of vocabulary learning motivation enhancement strategies. For instance,
assuming that satisfaction of the three basic psychological needs (i.e., needs for autonomy,
competence, and relatedness) of L2 learners would stimulate their IM (Hiromori, 2005), several
studies have suggested teaching techniques to fulfill the three needs (e.g., Agawa & Takeuchi,
2017; Hiromori, 2006; Tanaka, 2009; Tanaka & Hiromori, 2007). Moreover, Domyei and
Kubanyiova (2014) introduced a number of motivational strategies that can build learners’ vision
of the ideal L2 self. These studies could be applicable for development of vocabulary learning
motivation enhancement strategies.

Given the importance of enabling learners to regulate their own motivation level
autonomously (Tseng & Schmitt, 2008; Ushioda, 2008), it can be also meaningful to inquire how
good L2 learners foster their own vocabulary learning motivation by interviews and qualitative
surveys. The results may provide various vocabulary learning strategies and self-regulating
strategies that could enhance IM-V and Vision-V. Introducing them in class may be a fruitful
strategy instruction. It is often pointed out that in strategy instruction, teachers should help learners
choose strategies that are suitable for themselves rather than make learners use strategies that the
teachers chose, because suitable strategies vary according to each learner’s individual difference
factors (Cohen, 2018). Thus, it will be beneficial to collect as many potentially effective strategies
as possible by interviews and surveys, and introduce them to learners so they can choose strategies

they are interested in. Though instruction of learning strategies that improve language skill
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performance (e.g., communication strategies, reading strategies) has been considered effective by
previous studies, research on teaching affective strategies is scarce (Bielak & Mystkowska-
Wiertelak, 2018). Hence, investigating the effects of teaching self-motivating strategies in
vocabulary learning may provide valuable insights for strategy instruction research as well as for
research on vocabulary learning and motivation.

L2 learning is extremely challenging and the majority of learners completely lose motivation
before mastering the L2. Antipathy towards vocabulary learning appears to be one of the main
reasons for this (Agawa et al., 2011). It is hoped that research on vocabulary learning motivation
will be advanced, and teaching strategies to prevent learners from giving up studying L2 due to

vocabulary learning will be uncovered.
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Appendix: The Survey Items and Descriptive Statistics

M SD
a) MLB-V (a=.90)
Q1  Compared to general university students, I try to memorize new English
. 429 154
vocabulary relatively hard.
Q2 Iam working hard at memorizing new English vocabulary. 401 1.63
Q3 Ithink I am doing my best to increase my English vocabulary. 372 157
Q1~Q3 401 143
b) SEM-V (a=.71)
Q4  Itis important to memorize a lot of English vocabulary. 593 128
Q5  Increasing my English vocabulary is necessary to attain my life goals. ~ 5.65  1.33
Q6 Knowing a lot of English vocabulary is useful. 639 099
Q4~Q6 599  0.96
¢) Vision-V ( a= .88)
Q7  Icanimagine myself understanding most of the words in English 500 141
movies. ’ '
Q8 I canimagine myself understanding most of the words in English 500 142
newspapers. ' '
Q9  Icanimagine myself writing academic papers using various 440 146
sophisticated English vocabulary. ’ '
Q10 I canimagine myself having as large a vocabulary as a native speaker
. 3.68 1.61
of English.
Q7~Q10 454 127
d) IM-V (a= 91)
Q11 Studying new English vocabulary is interesting, 5.08 1.66
Q12 Studying new English vocabulary is enjoyable. 471 174
Q13  Ilike memorizing new English vocabulary. 415 1.8l
Q11~Q13 465 1.60
¢) MLB-S ( a= .88)
Q14 Compared to general university students, I practice English speaking
: 503 138
relatively hard.
Q15 Tam working hard at practicing English speaking. 475 139
Q16 Ithink I am doing my best to improve my English speaking ability. 450 1.1
Q14~Q16 476 1.28
f) Vision-S ( @= .93)
Q17 I can imagine myself having an English discussion with foreign
. 495 143
classmates or colleagues effectively.
Q18 I canimagine myself giving an English presentation to foreign
483 142
classmates or customers fluently.
Q19 Icanimagine myself having a daily conversation in English with
S 532 155
foreign friends smoothly.
Q20 I can imagine myself speaking English as if I were a native speaker of
. 412 1.67
English.
Q17~Q20 480 138
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g) MLB-R ( &= .90)
Q21 Compared to general university students, I practice English reading

. 451 138
relatively hard.
Q22 I am working hard at practicing English reading. 423 138
Q23 Ithink [ am doing my best to improve my English reading ability. 406 137
Q21~Q23 427 1.25
h) Vision-R ( @= .90)
Q24 I can imagine myself reading English newspaper fluently. 515 1.28
Q25 I canimagine myself reading English literature fluently. 484 122
Q26 I can imagine myself reading English textbooks of my favorite
. 487 1.24
academic areas fluently.
Q27  Icanimagine myself reading English as if I were a native speaker of
. 410 135
English.
Q24~Q27 474 111

Note. The choices are as follows. 7: I strongly agree. 6: I agree. 5: I rather agree. 4: I cannot decide.
3: I rather disagree. 2: I disagree. 1: I strongly disagree.
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Effective Use of Pre-Editing of Japanese-English Machine Translation
and its Influence on English Writing:
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Abstract

To use machine translation effectively, a process called “pre-editing” is required to
be done to edit the original text in a form that is easy to translate. In this paper, the author
tried to apply the model used for Japanese-English translation to pre-editing for machine
translation, and to verify the effect of pre-editing on English composition by asking
participants of the experiment to write in Japanese and English. The participants are divided
into three groups. The first and second group wrote two compositions in Japanese and one in
English, and the third group wrote one in Japanese and one in English. As a result, it was
found that to do proper pre-editing, just paying attention to writing sentences which are easy
to translate into English is enough to use machine translation effectively and that some
participants using the Japanese-English translation model tended to produce complex English

sentences.
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DEDIRAT 47 TlE, LSRN RAIRERIZD, RIS, O FE EHEEE
IR CE A I EICX 5 582 5,
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1) WREEOHFE A) ERRRITIE ARSI 2N 7T

2) EFEOHEL B) i fth 2R Bl D[Rk

3) TR C) MEBRFEL D[]k
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1) 1EHZRELO R
1) BIlFAA) R EL D A5k
K) BfaoEE

B35, GUTFIED, 2006) OL—/LZiE, 1) dEEOHTER 2) HiEOHZELE, X

BEREROMEIZLDBONREFENT WD, ZNEEBAIICH S HiEL L CTHME
(1999) OETNVEIEHTHZENB 2 NS, HIE (1999) 1T [72hn/3 5/
i R/ EZ/NND] OBBERICARGELY TID, EXEERTLET VAR
Eliz, ZOETMIRIZIETRE 2O LY ITHEA IS,
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I put my commuter pass in my pocket
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TIE, 1EC BB O OJFEREIZHOWT (IUTFIED, 2006) DL—b % v
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SRBEEFEROEN 6L TH D,
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L HEE, MO Doa—a v MRS (CEFR) & OXFGRRAHE LT
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HIA2 LV 14, Bl Lok a4, [EHEE, HaBBETEL A2 LV 24, Bl L
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ET5,) —HEF] THEINTWD (FX AT NF =200 TE 4.2 Hi Tt
T5), BIZIEX, MT 7V C—FERICERICBIMLEZFIL M1-1) &£7ed, LT,
HEEZEHANOT — X Hr OBCRAFTIICH NS, E7EHCOSHTIcB T, %
BMESIMEORTHRFELANDHD L ZATHE, TX K%, “X university” & & X #ix
776
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HRT-DOREFE LB ORFE~D NFERLBE N LN LD, KRED
N LEENTIELWDEWIERIEN K E LT, BETHIEREICHITT
RETEDL IR EEFATNDD, —BEUETHEMNCZENTLS
AN

% 1 ds3% —> (Machine Translation €7 /L (MT €7 /V)) 1%, £7, HELE
DIZHARFETIELZFENTH OV, RIT TEHEER TREEICR LT VR Z LM
FTLEEN ] EWIOIFERDOBEZH LAARELZZFENTS boTe, HEIZFEED
BMTEXEENTHL LT,

%5 2 ®/% — > (Japanese-English Translation €7 /L (J-ETE7 /L)) TIiX, £7,
W CBICHAETELZZENTYH BV, WIZHITAFZE T Lz, (L (2009)
DRLFRET N (£ 3) 28R, [ZOFTNVOEREMHZT LI IENTL
a3V, EVWIHEREHLAARBELEZENTE Do, HEICFAROBE TR A
FENTHH o7,
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% 3 O/ —2TlE (No Treatment E7 /L (NT €7 /V)), HE LBV IZHAGE
TEXLEZHENTH LS LRICFEEDOETELEZENTH b o7,

EDRE— BT b Il THRAIE SR ITHEIMEIRR S A v — xR v b, FEEEO
FERIEEFAT Le o 7z,

BAGNE = b NBOFVIEDV 2F DD ERDOEAIDERY Led,

#*=4

HAGDINF— b 2T ANEEDOFE LD

MT E7 /L 1,85 B v 2 MR A EAR( A ARG | 3, ESC |3 A
(A AGE

JETEF /L | 1, EE@ Y 2,0 SCHRE T /L % i 3EE |5 A
(A AFR) (B AGE)

NT £ /v 1,85 B 0 2,5EC |3 A
(A AGE
1A 8 A 1A

SHTZHENTIE, MT E7 4D 2, THBEIRAZEMR) & JET 740 2, TR
FERET AV ZBH ) 1XE b TEHERAE#R L2 27 ] L LTS E L
Too Flo, HEEARRIZENT BEHEIREZERLIZ X7 ] & U THRIRRIICHER
THZEET D,

B AR —= Ao LT EREBMEID, ¥ AT BITHEBFIRR O ACEC~0
BE - EFEREZAST = MIEZE LT b0 (T r— FOEMHEAIZ

DOWTIIIRMEEIZR),
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T2 b5, LnL, ARlicB\WTiL, FREHEDOHIKN L, T —XINED
BRI R ] 2 g 28 LIl > TR 72, fluency (i &) 12 DWW TIERESL/ T-unit |2
XV, WIZHEAD Tunit H72Y OFEHEZRTICHD D, LER->T, 5
complexity (BEMEX) & accuracy (IEfES) ZHMHT 22 LXK VITH, HEBEIER
SNTEXOOLNPIRTILNIHTHEMS, EMINREREELZRFESOLES D
T, REMICLEET DL,
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T 5,

D 4.2 OFEBRCIVE L7= HARFE LT Google FHRRICASN L, FELIZLCTHML
7o WIEIZOWTIE, WELET—XZ2ZDFE L0 L7z (Google FIFRIE
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THH o7 b OOEBEIERI A 70, B AZER L CAAGEXEZENTHH
ST O DOHEMEIRR IS 49, FAESLN 71 LipoT-, HBEIREZE#R LI=Z A
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2R, IEMESICOWVTIEZ ZTIERARY, =7 —ORANIEER S SORAIY — B A
“Grammarly” Z M L TW 2725, BEAEIER CTREH S AUL725R5C0E “Grammarly” 73 P8
HTHEIREZT—ZHEVEERVNPLTHD, ZDONPVITS. 2 B CTHARZ
MBI L=l 2 DX & ZF D BT 5,

£7, BEROEHES OOV TIHIT 5, L TFDER S5 16K 8 ITERSINE
DSPEH U7e A ARGESC % H SHMRIRRIC K 0 953ic L, T2 0XtR L& 7 23058 O
HY U 72 SCOBEER AR L DR ER Bt G2 & 72 2 B IN38 O FEH L 72 SCOIMEIRR L D 4
T-unit $0) CTHMSZRB LD TH D,
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BAGIRE— L RIEMES 7 A 7 B s

HEERY RERBIR T
M =T 1.35 137
LETET 129 1.45
NT £7 L 115

FEROFRITFEE I CEFRA2 L~UL L Bl L-ULDOBNE T OEH 25 AT
W5, FICHEEN A2 Bl LNYLOBINEOEN I TEAZ MR EFR 6 & LTHEE
T %,

#6
B Ry KBRS 2 2 el (3535 /) B1)
UELRY R
MT 7 /v 127 1.20
FET 7V 1.22 1.42
NT =71 1.23

WRICHBN TR 2, ETHBEBEELOEDPEL LTI ONTERTICE L
o5,

*7
B A RH— U RIEMES Z A7 [l (GBS )

KRB B
MT £7 /1 1.40 1.00
JET=7 0 1.00 1.00
NT 7 v 114

WITH 8 1EHES - [HFEHEHFH OB B L7 COMMBIARIE L OBMES Th 5,

#*8
B ARG NE— CRIERES 2 A i (ERE - S BH8E 2K

BB EHD B bR B
MT E5 /L 133 s
JETE7 N 1.40 1,65
NT €7 v 1.20
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#SERDE, MCERETNVEFEHLZIJET T VCTHEMEIN LR >TND
ZEWDLND, FSCRRET LTI, BARETIIER SN2 PNEGETIEIEEIND
LEFIZOWTHIZAD L IICHEZEZEC L TND, TOZERHIEZHEOL, ZOM
FMORK E > TNDbD LS, ZOMAITHEGE)AE Bl LVITHiZ Tz, & 6
WZBWTHEDLLRRW, 207, HEENTHELLNE W) X ICHRITE 5,

HYGHITRD &, £ 7T OFFEHE HGHOFILMT £ 7 /B THEIREIER 2 Bk
THEHEMESHN TN ->TEY, JET T /LB TELR2 LD LT, #£ 8
DEGE - HEREEHERDOF L MT 7, J-ET EF /AW CHEMES N ER-T
W5, FRENNEBRTHL L EEZ DL, £TEESOEWTHEKIZLY, &
BeHid 5 R WEE T H IS L VDN D HWEEA~OBI E Vo T b OBEEL T D
CHEHITE D, 54 HioR 17T AT LEOBEMESEZZ LD THELTWDER, H
P HERELORAEDIE ) NEELH A7 BT HEMRIEEZEHR L T D,
FHEXLHZ A T, REHEHFX TR OLEMEIORWEIL 22 ThHH, [HiE - s
BEBEOFIZ6 AP S ANERLY bEHEIRES 2o TWD, BT, HFEHE
HEZBWTIEFAE =X 72 R HOBE/VERB & LTI TV X1,
REFENFHZRIT S IGE, FFICEE LS EO RGBT D02\, WEE~DOE, FF
WA —F T OMESDOFENZ DEWE RS> THALTWDDTIERNTEA I D,

5.2 HERERARATIRAE COEMI DS

51 @i CHMESICET 2002 L, EEOHREOERMELZ L TV ng
BN ED LD RN FEAE LT O ERHE S 0 HHERI T X 220 ERS3 2D TURAE
DL % R TR B, LU TIE A OBEHSUZ YW TRETT 5,

FT MT ETASBMENLRGT 5, RO 1-1 BEH L TH D,

#9
SN 1-1 OFEHC (20 1)

FINNFRDOBENT IR D120 DFEFRN
%<, EEEESCE/EED L, Bl
ROFELNWZ TWBMEEZFATR
D, INEAEPIToTWDHIRELR LA
%, KE, BEE2L0HMELOY F
R

They also learn about lifestyle and student
guidance methods, the problems that
modern children have, and lectures on life,
physical education, music, etc. that are the
same as classes conducted by elementary
school students. There is.

F OO EROLTIE, THERS “They” IZLEEALEHLEDLELES>TWVD,
BEOLRDLLIELIZTDHERFETHLIADTZELEZIET “we” OLHITRDHD

EEADLND, ZOXIITHAFBTERDAMETRWEGAEIS,
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TREEM O DXL HDHET—Th D, £ 10 DROIIMEIR 2 Eik L 722 2

7 DR CEET T %,

#10
ZINFE 1-1 OFEHC (2D 2)

INFRE D YN T2 B T2 O DIRFEN LW
TY, AGEESCAERED Fk, K
O EL N BMEEFRET,
£, AlE, KEF, BRREORED
»HYET,

There are many classes to become
elementary school teachers. Students will
learn about daily life guidance and student
guidance, as well as recent problems faced

by children. There are also classes on life,

physical education and music.

1-1 1 TRERIER 2 Bk L7 & A 7 TIXHIN D ZEH L TnW5d, & 10 TiE I
L student 1272 > TV, FEINTWDH L/, TS ¢ “student guidance”
Lo TRY, EFEORFAZIET “student” & DRIR TRV HWTTIEH
HIEAH9M, OLID bWEIN TS, FEiED “students” (21X E maa Ak L
WEZ AN, EEHMEERRICIIEEO R E CIT# LV O THA S, EFEICH
ARFEDOFSCIZIE 2 “students” &~ 722 LD, H7Ze DHEMIZFER 21T T2z
<, XIRHIBI A TETER L EZD1EAD,

I J-ET 7 N OMOFEERSNINE OBEMEFR LD WL DDA R TH D,
2-5 12OV THTAS,

11

SN 2-5 DEHST (D 1)
RO 2IE, 2 BRIRSY, 90 43fi
DIRFELHY £,

Some of the mock classes are 2 minutes and

90 minutes.

F 11 OXTIE 2 BRSY) &2 “2 minutes” EFRLTW5S, 2 KR OB TAN
5L, “2period” Eieolz, BHIZ M2 KRSy & 190 7R ORI T, 2ZA-
TWAEOIZFEKE EHESNTZDOTIERWES I, [, TROLET, A ln
SETEIMX THAI, YBMEITH I TITIETE TV eWedlZ, EFNET
ERZRLT, EOLIICESHBEINTLVEXOBEKREBEIBZ DI D
DRRETT D,
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LN 2-5 OREHSUIHT DETIES (20 1)

2 RERRSY & 72 2 90 43 R DR 3

90-minute mock lesson for 2 time periods

F111z
XV EREZLEICET LI

PERDLNLEFTH S,

#* 13
SN 2-5 DEH T (£ D 2)

BT 5“2 minutes and 90 minutes”
LB SNTZDOTIERNES D b,
A2 ETICLOERTHHOETE H72

W) B UEEWERTY, £ 12T
FEEIER T, 4
SELLTEETRIETHIREZLOK

VL, #HERC72 D201, ED XD
REZ T ETHIE, TELELITHER
LTNDDONEANBEET, X K
THRNLFALTVET,

I am studying from professors at X
University, from Monday to Friday, how to

teach children how to become teachers.

# 13 ORIXO TR IZE, FEBTED
PN Y

J?I FHLDIABER S LI H Y, F5E
WCHENL TW A 72 Th D b d,

# 14
SN 2-5 OFEH L

AT f&éﬁ?ﬁ’i’%ﬁi%’) XoThs,
il [Z2ACTWET ) I

W23 2ETIER] (20 2)

COXI BB T ETNEFELED
TEE L C<NDHDONE, Ab4aeTE
T, X KTHEZNMORIT, AR5
T ATHET,

From the professor at X University, I am
learning to become a teacher, from Monday

to Friday, how children can understand.

LV EETBIFR A AREZ 72 D K DL
LETHDFHEE Lo T,

EXHZ THTZN,

SCHE A BRI RO L 7o FER

FLHD L, FSCERET V2 0 RBAREIRR AT I Z @IS 2 LB &2 5 2

IXTE D0, HFEIZ

TIDE2\FRNTEDTHA I,

FTENWLODLOBFIIRCOY 7 unt, EiE
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IEWTHAMERFEMZEVIAALTLEN,
WA T2 & IR EHE LR B TH D Z Enbnol, £z,
TREESBER TR R 261 b B D 7223,
BLTWHHE E, EEEEHICE > T 523, WEE

=P A @AY
+E5E
WEEDOMIE P BV I CHEFZ 2
ST HAFED L— L 2B

WEEI
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G R, ECER S A AT EE LT AN RUITH D Z Lk
Rl

53 %Wi@ T

ZEHRIQD [HEATHAR AT D IAE XA~ DEE | OMAICET 5D, # A
JNRB =N T EDBMS, EMSER TN, KX A7 87— TEBRSINE O
Bon /25720, BITHRELGERZRTOTIE R, % T-unit H720 @an@%mb
7o, EMESORMIT TRBEMICET 22MEORM L2 BFT ustgEMIC
TLHBMEOEM L2 Tunit ) TIT-7, EFT HHODH DAY mﬁm
“Grammarly” TfT-72 (2019/10/20 FEjii) .

# 15
BAEL A AT RE—URIEMES, IEfES, Tunit &7 0 GEE L
e S IEffE S FEEZ/T-unit
MT EF /L 1.50 0.50 15.21
JETEF /L 1.60 0.51 13.69
NT &5 /L 1.04 0.56 7.64

RISERDE, BHEIICEHLT, AiRELZER LY A7 EZF AT MT €7 /L
CTETETARICIZIZEE A EEWN TRV, —J7, NTEF /L CIHEMES & T-unit H
720 OFEBRITIKRLS o TWnD, ZORIZFELFFFEO LB —ETIERWTZD,
Bl L~ULZEDE TR TWE W,

7 16
FNEL FARAINRE—URIEMES, IEfES, T-unit &72 0 GEEULER (955 7] B1)
S 1EffE S FEX/ T-unit
MT &5V 1.37 0.62 16.12
JJET E£5 /L 1.65 0.52 15.78
NT €5 /L 1.05 0.52 7.73

%mnié&,ﬁiﬁﬁ%?W%%mtMﬂ%?»@%i@%%@%f%ot
, 4 T-unit 720 OFLFEHII AV 72 o7, — 5T, MT £7 /L Tld% T-unit &
t@®¥ﬂﬁﬁ#ﬁ%%<ﬁotooiDMT%TW \ZJE T 22 N% o P ST ER
RO LIV DEREZLL GATHNZEWI ZETHD, FET TF/LTHAL
Te SRR 7 VI FRE & RGEEN G 2 FR T 5720, %ﬂﬁf?%?yﬁmibv
TER L, ZTOEZICHERL-EIEITBWTY, TiE e RiEG 20 2 2/ T
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unit #Z% < FEH L, fEFRE LT Tunit 2 &12, Mok SEMEZ A Tunit H720 O
RIS o B BID,

NT €7 /Widi bEMES S Tunit H72 0 OFER LD R0 o7,

EMESIZE L TUIKZ A7 R Z — 2 L QIS TR R T B huZe vy, TEffE
b &L EDOFFHEMFBO LI S, BERERAIREITE L 2nEny Z b
7ZEEbhs,

54 EADLGHT
INETIEEICLEEBOICON L CERED, ThThoERSBINEOREMNEDL
FFECREBTI2ZEVEELEZD, LEBN-T, 22T, MATEHFLET—
&, TUr— NORRERIRT S,

F 17 BB EBRSIMEOBMES, EEIOMEET 7 — FORIEORERERL
T3,

#17
ZIMERIEHE S, EfES, SBEA YT 7 — MalZEE Lo
| FIZ B | EHES ErES | #& H & 0| 7EUSE
% B | M | Mg | ¥ fE | EFT/T | E | I B Bk | =ik
7B | MR e H R & ==
w | | oL |0 | OA
v ¥ ol Tw 3 B
Ji=8 o
ik

1-1 | %35 | Bl | 1.40 | 1.00 | 1.20 | 0.80 68 | O 3 4
12 | [H-4F | A2 | 1.50 | 1.66 | 1.66 | 0.33 84 | A 1 2
13 | & - 4L | Bl | 1.16 | 1.40 | 1.66 | 0.33 61 | x 2 6
2-1 | #2& | B1 | 1.00 | 1.00 | 1.20 | 0.80 68 | O 2 1
22 | #2E | B1 | 1.00 | 1.00 | 1.40 | 0.40 9 | A 2 3
23 || - 4L | A2 | 1.57 | 1.57 | 1.50 | 0.50 89 | A 2 4
2-4 X [ B1 | 1.50 | 1.50 | 1.85 | 0.42 105 | A 4 3
25 || - #F | B1 | 1.20 | 1.87 [ 2.00 | 0.50 100 | O 4 5
3.1 | %zE | Bl | 125 1.09 | 0.63 95 | O 2 2
32 | @ - 4 | Bl | 1.20 1.00 | 0.37 2 | A 2 4
33 | diaE | A2 ] 1.00 1.00 | 0.66 44 O 4 5

£ 17 FOFHEHOBRAEZT H, EHEIIL, TEREBVICHABELEZENTHD
IBEAY LHEBRIER A B L CAAREXAENTH D 9 ¥ A7 O & BEEIRR
WAL T TTCELRELDO LD EFENELTEMENZENZRLO L OEEH L TV
%, FHES, ROGERITERIELSY A7 TBMERENZHRLOLOTHD, THE
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HICBEMEIER 2 EH L TV o2, ) & EXBEEMR] ITERZICEZTLH o7
TUr— FORRTH D, [HEITHEBERZEH LD OBEBDO, A,
XDORHNE, T, R MEHLET. ] EWnolt X REELE 7255130 &7
AL, TTFIHEAT 5,0 LD X9 E o HERALRNDIT TIERWAHEH
CIEBARWERRT RERIEE S T2GEAZTALIZ, TLEFA] Lol E
ST BHALARV MRS REFE L >TZEAEX E Lz, [EXGEEMR X6
DR —NTEZTHbbo7, 1 BERBAHBET 6 NRLHBELEKLTND,

1-1 % TEEREBY ) OF A7 TE, HHES 14 125720 OB 2 Bk
HE10IIZFNR-> TS, BHERTE S & S ABHRIERORIRE & L TiX
m<EMITE D, Ty — NEETIE, WELOEBERAZMER L TBY, Kl
THEHGETIANEDOIBE I VDR L S ITHEBRIR AT 2 L EELTWD, =G
THBFIRR 232 01 (A1, 2019) OFEBRSMEIZS A Oz, 56 CTHMR
HREZEHT 256, WEEREROBEEN L 52 L L&, KV /NS R TH
WRR AT 5 K 2125720, FROCOFEE & BEIER R EERREED TE TV T
b L, B — L b E CRAH LTS E 8B XED, £ 10 THEMEIRR %
BT 5 L AEICHEY B LA ET O LEANTLH D,

FUZAZIZRY A TSR, EEEBDIZELS X AT X0 HBEIR %2 Bl
L72Z AT DIF ) BEHEC > T D, 12 & 13 DFERICOVWTRTHRD, 1-210%
MERE LD | & THMEHRR 2 5k OFCCOBHMES AN 1.50 705 1.66 12, 1-3 1%
1.16 75 1.40 IZ ER>TW5D, T — hoOitiba /Lo &, HEIEREE H S %
LR— MR L AFROBRICHETT 2 EENTWD, 1-1 BDEFFEOHHE CTHEATS —
KT, BESHEOA LTy PTHATEZZ LICLY, BRIFRICR T 2872230~
DA A—=VNEIp->TWD EHENITE D,

2-1 & 22 D2 NEi4 & b RFEABFTHFRCTEENBRILCT NEEREBY ] bk
WEIER 2 Bk L2 27 HEMESAF LT 1.00 TH D, HEMEIER OGBSI 2-1
N THMEN & ORGERE) &, 22 1% TAESCRE) ERIZ L TWD, —iIZ HARGED
O IGES~OMEIRITH LW S s 7= (iKH, 2007, pp.217-218), T.RZ7 5 &
720, HEBEIRRAE A I~ DO H AN ET D72 A 5 ),

2-4 ITHEREIRR O G IEIZ W T, TG CThr b WEENRHTE L&) &
[FEZE LTS, 1ZhOFENEE TR L~ TOMBRFRERIC W TEIZ LT
WD IRINTREI T o 72,

FLHDHE, BEBFEHOBRICONWT, REL<DIFTLR=—}F, wXEoE
EEECOMHLEFHTEROA—NEFH LSETCOMHAR LY, FELEETCOBEHET
B N2 HDIE D SEEMFIEREE IS BRI N B o 72, REEHBEHEROH XL AR —
FEECBICHEAT 2 LW IAELH 720, BEPLRE, A—/VEE L SHEAMH
M 2RI TOMEMANR Lol EIREATELOFILEE - SR EHH D
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FHRVEHES OERWEERNZTTW T, Al (2019) TlE, EEHEHTHOE L/F
WHEBAGREATROFICERICSM L TH BV, HEHBEEROHE DI H MM
I AEFEM LT, ZORGEHEHELROFERSINFIL, mEEMA IV THEMEIR
EOTHERLRNWERZEL TV, 2 (AL 2019) OFERE OEWT
X720 7EA5 9 D,

55 Tri— MER BEMEIRMEAR L RKEHF OLEN)

7/#—k®ﬁﬁ X TN DHEMEBIRR 2 L L9 Lo h ) & THEGEIRR
XAl OFEABIC LV RFEHBIILERL 2D LB 0 LWHHAZRITTEY,
%M%ﬂfin#FwwzJf@ébf%%oto%@%%%ﬁﬁb,%18:
F Lo,

718
AR AR Ak A A [ 22 4

BTN Y4
BRI A L L 5 & 9 2
B,
FREHBE I E LD 1 10
&

[ZADOHBEIRRZER L L 5 LS 2y LW O ERIZITI AN Tixwvy, 2 A
2 TovnWg ) BRIz, ET, THEEIER-S AL ORI LY SEFEAF TN R 2R
HEEI M AZONTIE 1T AR Ty, 10 AR Tnwinzx ) E&x 7z, [555E
DUERL 2D LB OV TFEHHALENTHL LSO T O LT
We B9,

FTEHDOL o7 Wiz EEZT-FEOBEBEN LR T 5,

[(ZELEDO TR LW, THES W EHRINL T bbb,
MR 2R SL TIIMERE R LD =2 T U ARDNL R, D= a7 VA ZHGE
a@ﬁ%m&éLFﬁﬁ@mﬁ<f SEEEIZ e DA VWE S ), T T Clii==
TUARRZ DRV, THEEGITe, ELETTERVWAD), [RETaIa=
r—a Y=L Th, NENED 11 OEDY TR SO E ), THEIRR

FRLENBRVREDRH D06,

WIZ T AT THLIN, NI EEZEEOBRAERNT 5,
[(ZRbEaIa=r—ra B TEBHENH],
%2 DEBRBINE DS BEBRIR AR T2 LB 27208, BEEIRRSS AL A3
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LCHIREHAB RS D L BEA T2, T HBEZXLHATRELaIa=r—va v
EWVNDTZ ) UN=RNAREDRLD = 2T VA, FBEBERROEEECE & S5
DHIFIN & > 72,

6. LB

AR CTIXERSINE % 3BT ENEN R e ST X A7 RE— Y FLAT
H 5o, A (2019) TiE, (L, 2009) OF1LHEFRE T /L Z2 BB IS $
HZ xR LT, PEH AAGE BB Lo e L e k5 & Lic i ClE, Eh
IZEN TR WBINE XA & Fe SISy, 8 FTE e SO 2 MR T 5729
DZOHEHABDOEZ SIZLY, BEIE2Y, hio THMR X EZERT LA LD D
ZENBHI ST, HICHEBEIRR 2 B L CERBICIR LT VST D X 9 s &
HIETTHEREY A2 ENRBEINT, EMMERROZ RN FER O DIZIEE
BE, IRFEEHEIOXIIS A BRI L, BhEcBs S A AT TS L, XL T
SHETHRT S Z L OBEREMLHER L,

F 72, FERIRR AT D JAE LA~ DRI OWTIE, FISCHERRET V& L7z
AIfRE LT 72 J-E T T NVOEEH, bEMHETH o7, FSURRET L TE
BE, BE Ao Te D, EORIAT ST FENEXTHRIMBED X AN T T4 I T
DEIITHER L, i Tuit 2% EH LD EBbns,

ARETIE, IEMESIC X500 b IAESCTORER T3 LT T - 72 2N 72 281k
RSN Do 7o, FAESCOIERE SR U CIIMBEIER TR O BT R 5z
>77,

T U — MIZBWTIE, %< OEBRBINE N EEMBEIR ZHH 9250, hic
R 2FEEL, HHGEIL, EEHETROFITE L SECHEMNL, EHiE -t
SRHEROETEESETHERT L2ERSZ o0z, E2E L OBMEDN 15 %M
FREZFERT D) EEZE L, THBEIERSC AL SR L CHIGERB G T 5] &
EZTWAHIERHLNE RS-, TOHHBELTL, aIa=r—arD/) v
=SV R D =2 T A, FEWEIER OE ORI & - 72,

Hifto#ERIZ LY, LR —EANTE EARG LTS, HMERD =
DO—D2THY, FHHRLOZBEUNIEHTE D LI ICHECHEREFE L LD - T
WS ARETHAH, £z NILHIZ) TRARZEEBY, WEEEROERITET £
W LTEY, ZOMAESLEDEDL DR SUEDOMEN LT L Bbivs,

I
PFLDIWHIREIR O TR IBNT W NI lZnie e ), FIERBINE L
LTHIZEl 1% L W e 2 a0 212, RETHLMEILE R L BT,
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Development of an Elicited Imitation Test to Assess
Pragmatic Routine Knowledge in English

OKI, Nanaho
Hokkaido University of Science

Abstract

This study developed an elicited imitation test to assess Japanese EFL learners'
knowledge of pragmatic routines, which was named the Pragmatic Routine Elicited Imitation
Test (PREI Test). The advantage of acquiring pragmatic routines is claimed as “they provide
low-level learners with a quick repertoire of target language resources, allowing them to
outperform their competence” (Roever, Wang, & Brophy, 2014, p. 382). The procedure for
developing the PREI Test is divided into six stages: (1) constructing a written discourse
completion task, (2) collecting data from native speakers of English, (3) selecting targeted
pragmatic routines, (4) comparing the targeted routines with speech act corpora, (5) writing
head acts of four different speech acts using the targeted routines, (6) finalizing the PREI
Test with the head acts. This paper will discuss possibilities and challenges for the PREI Test

to be used to assess and teach the knowledge of pragmatic routines in EFL classrooms.

Keywords: L2 pragmatics, pragmatic routine, elicited imitation test

1. WFEEH

AWFFEIE, BARANIGEFEE OEMROERRBAFRONE L FEED - DT A
NMERRZ B E LTV 5D, F56E 0D S aBMRECHE S SU BRI HLEL O sk 12 B o 2 38 &
PRI, FEHE, B, T 4 A — RO IR T, 23 a=b—
3 RIS D ETHERSENHEKER TH S (Bachman & Palmer , 2010),
FERFRIEER O EMERIIERL LW, ZOMRRICESFEEIIARICK T 5 EEHE
D XD ANEREFEREICB W T HERFETH S (Ishihara & Cohen, 2014) . A
WFETIE, HARNEGETEE OFE MmN E R R BN E D72 D12, Ellis and
Roever (2018) TREMHFRAIAE /I DWE F71E L L TORIBEMEDS RIE S 4L T 25 376 AR
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7 2 MK R L, AT, £ OWFIET s L ORE MY & Ry 2 3 el i o
12D OF AT X b OIERGRFE 2 HE L, 1R L7727 2 FOFEM LIGHIZmIT -
SHBROBIEIZOWTIRETT 2,

2. JEATHISE

ARITE, RIS - SHEEE OB EBEBEAROE OB L,
RIIE NI 5 R BERROWES L OZOREICOVTRFT 5, SbIC, #
LT A | % 7 R E T B O I & S0 RO ISR TTREREIC 21
THAH %,

)

2.1 PHEHEFEH
B _SREEATREOERIIE, TSR ) O ERITER A ITRES L
TW5 () : 757K, 2009; Taguchi 2019; Taguchi & Roever, 2017) , AHFFEICI T 555
FRAREIIE, =0 ) b L AFENZR L O TH D Taguchi (2019) 1[I DT 5,
Taguchi (2019) TiX, FEMGMMIAES L ix THE~ 2ok & HoffraEik 2 & e 20y, £
JEIRE RS (p.3) THDEL, LFDO X IICZE OB EEZFIZEL TV D,

&

H

(1) EORPTEDEAEBHT 5 & 0ICBET 5 555 - tha Uik
() Zb T 2RPICE L, FHICHEIGEZ R > TE O EZIE AT 52 A
1T #4H8
3) T (5if) HLFKRIZBWT, ZTOHEEZITT & DEN 07
TEWIZ IS\ 2 T 9174 AR
(Taguchi, 2019, p. 4) (FE#HHR)

AW TIER T 27 A MZE, ZJEH7RGE RN ) ORIEZ 3 SR r 8
DERE - AL VB, FFICHRR T A ERETFHARE IR E LT 5,

SAEMICB W THEREE 2 R-FAmE NI TH 505, B _SHmTEHED
FERREVRE I DI, W< OO RE RENER I TS, I, 38
FREJRE L, SUERE NS T ENRNETH S & W S i & 5 (Bardovi-Harlig
& Dornyei, 1998; Oki, 2018), Bardovi-Harlig and Dérnyei (1998) TiX, # 5758
F At G SUIRIE & AT 5 U 7258 B9 SCEMEHIBT AR (contextualized pragmatic
and grammatical judgment task) % 1TV, % =% & 5L (English as a second
language: ESL) D F#H# & Holk L THMEREFE B % (English as a foreign language:
EFL) OFEFIL, SGEMEOHBNITIZEN T D SO0, BRI ZREL] S Of|
WCBWTHER DL Z L2 LN L, i, FBHmMEAOREICIL, AES
FEBRBE COMEWIM (length of residence) DRMIC L BT, TORENREL 2o
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TV %, Osuka (2017) TiE, ESLEREET 1 #4182 L7z B AR AR F A SEEE
FHOERRNER BB OERZHE L), BRICEET 2 ERMEIIL TR
LNZbDOTHY, L0 ERWHIM ESL BREE CHfE L2 FE & A x5 & LI ettt
EEELTH, TORBIITHENLRIENEE THLZLEEHL VD, —F
T, HBICBW BRI RIED =D OFFEN 51T TN & bk
JET®H 5 (Cohen, 2012), FEMGRAIEE N OIRENTON R VWHEEBAD > L LT, %
BEOEMGWEEN O E D7 4 — RNy 7 RRETH S Z LR ERH I T
% (Sykes, 2009), AWFIEIL, FHEOFEHMIOERR, FHICEMEBRMRENET D
FEREMSIL, 74— Ry 7 280 EE~0IGHZ BIET L0 TH D,

22 FEARRRERIRE

B ST EE OSSR E L Z D EERMMO 2L LT, sEHMmIIREID—
WA 9 E A ZR L (formulaic sequence) A1k H &AL TV %, Wray (2002) (2 X4
X, ERREBL LT TEER, FEEFERREESCZDMOBERDH HERIZ L 5070
DTHY, HEIZEX->THERK, otiahdEnir i d, fiElcEELEY & LY
RS, SREEHORHICBESND, TOMAILTHNTWND, HDHWITHALT
LNTNDHEIITELLNDED] THD (p. 9), Martinez and Schmitt (2012) Tl
ERFBUL, WER (ubiquitous) TH 2 Z &, ERERBIC L - THEBK EHEEEN L
SINDHT L, BEHABH RSN S Z &, ME NS O FEREIFHEIC E R R BLE
HANEESTL LD 4 8000, SiEFHICBOTEERESHZRZLTVDHELT
W5, SintEEEDEBLZEEDL 5 EMEHLL, FEHMIER KD (pragmatic routine)
ELTTROEIICIREIN TS (Bardovi-Harlig, 2012) ,

(a) WIKTH 2 ODEEF &2 FHo
(b) B2 ELEVRHD
(c) #VIELMAEHINFIZFE XL FD
(d) HBHITEFEL TN D
() % (58 EFEAKTEIMEHINTND
(Bardovi-Harlig, 2012, p. 208) (235 5R)

Wt OFRE & LT D Nice to meet you, fHFF~OMIFLE LTD Thanks for having me
RENRZEORE LTI HNS (Bardovi-Harlig, 2019, p. 47), Z AL 5 OB R ER!
KEUTL, HRAEORWFEEEDERIGRE L CEE LGSR, AROFiERANLL L
DEFBEHNTE L LWV O HIENH S (Roever, Wang, & Brophy, 2014), F72, ESL
BREE I, RGN0 E R R BUNGR ORI X 290K & {758 (Bardovi-Harlig &
Vellenga, 2012; Bardovi-Harlig, Mossman, & Vellenga, 2014) T#if5 X T\ 5 Z &
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5, BARDX 97 BFLEREIZHE W T S 783 OFE H i E B & B O W) E s
AT O RS 2 2 L, HERREE S 2 5,

2.3 FEARBVEEARIE L FHEMT X b

INETH, FLSHFPEEOEMNRVBNOREITZE, EHEE HITEK
% AT TW% (Nguyen, 2019), shMimAVERZHRICE LTI, EIZZOMEHED
WERRDOE, FEHREORIENTHIL TV 5 (Bardovi-Harlig, 2008, 2009, 2014;
Roever, 2012), Bardovi-Harlig (2009) Ti%, &% 05 HimnyE KRB ~D XD
T EEMRRIIORRE, MM ER RBGEHGEE (pragmatic routine recognition
task) & M BHRRGESEACEREE 2 - W CTRRGE L7z, 8RR TIE, ESINE 3R S
NTFERMNTERERZ TL<EHWE=Zenb s, iz :nd5],

—EHRMWZZ &) O3 BB THIT T2 Z Lk bz, fRkE LT,
R ERRBLA~DOK D E D EITIUTEWIE E A BHEREE TE GRS C O e T R B pE
HE L2 <Y, BREORGWFEEZLL OEMERL LMD Z LN RSN
7oo LINLRIRRIC, FERGREEOSAEN BWFEEE Th > THELBOD W GE
MEMEBBN S S Z & bMER Iz, ZhUE, FEENMEVENERERBZ R -
THEHATDZENRRETH D &G>T ATV 5, Roever (2012) TiX, ESL &
EFL OFEBEEOE WL - T, FEEOBEMHMRIEMRRBLOGHIZED L D72
N D D)% ESL B SREFMikA 74 7 A & (web-based test battery of ESL
pragmalinguistics) =W THHE L7z, T D7 A M TlL, BN SiEEHO RN 5-
XD, TO%, FHEEDN 4 SDOBRPIED G IR & & #8650 72 58 H w0 & R L3
ZEIRT L LAROON D, MADKR, ESL REEOFE A OEREHIGH
EFL BEEOFEEOMiMEZ K& LES 2L, BIOWESNMOREREOMEHIC
BT D EDPMER I N, TR DN, FEMmNEREROESFIIE, B
S & OB D2\ ESL BRI L OVE OWTESIM A KR & et Bl 2 R LT
HLEZOLND, T, BIESHELE OBlEND 72\ EFL BREETIiX, ESL B
BoXSICSHEEMBEICEDERI (F] : v =7 LA, BRE - N T < HARD
) ZEMICHBLT S 2 &0, FEEOEMRBE[OZOICFRHICHEETH D
LEZLND,

FRiofizct, FEARmMOERIFIMFRIL, Wesch and Paribakht (1996) D FEH
R (modified vocabulary knowledge scale) & ZaT L C, £ DMFKOES 2T
LA 72 £ (Bardovi-Harlig, 2008), k% 727 A FEHWT, ZORIEDRRA LT
W5, LaL, FEMGIRRIEZCH, 2B TH L0, FEHGmRINERM RSN
DHITER L TY, KARE L TEOREFEN T ZITHELIILTND & ITF W EEn
W TH 5, il z1X, Bardovi-Harlig (2009) CTff F L 7= 58 H i & 2 2% B 385k A
%, FEEN L ZGERMNEMNEROBRSCSIERELZ Mo Tz LT, £
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NZBEINAEATE 2008 9 NITHETE RV, REEREHE DY “Be quiet” % “Would
you be quiet?” D K DI IIHAIAALTHERT 25 HE TH->TH, FEFITHIIC
WRTIED & LTD “Be quiet” DA ZEMT 5 ATReM: S & % & Bardovi-Harlig H
ERROTND (p. 784), ZAIULPEMTZ T T/ <, HaFOBMIZ LY TUIED, #
& LT, AWFZEOE IR E R BUNRRS AT A MERGETE & L TRk 5%
LKA SERGRE O RE B 2 a5, 2 2 TIX, AN KFHEICHRER RO
R ZAKHT 25 m T 5,

Yes, I have two other assignments also due in one week, would it be

possible to extend this deadline by two weeks?

LR OBIT, FHFOIEE O EME BRI A A E LB (would it be
possible to) DEREDH TIIAR+45TH Y, %ﬂ%a?{?%ué@fgﬁéjﬂ (head act)
K (would it be possible to extend this deadline by two weeks?) % BRfifE9~2 Z & D3]
RToD, ERMBIUNL, BEESNTZEEGEER] (B : I'm sorry.) TEEMREEZ KT
THDObHIL, ZOEEEEMIHRBEREZME L THWEZY (B : I'm so sorry.),
SR LTSN Db H D (F : I'm so sorry for causing you so much
trouble.), D78, FERFMAEMERIZ 5 TR 56 T AT A OB IL = HE 1T
S TCHEHBERMBELE 25, AL TIE, FEHRINE ”%fﬂ’i’a@%\éﬁﬁﬂi%ﬁ%ﬁﬁ@%ﬂ
FRE S AT RE R E B & LT, BT A & (Elicited Imitation Test: EIT)
Y BT 5,

EIT ¥, THETH SHEENE, BISHERFRNGEM#ZEST S22 L2 Bl
LT ARELTEL OFFETHW SN TE - (Ellis & Roever, 2018), EIT I,
ARG SN EME, EMICEBRTL2Z2L T, FEHEOTITHEEINLE
_EREEmE, VA= 78, BEHEHREAOFMAEIT 5, LLTIE, Van
Compernolle and Zhang (2014) THW 5417 EIT OB TH 5,

(chime) (1-sec pause) When Edison invented the light bulb, life changed for everyone.
(5-sec pause to allow test-taker to circle “True”, “Not true,” or “Not sure” on
worksheet). Now, can you repeat the statement in correct English? (5-sec pause for
repetition) (chime)

(Van Compernolle & Zhang, 2014, p. 9)
Van Compernolle and Zhang (2014) TiX, &&&F Sz L a2k, SREEAT

IR BRICE#RAZMITEE 2720, IXUDICZREICZOINIEL WD, ELL
WO E S D, DKk, ELWEEEESYE, ZOHRKAESIZE U CERE
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74—y 7 %hb522287T, WELESOME 2B IETND, EIT OfF
BAOSHNCIE, KK E U THEMMEICRED KD & DD (Van Compernolle & Zhang,
2014), T FE CTHIEWRMSCEMFH OB E FEE L TLS HNLNATWS (Yan,
Maeda, Lv, & Ginther, 2015),

EIT O HGEE LTIE, HERD) « Ko 2 #iEIZ X 57N (binary yes-no
approach), /V—7 U v 7 Z FW-ER R EFEM (ordinal rating scale approach), £
DEBRE/\—t T — VU THIT 53l (interval scale approach) @ 3 iR E &
LTSN TS (NE,2018), Yan, Maeda, Lv, and Ginther (2015) {2 X % 1970 4&
D 2014 FEIZATONIZ EIT Z W2 76 fEFOFIEZFR L LI A Z 5T X 5 L,
FEHEOBEMNE 2R LT 20FNEFREMITH D L HmEINLTND (p.
519),

ZHIVET EIT BAEERSRE LT zDiX, SaEEHOSRICE D & 722 W ER O
SCEMGRTH D, AWZETIE, EIT BRI OREIISH T2 Z & 2Rl A 5,
FEHI MY ENERIE, Thomas (1983) (2 &L 2 REHRANRAL (pragmatic failure) OBLE D
2 OORESMBERIZ T DT ENRFRETH DL EIND (K1), — it br#lE
WIS U7e, i, MR, #hENig Bilic kb, ZEIEoEWHFIZED S THhe

A, (sociopragmatic knowledge)] TH D, b I 2, BXLI-EW®REZE
z5, B, XK, CEHERE, ZERoRXicEb b [5EHSEFR R
(pragmalinguistic knowledge)] T# %, Ellis and Roever (2018) TiL, ZiE THEH
DO EFFEAFRIEICB WL, SUEMFEAS R LICEINTE R, TNEMeT 5%
T, ZHETIHEABNEDT-OIEH SN TERLT X FEEH LT, EHmIE
ik 2 BE T D AIREME A MR L T\ D, EOREEMED —-D238, EIT & HW o thaih
A EEROWE TH 5,

ABFFETIL, HEE PRI~ 2 B 25 AR 4 2 SUIRICAR v 7252
RO SEEME G2 LITIXESRNEETH 205, EHEE TR Z Mk 5 23R
& 72 % S EBEE &SRB AN OO W 5B R IV E T R BRI L EIT Z VW CHlE
AR TH D LB X1, SEMHMmINERRT A XS E Uiz BIT IZ X 20F01E, AREE
REAUICBWTEENFHAE LRV ITON TR, T, HERNRLERY S5
PR ERM KRB OBE, 7 A ML, 7 A MR, URE®, FEZE50T
A MERKAEEE L CTHETFEEHENSL L, ZORSFIECHO WL, fido X sz k
D5 I LWE S DNEFREEDOHH 2 HOITHER L 72 HlE FB 2 WV Cdud T
AETAHZE L LT,
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‘ Pragmatic Failure }

{ Sociopragmatics J { Pragmalinguistics }

1. FEHRAOZAL (Pragmatic Failure) Thomas (1983) 1 ¥ & & 1ERk

3. FEAIGRAUETLRBENTRE KA T 2 - DR

AREITIE, AAFFEOH L & T 2 58RI E B R BURRES AT 2 & (Pragmatic
Routine Elicited Imitation Test: PREI Test) OEFGREZ WS T 5, BARMICIE, TR
T (1) 226 (6) 1T 6 BEREIC T TF7 A & ERC L 72,

() FEHmOEREFIME O OETLRGETHGRE (written discourse
completion task: WDCT) D 1EfL

(2) SRR REREREA & xR & L7z WDCT it

(3) WDCT FH[RIE 7 — & 2 MW - 5 HRR A E B R Bl ol ) & 18 5E

(4) BELIEHGRIEMKRBR LFFELEE "R L OHEHIRIC L 5%
PEDIRFE

(5) FEHFRAER LB A2 AW ZEAT A (head act) 12 K27 X b LDAERL

(A, =%, K#EH, FFEE)
(6) &EFHam A E R R BURGKES Tk 7 2 b (PREI Test) DfFERL

Z05h, (1) H (4) ORERROFEEL, Oki (2018) TiTe-72bDTh 5,
Oki (2018) TiZk, MEXG L LT Y RiEMmEMKRELOMMICESLE N,
FEEENZENSOERBREZ EOREM-> TWDHH, MitREORAT (B : T2
OERBEZRIZVE N L2 EBH0EI R A TWRY, |, [ZoRIEH
S>TW5 i%i ThD. 1) mETLRE Lz, Bk X 912, FEEEO LM/
fiRlZIX, SRR CRRBE ORI 5T, %é’b%a@%\éaﬁ@fﬁﬁﬁﬁﬁiﬁi%@ﬁﬂﬁ"
5:&%@%?%6t&1mm&m¢m@k (2, A, Bz (5) & (6) DfE
Er{ToT-, AEITIE, WEDOTLERDERMRIOREL &L, FEMEIZON
THEHTHRET 5,

F9, (1) ELKFEHREE (WDCT) OIEK TIE, 4 >DO¥iEITA (S, =%
K, RFRE) IZBWT, ZRENRR D 4 SOFERMRE BB INDS LD, Gl
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F L & FOBRBRBIRIZF—T, 3 BEFEOMSAIHIAL (Power: =P, +P, ++P), 2 Bt
OFFAZ D0 D Ef (Imposition: +1, -I) TERZOTF T U A E#ER LT, b
DA ERIZ 1 SZFH L, HY 2 2B b E2 R D 2 LT, SRR %5
ST ZLENTEDHEEZHNTWD (Roever, 2015), £72, 4 DDOFEFEITAITK
BLER SO, FEEFELE LTOANB OGS 2> T2 B EE ] (T
K, 2009, p25) THHEEINDH T oA ZAZREL, aIa=r—a 0kiix
FlERZTAEEERDH Y, FEHBFICEL > TEEOBEENRE VBB L7 Th
%, REEOFELFIE UUTOBNZBT D You) B FHORZHEFZTDHFEEL L,
MEFITZEOKN, &, TAAL Med T E L, #AESINE 2 =R L0 5
LIz, BET—ZOBBIIRETH 722 LD, DERGRSRRE IR E
FUARRETERGRE & U, [FIZ ORFRISIBRILER T 7o 7z, LRI HEIE) o—fFl% 50
#HT D, ZZTIE, BEFOLESHMARE L (+P), BME TR0 AMMITE D
(+D) L2 %,

No. 5 Request (++P/+1)

Situation: An assignment for Prof. Smith is due in one week. You have two
assignments in other classes that are also due in one week. You want to
ask Prof. Smith to extend the deadline by two weeks.

Prof. Smith: “So did you say you had a problem with assignments?”

You:

Wiz, (2) EFEO WDCT #HWTC, H#H, MR IFOMATH Y FFEE TOKX
FATERRD b 2 WG REEEF ISR 2K L2, WL, 7 AV AN9%4, U
AN14 4, EEANI LD 264 (K124, B 144), FHERIT 368 % T
bole, UTIKBEOEZEFO—HZ7RT, THREIBTRTEY, HEiFTa0H0L
725 FELTAICB W CEEAMMER RN £ < R S 7,

(a) Yes, I have two other assignments also due in one week, would it be

possible to extend this deadline by two weeks?

(b) Yeah, 1did. I have two other assignments due next week. Can I get an

extension on this one?

(¢) Oh yes, it's just that I have two other assignments also due in the same

86



week, so I was wondering if it would be alright for you to extend the

deadline of your assignment.

(3) WDCT @M% 7 — & & Wik w0 ERE B M oI, 22—
7M1 — L CasualConc Ver. 1.9.8 (Imao, 2014) ZfEfH L7=, FHERIZET £ A K DIER
REEIL 8,493 FETCTH o7, BT XA Ry D 2-gram 705 5-gram D N-gram 7 — %
DI AEATZR, ZR O A, 2R, K, REEO 4 SORFETAHITHH LT,
FTOH, RFCOUBREFORGEEENTEHE Q 4, KENE 14, W4 H
1 4), BAANFGEHE 2 4) X oifmERataR<, %A (ER,
RE, K, RRE) (20X 4 SOFAMMENERLZRE L, HHENIC 16 OF
R ER R ZER SR L Lz (F 1),

#* 1
RIFERSR L Ui Ml e i R 81
AT 2y A FH i ) RE A 2 B

ER 1'd love to but; I wish I could but; I'm sorry but; Thanks for ~ but
LS How about ~ing; Why not; Maybe you should; If [ were you, I would
e I was wondering if; Would it be possible to, Can I; Could you please
ENER= Yeah but; That may be true but; Actually I; I have to disagree

(4) i U725B MY E R RBLO Y MERGED T2, FELSEa— "R L ik %
ToZ el MALEGELEE—"ZF, IVHEFOHa—R
(Michigan Corpus of Academic Spoken English, MICASE), HlX7 A U b Jefha—x
A (Corpus of Contemporary American English, COCA) @ OFEHFACTH 5, i L7=
FEBRIUCONWT, ENEND T — "2 &R L, ARG, AR LT,
FERE LT, 16 OEMEHF, 14 HEIZOWTIE 2 202 — /3R & HIZZ DO H
IRUEDFEFR T E 203, Wi @ thanks for ~ but..., I'd love to, but...0> 2 B T2\ T
MICASE T, WREIZZ OHEREZ 7T MBI HEGE Sheip-T-, LarL, WDCT
EEET — 2 PO EBEIOFEHAPERINTZZ L, BEIOLER 3) oMtz ik
Te BB VB D HRTES R BRI Ligino Tz,

S B ICAHFFETlE, PREI Test fERLD 7=, (5) 16 THH OFEH R ERF I &
T, TARLERDFEBTHMOEREIToTo. 7T A MXOIERICH T > TIX,
BT —F CHERBINTZRIEESZICEENMTRoT, TOBE, 7 A MFEMRHILEE
U RIZEHFEEROBAMART 2R S 20K 91, FETAMIE 1 ~ 14 FHLNIZ
il L, £ TOT A MU, HEEENEEGEE 14 (REES) OKIEZZT, 58K
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e Lz (F2),

#2

PR AR TR B L e BT A

A i O T 2 R

FEATHET A X

I'm sorry but...

Thanks for ~ but...

I wish I could, but...
I’d love to but...

How about...?

Maybe you should...
Why not...?

If I were you, [ would...
Canl...?

Could you please...?
Would it be possible
to...?

I was wondering if...
Yeah, but...

Actually, I...

I have to disagree...

That may be true but...

I'm sorry but I have to study for my midterms. (13 syllables)
Thanks for the invite, but I’d prefer to study alone. (14 syllables)

I wish I could, but I have an appointment at that time. (14 syllables)
I'd love to join you but I have a commitment that day. (14 syllables)
How about using this repair service I know? (12 syllables)

Maybe you should try saving more of your salary. (13 syllables)
Why not just try to find another part-time job? (12 syllables)

If I were you, I would try to stop wasting money. (13 syllables)
Can I please borrow a pen from you just for a day? (13 syllables)
Could you please email me the document later? (12 syllables)

Would it be possible to change my shift on Friday? (13 syllables)

I was wondering if you could give me an extension. (14 syllables)
Yeah, but personally I like SNS. (11 syllables)

Actually, I think SNS can be valuable. (13 syllables)

I have to disagree because it’s a waste of time. (13 syllables)

That may be true but I’'m not really sure. (11 syllables)

®ZIZ,  (6) BRI E R R BENGRGS M7 2 N (PREI Test) DAERKZ T2 >
Tzo £, 7T A MOHRUIILATHIED BIT 25512 L1I2A, HARANKEESEE S
HBRETHID, RTHARGETIER L, 7 A MERIL, 7R MXOHAE, HiFET
ZDFR, T A FXOEBLEFEONRIZ LTz, SBEH O SICBb 555 - 6E
FIOWPTE, #IZ EIT TIX, XAROIERNLETH S E VI RN SN TS (Ellis
& Roever, 2018), D72, FR/RITITFEDPFEIZEE LT T D20 LW D fHFHR D A
EoleZl &l Ui, REEITAOBPUTEE LT, $EELEIZ DWW TIE, Searle (1969)
DOERAIHLAI (constitutive rules) IZEEDE, MR ThHHAETH (GER, #E, K
, REIE) Z728L, TNHICEE L2 b0x@RkE LTRE L, THELR],
IREIE ) 135G L FORRIECREE 2 R 2 BB RN (expressives) D74 TH
HZ D, SEELEEE LT T8 (complimenting) |, [[AE (agreement)], % BN
Uiz, F72, MER), MEkE) I FICbrThAE2 S8 L) L3278 HERE
(directives) IZF% M T 2728, ZNOICHET HHEEITHLEEELELE LTI ALD
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RIS, THEE], R ZIXEMRE R 58N EERA @ TLE D
72, MFORELEFFOITRHTHD TR (greeting)|, [#IIE (apologizing)] % i
L e UTe, REAICIRGERGEE 14 (RERY) oW%EisT, 207X
L EFFETOR R EHE LTz, M21E7 A MOo—fITH S,

NG, HOHRBFTEOSHEREEL LD 16 OFELEBANTH HUWET, No.l ~ No.
16 DFENZENDFELEE N, ZORINBED LD R SiBEHELFF> T\
73, (a)~(d) OBIRELNSBA T IEE, ZOHZ DR LA IEMICHEY K LT
LTS, I FELrIENTEA,

No.l1 FAENFTAIZFTE LT £77,

1. (&1 F)  “Iwas wondering if you could give me an extension.”
2. (B) AT m LN ED XD R FiEMEEZ R > TV Dy, (a)«(d) DEIR
@A TIES N, (57)
(@) FER  (b) B (o) M (d) #HiE
3. (A BIZ A7 ZIEMRICHEVIRLET L TIEE, 51)

2. FBMRRAYE TR I AT 2~ (B1)

4. BE

ARHEITIE, AL CTIER L7238 a0 E T R L A 7 2 & (PREI Test) (22
WTTHATHIFGE & OBTEN D Z DR, JEHOFEEMZ R 5,

Oki (2018) THIEX S & LGB MiarE A& 811%, Bardovi-Harlig (2009) (23517
20 et G H O FIME I BeD W TRE M Fm Ay E T R B D JE E #1772 - 72, Bardovi-
Harlig (2009) T, FEREFEERIZE D 50%LL LICHERTE SO & 5k LRI
WZRBE L, HifTALHE, %L HLHOZ T ANREEET 8 DORGETA
MORIERR LR D EMERZBEL TWD, AFETIE, FEHEICL>TEHD
BB W EHIWT L, S, B, K, REED 4 DOREFITHITRY, T
DHIHIAL, R AMMIC L > TERRLIRIAZHETE LRI ICHE LT, £
7o, WERSOREEX, AARANKEGEFEE~ORERBRNSEICH L0588, BE
DN &G THTOILZ, ZD7), BESNZEHRNERERIL, ZERHES
FEIEHTE 2 RBERH D,

PREI Test (1%, Oki (2018) @ 16 OFEHGMAER LB Z FIV T, HHiIE A HH L
TEHETHMTHLT A MLEAEK LTz, 7 A MERUTETHE O LT 2 b
5B, IR CREITAZRINL, TR MLTH D EEITATE EREC
WET 5 E Uiz, A7 R MEIEEMHGRER R B4 7 BT 2 oA T
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HEFT DLV T, FRIFEEHRITRICBNTUIH TR A THDL L F R D,
Roever (2012) @ ESL FEAISFEFMGRA Y T4 7 A M, B8 7 TR @21t
ST BT, AYEICHEY 2 EARNERERZBRIRT 2B 2o Tn b,
PREI Test (X768 LA O SCHRIGE @M 2 PEBR LTV D28, 7 A b ST EEFT 4 THERK
INTNWDHTD, SEHSEFAERICH L LEERFETHD ENnWZ D, £,
Bardovi-Harlig (2009) O&E w0 E KB GRFGRE CIX, FEEAOACHEIZHESD
WCEEHMPER BB NHE SN TWD, ZDEYD, ZRAWHE DL D% EH
WCHETE TN D E S e D SUCIRENE S, PREI Test TlX, BRI
TEH LD, EHRHERKRROREFITHERET D120, FHENEHUERE L S
FEREBE A TR L TV D MERIETE %,

S 512, PREI Test 1%, FEGMIEICMZ, FEHGRAHEERORE, EHMIOEMR %L
BOLIEE~DIGH B AR THDL EE XS, A d Van Compernolle and Zhang
(2014) O X H12, EBOHKEAICI Uzktm CoOREICIE, 4 HaRET
bbb, Mz2T, avCa—H—ETAUETIT 4 TICAZERmIOEEE1T) 2
LT, FHEE OB DT R E R R B F L OVE HaE ) 8 i
DD OB 2R E O A REMER B 5, Bl 21, Goertler (2015) TiX, EFEOHEAH]
Wi, EEREOEFTICBITLEHEFEONRERKIRICT 27200, T4
VT4 Ay ay s T F—TART B TOMEa A MEREDTEREZRE L
TW5, EOH T, LIREL R2EBEOERO L O TRIEEM) 27—~ &
LCHY, t2iEHMmIOMMSREREIE LM MATHDH, FFIZHEHSEENM
MBS X0 L ETIHMARER TR, £, BITHFSE (Bardovi-
Harlig & Vellenga, 2012; Bardovi-Harlig, Mossman & Vellenga, 2014) T, f5E D%
RSN TNDEIHDD, FEHE~DT 4 — Ky Z7IZOWTIITRDR TV,
PREI Test L Car o —%— LT, FEHEOMREFRIZADOE TERENIZ
B  — Ry 7 2 5.2 5 Z N TENUL, JIE L IFEOREG A TE 5 AlREMEN
HD,

T A BTHES , FEETARREE & EEREORERIEICE L TiX, 4% D%EGE
I Z R CRFTT 2 BN H 5, AR T, FEIRSOEARZRIET 2 EIT
RV SATIIE A BB L2, T A MUK E, FFITARIR, 72 F U
EONRE LTz, £70, RBMMAMZIS 772012, FETAIIL 1106 14 HFHEiL
PICHERI L7223, FEFEIT A DORE |, GERCHMEEN e85 E ORHIIREE ChH - 7=,
PREI Test A LICHIT Tk, FHEZITV, FaE{ThA LT A N XUEBORRIAE 4
AHZERTAPLDORS, BHES N FEEOMRE G2 DB RAT 205N
o5,

H O —DODOFMIE, PREI Test DM « ZHMEORIETH D, BARNITIE, T
A NIUTHEL, FEEEAT AR, EEREORRIEEZEZ CTF— 2 2 NE LR |k
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T, NER RN, EYERI - BRIhC X B 2 #EVEIC X BT, EERE —t T
— U TRIET2FMAFEDOENENTIALZITY, 7 & bOZ4 M, [FHEM: A BREE
TOHMENRS D, ZIITE, AT T S 2B A E R R BLAGR T A R
(f : Roever, 2012) % AV T, PREI Test L iERDIIMIEEITH Z & 28, £ D]
RS LTEZILND,

5. fEw

AWFFETIE, 7B R Y E B R BRI E O 72 O OFF AT Ak (Pragmatic
Routine Elicited Imitation Test: PREI Test) {EKICBEE 3 2 im0 2 8B L, {ERk
WEE WY Uiz, £72, 7 A FOFEAE, 1B L7 PREI Test Z 582 H 9% AT
BRI OWT b RET L7, 41%i%, FEMML, FE~oHIZniT T, 72X FOEHE
M, FYMEMGEL T, T A MEWETL, #ETHARAIESEE ORI EL
KB Z W ET 2 FEB IO, a2 va—2—FfRIC Lo EFEE LTH
NTHIEEBEELELTWD, £, AT A NTHRYH-T5%551T74 (BE, 2%,
KiE, RRE) [N T, SEREFERREICRT 2578 OB ER LORHETAE
BOEEEEZZEL, IO TAHOXSG (F : 3=, #%E, FRE, &) %A
F5Z L bHBIZAN TN D,

B R
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%
Pragmatic Routine Elicited imitation Test (F& ) &M R BLH MM 2 ~)
B0 ) E R F B AT < b

INND, HORFEOSIEKREEZ LD 16 DELZFWTEH LWV ET, No.l~No.
16 DENZENDRELZMW%, TOREILNED LD RFiEMiEZ R > T\
7y, (a)y~(d) OFIRFENSBATLIEE N, TO#%, M 275 A EMICHED
WLEE LT IEEN,
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No.l SeAENHRTZITEE LT £,

@® (&1X/1 ¥>[))  “How about using this repair service I know?” (12 syllables)

@ (B MZALEINED L) REFHFEKELZ > TV, (~(d) O
PN HBA T TES W,
() TR (b) RE (o) K (d) #HFE G PR/EX)

@ MZATRLAIEMITHRY IBLEE LTI ZIV, (57H)

No.2 KEMNHLTAFELINT ET,
@® (&X/1 #o[))  "Maybe you should try saving more of your salary.” (13 syllables)
@ (B M7 XNED LD REHBEELFF > T\ ey, (a)~(d) DiE
PN HBA T TES 0,
(a) 1% (b) B=E (o) KM (d) FFE G DRE/EK)
@ MZATHRLAIEMITHRY IBLEE L TIZIV, (57H)

No.3 KENHRTAEELNTET,

O (BN R “Why not just try to find another part-time job? ” (12 syllables)

@ (BN M xR ED LD REHBEEL R > TV, (a)~(d) DiE
PN HEA TS ZE W,
(a) 1% (b) B (o) WKHH (d) #E (5 WRH/EM)

® MBI ATCHLEZEMITHEDBELEFT L TIZEW, (5 BH)

Nod ENHRTATFELNTE T,
O (BN R If 1 were you, I would try to stop wasting money.” (13 syllables)
@ (B MZALEINLEO L) REFHEREZF > TWEd, (~(d) DE
PN HEA TS ZE W,
(@) 2R (b) R (o) K (d) I S BDR/EH)
® MBI ATHLEZEMICHEDBELEF L TIZEW, (5 BH)
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No.5 KENHRTATFE LT £,

© (BN M) Tm sorry but I have to study for my midterms.” (13 syllables)

@ (AH) BMZA728IRNED LD 2 SEEHEEZ R > TV ady, (a)«(d) D
P HEA TS ZE W,
(@) 575 (b) & (o) & () AFE 5 BR/E)

@ MIATEXZEMECHEYIELEET L TIZIN, (SHH)

No.6 KIENHIRTATFE LT £,
© (BN ) “Thanks for the invite, but I'd prefer to study alone.” (14 syllables)
@ (A M 72HmIRED LD R EEHEZR > TWedy, (a)«(d) D
P HEA TS ZE W,
(@) 575 (b) & (¢) ® (d) AFE S BH/E)
@ MIATELEZEMECHEYIELEE L TIZIN, (SH)

No.7 SAENHIRTZITFE LT £97

O (A1 ) T wish I could, but I have an appointment at that time.” (14
syllables)

@ (BN MZATZEINED LS REFKELF > TV, (a)~(d) D
P HEA TS ZE W,
(@) 575 (b) & (c) ® () AFE S BH/E)

@ BT AT-HXEEMICHEVIELEET L TIZS, (5BH)

No.8 AN HRTAZFHE LT ET,

O (BN B Td love to join you but I have a commitment that day.” (14
syllables)

@ (BN MZATZEINED LS REFKELF > TV, (a~(d) D
P HEA TS ZE N,
(a) 575 (b) & (c) ® (d) AFE S BH/E)

® MBI ATHELZEMICHED B LEFT L TIZE, (5BH)
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No.9 KENHLTAZFELINT ET,
@® (&1X/1 ¥>[))  “Can I please borrow a pen from you just for a day?” (13 syllables)
@ (B BZALEINED L) REFHERELZ > TWED, (~d) O
PN HBA T TES U,
(a) &R (b) BE (o) KIH () B (S BRH/EX)
@ MZATRLAIEMITHRYIBLEE LTI ZIV, (57H)

No.10 KERHRIZITFE LT ET,
@® (&1X/1 F¥o[))  “Could you please email me the document later?” (12 syllables)
@ (B M7 XNED LD REHBEELFF > T\ ey, (a)~(d) DiE
PN HBA T TES 0,
(a) 1% (b) B=E (o) KM (d) FFE G DRE/EK)
@ MZATHRLAIEMITHRY IBLEE L TIZIV, (57H)

No.11 7 /L 3o MED RN LElEE LT £,
O (BN FPRE])  “Would it be possible to change my shift on Friday?” (13 syllables)
@ (BN M 272N ED LD REHBEEL R > T\ ey, (a)~(d) DiE
P HEATZE W,
(@) #2FE (b) BE (o) K (d) #IFE G HRH/EIK)
® MBI ATHLEZEMICHEDBELEFT L TIZEW, (5 BH)

No.12 ACEMNFAIZEE LT £,
@® (/1 #o/))  Twas wondering if you could give me an extension.” (14 syllables)
@ (A M xRN ED LD REHEHEELZFF> TV ehy, (a)~(d) D
PN HEA T IZE VN,
(@) fER (b) R (o) K (d) @I S DR/EH)
® MZATCHLZEMICHEDBELEFT L TIZEW, (5 BH)
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No.13 7 T AAA RBRBHIRIZITEE LT £,

@® (&1 0[] “Yeah, but personally I like SNS.” (11 syllables)

@ (AH) BMZA728IRNED LD 2 SEEHEEZ R > TV ady, (a)«(d) D
PFUENHBA T TZS W,
(@) 575 (b) & (o) & () AFE 5 BR/E)

@ M ATHLAIEMITHRY IBLEE LTI ZEW, (57H)

No.l4 7 T AAA SBHRTITFELNT £,

@® (&1 ¥/ “Actually, I think SNS can be valuable.” (13 syllables)

@ (A MmN ED LD R EEHEZR > T\ edy, (a)«(d) D
PFIENHBA T TZS W,
(@) 575 (b) & (c) ® (d) AFE S BH/E)

@ M ATHLAIEMITHRY BLEE LTI ZEW, (57H)

No.l5 7 T AAA FNHRTITFHELNT £,

O (BN R T have to disagree because it’s a waste of time.” (13 syllables)

@ (A M 72HmXRED LD R EEHEZR > TV edy, (a)«(d) D
PN HRA TS ZE N,
(@) 575 (b) & (c) & (d) AFE S BH/EX)

® MBI ATHELZEMICHED B LET L TIZE, (5 BH)

No.16 FENHIRTAZFE LT £,

O (BN ) “That may be true but I'm not really sure.” (11 syllables)

@ (BN BMZx 72BN ED XD REERIEZ R > T\ ahy, (a)«(d) D
PN BRA TS ZE N,
(a) 5 (b) FE (o) #Y (d) RRE (5 BRH/EK)

® MBI ATHLEZEMICHED B LET L TIZE, (5BH)

97




AAARZR22E4 - 3EADAE—F VI HERICHT 5
[F oy NHlfeEE ] OZFICEET % EFEAFE
— R Ib— R 7R /NREEG I BT T—

B A
MR IR

A Study of “Round System” Teaching for Improving English Speaking Ability at the
8th and 9th Grades and for Smoothly Connecting Elementary School and Middle
School English Education in Japan

KUROKAWA, Aiko
Tezukayama University

Abstract

This 20-month study examined effectiveness of two teaching methods on English
speaking-ability development. Two groups of 8th and 9th grade students, one from the
attached elementary school, where special English education is used, and one from regular
elementary schools. Both groups were divided into two so that half of the students from each
group were exposed to the “Round System” (RS) method, characterized by large amounts of
meaningful English input and output, and the other half received normal English instruction.
The purpose was to assess the effect of the RS in combination with previous English
education. Data analysis of post-instruction tests showed that there was no difference between
the two teaching methods. However, the RS students took the test about three months before
the standard-method students. The “extra” months of English education may have off-set any

advantage offered by the RS.
Keywords: 772 NflFEEE] , AE—F2 7)), /A8, el [OMNEGES

@ - TAERERH

1. I
1.1 WEOYEER L Bk
SCERLSEA (2017a) I X DEAIILD, 2020 FEN D O THNEGETS
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&) - THNEGER (LT, S EGFETESE)) - SVEFER) OZBREmEZIT, /-
e EEER TR DHGERBE 21T > T DT HARDOFFEHBIC L o TRE R
METH D, SCBRFE (2014) 1T [VNFRICE T D REEBE ORARNIES & -
BRI T D IGERE ORE] FEE2BIT, 2014 FEND 2017 FEETO 4
W, EGEHE RIS R EE) 2177, EF LI oMsiEE (LT, o
FEHRE) & T ENLRFEME e (DU, Mg ic#gs L, (S EREES)) -
MORERERL ) OFATERST - @EFPREGEEEE 2 VO DITAT O & DO & 8
KHEE L & BTV, ZORREREA R - 1)1 - B - H#Em (2018), £JI - (L
JIE(2019), FJI - ()i - & (2019) TR T &7z,

[P REESE O] L LT, SCHFREE (20170) 1 T [R0En ]
FENELME] 2Bk L-SEEEEA o Ciden s &) X PEEG Lok 2 &
ML, aa=r—yaraxft) BRRHHE, RIS C TS DB ZRLIFFH 2R
EEREUNCRBLT 2 2 &) 50, CHEFE (2019) Tl TREICRT 2 B4R
AR, ANDOBEZ R EEFF LD ENZY LTREATAIER S2REL D,
R LRRELUET 2 L CAEREE (2014) ofeiT 5 TEE k) (BT,
fFlEAE<) Thd Lz, THEZRIRIHRELRE CIT, HERE) 2HWE
[Z 0y RllFEEE) (CUF, fHlEA <) OIEREITY, ZORR EifEs B
(2018, 2019b, 2019¢) Tk 7=, ARBFIETIXZOIEHAYIMZ 148 » HRIZHEIZ L,
NP BRI AN D, GRS (2017b) TiE T/ « R OBk & AR
5 EEBIZFOOERMEE B LIS 2817 Tnsd, EELIT TR L=
hEEme) (LR, A E <) i VNVERTHE - &E bIC/ 25 S EEESE]
ERRER LT DR PEAFRICHE D FERWEE TS, 4 Hagxm L (GBI -
R, 2014) ), DUNERTHRARE Z E PP TRICL > TV D EAfERFKL, &
BlcEN B E2IENL 4 Hfeam EIEs 2 (B - (i, 2019) | 2 TWD,
ARFFE LRI (2019c) ZEEMICHE L, A —F 0 7 HEROBETITR) - #
A (2011), FBJII (2018, 2019b, 2019¢), /B OBLA TIXEI - g5k (2014),
21 (2019a), FJI - (LIl (2019) KO, HJIL - ()il - 5R (2019) OBFRETH S,

1.2 F Uy FHIEEEELIX
121 ZU v FHEEEOHEEFIALEER

7 v v RflfRERIESAR (2007) TEBRENT 22 HFEEZHNT, WANA
RAPEND —ODHM 278 S LHEEE] THDH (), 2018,2019b, 2019¢),
RIIHBARICED 7 Uy RHFBEEOEEFIAEZ, K2 ICREOHERERT,
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# 1

AR (2007) (2B DT Uy NHFFEIEFRETRIR (9 77 R) ()1, 2019b)

17K N2 O H S H iR

2T R NS D B FR iR
B3ITUUR PN D IR ER iR

470 F SIS & S REMOEL O L] & B

5 TR Hel iéWﬁ@%&%%ﬁﬂ@Wfk

e TR ﬁﬁt%ﬁ 5 EREMEFONTEL

HTT77FK e %%Hﬂ®ﬁf%k)7ﬂﬁ?/a/
BT ULR 1HHE

9T R a3 o= —a UigHE)

#2

AR (2007) BT B T vy NiilfeEEE AW REOREE S (B,

2019b)

(1) HXONFICET2EMEZ TEPNTHLEEZM D by, HENZES

L0, EFKSHOERZRDDZ D] LHEL HET S,

(2) EXEFENZVFHATL Y TLEEOe o FE LTRERBAHEEL, EXDE
TR 2 B3 2 e 20 U CRESEOIRE 2 X 2 shitie H 2 A Te,

B) V=T 4 LA DOHRELE T vV RITHARATe,

(4) +437¢ input 2> 5 output ~2721F 5,

(5) WEED DHER - BRAEER~DRT D,

(6) NEZIT T, WEERBITEEZ WIS DX A7 HilAiATe,

(7) BT REPHITAEEDOF NG U THRD, SRR Z IR ICKREL T D,

122 7 U v FhlfEEHED 16 & 220 e FRET L T T Rl RS A DR EHAfT

77/Fﬂﬁﬁ%®ﬁﬁi T OFEENN T 7 v RifIFEE LA
IZX AN TSI ETHhD (I, 2019b), £ 32T 72 Kl

AT KT
REIE (A,

MW)®iAkﬁot ARHETE A, R 4IZEHARIC LD T U2 FHilFEEEO RS
LEDEFEERT, XIANTITAZREHN, B2ZoERLE L TRT,
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3

F v v FifEEEO L& & o - 3Zarrge (B)11,2019b)

1

HKLINWZAT v a2 AL EBBOEEILX, V—7 47 hmEcohi%s
K I1E9 (Ohtagaki & Ohmori, 1991)

2 WIBAE N RARA— B —ICBRB T AR A o) — T 4 T - A Y
— Rom 2R E 525 (83K, 1991)

3 B h o THRHIEALIZ 1 ~ 2 BOR— %2 AN THRT 55T,
VA= 7 LB a otz —F 4 7 « AE— K@\ LICh R E2 KIET
($5K, 1998a, Suzuki, 1999, 2001)

4 KR—REFHALLELEZENE 28 IMEME R L2 T L, GRS,
2003) SCHREICKI L THRRNIH D (A - Hk - 85K - " H, 2003)

5 RKREOEWBEEIZVRA=VI7NEMMRE T2 —T 47 « A — K[
EROE & =R B ORI AT A MChERH D (5K, 1998b)

*4

A (2007) 12857 vy NHIFREEOREHEN & Z20ER ()11, 2019b)

1 A ZMoOBEENS, EE, NECET L EMEZ 1~ 2 T 252X TRiEE 5
ZETHLARA  FEWMEIZT 5, B [FRE—RGE FE%2 L5 T 5,

2 A EFEICITEAT, SR Ty a2 AN R EE S,

B: HR &AL TXTEHEOEFLEMT, SUENEREN 2 IR L,
F ¥ 7 O SGERERBBR Z o L3 < 15,

3 A  R—XAVHABEZRENERD L, R—XLFREUEFRICAT v oz Al
TP LA B S, FEREAAL AR 2 IHIET, A= XORE I HHENE S [E
BBz Do, A—X&m< L, REIIZ CD OBFEZ T 5,

B: AN—XZ LV SEEAIR AT O R 2 RGE L SFEAEE A ©— R & m L&
%o BAEEZUHLT, HXOEIEIHE> TR EZ BT 2 Z1T 9.
4 A PR CEICR LA SRR FTIETRKEICERIE D,

B: FAf - MEONEL 2R S H D,

1.3 AMEIZBIT DT 7 NHlfeEE
RAFFEITEZ AR (2007) 2 H S TS DOKIETH S, B (2019b)

[FIER,

SN D HFAET, SUERGLL ORI ER O E (LUF, {EtrIHE

L) LOEETIE AR, BABRBTHAEARL (LIF, AX) 2V A=V 7HH
ELTHWEED AR (2007) HOWEM (2012, 2013) & H/7p %, BABRMTY X
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=V T EATH RS EERICIE, LI - VEE - T3 (1993) TEOFEE ENEDBEN
nTwWs 13 I Miloe TV o788 ZdH0, & -5 (2001) Tix 1=
TR VAT A ELTHRIAMENTWS, T35 - 1% (2009, p.6) 1% 3 7
DR VAT Al OFKELT, B1T7U NTRENREE, F27 7 RT
EffE, FEMZRBRME, 3T U2 RCaiEOEN, ik EOBEMEITH) ELTW0WD,
AN T DV A= 7T OED FIINTE - 115 (2009) LB LIEH DB DA,
Uy RHREERT 7 N7y MEBEE CEOET A TTNE - MMEE R D,

2. SeATHESE
2.1 Z UV NRIREEICRT 2 AE/FEOER

ER (2007) R OVEH (2012, 2013) 13 & biomARRICT ¥ FHlfREEE
WS ZIT20, SRIE 1 FEMOTEHEZIS, FERIZEER 0TS A% I E R
BT T D, SR TITAI90%DAFEDN, FEH (2012) TIL84%DAELENT U R
FHFEEIRICHEN Th o122 L2 HE LTV D (R)I],2019b),

22 FUVRHRBEDO Y A=V, V=TV, FAT 47T IZxT29R
AR (2007) TIE, T vy NHIFREERE & WERIFEIETEO R 21TV, U A=V
7, B GE/y), 'ry—RBE CBa, ROV T, 7 vy RiilfE
BN ERIFEERE L D ABICER W2 &AL, BEE (2013) TIET Y
VOREIREERE 77 4 (LAF, ALERE) & SUERFGHREIERE 794 (BLF, XFIREE)
D Eel M OSAE R B3 24772\, GTEC DT A T 1 7 L Aita, G111 H
Fhisy, AXT 4V R—F 3 AEBDICBNT, WERESUEE LD AEICENRT
W2 Z 2R, BRI THALEED GTEC DI A T 1 > 7 L&k, MR
11 H FEfasy M OA ST ¢ AR — b 3 H FEMisy TRBEEN KA L D AEICELTY
o lEHRELTHD (BI],2019b),

23 TV NHREED A —F U 7 iz 2503

BJ11(2019b) TUE, H5 2 AFAEE R G TU U REFEEEEZ VIR EAIT), 1A%
EARRE R CHEEMAMR L, TV NIFREIECRATLER 72 470 RilRE
EITRWRWREZSZ T TZRI4EE 2 484 72 4 (DUF, HIREE) &, 2 AR R A —
X7 T AMNKEE CHIEL, SOITRMZEE 55 LA L& LATRE, 45 DL E 55 K0 &2 HArEE,
45 HKiiix FALRE L Lo @il D s s HrbAT7e o7, Sk #iati « v « A >
h=—® UREZITV, SR EHE 22T/ E, (1) 2FEETIE, AP —%
TOIFFESTIE p=.00, R EFR (34) T, KHSTp=.00, hFEEHF (30) T,
SHEMBIOEETIZp=.00, HEET (40) TUBEBRESAEEEZ LAY, () Lk
NREE PN RED ALY —F 7 D IERES, WSS, M EIOEZICEB VT, p = .02~.00,
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B ~K (32~.57) CAEREN KB A LE-7=28, 23 C05D,

3. AHEOEH

AWFEO BN (1) 5% 2 FAEKRD 3 FAZSGIITO 7 7 v RilfEgEE H
WIZHRER, Ty FHFEEEIIAVARAVIEE L IR L T, A =% 7 hicEo
FHYCHBT I EHFD L, Q) IHEROBLEND, NFRTHE - &E b
B DWEEZT, FERTT vy FHEEEE BTS2 2 AER, 77
v NHEIFEEES W88 2 2 T R o TR L B LT, W2 BRI Th 5
ERHARDHZE, D2E5THD,

4. MEDOFHE
4.1 BmE

R OSINEN, BHETICNF LI AERE 2014 4 ANFE 115 4, 2015 EA
FANCLDFH 2314 THY, FOHRNSEEMOMR 21TV U7 S4B A
5T 4R 114 L Eairstge L LT,

42 FEx

2014 FFENFA L 2015 FEANFAT L DICEE(RICE MEctEE 252 1) 7=,
AU, 2015 FEEALETERICLD T Uy NEREEE AW B8 2500,
2014 FFEANFAEITHIOBEIZ L 57 7 v FEFEEELZ HWRWEETEATE R T
bb, FhE LT, £7F, 2 DOEEDOANFEAER 231 4005, FFHEICBT B
BANER S E (LT, MEAE) ROME NS O/NFR D B NFE LT AR (LUF
SNERAE) DERIRICIZR D KoL, 1| FAFERAE—F 7 - T2 (UUF, 1
T AN) BRAE & R E EMAEA R A VT, BROAE, B TONGETE R
W, FEFEHEW, BESOSMEZELHERL, BEEENORAREZRRY FE LI
RHXIEED~ T T EATIR 0Tz, TORER, 2014 FENFHEA & 2015 4
EMBAED > B, SEEMR LA 32 4, KO 2014 A4 L 2015 45
SNBED D B, HEEMR LA 25 HEM Lz, 70y RElREETEAR
2015 EEANFA 57 L AERE, T Uy REFREEZ AW S22 o7z
2014 FEEENFAE ST At BB L L, /NP CTOREOMEN 5 2 FAELREICE
B L EFRDID, £ 508 T LI ITHBA LAY T Tl AT 72,
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*5

Bt I 2B IR =k & SRR R 2 oD bhiie

MHEA R ol KFRREE A (2014 4E 2 AZEKEA) it
ALERE A (2015 42 B8 A2 E A4)

SMNERAERI Ol KFHREEB (2014 4R ANFAMNIAE) it
WLETE B (2015 4R AFA4NEE)

2 ODFHAERBIZ 2 HEFFERK NI FATAE—F 7 - TR MEEBL, £
DEAEIZIBNT, RFHREE A SHLERE A, LY, xfHEE B xFALERE B ORI EN/E
CHDONEFRDLH, A—F% 7)1 LTiE, &Il (2018,2019b) [AlEk, A E—F
YIDEMS, WBES, SEMEBOEED 3 SICHOWTHNS, ME (2016,
pp.359-360) | Skehan (1998, p.108) 2% [EfEM:]  (accuracy) & IFFRVD D7RVWFFE
OPfE - EHRE DAL, WG] (fluency) & TV AE— KT [HR—X]
(pause) X 72 H U] (hesitation) 72 < FWHLX L2 W TEFEEHTE 518
NTHLEBELTHNDZEEBNMLTND (BII,2019b) . ARBFFETIX, AE—
Xor7o NEfES] L% TBEHOSEMEI W CTIELSEET /1), NRgs) &
T —H OB RH > THEERMNMEDLDLIEXLEZNVLELZ NP R VIREE TR
H1, TEFEMEOER] L13 B EWEREZEEOSEMEZ AW TRZ D 1)
LIZ D,

43 BMEBI/NFERTRITIEE

BINED S L, AEREB KOS REE B 13Kk % 7283 K OFASE O /NFRE B 35,
INFRETOFREOHR IR HE TH 523, @ FFETHE 1 B0 EFEEE)) 135200 T
WD, ALERE A KORRRRE A 1L, B8 - SEETIREIC 1R, AARAJEGER S
B, SAEAFRER T, ROVERATEO 3 412X 5, 13T all English TU A= 7
W THMNEREISSEY) &5 7208,  TANERERN) OeATFEMITSZ T Tk ey, iRk
DOARERIHRFFETO HEGEEE)) OMBENLERE A X2 BEIC 1R, HHREEA
X1 AAIZTIETH 7R TH DD, EFF CILm BRI B A HE T 20,

4.4 ZMERPERTZIT 72 BFHORE

4.4.1 MOERLHBEIPERTRITHEEOLER L HEROHE
RUERE & ek BRRE S 22 TR T TR B O @ il EAHIE R 2 £ 6 1ITR T,
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%6

RLETE &t REE DS 52 10 7o f g oo i i & A& (FR)TTL 2019b)

fita BT 7 v v NilfeEEEH HEE O
LERE AL~ O EH® Y R— h & —FF
XHEEE ERAREEEEZ VR JERARL R—=h Tk

FONTRELUEMEEDR ST - EmE b ~DEE A3 7 12577,

&7

RLETE &t RBE DN S2 T Tom EE b~ D L (FRJ11, 2019b)

1 BEWHRZ EoTA 7y FOTR 2 ZRAFIEICL D EFHRERORE
3 |ZIZ all English D% 3 4 ALTIEHO TR

5 ZRRRRXT U= KT NV—T U — T OIEM

6 TUHN T HFARRT Y DT IANEREM & 5O TR ER ORI & TR
;

8

BB Z SO D72 b DSk T v N7y MEBIO TR
AODBEWERIEZ DEEI T 3 —~ U AFREDOHRT

442 XBEEIZT - RAFEOEE
3% 8 THRRENNZ T 72 A DR EOWHN %77,

#8

SRRENR Z T =¥ ol (B, 2019b)

1 SRR EM LU —7 o— M2 AW HEEROE A LR EHE

2 HRE 18— FOARSINEEARIZ B D 5 I OER

3 AKRXOBEEIY 4 RIXONEHEMR 5 KXOSEER ST HME
6 BEDT ¥ Y Eb % & TR Eb & F O C o7 H SO BRE J OV s
7T ARXNEBEEIER L2277 7 N7y NMEE), 74—~ AR

SHRBEDI L HEN T T ¥ Y 2B LR A Y DT NVARBER Zh - FFBAERL
R THY, SREFTEERETEEM AW EFEHOT VR 5 REL
7o AW TIIMBIC I 2 BBER B - & EBHE H O BRI HEIIAT > TV
WIS, EHEOREBRNG, ZORTHRIENZ T RZEDIT O BEA TV L
AT D, ﬁﬁﬁi@ﬁijﬁ@ﬁfﬁ I REEN BRI E LS | = MOl HIETRATL
RTHY, TORICBWT, ABEEICKT 282 hawiiFg) LIks,
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443 MBEHIZIIT U2 NHlEEEEZ AVW-EE

WLEREIL 2 4242 Tl NEW CROWN ENGLISH SERIES New Edition 2 (2016) %, 3 4=
A ClX NEW CROWN ENGLISH SERIES New Edition 3 (2016) (LLF, 3 4E#FIE) %
JAWTEE 217572, WHFEDS Lesson 1% 2~3 DD/ 3— |k & 2~4 _X—T450D
RN, (LLF, USE Read) THERKIh, @, 2~3 D0O/3— hO—fF5E%ZIC,
USE Read # —4F L CT%# L7z, Let’s Read <° Further Reading (% 4 ~X— Ak D & D
MEL, ENHHEN—VEF—FHLTEALL, B (2019b) Tik~7z 2 AR
BEomEOWNE, 3 FAEBEOEBEORIITIZIFRETHY, ZRHEEK 9 IR
T, ZONDIHHE 1~57, #iK (2007) BkR5E 17U R~FH3I T K, 15
H6MNHARIZEDE 4 70 RICADTDOHEFEEMETH D, THEH 713 #KIC X
DS T REROFETIUCR, HE 8T AICLDH 477 RT, IHH 9~
2 IFARDBRDET TV R~F 9T R ThD,

*9
WLERED 2 AR O3 FABR T T2 7 v v NlFEEEEZ W izZEofin

1 FHEROBEA—TVHL - TXANNDT T v v adi— Rilh b & iER
DFERZ B2 B A FERDOFEE 2T <,

2 CHTHEERORBEEME —BHFEREOMAR L HK Y Ntk S niEEs — &
WTC, BB L REME 217729,

3 NEOZERME (first listening) —AJPHIHENLIZAR— X% 1~2 POR— X%
ANT- B OGO TN OB 21T,

4  WNEOESHME (second listening) —7 VX)L« TFXF A MDA T A & /7
Mo, TV THXRANOEFZEE, BREEEIMD,

5 WEOHEPAE (third listening) —A 7 A FeLIZ, TYVXIL + TFARD
BHEEREEX, NEOMHZIEEIS,

6 ARIXOERZFV—OFEFLLTFE—BIELDIT, YO THRELZRIT,
BENOG A E BB OARLEZHRTEY, (VA= TICL D22 TORNFH
RPN CTH - e GA 1L, NEBROMEZHEBEORMIEZ221T9,)
@FTVHN - THRANOEHE L BEIOMREIEE, HE, BRZEVE1TI,
ARILD 6 [FIHOREXEY T, BER M, ¥R 56 TR EL <,

7 BHICKDNEEE L SEEMEIONTEb—RER Y — M K HEE %, B
E, ATy v a AN ORI EFRNEPNTEEHY— N, KOTVHL T
F A &MU C, listen and repeat, read aloud listen and repeat, /X7 L'JL U —F
47, read and look up, ¥ R—A > 7, X7 U —7 25 DHRHFA0MH
REL, V=27 — M HOTORI OFGE - A LETE, 2179,
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8 SCHENE & SEAE OB & BAE— ST — A o RSk B RMEM & T
FHISTHOA » 7y M AMTDN, BRI BIE, STWEH LT 5.

9  Q&A ¥v— b & HWIEE—NA AR B D 5 REDIGFED Q&A Sit#i S h
- — hEAAWS, EERMIIAZATDHINL TS, O L T
179, @7 U—7 THHRMLEREMZ G0 Q&A #1795, Oread
and look up TRV & 0 217\, Kz H24ET— e LTE2 S, @y — b
WO HAGE QYA % L CHFETRT U —27 %179,

10 VFaZryar—ARKXKE, £ TFL - Axy MR, F—U—F2H
Wit =U—, KXNEZ 1 EZD - iE e A DRELEEITO,

1 7E 2la=r—a EH—ORIFGAROREE R0 BMLCRHER NV
N MO TOHFHIXHOEE 2175, @Fitix 2T, Booinz
HIBL TR 7 U =270, M T2 BRZIAE IIEIETT 9,

12 N7 =~ AREBBR—ALOBEMIIHT LER, 77 AA-FEOFER
REEATS IR DOHFDOERE, BCOBB LB DRERICEY Mie, Al
B2 5% O Te DI RRRIZEN T, BATLVWARE~Y Yy 7L, Thaes
BITHE 2TV, BRI RFICASORW iR 5,

KIWNDIEHE 3~4 OFEEHIE LT, LUTFIZ3HEAE 10 A TRICEE L3 EEF
WD Lesson 7 English for me OAIL & ARHZHIR SN2 F M AR,
[A3C] Part1 (p.88) I'd like to study abroad. My parents don’t think I’m ready. I want them
to understand my dream. I don’t know what to do. I want to be a musician. I’1l use a computer
to make music. But my parents want me to be a doctor. Can I find way to do both? Part 2
(p-90) I want to be a scientist and find a way to live in space. I don’t know when my dream
will come true, but it will. I believe I can do it. I wonder why we have so much waste. I thinks
we buy too many things. We should buy less to reduce waste and they recycle and reuse the
things we buy.
[First Listening] = ® 4 ADGET A RMRIZIGE LU 72 2 A SV il725 5,
[Second Listening] 1. What does Maria want to do? 2. What does Boris want to be?
3. What does Mukami want to be and find? 4. What is Kumi’s topic?
[Third Listening] 1. Maria (DWhat do Maria’s parents think about her hope? @ What does
Maria want her parents to do? 2. Boris (DWhat will Boris use to make music? @What do
Boris’s parents want him to be? (@What does Boris want to find? 3. Mukami (DWhat
doesn’t Mukami know? @What does Mukami believe? 4. 7 I 23 FE5E L T\ 5 Z &3]
=59,
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ZINHIREE D BNV —R A > b ECERBEMEZMGEL, it o0 &b
il LU TR AT o 72, 2 AFAERHI A ARGEOEM b & N 72h 3 4F4E Tl
WG R T2, ZINE N FEHGE TE 2 7256 b ZANIE That's right. She wants to study
abroad. O X D ICH L CTHER LN ONRBEZIT- T2, WRHEZ ) A= T b
V=T 4 7 %L TITOIE D AL Sl LB 21T -7, 34411 A
PRI Uiz 3 SRR E N O Let’s Read 2 We Can Change Our World (pp.104-107)
TIES NN 13T Enjoy Listening & L C 9 BRIZ e kXA, V—2o v
— MNOBAGES A MADOEBEFEIZHET 2O R, IRICHAOPH A2,
U—27 v — MOBEBEFEDOHNFICEDLEMOE X 2~ AN THI L THE XK, &
A DR &V 2L TEZZMHER LT, Q&A ¥ — MINEBEL N LA IO
P TR E CRIEGIEA Sz, 3445 HITEE L 3 B EREND 7 7 R
BT D BADSALFEMICEI D % ##1 Lesson 2 Use Read (pp.16-17) Tik, &I#E
IINEBESL, 21 50 Q&A D3FL#l S N7z Q&A v — M2 W THEEZT- 7=,

#1022 —EETRT,

*10
3 HEHFE Lesson 2 Use Read (pp.16-17) OWNFERMAEZ IZH V72 Q&A 2 — b
1 When was the picture painted? It was painted in 1876.
2 What are there in the picture? There are many Japanese images in
it.
5 Who painted the picture? Claud Monet did.

9  How many ukiyoe prints did Monet collect?  He collected more than 200 hundred.

16  Are their movement shown in many ways?  Yes, they are. / No, they aren’t.

19 How long have French people enjoyed They have enjoyed it for hundred
Japanese art? years.
20 Why did Ms. Dupont introduce Japanese She ...

culture to France?

21 What kind of Japanese culture do you want I want to introduce ....

to introduce to foreign people?

# 10 789X 912, Yes-No Question DIFHIIBME B H TEZ A& L, %l
D BIRE D FR 2 FTREZR IR Y KREIC AN, BEE SO O1E 3 08 H SO o & 72
D& DI LT, K10 WD 20 X 21 O X5 piEmEMSCEREMZINZ, 2NN
BEDEZ ZEAHHEEHECT LI L, Vrad s va roFEEEl & LT,
AR L7z 3 FFEEH N Let’s Read 2 DN B, ~ T U A LfET, R#EZ/ED
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FiZEREZ®E LT 14 ROVEOENEZ X, 9 BKICHT, PEEZE0LEGAY
DBNEZZ NFRER LIIEBNH D, N7 +—~ 2 AP R OIS & LT,
3 AR EW Further Reading 2 Jimmy Valentine (pp.114-117) ORNFEERE, b &4
JEA O O FNADEEITE CiAD b7+ 2 BT 72 B g, o35 Ao B
AEOEZNEBER LENH D, H15FET 1 A= MOFEELERE ST 54
R RATED, T oy REEEEE W RETIEN 3~5 RO OEM 24 7
DB FONIELZERD T <,

4.5 Sk
451 TR b
1 T A REYN 2 AL 3 FEAETEBLIZAE =% 7 - 7 2 MIR)I - K
(2011, 2014) , FJII (2018, 2019b) THW=T 2 kLB - FBE - S HEMNE
FEFRIEET, 7 A MEBRBIFNRNE D 50 pFETHRNALEEDOT A N2, FH
HICEZ TADT A NEE T3 5720, arvbho—LENERNBEERETHT A b
E LTz, #I1~13 12— Rl &R,

11
17 A N THWLRTZ T — RO
FOE I Ee e BiTE T2 WER L7z WEH L 72 2o
O W HE B ELTTE e e Sk
I 13 % ESfE T=2A WS ED ARIZAT>T72  TLEERE
Ken 12 34555 BEEEp R Yo h—  EFCKkS TLEERRE ARICTok
12
QEEFERAE—F 7 - T (LU, 287 A ) BT L20—Fo—f4]
* FoarE 7 Bkv e BlTE MRL  HH® L7 T Lk
O W HE B HEATTE o TE 7By Emi LY
I 14 #F JeRE NL— Bro Yo h— HFO HFE7E
R—L i o B sk
Ken 13 [E&E By Ny PEEO BERE HEED A
FAR—L 5k T5 sk
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# 13
3EAAE—F T - T AR (UUF, 347 A K) THOWOLNET— RO
+ O hFE vy BEE MOl HEO fTol-z  F %z

BB W #A R 1TE mZE FE ENRHDH TR
I 14 PR PRh T=A ARIIC BEkE o fig R
1To7= T3

Ken 13 [H7E Bt Nb— FTLE Hoyb— TAUL 58
A= - )

BINFIIHENTT A FNOFHER &, 7— RpilZHNT 1 RS 2170, 7Y
v NENRE, NRIZER FIiH T, 50 BfC A — R& JCREE Lz, #ERNTIERIO
BRI DG &, BEMTbOI, TA M, HEi2 4 TIC La—XIlEIhi
REORFLMERAEIT T,

452 BEFIE

FEAE—=F 7 - T A MNIERS, WGBS, ROSEMEIOEED 3 RIZ20NT
BEEITo T2, FRESIZOWTIE, 300 - fEREE ERIETIELL E 250 &R
T 5728, HEBNIIE S Z1T -7, Ken is younger than Emi. | younger 232 s, 1t
DFEITA 1 KT 6 AR, young & JFE#k 24 2 13X 1 RUEUR & 72 D, Ken hasn’t finished
his homework yet. D354, hasn’t I% 2 4%, finished [t] & 1EL < ¥HF TE L3 A,
X 1 4T 9 AN ATH Y haven’t & 21X 1 &, finished [d] & i85 F~D iR
3H 23R F AL 2 &L, finish (X 1 R THD, MGBIITONTIE TFETZ &0
TEX DME»ZE AT, [EET 2N TEIL] LITHECRGESLDE
RMERERESZTCNDELE L, ELEOBRY RSB > THLRETOFERELEZL T
L&D, SHEMEOEBICONWTL [R2LFFETIENTERno72X] DK
A, EOBEPDIRVE EFEMBIOEE NV ERZ T,

453 St L REDHIE

WLETE &t FREE O BB IS Z OFEE OFEN W) R D B RIT T E TR D70
W2, UFTOFETHTODDOT =22 HE Lz, 452 8i Cik_o A HIETET
A MEHPRTEICHEALEREZEN L, BEEEZRED D720, AT E OFR]
FEFES (51, 1979) Z B LpBIEHEL 030 RiGO/NRIZRE L THoth 21T o7,
BFETIT oA —F 7 « T A MOGRHRIT VAN 37 51, 24D 65 A,

3ARED 62 MThDH, T—FBIEHSA Lisholoio®d, MEEITFRHE & -
<R A Y h=—D UMEZ W,

111



5. FER

51 B LARED 1 FEFFERREOA Y —F I HICBIT 5% EH

I U7- AL S R L SRR 1 AR PR RIS O ChAT L%, | T AN FANT
B LT-, % 14 ([ZKHBZE, & 15 ([N AED Lt T AN A R R OFR & « ~
Yook Ay h=—D URERME - hREEZ T, RBO T OXF A ITRREEA,
A VTALERE A, xF B IIKPREEB, A B IXLEREB A8 L, B UL~y « KA
v h=—DO U, WitvAar oW, pldEMaEmER (WRE), ik
R EERT, ZNHIEBLT, FEkET 5,

%14
LEET AL TEA] BEMRLAORIRE (GEHR)
i n Py FE#E Yy AR U w Z p r

Wz v
XA 32 1919 13.15 3245 103850 510.50  1038.50 -.02 .99  -.01
WA 320 1919 13.13 3255 1041.50

#* 15
LET A A4 BERMRLORIRE (GEHR)
it n Ry fF#E ¥y JAfCR U w Z p r

Wz v
XtB 25 24.08 9.78 25.12 62800  303.00 628.00 -18 .86  -.03
WB 25 2424 1028  25.88  647.00

14 LR I15IZBNT, WHEOHICAEAIIRH ST, 2IRELRLT, I
BEA CALERE A, MOXEEE B L LUERE B OFEMEPHR SN Z LD 5,

52 2T AMERDPORZD 1V ERMOT vy FHIEEEEEROE
52.1 X

SEMER MR ST IR A EALERE A ROSHIEEE B SALERE B ISR LT, 2
R TITHTHEMEN 2T X MRREIC E D X 9 R 8% MIFT 0 & T~

# 16 IZKtBAED, £ 17 (HEED TEMHES ] I BREZRT, £ 16 KO
# 17 NoOHEHE T8 1 be B E 721X — B2 V2530, T (XBIEETITE
3, TR IR, ) 1X haveto, hasto Z WAL (LLF, %0, [ty
WL, TR IXAFHEE R T, £ 16 WO Txb) 36 RREE A, T4 [TALERE A
Zor L, £1THNO Txf) IIBEEB, T4 1X0LEREB 277,
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# 16

MHBAD 24T X Mok T 5 TEES ) FLlHisha - BERE - IR E

H 1 AE e
B oo R 777 MERCRn U w z p r

H w7

B %k 32 644 111 3172 1015.00 487.00 1015.00 -.43 33 -.06
meo32 659 091 3328  1065.00

oo 32 9.06  2.00 3211 102750 499.50  1027.50 -.20 42 -03
Meoo32 0 938 113 3289 1052.50

% 32 1063 2.64 3223 103150 503.50  1031.50 -.12 46 -.02
L3200 1034 3.08 3277 1048.50

RKoox 32 9.81 445 2881 922.00 39400  922.00 -1.62 .05 -2l
L3200 1025 527 0 3619 1158.00 )

£ % 32 4.63 4.86 31.61 1011.50 483.50 1011.50 -.41 35 -.06
L3200 528 5.06 3339 1068.50

% 320 203 399 32.00 1024.00 496.00  1024.00 -.29 44 -04
BLo32 231 419 33.00  1056.00

%k 32 4250 1403 31.30 1001.50 47350  1001.50 -.52 31 -07
ML 32 4416 1435 33770 1078.50

<17

SNBAED 2T A MZBIT D TEfES ) FLlHEE - BRERHE - IR E

H 1 AE e
B oo B 777 MERLRn U w z p r

H w7

®ooxf 23 6.91 042 2443 562.00 487.00 519.00 -.97 61 -15
Meo23 687 034 2257 519.00

oo 23 9.83 049 2272 52250 24650 522,50 -.60 72 -.09
WLo23 974 1.18 2428  558.50

W%k 23 1226 1.05 2393 550.50 25450  530.50 -.24 85 -.04
ML 23 1222 1.00  23.07 530.50
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RKoo%F23 1200 296 20.39 469.00 193.00 469.00 -1.68 100 -25
L 23 1191 4.20 26.61 612.00

# b 23 917 371 2913 67000 13500 411.00 -3.02 .00 -45
meo23 878 288 17.87 41100 (1)

% 23 565 437 2093 48150 20550 581.50 -139 .17  -21

23 7.83  3.76  26.07 599.50

B xf 23 5578 10.14 20.98 482.50 206.50 48250  -1.29 20 -.19
L 23 5735 11.16 26.02 598.50

F16 06, RHAT, HHEEA SWLEF A OMICAERETIRESAT, 77
» RHFEEENHEA D 2 EAEREO A —F 0 70 TIEfS ) ISR BE2 KT
Dol EBOND, F 1T DL, J/HELTIE p =.00, ZhEEF CxHEEEB
WNAVEREB % BBl 7223, AFHR CIEmBEOMICAREZIRHEINT, 77 Rl
FREEDPNTED A —F L T OEMSICHELZ RIES W ENBERTE D,

522 WX
FASITHIBRE A LALBEREA O, R 19ITHBEEB LABEEB O 24T 2 MIEB
5 & O LeiskE R A R T,

#* 18
MHEAED 2 7 2 MBI 5, §6T 2 &N TE X0 Rl - REfE - SR E
it n  CFYy o fF#E PRy JEfCR U w Z p r

w2z 777
A 32 1281 278 32.38 1036.00  508.00 1036.00 -06 .96 -.01

A 32 1313 2.01 32.63 1044.00

#* 19
WEED 2 FT A MIBITD, BiT 2 N TEZ LD Bl E - TR - IR E
JiEa n ¥ fEYE WYy ERLFR U w VA p r

w2z 777
B 23 1478  1.62 20.35  468.00 192.00 468.00 -1.85 .07 =27
LB 23 1526 176 26.65 613.00
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FNB I ERE A LALEHEA DAY —F U J ORI SICBWTHEE MR S
ol &k, RI9IIMTAETHLAEREB EALER B OB T, ALE
HBAAEMPTHDN, WMEEMICABREIIRE SN o722 &R L TWND,

523 SEMEIOES

F20 ICKBEEA EALEREA O, FK2VISHBEEB LAEREB O 2FET A MIE
FAHERLEET ZENTERDSTZLOR, DFV SEMBIOE® OB B4R,
20 5, BLEEERNSTEXOKIZEBWT, B A DNEEHEATIIHD b
DO, XA LB A OMICAEEZEIIRE SR ERbind, & 21
DB ELFEERN S OB T, HREE B NAE BN TIXd 5038, xR
A CVEREAOMICAEZIIBRE SN o722 ERNbnD, 2%V, MEEICE
WTHAMBAEIZIBNT S, 1 FHOT U NIFEEEDIE R 2 AP RIER D
SEMBIOEBICEEL RITTETITEEL RN Z L NBIERESN D,

# 20
MHBAD 2 47 2 MIBIT 5, LSRN X0 ilFata - RERE - DR R
fits n  SEYy pEME SEYy JERCFI U W A ) r

w2z 770
A 32 3.19 278  32.63  1044.00 508.00 1036.00 -05 .06 -.01
WA 32 2.88 201 3238  1036.00

721

HIBED 24ET A MBI S, BLFEERP- X0 ke - BEkE - 2R E

e n o P ENE Py JEfrfn U W Z p r
W2 77

B 23 122 1.62 26652 613.00 192.00  468.00 -1.85 .07 -27

LB 23 074 176 20348  468.00 /N

53 3ETAMERPDORAZD1ESTADT VY FHIEEIEEROFE
53.1 IEfkEX

FITKHERE A CALBEREA O, FK23ICHRHEB SLERHB D3 4ET X MIEB
T DREFEDOIEME S OEFEREZ /R, £22 M OE 23 O [8)) (3—&EhE %2 Hviz
3, TR IEEESE TIRORERSC (LLF, RS0 %, (58] 132 TORREZ <RI H
fESE TIROFE L ERT, TOMOER ITRIHOREFETH D,
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#* 22

MEAD 3FET A MTBIT 2 TEMS ) fidHtit& « e R - IR =

I§ o P Ei Tyj NEAZFn U w z p

B & 31 689 098 2947 91350 417.50 913.50 173 14 =22
31 697 018 3353 1039.50

% 31 968 0.65 30.81  955.00 459.00 955.00  0.44 T4 -06
L3100 965  0.88 3219 998.00

% 31 1039 255 3021 93650 44050 93650  0.59 56 -.08
AL 31 1094 146 3279 101650

RKoox 31 1145 350 2837  879.50 38350 879.50 146 15 =19
MLo31 1245 295 3463 1073.50

% 31 771 440 2697  836.00 340.00 836.00 2.10 04 =27
31 8.68 396  36.03 1117.00 1)

5 & 31 694 630 2863  887.50 91.50  887.50  1.27 21 -17
31 871 670 3437 1065.50

Fbo%b 310 5284 1279 27.58  855.00 359.00  855.00  1.71 09 07
ML 31 57.93 1335 3542 1098.00

#23

SEED 3AET A MZBIT S TEMS ) LbHatE - BUERER - 2IRE

I§ B n EY Ei ﬂjify NENZFD U w Z P r

# xt 20 690 031 1950 390.00 180.00 390.00 143 .49 -23
#Lo20  7.00 0.00 21.50  430.00

# o %F 20 9.90 045 2053 41050 199.50 409.50 0.04  1.00 -.01
fLo20  9.80 0.89 20.48  409.50

@ % 20 11.60 050 22.00 440.00 170.00 380.00 092 39 -.15
fLo20 11.00 1.56 19.00  380.00

K%t 20 585 0.67 2145 429.00 181.00 391.00 099 .60 -.16
20 575 072 1955 391.00
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% 20 1020 1.67 19.88 397.50 187.50 397.50 0.42 70 -.07
WL 20 10.00 245 21.13 42250

56 %F 20 10.65 5.83 18.85 377.00 167.00 377.00 0.1 37 -15
WLo20 11.55 587 22.15  443.00

%t 20 55.10 6.82 18.80 376.00 166.00 376.00 0.93 36 -15
ALo20 5510 9.44 2220  444.00

F 2 ITAFRTITBEE A EALERE A ORICAEBEZITBIES N -T2, #&
BRCic BT 14F0¢ﬁ%gmfﬂﬁﬁA@iﬁﬁﬁ%ﬁAi@@ﬂfwt:
EERRT, ALERE A IIRIREEA X033 r ARS 3T A NEZ TN AEAE
B ST, 70y FEFEEENEEHMOZZ IO LR TE D,

23 (I HERE B SALERE B OMICEHE THEENRWI L 2R L, LEREB
D2 FHIROWER T, ZREMOMBIEB EABEENRWVAY —F 0 7 & HIT
TW=Z LB TE 5,

532 iEEX
F24\IHBAETH DRHLEE A EALEREA O, R 25 IIHBETHDHRBEEB &
WUEREB O 34E7 A MIRIT DUt ST D D it 27,

#* 24

Mt 3 7 A MZEBIT D, GiT I LN TELXOE Bl E - mERKE -
IS

fiE n ¥y FHE EE AR U w z P r

= 777
A 31 1442 195 3035 941.00 44500  941.00  -54 60 -.07

A A 31 14.68. 1.92 32.65 1012.00

# 25

IBAED 3HET A NMIBIT 5, T2 ENTEXEX0H FLdHitE - BRERRE -

PIES 4

iz n P FYE Yy Bffn U w Z p r
w2 777

*B 20 1530 1.03 19.60  392.00  182.00 392.00 -57 .61 -.09

2B 20 15.40. 1.14 21.40  428.00
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24 LR 25 MO XHREE A XPALERE A MO IREE B SHLERE B O LEERIZ IV
THAEZEIREEINT, WEA CABEEBOAAEMHBTHD Z ERNbnd,

533 S@EMBIOEE

F 26 (T PREE A LALEREA O, £27TICHIBREB SALEREB O 3ET A MIE
5 EEEMEIOEE I D 5 ik R A2 R T,

726 LR 2700, BLEET I ENTERDPSTZXOEITIBWT, FFHREE A 3l
B A K OKHRRE B XHLERE B O ERIZH W T, SMBERICAEEZS/ R S
T, MBEAEKROMTAEL BIZ, K3 DA RVERET, 702 NHFEEETRAL
B, R AR ZDOBRWEBEMEIOEEEZFIMF T TWDL Z ERbnrd,

% 26

MBAEDIFET A MIEBIT D, BHETIENTERP SO FLibFatE -

BOERE R - 2R E

iEd n  CE¥) o ERE S ER D U w z p r
W= 777

*FA 31 1.58 1.95 32,65  1012.00 44500 941.00  -54 .60 -.07

A 31 1.32. 1.92 30.35 941.00

7 27

SNERAED 3T A MBI D, RLGEETIENTERD SO Rl & -

REREF - 2R =

fie n Py fFHE P IEfrFn U w Z p r
(=

xf B 20 0.70 1.03 21.4 428.00 182.00 392.00 -58 .61 -09

4L B 20 0.60. 1.14 19.6 392.00

6. EE

6.1 1FMDT Uy FHEBSEOERBRICHTL2EE

QUET A MERDN D, XTHHE A SHLER A, TR BXHLERB O L6 L O
IZBWTY, EESOGFE, BTG S LOESHEMEOEFICB O CHEAIIRH S
Niehotz, MEENT NEFAFRE] Ch o0 T RSNAEIEREM 2 BE L&
FEALICER D M8 2200 TR Y, Z o8N 1EMO T 7> RilEEEZ V-
HAEEEZARIC LRSI EORBEERIFIRhoBHATHL LB LND,
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XTHRRE B & ALERE B O T, #H LA MWD REFHEOIERE S IZB W TR B
DALEREB & p=.00, ZhRETTLEELHERE oo 7BH & LTIE, SMEBENHE
AL LT, NARTTF ¥ Y ZHWICEB &N Do T EHERITE, R
WEZF TS E R EM 2 W RENEEL G2 B2 BN D,

Bt A DRI L OIS TIILER N A EMA (p=.05) THLH I LBBIESN
Too RKIIE 2 A 4 HIZHFET LU TH Y, 2 FAEFHERIF R CLERPAE
Ha Th L RIE, BER QA THEE Mz IRLEET LT v MilfeEk
DFFRD, FHIOULE LTOFEENS 11 IARICOEZOEEEICHAE L £ TIEE
SR oTens, AEMm LR 5HWRNERotaRBIETH L EEZXA OGNS, WGBS
BOTHLAERBIABRBENTHY, SEEMEIOES TIIMEAE, SHEA L biZl
ERSABEMATO o7z, AEMALBKIEEICHIMBEICORONTEZ LiX, M
WCTE - BEBICARRDIEELZZ T TWTSH, 77Uy FHEEEDR, ZOELZHD
HZLINTELAREMDR H D EbEADN, S%, 2 FAECBITLT U FlfEE
EHEMO S b UELITY, 70y NRFREIEOAIMEZIRIE L2V,

62 1E8HAMDT Uy FHIEEERERIIHTLEE

3T A MERMNG, XTHEEA XLERE A, XHREEBMLEREB O L H 5O ik
T, EfESOEFHR, WG, SEMEOEEICBOTHERAIREINT, 2
AR NGO 1 4 8 WA DT v v RlfEEEL AW gD, NEFEAREE)
EAEBICERDIZEEOREN Z RIES -T2 EBRBIE S,

LsUL7ed s, RRERCA AW IEEO ERE S I2B VT p = .04, DB/ CULERE
ADKEEEA LVERLTOEREREE, 1F8TAMO T vy NHlFEEEOIEH R,
3HEAETHEET 2 MO EH WL HEDO EMESICHEB N G2 L 2D L
DTED, BT 3FEA T FHICFEIND D, XtRIFA XV 3 THR3
BT A NEZITTAERE A DIZOBRARTHLENWI) RfELH D, Kz, *HHE
BEA D 3ET A M2 384 3 FITEREZRICHT, VA=V 880, 3
M OFENEE A2 RBM % O CTRUEMICEE T 2R Th Y, Zoa Tkt
MEEBOIZO BNAFTHD EBEZOND, ThbiX, WU ERETE O R
KOTDIZFEIRFIC 3FT A N ZE M TE RSO TH DN, AR
KOVIEMEZ B LT, AiEEICKHRENC 2 RIS 3T A M2 FEM Lo T
SRR ORIER TH D, Lo Laens, 2HEEFRBIKFI VN 1HE8 I ARO T
72 RHFEEEE AW 2%, K3 DA RV T3IET A M EZIT - 0E
FEDY, REEOIEMES, MBS K OSEMEOER DR T, FEROREEDO A E—
XU NEREBEDRDVDEFIZOT T EWIFERIE, 77 NEFEEERK 3 D
HAOREMMOEZM S BN ERO LR R ITH A5, WG SIZBW T,
MHEAE, JMTAEL BICUERNSAEEMA CTH-o7ml 2G0T, 4%, 77 Nl
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FBEEEHWEEED X675 TR - EEITY, 3 7 R M EREHIZIT- T,
7 U ¥ REIFREO A L O FRRGE 2 A T2,

INREEGE L L COBLENSIE, BREBRCSCTHLERE A 25 IREE A K0 R TV
RO, K3 W H ROV CTRERE A BALEREB b &I, TR A KUEEEB
EHBEDRVNEFI TR D, 144 8 BHMO T v RElFEEEE AV
ToAREN, MEA, SMRAEmE & I, NERTH - BE BRI EEESZIT T
WTh, HERT, TOREOEEZMODLZENTEDHLELEZLN, 5%, F%
ANFEZENOORMORENRLIEL 2D,

7. fEim L BE

ARFFETIE, 1 EEKEO 18 WAMD T v v FlFEEIEDIERN O, 2 AR
3AFEEOAY—F o T N ERAARTZ, £, DMEROBANG, INERTHE - &4
bR D THMEREIRE)) 22 ANRET 227 7 AT, 70y NilfEEEN
EDOXOMEBEFX D0 EFHRDLT2D, MIEEEITEL 5T CORGEAIT 72,
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Spotting English Pronunciation Errors: Comparison Among Teachers and
with Automatic Speech Recognition
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Abstract

When teaching English speaking, it is necessary to encourage learners to speak in intelligible
pronunciation. However, there are no clear guidelines for giving explicit instructions on pronunciation.
In this study, three teachers with different backgrounds pointed out their students’ pronunciation errors.
The teachers’ pronunciation focus points were compared. Furthermore, with the application of
Automatic Speech Recognition (ASR) in consideration, those focus points were compared with the
ASR’s mistranscription. The results showed that the extent and the tendency of the pronunciation focus
points vary greatly among teachers. Moreover, the words considered mispronounced by teachers did
not necessarily match with those mistranscribed by the ASR. Following the quantitative analyses, the
results were discussed qualitatively by three teachers, exploring the advantages of the instructions
given by human teachers as well as the efficiency of the ASR as a support system for language

mstruction.

Mz

PEFEA B —F o VTEBIRFI B ATRE R CHEE T 2 2 & 2P B IR T RE R &
LM, BRI ERREEZIT I D, T2 R BIXED L D IAT I ITHON T, BIfED &
Z AR FREEND 2, T TABIE TR, A HICHE R E O RN R D 3 4
DHEEIZLDHETT —ICT 2 MOMm A iR Lz, S bICHEHREOMB)Y —
Ve L THBRE R (ASR) OEAZ SIHIC &, HEIC X D12 ASR IZ X 2787
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L BHEMOF A, KO, Y AR— Y —L & LTD ASR DFRWEZTES,
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1. Introduction

According to a report published by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT, 2018), 87.2% of Japanese high school students’ English speaking
proficiency falls into the Common European Framework of Reference (CEFR) category Al or
below. Thus, most of these students would enter universities with very limited speaking skills
using “a very basic repertoire of words and simple phrases related to personal details and
particular concrete situations” (Council of Europe, 2001, Table 3). It is far below the MEXT’s
goal, and the young students’ poor speaking ability is a critical issue in English education in Japan.

This research focuses on pronunciation teaching as one of the ways to improve the
university freshmen’s English speaking skills. Along with other components of the ability to
speak, such as clear articulation (Murata & Jenkins, 2009) and the temporal properties of the
speech (Tajima, Port, & Dalby, 1997), pronunciation instructions should be delivered properly.
According to Park, the explicit instructions on learners’ pronunciation raise the learners’
awareness of L2 speech (Park, 2018). However, even if teachers are willing to teach English
pronunciation, the differences in their focus of instructions can negatively affect the students’

learning.

1.1 Discrepancies Among Teachers in Pronunciation Instructions

Some findings in the previous studies suggest various reasons for differences in the focus of
instruction among teachers. According to Zhang, the factors that lead to these differences are the
teacher efficacy in pronunciation instructions, teachers’ language proficiency and knowledge of
pronunciation instructions, and the teachers being native or non-native English speakers (Zhang,
2018).

First, as for teacher efficacy, some teachers would aim at gaining native-like English
pronunciation (Shizuka, 2016), while others would focus more on intelligibility (Jenkins, 1998,
2000, 2005). Moreover, the teachers who place importance to their students’ psychological
factors would emphasize motivation (Dérnyei, 2001) and those who are concerned about social
factors of language use would address pronunciation in the social context (Norton, 1997).

Second, considering teachers’ knowledge of pronunciation instruction, many of them have
never received formal training in teaching English pronunciation and lack in the knowledge of
phonetics, pronunciation ability, and skills of teaching pronunciation (Derwing & Munro, 2005;
Kochiyama, Arimoto, & Nakanishi, 2013). On the other hand, the teachers with a sufficient
knowledge of phonetics can effectively use the various tools to provide pronunciation instructions.
For example, Saito (2007) reported the effects of using Praat for phonological instruction and

pronunciation practice, suggesting that it helped English learners to improve their pronunciation.

126



Finally, the awareness of the importance of pronunciation teaching may be affected by
different language backgrounds among teachers. Citing an example, Saito and Shintani (2016)
compared monolingual Canadians and multilingual Singaporean native speakers who had
exposure to various types of English and spoke multiple L2s on a daily basis. It was reported that
the Singaporean group demonstrated a higher level of understanding of the Japanese-accented
English (Saito & Shintani, 2016). It was also found that the raters who had a balanced exposure
of two languages (English and Mandarin) in early childhood tended to be more tolerant of
accentedness and comprehensibility of the L2 speech (Shintani, Saito, & Koizumi, 2019).

As stated above, the discrepancies among teachers in efficacy, language knowledge, and

backgrounds may influence their approaches to pronunciation instructions.

1.2 Efficiency of Automatic Speech Recognition Technology in Pronunciation Teaching

One way to save teachers from the burden of concentrating on pronunciation training as
well as solving the discrepancy among them is applying the Automatic Speech Recognition
(ASR) technology for pronunciation instruction. In 1999, Dalby and Kewley-Port reported the
development of the pronunciation training system named Pronto. The purpose of this system was
to improve intelligibility in adult learners of a second language. On the other hand, Derwing,
Munro, and Carbonaro (2000) indicated critical views on the use of the computer software for
pronunciation instruction by showing an inaccurate recognition rate between non-natives and
natives and the misuse of the software in lessons. The result of their research showed that non-
native speech was recognized at a lower rate (71-73%) than native speech (90%) even though the
non-natives showed a high proficiency in English speaking skills. It was reported that this
unexpected gap of recognition made the English learners, who were willing to receive a reliable
feedback on intelligibility, frustrated. However, the recent studies show the evidence of an
improved ASR accuracy rate (McCrocklin, Humaidan, & Edalatishams, 2019).

1.3 Research Objectives

If accuracy rate is the main concern regarding the adaptation of the ASR technology into
English pronunciation instruction, the same question may arise regarding human teachers’
accuracy in pronunciation instructions. Hence, the current study focuses on the following three
research questions:

(a) Do teachers indicate the pronunciation errors consistently?

(b) Do the pronunciation errors indicated by human teachers match the results of the ASR’s

mistranscription?

(c) In what ways is the ASR technology efficient as a support for pronunciation instruction?
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2. Method
2.1 The English Conversation Course

The data analyzed in this study were obtained during an English conversation course taught
by three teachers twice a week. It was conducted through both team-teaching and individual
teachers. The course was conducted in five classes, each of which had 25 to 30 students. To avoid
any possible inequalities among classes, the three teachers followed the same syllabus for 30
sessions in 15 weeks, by combining two or three classes together, conducting team-teaching on
Thursdays, and taking turns to teach each of the five classes on Fridays. The students spent two
weeks (four sessions) to complete one unit, and at the end of each unit, they were assigned to
submit a video recording of their talk related to the topic discussed in the unit. The data used for
this study were obtained during the course activities in Unit 2, carried out in May 2019.

Another remarkable approach of this course was that the students were encouraged to use
various technology tools to support their self-teaching. For example, the links to YouTube videos
were often provided as samples for their speech, Grammarly (Lytvyn, Shevchenko, & Lider,
2019) was used for checking their English grammar, and the students were encouraged to enter
their English manuscript into Google Translate and read it in their native language to check if
their speech flow was as they intended. For assisting with pronunciation training, the following
two web-based systems were created: Speech Saver (Nakanishi, 2019b) and Phoneme Counter
(Nakanishi, 2019a). Speech Saver is an online system that transcribes audio into text by using the
ASR. The speech recognition and synthesis functions are incorporated into the system by a
JavaScript Application Program Interface (API) (Speech API Community Group, 2019), which
enables the speech input to be automatically recognized and saved as a text transcript.
Simultaneously, the system saves the audio recording of the speech input. Both the transcript file
and the audio file can be downloaded by retrieving the reference code provided at the time of
each recording. Phoneme Counter is another online system that converts English text into
phonetic transcription and calculates the number of each phoneme. This system is also supported
by ASR; thus the text can be typed, pasted, or vocally entered. The phonetic transcription and
symbols used in this research are the North American accent shown in Sanseido Dual Dictionary
(3rd edition) (Inoue & Akano, 2012), which is a base for Phoneme Counter.

2.2 Participants
2.2.1 Students

The participants in this study were 134 university freshman students (91 female and 40
male students of 18-20 years) enrolled in the English conversation course, with a 90-minute

session held twice a week. All the students were native speakers of Japanese. As for their
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experience of staying in English speaking countries, 72 students had no experience, 47 had less
than a month experience, 10 had one to six months’ experience, and two had more than a year
experience. As for their experience staying in non-English speaking countries outside Japan, 84
students had no experience, 42 had one month experience, two had one to six months’ experience,
and three had more than a year’s experience. As shown in Table 1, on average, the students’
English proficiency levels were equivalent to CEFR A2 level for the listening and reading skills
and A1l for the speaking skill. All the participating students had submitted a written consent that

their test results and the outcome of their coursework can be anonymously used for research

purposes.

Table 1
Description of the Students’ English Proficiency
Test TOEIC (n=128) Versant Speaking Test (n = 134)

Listening Reading  Sentence  Vocabulary Fluency  Pronunciation

M 2246(A2) 1612(A2) 350(Al) 325(Al)  282(Al) 32.0(Al)

SD 509 489 54 6.2 5.8 50
Minimum  95.0 (A1) 65.0(Al) 21.0(<Al) 20.0(<Al) 20.0(<Al) 24.0 (<Al)
Maximum 340.0 (B1) 285.0(Bl) 480(Bl) 580(B2) 47.0(Bl) 69.0(Cl)

Note. Sentence refers to sentence mastery.

2.2.2 Teachers

The backgrounds of the three teachers are as follows:

Teacher A is a coordinator of the English conversation course. She was born in Japan and
has spent most of her life in Japan, except for some study-abroad experiences in Canada, the
USA, and the UK for up to one year each. She started her career in 2004 at the university where
this study was conducted, and since then she has taught Japanese students in various faculties in
the same university. She has obtained two master’s degrees in Linguistics and English Education.
Her main research interests are English phonetics and sociolinguistics.

Teacher B was born in Japan and has received primary and secondary education in Japan.
Later, she moved and earmed two master’s degrees, including M. A. in TESOL and Bilingual
Education in the USA. She lived in the USA for 25 years, raised a child, completed the graduate
program, and worked as a Mathematics teacher at a community college. Even though she is
capable of delivering her instruction in English to native English-speaking students, she has never

received formal training in English pronunciation as an English learner or studied English
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phonetics as a researcher. Thus, for Teacher B, English is not an academic subject but a critical
communication tool in her daily life.

Teacher C was born and raised in Hong Kong. Since Hong Kong was a UK colony before
1997, she started learning British English since kindergarten. At that time, English was not only a
language subject but also the medium of instruction in 85% of the secondary schools and all of
the tertiary institutions. Through the ESL education in Hong Kong, she acquired near-native
fluency in English. Meanwhile, the main language of teacher C as a local Hong Kong resident
was Chinese. After graduating from the University of Hong Kong as a Japanese major, she came
to Japan to further her study in Japanese and stayed there for 25 years. She got two master’s
degrees in Japanese Language and English Education. From her learning experiences, she could
call herself the one with the fluent communicative ability of spoken Cantonese (the Hong Kong
dialect), Mandarin, Japanese, and English. Regarding her approach to teaching speaking English,

she has focused on pronunciation instruction.

2.3 Materials
The materials used in this study were (a) students’ speech manuscripts, (b) students’ audio
recordings, (¢) pronunciation error lists made by three teachers, and (d) ASR transcripts of the

students’ speech. The following sections will describe the details of each material.

2.3.1 Speech manuscripts written by students

Six weeks after the students entered the university in 2019, they were assigned to write a
letter to themselves as one of their coursework activities. The students were given a letter format
as shown in Figure 1 and instructed to shoot a video letter the following week. The activity was
planned so as to allow the students to watch the video and write a reply letter back to themselves
at the end of the academic year.

The students were given links to similar YouTube video letters posted by teenagers around
the world. They had one week to finish writing the letter manuscripts, check their grammar by
using Grammarly, and post the manuscript to a Moodle-based online portfolio created for this

course.
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[190523HW] Letter Script

Dear Future me, May 24th, 2019

Hello, oo, how are you?

I'm writing this letter to see how you are doing.

| want to be ©< in the future, and | have three questions to ask you.
First, are (do, did) you...? [Explanation]

Second, are (do, did) you...? [Explanation]

Third, are (do, did) you...? [Explanation]

The most important thing | would like you to remember is...

Figure 1. The students were asked to follow the format to write a manuscript for their video letter
addressed to themselves in future.

2.3.2 Audio files recorded by students

The following week, the students came back to class with their letter manuscripts ready. In
preparation for the final video shooting, they were given brief instructions on their letter format,
structure, and articulation; such as the tone of the voice, rthythm, intonation, and pronunciation.
After that, they recorded their letter reading using Speech Saver. The students were given 30 to
40 minutes to practice their pronunciation by checking how their speech was automatically
transcribed. They were allowed to ask the teachers if they did not know how to correct their
pronunciation for making their speech transcribed by the ASR. After several trials, they chose the

best recording and submitted their reference code to the portfolio.

2.3.3 Pronunciation error lists made by three English teachers

At the end of the spring semester in 2019, the three teachers shared their feedback on their
students’ pronunciation errors and discussed the ways to analyze the audio recordings for this
study. They agreed to focus on segmental features and the word stress because rhythm and
intonation patterns of the speeches were expected to be similar as the speeches had followed the
same letter format. Thus, by listening to the recordings while checking the students’ manuscripts,
the teachers made individual lists of words with pronunciation errors that they would have
pointed out if heard in a class. In doing so, the obvious typos found in the students’ original

manuscripts were corrected, the phrases including proper nouns such as the students’ names were
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deleted, and figures and numbers such as 24th and 2019 were spelled out, in preparation for
further analyses.

When each teacher finished making the list of the pronunciation errors in all audio files,
their views on pronunciation errors were analyzed as follows: First, the number of the word types
and tokens in the teachers’ lists were calculated by using AntConc (Anthony, 2019). They were
compared among the teachers to grasp the frequency of each teacher’s handling of pronunciation
errors as well as the variety of the words they would focus on when they handle the errors. Next,
the error words were labeled by the segments in which they were found, namely, consonants,
vowels, and word stress. This was done for comparing three teachers’ focus points in
pronunciation teaching. Finally, the error words were categorized according to which teacher had
pointed them out and in which audio file the errors were found. The top 10 words frequently
appearing in the teachers’ lists were analyzed to identify the students who would receive the
pronunciation feedback from particular teachers (including the overlap, which indicates
consistency among teachers in giving feedback on particular types of pronunciation errors). The
above procedure was selected to find out the possible answers for the first research question: Do

teachers indicate the pronunciation errors consistently?

2.3.4 Transcripts generated by ASR

The ASR transcripts of the students’ speeches were downloaded by tracking the reference
code for the Speech Saver and then the phrases including proper nouns, figures, and numbers
were treated equally as described in section 2.3.3.

To detect the potential pronunciation errors that the ASR system could indicate, the ASR
transcripts were compared with the students’ manuscripts (see section 2.3.1) in the following
procedure: First, the word lists for the ASR transcripts and the students’ manuscripts were created
by using the AntConc. This was done for estimating the recognition rate of the ASR. Second, all
the words in the ASR transcripts and the students’ manuscripts were converted into phonetic
symbols, and the phoneme counts were calculated by using the Phoneme Counter. The phoneme
counts were divided into consonants and vowels to find out the possible differences in the ASR
rate between consonants and vowels. Third, the number of the ASR transcripts that failed to
transcribe the top 10 words (see section 2.3.3) was counted and compared with that of the
students” manuscripts. Finally, the results were compared with those in section 2.3.3 to find out
the possible answers for the second research question: Do the pronunciation errors indicated by

human teachers match the results of the ASR’s mistranscription?

3. Quantitative Results
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There were 119 students who submitted their full manuscripts with valid Speech Saver
reference codes for their audio files and the ASR transcript files. The average length of the audio
recordings was 113.0 seconds (SD = 50.8, Minimum = 47, Maximum = 402).

3.1 Overall Word Counts and Phoneme Counts

Tables 2 and 3 show the overall perspective of the results of this study.

The upper part of Table 2 is the number of the word types and tokens found in each
teacher’s error list. The difference between the number of the word types and tokens indicates the
frequency by which a particular word is repeatedly found on the list. The lower part of the table
shows the ratio within the word tokens, labeled by the factors that caused mispronunciations. The
percentages can be indicators for each teacher’s pronunciation focus points. For example, when a
teacher pointed out a problem with the pronunciation of the voiceless fricative /6/ in a word such
as third, it was listed within the consonant category. On the other hand, when the problem was

with the pronunciation of /a:1/, the same word third was listed in the vowel category.

Table 2
Number of Words and Phonemes in the Teachers’ Error Lists
Teacher
Counts A B C
Word
Types 308 323 184
Tokens 822 664 443
Phoneme
Consonants 61.1% 54.7% 67.0%
Vowels 36.6% 34.8% 26.2%
Word stress 2.3% 10.5% 6.8%

Table 3 shows the number of the word types and tokens found in the students’ manuscripts
and the ASR transcripts. Unlike Table 2, it includes all the words and phonemes in the
manuscripts and transcripts; that is to say, the word #hird was counted as one type and token in
the word category, and as two consonants (/6/ and /d/) and one vowel (/a:r/) in the phoneme
category. Further, the ASR rate indicates the percentage of the words and phonemes found in the
ASR transcripts out of those found in the written manuscripts.

The number of the ASR-transcribed word types (1,877) is much larger than that of the
written manuscript (1,197), which suggests that the students’ utterances were transcribed in
various ways. For example, the mistranscription of the word first varied as follows: fast (17
times); fart(s) and frost (three times each); but, forest, pause, and pressed (twice each); bus, cost,

crews, fox, garth, OST, past, prospect, trust, and what (once each). In one case, one word was
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transcribed as a combination of words, for example, first was transcribed as for us; whereas the
combination of the words first of all was transcribed as possible. On the other hand, the ASR rate
of word tokens, consonants, and vowels was as high as 98.8% to 100.0%. From a quantitative
perspective, the students were quite successful in making the ASR system recognize the sounds
they uttered and transcribe them into words. Thus, their articulation was clear enough to be
recognized as sounds and consonants were recognized as consonants and vowels as vowels.

However, the error in recognizing the consonants and vowels caused the mistranscription of the

words.
Table 3
Number of Words and Phonemes in Students’ Manuscripts and the ASR’s Transcripts
Counts Wnttet} ASR. ASR rate
manuscript transcript
Words
Types 1,197 1,877 156.8%
Tokens 19,558 19,561 100.0%
Phonemes
Consonants 37,888 37421 98.8%
Vowels 25,785 25,721 99.8%

Note. ASR rate refers to the Automatic Speech Recognition rate (i.e., ASR transcript divided by
written transcript).

3.2 Comparison Among Teachers

As shown in Table 2, Teacher A pointed out pronunciation errors most frequently (822
word tokens), but when word types were compared, more words were listed by Teacher B (323
word types). It suggests that Teacher B noticed pronunciation errors with a wider range of words
than other teachers. The error list made by Teacher C was shorter than others (184 word types
and 443 word tokens), which indicates that she was relatively tolerant of the students’
pronunciation errors. Another noticeable feature is that the tendencies of pronunciation focus
points differed among teachers: While Teacher A pointed out a few problems in word stress
(2.3%), Teacher B focused on word stress errors (10.5%) more often than others. Teacher C had
a stronger tendency of pointing out the errors in consonants than vowels.

To further examine how consistent the teachers’ pronunciation focus points were, the top 10
words that they frequently found problematic were compared. Figure 2 shows the frequency of
each word in the teachers’ error lists. The shaded portions indicate the similarity in the views held

by two or three teachers. Thus, in the case of the word third, Teacher A regarded it as
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mispronounced in 23 audio files (7+10+2+4); she (Teacher A) shared her view with Teacher C
on seven audio files, with Teacher B on two files, and with both Teacher B and Teacher C on
four files (shown in the middle of the donut chart). Thus, four students would receive corrective

feedback on mispronunciation of this word consistently from three teachers.

third writing C&A

Figure 2. The letters A, B, and C refer to teachers. The shaded portion indicates that two teachers
regarded the word as mispronounced in the same audio file. The number in the middle of the

charts indicates the agreement by all three teachers.

The top 10 words shown in Figure 2 suggest that the three teachers had a tendency of
paying attention to the words with voiceless fiicatives (i.e., /0/ in third, thing, and three; /f/ in
future and first) and liquids (i.e., /t/ in writing and /I/ in letter) in the initial positions. Although the
words in focus were the same, the teachers noticed the problems in relatively different audio files.
Even if the same pronunciation was heard in the class, only a few students would receive
consistent instructions for correcting their pronunciation when taught by different teachers.
Moreover, Teacher A showed a unique pattern of focusing on function words such as would and

of as well as doing, which do not carry much meaning within the context.

3.3 Comparison Between Human Teachers and the ASR System

The frequency of mispronunciations pointed out by three teachers was compared with that
of the mistranscription generated by the ASR system. In Table 4, the figures on the first line
(Teachers’ list) indicate the sum of the numbers shown in Figure 2; they represent the number of
the sound files in which any of the three teachers pointed out mispronunciation of each word. The

figures on the second line (missing in ASR) are the number of files that the ASR system failed to
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transcribe the word in focus. The third line (manuscript) shows the numbers of the manuscripts

that originally had each word.

Table 4

Number of Materials Related to the Top 10 Words

Texts third thing three future writing would doing  of  first letter
Teachers’ list 66 55 54 39 39 31 30 29 27 22
Missingin ASR 89 10 26 1 17 40 1 8 51 24
Manuscript 116 8 115 118 111 101 117 88 119 107

While comparing the number of the words in the teachers’ error lists with those missing in
the ASR transcripts, it was found that speech recognition was more sensitive than teachers to
words such as #hird (out of 116 in students” manuscript, 89 missing in ASR and 66 pointed out by
teachers), first (51 in ASR, 27 by teachers), would (40 in ASR, 31 by teachers), and letter (24 in
ASR and 22 by teachers). Thus, even though the teachers knew that the students’ pronunciation
of /0/, /fl, and /I/ would cause intelligibility problems, the ASR was more likely to reveal the
problems than the three teachers together. Further, with the ASR, would was mistranscribed in
40% of the utterances (out of 101 in students’ manuscript, 40 missing in ASR), whereas Teacher
A was the only teacher who focused on the problem, besides Teacher B pointing it out once
(Figure 2). On the other hand, the rest of the words were transcribed mostly correctly by the ASR,
despite the teachers considering their pronunciation as problematic. For example, only one audio
file of fiture was mistranscribed by the ASR, while the three teachers pointed out pronunciation
errors with 39 audio files, which accounts for one-third of the recordings. As some words were
uttered in phrases such as in the fiture and how you are doing (cf. Figure 1), the context might
have helped the ASR system to transcribe them correctly.

4. Qualitative Results
After the completion of the quantitative analysis, the three teachers reviewed the results and
related them to their own teaching approaches. Although the students’ comments on the activities

were also collected every week, this paper does not discuss them because of the page limitation.

4.1 Reflections by Teacher A

Initially, I was surprised to see how different we three teachers were. The regional difference
in pronunciation was one example. When pointing out the mispronunciation of the unstressed
vowels in future (see Figure 2), Teacher B put the word into the category of rhotic /or/ just as I did,

while Teacher C classified it as /o/. This difference occurred because Teacher B was used to the
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North American accent while Teacher C was educated in a British accent. Though this difference
did not affect the results of the current study because both /ar/ and /o/ were included in the vowel
category, I wonder how the students would react if they were to receive inconsistent instructions
by different teachers. Thus, this study made me re-realize the importance of telling the students at
an early stage that there exists a variety of English pronunciation in World Englishes.

My error list eventually became very long (822 word tokens; see Table 2) because I had to
make the list according to the uneasiness at hearing the students’ accented speech. I could not
indicate the pronunciation errors based on intelligibility because I could comprehend most of the
utterances by students. As an English teacher who has spent over 10 years in this university, [
knew about the students’ future goals and dreams, and I could easily guess what the students
were likely to say in their letters. Also, because I had given the letter format to students, it was
obvious to me that all of them would start the letter with the phrase “Dear Future me”. Hence, |
could understand it no matter how they pronounced the words. Furthermore, being a native
speaker of Japanese who has learned English in Japan like most other students, I know which
phonemes are hard for these students to articulate and which Japanese phonemes they would
substitute with the ones they cannot pronounce. If I were to judge the pronunciation errors based
on intelligibility, there would have been just a few words on my error list. As a consequence,
even though I do believe in the importance of intelligible pronunciation more than the native-like
accuracy, | could not draw a clear line between intelligible and unintelligible pronunciations, and,
hence, [ had to rely on the uneasiness when I heard particular sounds by students.

While I made a long list pointing out the segmental features of the students’ pronunciation,
Table 2 shows that I was inclined to put less focus on word stress (2.3%) than the other teachers
(10.5% and 6.8%). This tendency is related to the fact that I pointed out the pronunciation of
would and of in many of the students’ utterances (30 and 29, respectively; Figure 2). In the class, |
usually focus on the rhythm and intonation of the whole sentences more than the pronunciation of
particular words. Therefore, when making the list, I often picked up the students’ problems with
putting stress on function words, which greatly affect the rhythm and distract the fluency. The
importance of learning sentence stress patterns was partly reflected in Table 4, which showed
mistranscriptions of the word would. Out of 101 cases in the students’ manuscripts, this word was
mistranscribed 40 times by the ASR. Some of these mistranscriptions which were seemingly
caused by putting a stress on would were I always liked you to and I always drag you to in the
phrase / would like you to.

Another feature indicated in Figure 2 was that I picked up the word doing 28 times. This
tendency relates to my perspective on learnability and teachability of this word, which appeared

in the phrase fo see how you are doing. Many students pronounced doing as a three-syllable do-
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in-goo. Although it may not affect intelligibility, I picked up this word because it is easy to teach
and learn. Omitting Japanese accent of /gu:/ as in /du:mgu:/ and pronouncing it as doin’ can be
easily achieved and would sound cool to students’ ears, which is an important factor for their

motivation.

4.2 Reflections by Teacher B

According to Table 2, I picked up more word stress errors (10.5%) than other teachers
(2.3% and 6.8%). It suggests that I focused more on word stress than phonemes. I tended to pick
up suprasegmental errors rather than segmental errors. It does not mean that I allow students to
speak sloppy English. Students can feel their growth in English fluency by learning word stress
rather than phonemes. While many phonemes of English do not exist in the Japanese language,
the students are more comfortable of rectifying their word stress errors than phoneme errors. In
my instruction, I give direct and immediate feedback to students as well as demonstrate before
them the method to emphasize the word stress. Derwing, Munro, and Wiebe (1998) also stated
that the English learners who have received prosody lessons demonstrated an improvement in
their spontaneous speech.

I also found that I listed more word types than other teachers. Percentages of word types to
tokens of the teachers A, B, and C were 37%, 49%, and 42% respectively (Table 2). It suggests
that I noticed the pronunciation errors in a wider range of words. Unlike other teachers, I did not
pay much attention to pronunciation errors related to phonemes. For me, it is acceptable if I can
understand the context despite some sounds being a bit awkward. This discovery made me
realize that my teaching principle for English conversation course is strongly related to my
personal experience. In my perspective, English is a useful communication tool; thus, I focus
more on meaning than sounds.

The evidence of my teaching principle was also indicated in Figure 2. I listed content words
such as third and three. These words represent an important message in the context. Therefore, I
seriously focus on these words because errors in them might lead to miscommunication. In
practical use of English, the main purpose is to exchange information accurately. As the words
listed above were commonly used in real-life situations, they should not create any
miscommunication. My teaching objective of English conversation course is to improve the
speech intelligibility of non-native English speakers. Figure 2 and Table 4 show that the missing
words in the ASR’s transcription and my list had similar tendencies to problematic words, i.e.,
third and three. The ASR system and I shared a similar pattern of being sensitive to content

words based on the intelligibility of English as an effective communication tool.
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I believe that language learning is strongly connected to social factors. Nowadays, people,
irrespective of race, ethnicity, gender, or class, speak English in a global society. This
phenomenon leads to the use of World Englishes more acceptable and expects the students to be
tolerant of foreign accents. It is ideal if we can bring the phenomenon into our classroom practice.
In this respect, I am happy to work with my colleagues who have significantly different focus
points on English pronunciation teaching. Because our students are taught by three different
teachers, they can learn the reality of the variety in the English language.

I do have a unique perspective on English pronunciation based on my real-world use of
English. In the past, I used to believe that non-native English speakers should try to reduce their
foreign accent if they would like to speak sophisticated English. Improving English pronunciation
should be a lifelong learning for non-native speakers, including me. Thus, when I moved to the
US, I was always ashamed to speak English with a strong Japanese accent to Americans.
However, the feeling diminished as I established both my personal and professional life
successfully in the US. The key to success was that I eventually learned to speak in English that
sounded of a mature individual, though I maintained my own accent. Now, I believe that
speaking English with an accent shows own identity; simultaneously, it is the evidence of being
multilingual. I became more confident in speaking English with my unique accent because I
realized that this showed my identity. Thus, as non-native English speakers, we do not need to

eliminate our foreign accent. We, all non-native speakers, should be proud of ourselves.

4.3 Reflections by Teacher C

As shown in Table 2, my error list (184 word types and 443 word tokens) was shorter than
other teachers. It is interesting to notice that my focus points were more lenient than others. Two
factors may have affected my judgment on students’ pronunciation errors in this study: my belief
in pronunciation teaching and my language background.

Concerning English teaching approaches, I believe psychological factors such as motivation
play an important role in language learning. I regard pronunciation instruction as an effective way
to motivate students in learning and using English actively. In my principle, the main purpose of
pronunciation instruction is not to create perfect, native-like speakers or focus on correcting every
single problematic pronunciation of students but to motivate the speakers and preserve their self-
confidence. Therefore, I try to avoid pointing out too many of their pronunciation errors. I am
afraid that a large number of error corrections would demotivate them from speaking out. In the
class, I see many students fully engaged in checking their pronunciation using Speech Saver
when they make their audio files (see section 2.3.2). The ASR system seems to be a great

motivator especially for advanced students who already have interest and confidence in self-
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learning pronunciation. However, it can also be a demotivator for less confident students
overwhelmed and disappointed with the ASR’s results, which may point out too many
mistranscriptions for them to correct. That is why I chose not to point out too many problems
when [ made the pronunciation error list.

Furthermore, my relative tolerance with students’ problematic pronunciations can be
explained as indicated in Saito and Shintani (2016). As I am a multilingual speaker of English,
Mandarin, Cantonese, and Japanese, 1 can understand the students who speak English with
foreign accents in a wider range. With my tolerance for English with foreign accents and the
realization of World Englishes, my emphasis on students’ pronunciation is more on comfortable
intelligibility.

One more obvious difference between other teachers and me (Table 2) is that I was more
likely to emphasize problematic pronunciations in consonants (67.0%) than vowels (26.2%). As
for consonants, Figure 2 indicates that I had a stronger tendency of pointing out errors in
pronouncing voiceless fricatives, such as /0/ in third (35 out of 66) and thing (25 out of 55), and
liquids, such as /1/ in writing (24 out of 39) and /I/ in letter (13 out of 22), in the initial positions.
These tendencies can also be greatly related to my concern for pronunciation instructions. For
teaching pronunciation, I prefer a balanced approach in selected segmentals and suprasegmentals
(stress, rhythm, and intonation). Regarding the segmentals, instead of covering all segmentals
(consonant and vowel sounds), I focus on selected segmentals, such as /0/, /f/, Af7, /1, v/, 1/, I/,
/wl, l®/, and /o/. These are the sounds that may be difficult for Japanese students because they are
not present in their own language. However, once they can make these sounds clearly and
pronounce the stress and intonation properly, it gives them great self-confidence, motivation, and
ability to learn English more eagerly and actively.

To help the students learn sounds, stress, and intonation easily and immediately, it is
essential to provide them understandable and demonstrative instructions right after pointing out
their problematic pronunciations. As an illustration, while I point out the students’ errors in
liquids /I/ and /t/, I always select the methods most useful for them to understand the way for their
pronunciation. One of the effective methods for this can be doing a contrastive practice by using
phrases like “writing letters”. The other methods can be some demonstrations and experiences by
making the students experiment with the feel of the tongue and lip and the positions they are
placed in. For example, students can try a pair of wooden chopsticks for making /I/ and /t/ sounds.

Besides, I put great effort in applying some effective teaching methods that make students
speak out actively and allow me to give them pronunciation instructions individually. For
example, 1 ask students to say thank you very much at the end of the class to check their
pronunciations (of /6/, /v/, /m/, /f/ sounds) individually. There is no doubt that the learning quality
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of students’ pronunciation can be greatly influenced by the degree of teachers’ participation and

instruction.

5. Findings

The first two research questions for this study were: (a) Do teachers indicate the
pronunciation errors consistently? and (b) Do the pronunciation errors indicated by human
teachers match the results of the ASR’s mistranscription? The answers to both questions were
negative. It was revealed that each teacher had different views on pronunciation instructions, and
their pronunciation focus points differed from those generated by the ASR.

The third research question for this study was: (c) In what ways is the ASR technology
efficient as a support for pronunciation instruction? The answer to this question is that it can be
effective as long as the teachers and the machine cover each other’s weaknesses. As indicated in
this study, human teachers have different backgrounds and hence, their pronunciation focus
points varied. It is desirable for students to receive instructions from different teachers with a
variety of viewpoints. Given that, the ASR technology can also be used as a tool for giving an
additional indicator and overcoming human teachers’ drawbacks. Both human teachers and the
ASR system have advantages over each other in judging intelligible pronunciation, motivating
students, and being flexible to all the students. Moreover, the support by teachers is essential to
complement the instructions that the ASR system lacks, such as those on phoneme articulation,

sentence stress, and tone of voice.

5.1 Judging Intelligible Pronunciation

The ASR system can be claimed as an efficient tool for providing students with immediate
feedback on the intelligibility of their pronunciation. As shown in Table 3, the recognition rate of
word tokens, consonants, and vowels was as high as 98.8% to 100.0%. It was good enough to
recognize most of the sounds that the students uttered. At the same time, the ASR rate of the
word types (156.8%) was significantly higher than that of the word token, suggesting that the
students’ mispronunciations could cause the ASR’s mistranscriptions. Thus, it can be used as a
tool for explicitly describing the students’ unintelligible pronunciation. Regarding the teachers’
ability to judge the intelligibility of the students’ pronunciation, as reflected by Teacher A, the
teachers who share the same linguistic background and social experiences with the students
usually have difficulties in drawing a clear line between intelligible and unintelligible
pronunciations. In this respect, the ASR system would be a good tool for reflecting the students’

pronunciation errors, since the tool itself does not know the speakers’ background.
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5.2 Motivating Students

For active students, an adaptation of the ASR system can be an effective way to raise their
awareness of self-involvement and motivate them to learn more eagerly and independently.
However, it is all up to the students whether to utilize or to ignore the information given by the
ASR. For students with low motivation, there is a danger that the outcomes may be disappointing,
Moreover, for those who have a lower proficiency in pronunciation, the activities involving in the
ASR may be time- and energy-consuming and prove burdensome and stressful. As mentioned by
Teacher C, there may even be a danger of motivated students becoming demotivated. Even when
the ASR technology is adopted in the class, the teachers should be careful to see that the large
number of mistranscribed sounds do not demotivate the students. For example, by walking
around the classroom and interacting with the students individually, teachers can help them notice
their problems in the ASR’s mistranscriptions. To release the tension created by the ASR system,
it may be necessary to advise the students when the ASR is operating. The ASR system in
association with teacher support and feedback may work well with specific character and level of

students.

5.3 Being Flexible to All the Students

The ASR would also be a proper tool for providing students with a unified indicator for
problematic pronunciations regardless of the speakers’ backgrounds. Thus, it cannot be flexible
and variable according to the students’ ability, level, and interest. On the other hand, teachers can
give advice and encouragement to students personally. They can modify the amount and quality
of instructions depending on the English proficiency of their students. When facing the reluctant
students at their beginner-level, the priority would be to give motivation to speak by showing
how easily they can achieve a goal. The most valuable feature of teacher instruction is taking into

consideration the individual differences of students.

5.4 Lack of Instruction: Articulation of Phonemes

Although the ASR system is an explicit tool for language instruction as learners can notice
the ASR’s mistranscriptions clearly and immediately, it does not instruct the way of
pronunciation. Because the ASR system transcribes the students” mispronunciations in various
ways, it is hard for students to identify and correct their errors. For instance, the ASR’s results
indicated that many of the students’ pronunciation of first was mistranscribed as fast (see section
3.1). By using the knowledge of the IPA vowel chart, human teachers can analyze the difference
between the mid-central rhotic vowel /o:1/ and the near-open front unrounded vowel /&/ (in

General American). Following this, teachers can explicitly tell students whether the position and

142



movement of their tongues is correct and give them advice to release the tension from their
mouths.

Teachers can use demonstrative instructions to help students tackle their difficulties in
producing sounds that they have never experienced. They can also illustrate how to pronounce
new sounds correctly by showing the place and manner of articulation. Moreover, the teachers
can design interesting and understandable ways of teaching, such as using a rubber band for
making long vowel sounds that can help students realize the rules easily and enjoy learming

pronunciation.

5.5 Lack of Instruction: Sentence Stress

When students see the type of mistranscriptions such as I always liked you to in place of 1
would like you to (see section 4.1), they are likely to start practicing the pronunciation of the word
would and end up with putting unnecessarily strong emphasis on the word. For managing this
drawback of the ASR system, the teachers can show how to ignore function words and keep
focus on the sentence stress patterns of English. Thus, when using the ASR system, the teachers
need to support students with their professional skills and knowledge. Thus, one of the
advantages with human teachers is that they can adjust the focus of pronunciation teaching

depending on the aim of each activity.

5.6 Lack of Instruction: Tone of Voice

The teachers in this study, besides teaching English pronunciation, also encouraged the
students to express their emotions. During the letter-reading activity, the students read their
manuscripts aloud instead of speaking. Usually, students tend to be quite monotonous when they
read manuscripts, but in this activity, they were expected to deliver a message full of excitement
and expectations to their future-self. Unlike a machine, what teachers can do is to provide

students with directions like expressing certain kinds of feelings based on the context.

6. Conclusion

In sum, the ASR technology can be an efficient support for pronunciation instruction. It can
raise the awareness of intelligible pronunciation, but it is not a perfect tool. Teachers’ assistance is
essential to explicitly point out why mistranscriptions occur, instruct the way to manage the
problem, and adjust the focus points in accordance with the aims of the activities or level and
interests of different students. In this regard, it is ideal to give the learners opportunities to practice

pronunciation instructed by different types of teachers and also provide them with technology
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tools. For language instruction, the teachers are still needed to play an important role whereas the

ASR technology is effective as an assisting tool.
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