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Abstract

This is a record of a talk that I gave at the Spring Conference of LET Kansai Chapter held at Kobe
Gakuin University on May 21%, 2016. I claim that explicit instruction is effective for some linguistic
items but not for others. That is, explicit instruction is effective for the items which are governed by the
rules with simple internal construction, mainly convey lexical meaning, have similar concepts and/or
structures to those in L1, and have not been taught well. On the other hand, it is not effective for the
items which are governed by the rules with complex internal construction, mainly convey grammatical
function, do not have similar concepts and/or structures to L1, and are governed by the rules which are
already well-known to the leamners. Based on these assumptions, I have proposed several grammar

teaching methods which I believe to be effective for Japanese learners of English.
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| ™ -vegz| Le ™5 A | 9 Listen to me carefully.

This morming, I overslept. I woke up at seven thirty. Wow, it’s too late! I didn’t eat breakfast.
So, I’'m very hungry now. I want to eat a cheeseburger.

I'was born in Niigata City. I am from Niigata. My parents still live in Niigata / there.

So, last weekend, I went to Niigata to meet my parents.

They were very happy because they wanted to talk to me.
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: to —s 9 o IL L?+ — | o ™ Ll
want to, like to —; © - 4 AL <= Iwantto,Iliketo.. A
o /= ™ d Aoy o= - ™ e 2$01<
4L _f Vv e 9
— 8 =V ™y ¢ - O=l v ™y < ™y ™ | Iwantto... /alW(]Ith/_[ = e
fo |
: It's noon. I’'m hungry. I want to eat lunch.
I’m thirsty. I want to drink orange juice.
I want to sleep/swim/run, etc.
I want to eat ramen/watch TV/play soccer, etc.
I'want to be a singer. [ want to be a baseball player. wanttobe ...
Stage 2
@o  #| /gL -~ aq=m L e es
od{ %%Ne 1 <4 - 2%t ao0%F A o
(b)s 9 8 9 8 9 — — - < #F—

To keep a good health is important. My dream is to be a world champion. John started to do some
exercise.

T have a lot of housework to do.




Tom gets up early to jog for thirty minutes.

(© tos — ™ A -||
I went to Okinawa to meet my uncle. I look forward to seeing you soon.

Stage 3

(a) Itis for  todo...~ %1 it] o—  ~Nef| —%
d J =

It’s easy for me to speak Chinese.
(b)Itis for/of todo... —

It’s dangerous for Rika to go to New York alone.
It’s kind of Rika to help John.

Stage 4

(a) L Ato

Tom came back home from his long vacation to find that his wife Nancy had gone somewhere.

(b) Lo —qsk

in order to/ so as to/ too ... to/ enough to/ so ... as to/ to/ come to/ get to/ fail to/be to/

©

to tell you the truth/ to be frank with you/ to be precise/ to begin with/ needless to say/ strange to

say, etc.

Y

John seems to have missed the bus.

© -
Ken’s dream began to be fulfilled.

Stage 5

@) to — v r=m= ozyye
John promised Mary to get up early every morning.
John told Mary to get up early every moming,

(b)to |s o< 0#Nft s %Yy
It is natural [that everybody wears a tuxedo at the party].
It is necessary [for everybody to wear a tuxedo at the party].
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© | == %Ne| 1<~ #%Y{°
(1) It is necessary for Ken to attend the meeting.
(i) Ken wanted Lisa to leave.
(iii) Ken saw Kumi cross the street.
(iv) Ken promised to come.

(d) John tried not to make any mistakes. < John did not try to make any mistakes. — - Y%y
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I am thirteen years old. | = 2| < e%o
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Husband Imet a man called Ted Williams this morning.
3V | Husband This moming, I metaman. His name is Ted Williams.
Wife  Who is he?
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Taro said that he ate breakfast at seven.
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1. Introduction

There has been much controversy over the use of literature or literary texts in the L2
classroom and how English language learners can benefit from them (Edmondson, 1997;
Hall, 2005; Paran, 2008; Sonmez, 2007). It has been stated that literature is useful for
improving not only students' linguistic but also their cultural and personal development
(Carter & Long, 1991; Lazar, 1993; McKay, 2001). Scholars in the field maintain that
literature can raise the language awareness of English language learners and can be a
motivating resource for language learning and teaching (Hall, 2005; Van, 2009; Widdowson,
1983). In addition, a wide range of classroom activities has been introduced exploring the
possibilities of literature as a learning tool in the foreign language classroom (Hall, 2005;
Teranishi, Saito, & Wales, 2015). Hall (2015) states that research into second language
reading and the reading of literature has flourished in recent years; especially research into
creative writing (Hanauer, 2010, 2012, 2014; Iida, 2012), new technologies (Cameron &
McKay, 2010; Lima, 2014), and translation to second language education (Cook, 2010;
Witte, Harden, & Ramos de Oliviera Harden, 2009) is developing quickly.

Japan is no exception. Numerous empirical studies into the development of foreign
language reading and the potential use of literature in the Japanese English as a Foreign
Language (EFL) context have been reported. However, most of this research is at the
university level (Beglar & Hunt, 2014; Teranishi et al., 2015; Waring & Takaki, 2003).
Research focusing on the usage of literature in secondary settings is still scarce (Ono, 2011).
According to Ono (2011), literature or literary texts are rarely used during English
instruction at high schools, even though many Japanese government-authorized high school
textbooks for English learning introduce literary texts. Moreover, students, regardless of the
year they are in, encounter such texts when taking a nationally recognized English test, such
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as the Global Test of English Communication (GTEC for Students) '(Benesse Corporation,
2014). The literary texts in most schoolbooks are usually printed as optional material. For
example, the government-authorized textbook (Keirinkan, 2012) used in the target learners’
reading class (English Communication I) in 2013 contained 12 reading texts. While 10 out of
12 texts were expository and highly grammar-structured texts, highlighting new grammar
points and vocabulary in each text, only two texts used a literary style. In addition, these two
literary texts were listed as optional texts. However, only the expository texts were used in
that year’s reading class. The target learners (second year students) were not given the
opportunity to experience these texts in English class in their first year, and this is also the
case for the other years (second and third year). In other words, students rarely get to read
anything other than expository texts.

2. Literature Review

As previously mentioned, there is abundant research into the use of literature in the
Japanese EFL context, and many studies include surveys investigating student attitudes
towards the use of literature and introduced methods. It must be stressed, however, that most
of this research concentrates on university settings (Collins, 2014; Teranishi et al., 2015;
Yonezawa, Kurihara, & Durand, 2013). Studies investigating student attitudes towards the
use of literature at the secondary level are limited. Stein (2014) reports on doing time-lining
(mapping the story events onto a timeline) activities in class and student feedback. Although
this study discusses feedback of the introduced method, it does not involve student attitudes
towards the use of literature. Takase (2007) reports on the implementation of a one-year
extensive reading program for second-year high school students. The survey consists of
statements focusing on reading in general and reading motivation but does not ask students
for opinions about literature as a learning material. Likewise, Iwahori’s (2008) study into the
effectiveness of extensive reading (ER) on reading rates of second-year high school students
does not include inquiry into the participants’ perception of the used materials or instruction
method. Overall, a great number of experimental and quasi-experimental studies with high
school students examining the effectiveness of reading programs or the development of
foreign language reading (Imamura, 2012; Iwahori, 2008; Takase, 2007) have been
published, yet these studies do not approach student attitudes towards the use of literature in
their English class.

To address this lack of empirical research, a two-year classroom study project
(2014-2015) was designed with the aim of making literature as a learning material more
accessible to high school students and explore their perceptions towards literature in English
class. This paper reports on the investigation and findings from an analysis of student
questionnaire responses and reading activities that were collected after one year of
instruction. The study for the first year (2014) of the project investigated the following
research questions:

1. How do Japanese high school students feel about the use of literature in the English class?
2. What are Japanese high school students’ perceptions of the instruction method used?

3. Does reading literature and doing activities with literary texts have any influence on their
English proficiency?

3. Method
3.1. Participants

Pre- and post-questionnaires were administered to 41 Japanese second-year high school
students (16 to 17 years old, all boys) from a large private high school in Japan, in addition
to literary reading activities throughout the year. Students in this school are required to select
a set of elective courses from a school provided list. The English course where the study was
conducted is one of these courses. It is a team-taught class that is offered to second- and
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third-year low-intermediate to intermediate level students. The target students’ GTEC scores
for 2013 were between 309 and 613, which equals A1-A2 level of the Common European
Framework of Reference for Languages (CEFR) scale.

3.2. Data Analysis and Data Collection Procedure

The class met twice a week and lasted 45 minutes, with 15 to 20 classes per term in
2014. It was delivered over three terms. All students were given a pre-questionnaire in the
first class at the beginning of the school year. This questionnaire consisted of five questions
with a 5-point Likert-type scale (e.g., “Strongly agree (1)” [SA] to “Strongly disagree (5)”
[SD]) that were used to elicit information about student attitudes towards the use of literature
as a learning material. In the last class of the third term, they were given a post-questionnaire
consisting of eight questions with a 5-point Likert-type scale and one open-ended question to
see whether their attitudes had changed over the year and also to assess the introduced
method. The pre- and post-questionnaire were designed to answer research questions 1 and 2.
To analyze the questionnaire results, paired t-tests were used to test for differences in
students' responses to questionnaire items. Table 1 shows the content of the pre- (Pre-Q) and
post-questionnaire (Post-Q). Items 2, 3, 4, and 5 are similar for both Pre-Q and Post-Q. Item
1 was changed for the Post-Q. Items 6, 7, and 8 were added to the Post-Q to obtain students’
opinions about the introduced method.

Table 1
Pre- and Post-questionnaire Questions

Pre-questionnaire

Post-questionnaire

I would like to learn more about how to
read literature.

I would like to continue reading literature
in the English class.

I enjoy reading in English.

I enjoy reading in English.

I enjoy reading literature in English.

I enjoy reading literature in English.

I think that reading literary texts can help
improve my reading skills.

I think that reading literary texts can help
improve my reading skills.

I think that reading literary texts can help
improve my English skills in general.

I think that reading literary texts can help
improve my English skills in general.

I enjoyed doing timed reading.

7 I think my reading speed has improved
through timed reading.
8 I think my reading comprehension skills

have improved through timed reading.

To answer research question 3, students’ scores for the reading activities were analyzed.
To test for differences in students’ reading, a repeated measures ANOVA test was used. The
reading activities administered in class for the first year of the project included short literary
texts and were timed (timed reading activities). This method was introduced for two reasons.
First, to prevent the lessons from becoming ‘literature’ saturated and to accustom the
students to reading literature. Second, to improve students’ reading speed, comprehension,
and enjoyment of literary texts. As Nuttall (1996) states, “speed, enjoyment, and
comprehension are closely linked with one another” (p. 127). Also, time limitations may
promote concentration, enhancing reading comprehension (Walczyk, Kelly, Meche, & Braud,
1999). The students had no previous experience in timed reading.
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It is widely known that Japanese high school students read comparatively slowly and
without a communicative purpose, and this is said to be the result of a generalized intensive
reading approach in EFL teaching within Japan (Tanaka & Stapleton, 2007). Through the
timed reading activities, it was also hoped that evidence would be obtained to show how to
improve students’ reading speed and comprehension skills without relying solely on an
intensive reading approach or extensive reading (ER) program. Intensive reading is the
reading of rather short and complex texts for detailed understanding, whereas extensive
reading involves the reading of large amounts of longer and more accessible texts. ER is also
usually practiced outside the classroom. In recent years, the ER approach has been supported
as a means of improving not only students’ reading level but also their general foreign
language proficiency (Day & Bamford, 1998; Krashen, 2004). Although the ER approach is
a solid way of introducing literature, it was only partially adopted for this project. Meaning,
it was not the main part of the program and included only four graded readers? for this year:
one graded reader per term and one as summer homework. The students were asked to read
graded readers as homework to make sure they had a reasonable amount of contact with
literary texts throughout the year. Graded readers were used instead of authentic texts to
ensure a maximum meaning-focused input. Graded readers are often undervalued by applied
linguistics and native-speaker teachers for being not-authentic, but as Hill (1997) states, the
authenticity of graded readers is not relevant. Graded readers are said to provide “an
authentic reading experience for learners, which will help prepare them for reading
unsimplified texts” (Claridge, 2005, p.157). For this project, Level 13 was chosen as a
starting point for the graded readers. The texts were also selected with the intention of
arousing students’ curiosity and fostering their interest in the reading of literary texts.

In summary, the study design for the first year of the project was to expose the students
to literary texts at a regular interval and see if the reading experience had any effect on their
perceptions of literature usage or scores on the reading activities. Quantitative data were
collected through questionnaires and student work products.

3.3. Teaching Materials

At the start of the study, the first 20 minutes of each class were dedicated to listening
activities, the next 10 minutes to a reading activity with a literary text (timed reading
activity), and the last 15 minutes to evaluation and discussion of the read text. The activity
sheet that contained the literary text was prepared by the instructor. Each reading activity
consisted of an approximately 200-word literary text the students had to read in 2 minutes
(100 words per minute). Existing research has proved that L2 students read at a rate of 100
wpm (Chang, 2012). The other 8 minutes were for answering questions: four per text that
asked the students to recall facts, read for implicit meaning, confirm story events, and
understand words in context. As mentioned above, the principal aim of the timed reading
questions was to enable the students to access basic elements of a literary text such as
context, events, and characters, not to develop high order critical reading skills. After the
10-minute reading activity, students evaluated the work of their peers, returned that work to
their peer, and finally wrote the score that they had earned on their individual evaluation
sheet. One timed reading activity consisted of one short text and four questions for a total of
10 points. There were five activities per term, hence the students could get a maximum of 50
points per term. The last minutes of the class were utilized for discussion, focusing on
explaining the story and giving feedback about the four questions. During this process, the
use of the yakudoku method, which is a translational intensive reading method (Saito, 2012)
frequently used in reading classes in Japan was avoided. The instructor gave additional
information when students had questions about grammar, vocabulary, or sentence structure.
Also, to avoid an overload of literature, only five texts (five timed reading activities) per
term were provided, thus not every class had a timed reading activity. In this study a total of
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15 texts (1 text per week) were introduced and 15 timed reading activities were completed.
The texts were carefully chosen from Timed Readings Plus in Literature (Jamestown
Education, 2008): For Term 1 and Term 2 Book I was used, for Term 3 Book 2. The texts
were all at the same level: Pre 2-level of the Eiken Test*.

4. Results
4.1. Student Perceptions of Reading

At the beginning of the year, students were asked if they would like to learn more about
how to read literature in English class in school. As Figure 1 shows, nine students (21.95%)
strongly agreed and 22 students (53.66%) agreed that they would like to learn more about
reading literary texts in English. This indicates that more than three quarters of the class was
interested in using literature as a reading material in their English class.
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Figure 1. Student responses to instruction in reading literature. (Pre-Q item 1, / would like to
learn more about how to read literature.)

At the beginning of the study, student responses to 7 enjoy reading in English indicated
that many of them might value this new activity (Figure 2). In the Post-Q, an additional 11
students (26.82%) said they enjoyed reading in English (Figure 2). This increase in student
enjoyment of reading in English is significant as measured by a paired t-test (two-tailed)
(#(40) = 3.56, p < .001). Similarly, student enjoyment of reading literature in English
improved significantly following the introduction of timed reading activities (2(40) = 5.32, p
<.001), with 16 more students (39.03%) selecting “Strongly Agree” and “Agree” (Figure 3).
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Figure 2. Changes in student perceptions of their English reading enjoyment. (Pre-Q and
Post-Q item 2, I enjoy reading in English.)

25



20 12 17
15— 15 .
15 ; -.\\\-::: = SA (1)
= o A (2)
10 = NI "N @)
n P — B -—
5 4:Q ._\\\-.:. 2 _D(4)
e wwe_1  »SD(9)
0 0 \\\\f-:-Ef,z | "\\\":'Ey’y" |
Pre-Q Post-Q

Figure 3. Changes in student perceptions of their English literature reading enjoyment.
(Pre-Q and Post-Q item 3,  enjoy reading literature in English.)

Next, all students thought that reading literary texts helped improve their reading skills
at the beginning of the study (Figure 4). This number dropped to 92.68% by the end of the
year with the remaining three students (7.32%) indicating that they were no longer sure that
reading literary texts supported the development of their reading skills. This change in
student perception was significant (#(40) = 2.87, p =.007).
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Figure 4. Changes in student perceptions of their English reading skills. (Pre-Q and Post-Q
item 4, [ think that reading literary texts can help improve my reading skills.)

Finally, Figure 5 shows that student agreement with [ think that reading literary texts

can help improve my English skills in general did not change significantly (#(40) = 1.03, p
=.309) from the beginning to the end of the year. Before doing the timed-reading activities,
33 students (80.49%) thought that reading literature could help improve their English skills
in general and 36 students (87.81%) thought so at the end of the year. When the students
were asked for their opinions about the usage of literary text in the Post-Q, some students
stated,

“Reading a lot of literature helped me improve my English skills.”

“I’m stronger at reading now.”

“I think my English skills have improved.”
These opinions reflect the positive effect that the introduced method had on students’
perceptions of literature as a learning material.
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Figure 5. Changes in student perceptions of their English skills in general. (Pre-Q and
Post-Q item 5, [ think that reading literary texts can help improve my English skills in
general.)

When students were asked if they would like to continue reading literature in their
English class in the Post-Q, five students (12.20%) strongly agreed, 17 students (41.46%)
agreed, and another 17 students (41.46%) expressed uncertainty by selecting the neutral
option (Figure 6). The students’ interest in learning about reading English literature before
the study began seems similar to their interest in continuing to read English literature after
having done 11 months of this activity in class. Although the number of agreeing students is
only 53.66% in the Post-Q, it should be noted that these activities did not create strong
negative student sentiment towards reading literary texts in English class.
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Figure 6. Student responses to continuation of literature reading. (Post-Q item 1, / would like
to continue reading literature in the English class.)

4.2. Timed Reading Activity

Throughout the year timed reading activities were completed to evaluate this new
method of instruction that uses literary texts in a Japanese high school setting. Data analysis
of the timed reading activities involved quantitative investigation of 1) students’ average
score across activities-one activity counted for 10 points-within a term for the entire class
(Table 2), 2) students’ average total score per term-there were five activities per term for a
total of 50 points-by sub-group (Table 3), and 3) reading speed. Table 2 illustrates the
consistency in typical student scores on these activities from term to term (F(2,123) = 1.25, p
= .29, partial n?> = 0.02). For students’ average score across activities within a term for the
entire class, there was no measurable difference in comprehension level (e.g., increase in the
percentage of correct answers in the reading questions). This lack of measurable difference,
using a repeated measures ANOVA, may be due to inconsistent student performance that
varied greatly from term to term. For example, student 4 scored his highest score (82%) for a
timed reading activity in Term 1, 58% in Term 2, and 52% in Term 3, whereas student 40
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scored 58% in the first term, 70% in the second term, and 80% in the third term. However,
the lowest score that students earned for a timed reading activity in each term appears to
have increased from the first to final term (Table 2), while the highest score achieved
remained fairly stable.

Table 2
Student average scores across activities in each term

Mean SD Max. Min.
1% Term 67.22 1.22 84.00 36.00
2" Term 65.17 1.07 86.00 40.00
3" Term 63.22 1.11 84.00 44.00

Given the above noted variability in student performance and the apparent improvement
in students’ minimum scores from term to term, the class was divided into 3 groups based on
the students’ first term scores. The thresholds that were used to divide the students into
groups were determined by calculating students' score for the 33.3 and 66.6 percentile. Using
these thresholds, students were divided into 3 groups that were as close possible to the same
size. Group 3 is the group with the highest scores and group 1 is the group with the lowest
scores (Table 3). Group 1’s scores from 53.0% in the first term to 61.16% in the second term
did not approach significance (p = .082), however, there was an apparent improvement. The
performance of the lowest group stabilized in the third term (60.16%). Similarly, there were
no measurable differences in Group 2’s scores from term to term (p = .097). However, Group
3’s scores decreased significantly and later plateaued. These two group behaviors and the
similarity in student scores during the second and third term indicate a regression towards the
mean effect and may explain why significant changes in student scores were not observed for
the class as a whole.

Table 3
Group average score per term

Term 1 Term 2 Term 3

M SD M SD M SD
Group 3™ 77.86 1.59 67.42 5.33 66.00 4.59
Group 2 68.66 1.11 66.26 3.31 63.06 4.88
Group 1 53.00 4.08 61.16 5.02 60.16 4.94
**p<0.001

After one year of doing timed reading activities, the students were asked for their
opinions about the employed method in the Post-Q. As Figure 7 illustrates, 31 students
(75.61%) agreed positively to doing timed reading activities (item 6, enjoyment). No one
responded negatively. For item 7 (speed), 20 students (48.78%) thought their reading speed
had improved through timed reading and five students (12.20%) did not think so. For item 8
(comprehension), I think my reading comprehension skills have improved through timed
reading, received high affirmative responses with 30 students (73.17%) agreeing and one
student (2.44%) disagreeing. In spite of their belief that doing timed reading activities helped
them, some students reported that they did not like doing timed reading. They provided the
following reasons to explain why they disliked the timed reading activities:

“I didn’t really understand the texts in the timed reading activities.”
“The texts in the timed reading activities were a little difficult for me.”
“I would have liked a little more in-depth reading of the literary texts rather than just brief
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explanations about content and grammar.”
The latter opinion could imply how students are used to a more intensive reading method and
how students expect teachers to apply an intensive reading approach in the reading class.

Still, most of the students (75.61%) approved of the timed reading activities. Some

positive opinions were:

“I really enjoyed timed reading.”

“I think my reading comprehension skills have improved.”

“I’m stronger at reading now.”

“I think the texts were appropriately difficult.”
The latter opinion “I think the texts were appropriately difficult” and the opinion “I didn’t
really understand the texts in the timed reading activities” mentioned above highlight the
variability in student abilities in this class.
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Figure 7. Student responses to questionnaire items about their timed reading activities (item
6 — enjoyment, item 7 — speed, and item 8 — comprehension).

To measure reading speed, the students were asked to write for each timed reading
activity ‘yes’ if they were able to finish reading the text in the given 2 minutes, or ‘no’ if
they were not. Table 4 shows the data for measures of central tendency (median) and
variability (standard deviation and quartiles): there were students in each term who failed to
complete the readings in two minutes (Min.) and the majority of students completed 2 of the
readings across all three terms (Mdn.). Students’ ability to complete the readings in time
went from 3 to 4 readings per term for those who were in the upper quartile (Quartile 2).
However, the ANOVA test shows there was no significant improvement in reading speed
observed after one year of doing timed reading activities (F(2,120) = 0.50, p = .607, partial
n? = 0.008) (Table 4).

Table 4
Number of readings (out of 5) completed in two minutes by term (N =41)
Term 1 Term 2 Term 3

Min. 0 0 0

Quartile 1 1 0 1

Mdn. 2 2 2

Quartile 2 3 4 4

Max. 5 5 5

5. Discussion
After viewing the results of the Pre-Q and Post-Q, it can be said that many of the
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students enjoy reading English and English literary texts more than they did before the study.
The data show that student perceptions of their English reading skills and English skills in
general did not improve significantly between the beginning and end of the first year of the
project even though most students thought that reading literature in English can help improve
their reading skills, and English skills in general. A minority of students shared the view that
reading literary texts did not really help improve their reading skills after this short period of
practice and the small reduction observed in students’ perceptions of reading skills could
imply that their perceptions of their reading abilities may have become more accurate as the
result of the design of the reading activity.

Although the quantitative analysis showed no increase in reading comprehension
following the introduction of timed reading, students’ opinions about the introduced method
were positive overall. The majority of the students responded affirmatively to doing timed
reading activities and most of the students acknowledged that their reading comprehension
had improved through timed reading. However, students expressed conflicting opinions that
included “I think the texts were appropriately difficult” and “I didn’t really understand the
texts in the timed reading activities.” This conflict emphasizes the variability in student
abilities in this class and the fact that students may need to be at a particular level to benefit
from and/or enjoy these types of activities. Correspondingly, notwithstanding the fact that
many students perceived improvement, this was only partly discernible in the data for the
class and group average scores per term. The data show increased consistency in the scores
for the middle group and the group with the highest scores. It also shows increased variance
for the lowest group, suggesting that some of them may have improved while others did not.
However, there were no significant changes in student scores for the class as a whole. The
reading materials may have been partially responsible for this lack of observable change in
student scores. Although the texts in the textbooks were categorized as Pre 2-level of the
Eiken Test, many students reported that they had perceived the texts to be more difficult
towards the end of the year. In other words, the readings or the assessment tasks (possibly
both) slightly increased in difficulty as we progressed through the course. Another factor that
may have contributed to this result is regression towards the mean, where students may have
over or under performed on their first activity and subsequent activities move them towards
the middle of the group. What emerges from this study is a concern for how to keep more
able students motivated and less able students confident in challenging more difficult texts in
a class with mixed levels of students.

Most students also thought that their reading speed had improved through timed reading.
As previously mentioned, the reading activities (10 minutes) were timed to prevent the
lessons from becoming ‘literature’ saturated and to accustom the students to reading
literature. The reading of the texts (2 minutes) was also timed to improve students’ reading
speed and comprehension of literary texts. It was hoped this would have a positive effect on
their reading performance in English tests in general. However, similar to the quantitative
results for reading comprehension, there were no measurable changes in reading speed.
Previous studies on developing reading fluency and comprehension report that after
integration of timed reading activities student reading speed had improved to some degree,
but either reading comprehension was not assessed, had improved only marginally, or had
declined (Chang, 2010; Chung & Nation, 2006; Cushing-Weigle & Jensen, 1996). As Chang
(2012) mentions, one of the reasons for this result could be that students had not reached the
optimal reading speed level that could promote comprehension. Also, the students may have
needed more activities per term for differences to be observed. In addition, it may have been
better to select simpler texts at the beginning until the students were familiar with the activity
and then progress to more difficult texts. That is, start with a text that is at the ability level of
the lowest students, then progress to texts that are at the class’s average ability level.

Finally, although only half of the class reported they would like to continue reading
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literature in their English class at the end of the year, the students’ interest in learning to read
English literature before the study began seems similar to their interest in continuing to read
English literature after having done the reading activities for almost one year. Possible
factors contributing to this relatively stable perception could be 1) the introduced method (i.e.
timed reading activities), 2) text level, 3) insufficient input, and/or 4) the fact that the use of
literary texts is not always convincing to students. This result clearly implies the need for
careful selection of materials and a more thoroughly prepared teaching approach.

Overall, most students responded positively towards reading literary texts and the
introduced reading method. In order for the introduced method to produce better results, a
more detailed and accurate procedure is crucial. Perhaps the most encouraging results were
found in the follow-up comments some students wrote in the Post-Q, such as “Reading
literature was a new challenge for me and I enjoyed it”, “I enjoyed reading different literary
texts” and “Reading a lot of literary texts helped me improve my English skills.”

6. Conclusion

Firstly, in answer to research question 1, most students enjoy reading English literary
texts and enjoy it more than they did before. They also think that reading literature in English
can help improve their English skills in general but mostly their reading skills. More than
half of the class would like to continue reading literature in their English class and think they
can benefit from it. For research question 2, the general impression gained from this study is
that some students did not really find the introduced method satisfying. However, most
students did acknowledge that their English reading skills had improved in the end, which is
an encouraging result. It must be mentioned though that the students were not asked if they
thought their skills would have improved more using other materials, or whether they
thought it is in fact the best use of the limited time they have available for learning. Finally,
in answer to research question 3, there was little positive effect in the reading scores with
students’ minimum scores appearing to improve. This indicates a need for this new
instructional activity to be refined and further evaluated. Although this study provides some
evidence suggesting that a timed reading approach using literary texts can complement
existing instructional methodologies, it should be noted that a careful selection of speed
reading prompts as well as a careful prepared approach is required if the goal is to expose
high school students to literary texts and see if the reading experience had any effect on their
perceptions of literature usage and reading comprehension.

At the end of this year’s program, it can be concluded that students were able to
familiarize themselves with literature constructively. As the survey results show,
approximately 40 % more students selected “Strongly Agree” and “Agree” to enjoyment of
reading literature in English in the Post-Q, and opinions such as “We were able to experience
something we cannot experience in other English classes” emphasizes students’ positive
response to the program. In order to explore the language learning benefits of implementing
literature in the English class more deeply and to make literature as a learning material more
accessible to high school students, further research is required. Hopefully, the second year of
study will provide us with more answers.

Notes

! A paper-based certification test of English skills that has three parts: Reading, Listening and
Writing, for group examinations in combined junior high/high schools and high schools.

2 Oxford Bookworms Library https:/elt.oup.com/?cc=jp&selLanguage=ja and Penguin
Readers http://www.pearson.co.jp/catalog/pearsons-graded-readers.php?lang=ja.

According to Nation (2009), although the levels in different grader readers’ series are not
identical with each other in the number of levels, or the amount of vocabulary at each level,
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this difference is not considered a serious problem.

3 Level 1 of the graded readers corresponds to level Al of the Common European
Framework of Reference for Languages (CEFR).

“The Eiken Test is a test in English Proficiency and Japan’s most widely recognized English
language assessment (Eiken Foundation of Japan, 2014). Pre 2-level of the Eiken Test
corresponds to level A2 of the CEFR.
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1. Introduction

Wikis are a well established and proven language educational technology tool for
today’s classrooms. In simple terms, a wiki is similar to numerous homepages but in
actuality it is only one page that with a few simple clicks can be expanded into many pages.
In the same instance instructors are able to have several course wikis for numerous students
all under the guise of a main Wiki. This online tool has been called “an effective tool for
educators” (Robinson, 2006). Wikis are easy to set up and use and as no technical skills are
required to use them, participants can focus on the information exchange and collaborative
tasks, rather than on the technology itself (Leslie, 2010). While concentrating on language
learning at the tertiary level, wikis have also been used in many type of course formats.
Studies have shown that the use of online tools, such as blogs and wikis, enhances students'
engagement, deepens their learning experiences, and improves their overall academic
achievement (Hemmi, Bayne, & Land, 2009). Wikis represent a powerful tool for project
planning and documentation (Barajas & Frossard, 2012). Wikis which are classified as an
ICT (Internet Computer Technology) tool is a reliable asset to enhance learning and boost
motivation to all levels of students. Further to this, the inclusion of popular information and
communication technologies in assessment items tends to heighten student interest in the
topics being presented and engage them more readily in the tasks they are being set for
learning purposes (Duffy & Bruns, 2006). Wikis can also instil a sense of ownership
(Glassman & Kang, 2011), which can be beneficial if a decentralised wiki is used where each
user has their own page.

This paper is meant as a guide to help initiate those who may be new to wikis as well as
offer additional innovative functions for those already acquainted with its basic operations.
Class projects utilized through wikispaces.com will be explained along with the various wiki
functions that can be employed for lecturer and learner. Wikis’ many uses have in turn
actually expanded their versatility by creating even more alternative functions toward the
attainment of language learning through the use of applied science. The popularity of wikis
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has begun to capture the attention of researchers and teachers in second/foreign language
teaching, especially in second language writing (Li, 2012). Wikis can be used as a source of
information and knowledge, as well as a tool for collaborative authoring (Parker & Chao,
2007). Because of their simple features, wikis can be appropriate for students and teachers at
all levels (Deters, Cuthrell, & Stapleton, 2010). With students increasingly integrating
internet technology and social media into their daily lives, educational institutions are taking
steps to integrate technologies across disciplines. (Lai & Ng, 2011). The utmost extent as to
how wikis may be applied in instructional fields to learners in all disciplinary fields has yet
to be reached. Inspiration and creativity is continuing to drive the use of wikis and other
internet tools to new bounds inside and outside of the traditional classroom environment.

Chief among benefits for learners are wikis ability to actively engage in the students
own personal learning process. Regardless of the task or project, learners are required to seek
out information that will contribute to their educational awareness. In the Japanese context
many first year university students may not be familiar with this type of format. Many of the
students are used to a system where they were guided along narrow paths during their senior
high school courses. Independent learning is not the norm at almost all Japanese school
levels prior to university.

When students formulate projects or identify interesting problems, when they
make choices and accept responsibility, when they search out information and
reach conclusions, when they actively choose, order, organize, touch, plan,
investigate, question, and make decisions to reach objectives, they connect
academic content to the context of life’s situations, and in this way they
discover meaning (Gomes & Sousa, 2013, p. 627).

Whether it is individually or in collaborative form the measure of involvement may become
substantially higher through the use of wikis regardless of topic matter. Wikis provides
options for educators not found in other software that is currently available, options that can
open new opportunities for lecturers and learners alike in a variety of study environments
(Carley, 2011). All the while being utilized in a paperless environment that is attuned to
today’s latest instructional techniques. Outside of the traditional classroom setting students
are able to access wikis via school computers or their own SMART phone devices in any
type of environment with internet capabilities.

2. Wikis
2.1. Registration

The process of creating and joining a wiki is a relatively simple matter. In most
instances the instructor can construct a wiki and invite students to join instantaneously. This
course of action allows for a smooth flow of learners gaining access to one singular wiki
compared to having each learner construct their own. Since wikis are password protected the
difficulty in having numerous passwords for a conglomeration of wikis is without need for
explanation. First joining a wiki the user will be asked to fill-in some rudimentary
information for registration which will then activate the account. This information might
include name, school, course title, and a box to check agreeing that the wiki is ‘for
educational purposes only’. Supplementary logins will only require the use of the username
and password. There are no fees to pay regardless of the number of students or wikis
generated. There are options for universities as a whole to join and to cover a whole campus
if so desired. In those instances some payment is required but as a single instructor for a
variety of classes no monetary fund’s need be submitted. If by chance a username or
password problem should arise they are both easy to reconfirm or change. Furthermore, if
any questions or difficulties do arise concerning the wiki pages themselves a simple e-mail to
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wikispaces.com will most often generate a response in less than 24 hours. The main office is
located in the San Francisco area so the time difference between the user’s locale and the
pacific coast time zone of the United States needs to be taken into consideration if speed is of
the essence as for those who may be making a presentation on a certain date and time for
example.

2.2. Security

Of course a major concern in the cyber world is that of security; access to and review of
any material that is posted. Learners should already be aware of not posting personal
information but just in case a quick review at the beginning of a course can always be
beneficial. Security and spam attacks should not be a concern in any online activity.
Wikispaces.com therefore offers various options as to this regard. At the time of initial
registry many sites offer various levels and degrees of security for administrators to select.
With regards to wikispaces.com there are three options which are:

e  Public: Anyone can view and edit page,
e Protected: Anyone can view pages, but only members can edit,
e  Private: Only members can view and edit pages.

Naturally the third option being the most sound and secure would be the recommended mode
for a majority of instructors. Likewise, the first choice would be not advisable in any type of
instructional scenario as it would be completely open to anyone connected to the worldwide
internet.

2.3. Naming Pages

At the time of registration, applicants are also asked to name their pages, with the pages
ending in ...wikispaces.com. It is important to keep in mind there is no limit to the numbers
of wikis an administrator/instructor can initiate. The usual procedure would be then to
assign wikis names relevant to the course in which they are being used. Also differentiating
between quarters or semesters is always helpful. A typical name such as ‘AdvWritllFall2017’
could signify advanced writing, the number 2 course for autumn of the year 2017. Any name
is allowable just as along as the instructor and students can easily access and identify it when
need be. Additional pages can be added or deleted at anytime by the administrator. It is
important to note that only the administrator who is the individual who originally signed up
for a wikis account is able to delete pages. There is no need to be concerned that students
might erase pages accidently or intentionally since they do not have authorization.

An effective page to have is one for instructional notes, homework, or references for the
students. Again it can be titled anything, but a wiki page entitled ‘Teacher’s Page’ with
useful resources and information for students can prove most valuable for all course
participants. A slight drawback to this though is when on occasion students save their own
wiki page on to the teacher page. If a student mentions that their wiki page has simply
disappeared and can’t be found this is the most common reason. This most often occurs when
a student has run out of time and students and instructors are in a hurry to proceed to their
next class. It is easily rectified by simple copying the page and then re-posting it again on the
old wiki from which it came. Also if need be a new page can be made and the contents may
be pasted there. To totally alleviate this problem of course would be to instill proper time
management of each class so there is thusly not a haste fully made effort to save the wiki
page, shut down the computer and hurry off to the next class.
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2.4. Features

There are numerous components that can be activated to enhance and enliven any sort of
wiki. The rudimentary functions of course include the ability to type in various fonts, change
the color of the letters, and size; all items one would normally find in typical word
processing software such as Microsoft Word for example. What sets wikis apart from
ordinary composition programs is what can be added and embedded within the typed
remarks. Editing is very simple and straight forward.

To edit a page on a Wiki site, all a user needs to do is to click on the Edit
button that appears on that page, modify the text that is then displayed in an
editable field, click on a Save button (Désilts & Paquet, 2005, p. 3).

For an instructor that is new to wikis it is advisable to just starting clicking and checking
what these individual buttons can do and how they can augment lessons. Tasks such as
changing fonts, letter size, and color of the letters are pretty straight forward, comprehensive
and can be completed with ease. Other functions are a bit more complex but not impossible
to learn and guide students through. Each tab offers endless opportunities to expand and
elaborate on topic and tasks that is not possible through traditional educational means.

Draft Saved at 12:44 pm

B|/|U Q 1. Heac %E ‘E ._:._: %Lmk %4 File gV\"i[Igel DTabIs

S Preview | Cancel | Save (v

Figure 1. This figure shows the task bar at the top of each wiki.

Under the title ‘“Widget’ and then upon clicking it, an extensive array of features is
opened. Enhancements available but not inclusive are ‘video’, ‘calendar’, ‘spreadsheet’,
‘polls’ ‘map’ and many others. With slight copy and paste along with the simple instructions
for each task a student author can embed video, images or other components to enliven and
personalize any presentation, paper or assignment. These add-ons to typed pages can allow
instructors to acquaint learners with supportive materials to compliment any style of
curriculum. Naturally not every instructor will use all the widgets for every individual class
but just knowing that various options are available can add so much inspiration and creativity
to teaching that is just not possible in non-internet technology embellished language
laboratories. This can all be accomplished in a paperless format, an environmentally sound,
and contemporary approach to pedagogy in the 21% century.

4~ Table of Contents 4~ Page History

off Video %~ Reference %+ Listof Links fo a Page
Education %~ Anchor %~ Tag Cloud
[ Calendar 4~ RSS Feed %~ Top Contributors
M Spreadsheet %~ Contents of a Page %~ Insert Special Character
Document %~ Listof Pages %+~ Insert Source Code
ill; Polls *~ List of Wikis “~ Navigation Widget
| RSS Feed */~ Discussion Area %~ Other

Figure 2. This shows a partial list of options available under the ‘widget’ tab.
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Accessing these seeming minor options can offer lecturers and learners significant
methods of acquiring and transmitting important course information. The video feature
allows for any type of videos to be uploaded and shared. These videos can include those
from Yahoo for example or personal videos that students or the instructor has constructed. An
instructor may utilize video within a wiki page to convey personal course information, share
additional material or to expand on current topics.

Additional features such as the calendar for semester scheduling and important dates
can be utilized to post daily or weekly homework announcements regarding course
objectives or tasks. All participants can easily stay informed. Thus students who have been
unable to physically attend due to health issues or other reasons can quickly get caught up or
make proper plans accordingly. The course syllabi may be posted for quick reference by all
concerned parties. Also instructions for assignments, supplementary worksheets, and
assignment models can be easily attached through use of the various features. Links to
additional source material regardless of format can also be affixed with ease. In summary, the
numerous small features can add extensive benefits for the lecturer as well as the learners by
allowing various course information and resources to be integrated onto one particular wiki
page for a single class or extended to numerous wiki pages for a variety of learning levels or
courses.

Wikis are not only practical for information dispersion. More importantly their key
function as invaluable instructional tools has been their greatest advantage over similar
teaching tools. The interactive features of a wiki, in conjunction with a layered approach like
the one advocated by Weintraub (2000), can carefully scaffold student participation in
various segments of a lesson or project in ways that progressively deepen their critical
engagement with a piece of text or a particular cultural concept (Montgomery, 2014).
Quizzes or pre-tests, can be easily constructed and dispersed electronically through the
polling feature. At a later time the instructor may review the results and consider adjustments
or tailoring in the learning material for the students.

3. Lesson Types
3.1 Multi-facet Nature

The popularity for using Wikis comes from its capacity to allow for multiple styles of
instruction with varying types of format. As a tool for individual students there are numerous
methods of how wikis can operate; procedures such as blogging, storytelling, research
projects that are used singly or as ground work for a future presentation. Bergin (2002)
suggests a variety of uses for wikis including student homepages, anonymous feedback,
student-created FAQ, ideas related to the course, infrastructure hints, and discussions. All of
these course projects can not only add a feeling of individualism but also ownership to a
students learning process. In some instances depending on course structure and student
motivation, autonomous learning scenarios may be constructed. One of the primary roles
teachers can play in enabling and encouraging learner autonomy in a face-to face or online
context, is to provide students with guidance on recommended online tools and services
(Godwin-Jones, 2011). Wikis, an established instrument for interactive instruction fit this
description.

3.2 Writing

One of the most favorable ways to utilize a wiki is in writing courses from the simplest
beginners to graduate thesis. All these levels can be efficiently conducted through the use of
wiki pages. Writing courses comprised of wikis have the added benefit of utilizing images or
videos where desired. An example of this in a basic writing course might be the downloading
of various images and having the learners comprise a single sentence for the picture. In this
way they can understand the importance and connection to a topic sentence in comprising
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paragraphs. From this exercise students might then be asked to construct three more
sentences in support of the first, thusly comprising a paragraph all under the guise of a single
image.

Another example for those struggling with the TOEIC or TOEIC Bridge tests is to have
students comprise their own tests. Again similar to the aforementioned task with topic
sentence writing; in this case questions are to be formed. In this manner low-level students
can learn to distinguish between the basic question words (who, what, where, when, why, &
how) and proceed from there. If time allows groups of students can work on various
components of the tests and then exchange them with their fellow classmates to be proof read
or even exchanged to be taken as a practice test.

1. Here is a fish. What is the fish doing?
a Itis eating

b. Itis shopping.

c. Itis driving a car.

d. It is swimming.

Figure 3. This shows an example of a student generated question for a TOEIC Bridge test.

3.3 Individuality

For individual learners the use of a wiki can add ownership to their self learning process
that traditional methods are unable to. The enhancement of on-line materials such as
YouTube videos to add to a presentation or task is not comparable to any other format.

YouTube offers fast and fun access to language and culture-based videos and
instruction from all over the globe. It provides an outlet for student and
teacher-created videos, and most importantly, YouTube videos provide
students with an opportunity to engage meaningfully in the target language
(Terantino, 2011, p. 2).

Utilizing YouTube videos in an informative manner is also beneficial for illustrating a
concept, presenting an alternative viewpoint, stimulating a learning activity, and motivating
the students (Berk, 2009). In addition to features of images, maps, and other add-ons for
simple writing assignments with beginning language learners can become much more
personalized that simply typing a few sentences to meet the instructor’s requirements.
Videos may be embedded to emphasis a variety of courses objectives such as cultural
awareness, travel, UNESCO world heritage sites or others.
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Figure 4. This is a screenshot of a video embedded on a wiki page for a cultural course.

Autonomous learning is also a possibility with more advanced language learners.
Students who are given tasks or assignments over long periods of time such as a semester
may work at their own pace. Wikis are accessible at any time and any where there is an
internet connection. This self paced approach can enable the instructor to move into a
facilitator type role. The teacher can act more as a guide than a leader as learners discover
new language on their own. The increased level of motivation due to curiosity and novelty,
enhanced percentage of participation and consequent language learning can be clearly
perceived (Rathna, 2014).

Wikis are also an excellent tool to utilize in a writing course whether the student
numbers are small or extremely large. To alleviate the necessity of students bringing
notebooks and the instructor in turn having to carry around large numbers of notebooks a
wiki can be initiated. Online access also permits instant feedback and eliminates sufficient
lag time between entries and comments or corrections.

As the Wikispaces Classroom allows the teacher to assess the learners in
the formative stages and give relevant feedback to the individuals, it helps
“decrease the anxiety generated by concentration on linguistic accuracy
and increase students’ comfort zone and feeling of success by stressing
communicative fluency” (Dornyei, 2001).

The new generation of tech-savvy students also wants to have greater control over their own
learning and the inclusion of technologies in ways that could meet their needs and
preferences (Singh & Harun, 2013).

In a more recent addition to their wide array of add-ons wikispaces.com has also
furnished a drop down comment box. This is a highly advantageous tool when it comes to
writing or blogging. This extremely useful tool for both students and instructors allows for
remarks to be made and instill further discussion amongst users, person to person or amongst
larger groups. Group members can provide comments or suggestions in the discussion forum
associated with each page, or alternatively, they may prefer to set up separate pages for each
section of the project, and then collaboratively work together to author each page
(Montgomery, 2014).
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Oregon is like Hokkaido. It gets cold in the winter. There are many .
mountains, trees, and rivers. It is nice to go hiking, skiing or just about
anything outdoors.

A Matsuyama
That sounds nice, Harry. Nice to meet

you. Please tell more about what you
like to do in your free time.

Figure 5. This figure shows a comment box that has been opened with remarks given.

Once ‘edit’ mode is initialized and the text highlighted any number of comments can be
made back and forth between learner and instructor or student to student. When the ‘save’ is
clicked the box will close. A small figure will appear in the top right hand corner signifying
the number of comments made. Again this is a practical tool for writing or collaborative
tasks where information and comments can be mutually shared and exchanged. Peer review
processes can be established within small groups or the class as whole to engage all learners
in constructing and reviewing assigned work.

3.4 Collaborative

Many instructors are most enthusiastic to discuss wikis and their ability to construct a
team of learners. Collaborative writing via wikis clearly has great potential to recast
traditional writing tasks in terms of co-construction, both within and across diverse cohorts
of learners (Thompson, & Absalom, 2011). Similar to group projects that used to be
conducted while students were sitting around a table two students can be simultaneously
constructing and editing a wiki page. Wikis are collaborative environments by design, and
can serve a variety of purposes for collaborative online projects (Engstom & Jewett, 2005).

Wikis allows for a freer and active flow of information. The establishment of online
stories by multiple members or in pairs can easily be accomplished. Along with the initial
storytelling, peer feedback as earlier mentioned, can be promoted to further dialogue and
learning opportunities for all participants. Interested learners are active learners, with wikis
this allows for interaction on a continuous basis if desired. It is especially important to
provide EFL students with collaborative learning environments outside the classroom, as
there are fewer opportunities to practice the target language in social contexts in an EFL
setting (Aydin & Yildiz, 2014). Therefore, collaborative writing is a powerful method of
writing that encourages cooperation, critical thinking, peer learning and active participation
towards an end product (Hernandez, Hoeksema, Kelm, Jefferies, Lawrence, Lee & Miller,
2010). The integration of the Web 2.0 technology, namely, Wikispaces as the peer editing
platform is seen to support the online collaborative learning by allowing students to create,
change and publish dynamic content at anytime (Singh & Harun, 2013). With the increasing
development of new technologies, online collaborative writing will become a common
activity in a variety of L2 contexts (Li & Kim, 2016). The expanding nature of social
networking sites (SNS) such as Facebook, Twitter, and others reinforces the usage of active
online tools such as Wikis in the learning environment as a common everyday mode of
conversing.

3.5 Presentations
The use of wikis can actually enable numerous learning processes at the same time.
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There is no better example than that of presentations. Before entering university, most
Japanese students are not given the chance to experience standing in front of their peers to
give an oral presentation (Brooks & Wilson, 2014). With the use of presentations especially
in communicative type courses students are required to express ideas and facts that they are
currently acquiring language skills for. Presentations enable three key elements that may
assist students long after they have completed the current learning module.

First of these is computer skills, an essential skill in today’s learning and future work
environment. Generally speaking it’s more valuable to any organization to have an entire
workforce who has basic computer skills than it is for them to have one genius computer
whizz who can do it all (Crowfoot, 2012). The development and familiarization of digital
skills today are essential for employment tomorrow. Global connectivity, smart machines,
and new media are just some of the drivers reshaping how we think about work, what
constitutes work, and the skills we will need to be productive contributors in the future
(Davies, Fidler & Gorbis, 2011). Students interacting with wikis can refine familiar computer
functions while at the same time acquire new skills that they may not have had a chance to
encounter before. This especially true of Japanese university freshman students, Many senior
high schools have yet to fully understand the necessity of computer literacy for their students.
Presentations have also been shown to improve students’ abilities in ways that can be
beneficial for their future employment (Zivkovié, 2014).

The second significant element that can assist students all through their university years
and beyond is that of research skills. Again, many high school students in Japan moving on
to college and university level courses are sorely lacking in this crucial endeavor. How to
acquire new information, evaluate it for relevance and further share this information among
peers are highly attributable skills to hone in any language. This is especially true of those in
foreign language learning environments. Computers today allow for the simple process of
cutting and pasting information one place to another with the utmost simplicity. It is
important to realize what important information is and how it can play a key role in any
given presentation.

Finally there is the presentation itself. This is a totally different skill to master then
simply cramming for a vocabulary examination or other type of written test.

If the activity is properly scaffolded, students will be able to work
independently to produce an effective presentation. This can lead to higher
levels of motivation for the students involved, as they are able to see the
results of their hard work when they are successful in the presentation that
they give. One of the joys of teaching a presentation class is seeing students
gain confidence, self-esteem, and autonomy while they are working
independently, or as a small group, to produce and give an effective
presentation (Brooks & Wilson, 2014, p 205).

Presentation skills similar to other language skills are accumulated over time through
practice and refinement. One of the issues facing Japanese university students today is that
very few students are given the opportunity to use spoken English in the classroom before
entering university, and even less have the opportunity to talk about academic topics in
English (Apple, 2011). In language learning this may be the highest attainment possible in
becoming linguistically proficient. To be able to present an idea or topic and then possibly
defending your key points is the true mark of an excellent orator.

Wikis offer an elaborate choice of ways to support the typed text of a presentation.
Visual aids are an important part of oral presentations because they provide support for both
the speakers and listeners during the presentation, which can help to reduce stress and make
the presentation more successful (Lambert, 2008). These visual aids supplied through wikis
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can come in many forms and offer important and relative reinforcement to what is being said.

4. Conclusions

The intent of this paper was to explain the versatility of wikis in today’s
technologically enhanced learning environment. The educational uses of wikis are numerous
(Parker & Chou, 2007). There are many ways that learners and lecturers can become more
actively involved in their own information attainment. The possibilities are ever expanding
along with the development of supplementary teaching tools that also augment innovative
learner methods. The asynchronous online collaboration function offers language teachers
new opportunities to combine all the essential parts of writing instruction such as
grammatical accuracy, appropriate use of grammatical forms in different contexts, audience
awareness, and multiple drafting and revising (Lund, 2008).This type of learning can be
particularly effective due to the immediate feedback that is offered to the user, and indirectly
the teacher, a highly significant attribute of ‘visible learning’ (Hattie, 2009). Of particular
interest for the assessment of individual participation and group processes is the function that
tracks activity and stores previous versions (Witney and Smallbone, 2011).

The advent and expansion of the Internet has brought about many changes in the

educational environment that faculty at all levels of administration have yet to fully
comprehend. The nature of that information, the tools we use to "write" it, the surfaces on
which we inscribe it, the ways in which we disseminate it and the manner in which it
influences us are also being transformed (Montgomery, 2014). Integration between the
classroom, faculty, and institutional levels in a higher education setting is crucial to a
school’s success in the contemporary information era (Langer & Knefelkamp, 2008).
Today’s learners expect instructional techniques that are in tune with them and not the
teaching tools that were utilized in the schooling of their teachers or parents. Educational
institutions at the primary, secondary, and post-secondary levels, are largely the products of
technology infrastructure and social circumstances of the past (Davies, Fidler, & Gorbis,
2011). In contrast to traditional learning processes, which were based on habit, learning with
the use of internet technology can be based on discovery and critical thinking (Glassman &
Kang, 2011).The comprehensive effects that the Internet is having on the human race as a
whole is still being debated. What is known is that the Internet is not going away for all its
acceptable and unacceptable accomplishments. Wikis allow for expansion of knowledge
for students in a safe and secure manner. With the addition of such online tools such as
YouTube to enhance writing tasks and projects, learners can tailor their planned undertakings
toward their own interests. Additionally video enhancement is extremely beneficial for those
in LCTL (Less Commonly Taught Languages) since wikis can be produced in most any
language as long as the necessary fonts are installed. The days of pen-pals and waiting for
mailed letters to arrive have passed. Today two classes in different countries studying the
same foreign language can blog or correspond on a single wiki; adding their own cultural
impressions. At the same time instructors can tailor their courses to the need of the
learners.

Nowadays many employees are looking for candidates who have the ability to give
formal presentations, and the skills that students learn when they are presenting in English
are transferable to their L1 (Pittenger, 2004).Gone are the days of pencil and paper, today’s
educational environment involves computers and creativity. Wikis is an online education
tool that can fulfill a variety of learner needs and lecturer aims and goals. Exploring
existing wikis can help beginners to develop a clear image of how they might wish to
organize the content and structure of their wikis in ways that will best meet the needs of their
students (Montgomery, 2014). Because of these new opportunities, many language teachers
see great potential in computer technology in teaching (Leslie, 2010). The advent of social
networking and other forms of internet communication is driving for more instructional
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practices in education that are on-line and in tune with today’s global community. Wikis,
with its many features and versatility for usage is a tool to access the World Wide Web and
bring it safely into the classroom.
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Abstract

The new MEXT guidelines on English education (New Course of Study — Foreign
Language & English (2009)) states that English classes at senior high schools should be
conducted basically in English. Many researchers and teachers have made vigorous
arguments on the benefits and problems of this policy from various points of view. The new
guidelines were implemented in 2013 and the first student group who took English classes
after this change completed their three-year English education at the senior high school in
March 2016. This paper reports how high school English teachers dealt with this change;
the preparation they made, the effects they have observed, and the problems they have faced
are reported based on results of a survey to senior high school English teachers. Results of a
survey to the students who have completed their three-year English education at the senior

high school under the new guidelines are also included in the discussion of this paper.
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Abstract

This study examined an English class based on the needs of university students with low English
proficiency to improve students’ self-efficacy toward English learning. It procured suggestions from the
representations of ideal English teachers previously surveyed by the author. The participants were 36
second-year Japanese university students who were placed in the lowest level English class based on
their TOEIC scores. All of them were highly anxious about learning English and showed negative
attitudes toward English. The author had taught the students English for one year and was aware of how
they wished to be taught. The results indicated a significant improvement in the students’ self-efficacy
toward English learning, and the students showed a positive attitude in class. In addition, the author had
opportunities to reflect on the teaching method and attitude toward the students.
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1
n Momotarou liked Kibidango when he was a child.
°  When Sazae came home, Tama was eating fish.

L ik e=qq-fes

2.Listening o Exercise 2«
L % [ = *- Y% - fFe° * —
1. DidTom visit Chinain 1985 ?
2. Where didNancygoin 2010 *?
3. When isyour birthday *?
4., Whendidyou get your drivers license?

3.Reading WEDGAR ALLAN POEI
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remember skillful content passage
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Abstract
This paper reports the achievements and problems of utilization of the Japan Exchange & Teaching
Programme. Uji City has adopted ten Assistant Language Teachers (ALTs) through this program, and
allotted one ALT to each school block. Questionnaire has given to the 5% and 6* grade students, junior
high school teachers, elementary school teachers, and ALTs. The result of the questionnaire has revealed
that the system promoted coordination of junior high school and elementary school of each block, and

that JET Program can be utilized in various scenes in education more and more.
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