NEBEBE AT v ’F= (LET)

B2 EE 2018 £

g§§ J) %K/ﬁ\

HRRBIRSE

n ASSOc
a0? lary,
< %

&‘0
!
%,

2018458268 (1) 1016~1750 \

FESAOUYAI IR EIH—
Senri Life Science Center
T560-0082 AMRfFEdhrh#HFEERME 1-4-2

http://www senrilc.co.jo/

NWEFEBHE AT 1 PF= (LET) BEFFazEl
http://www Jet-kansaiorg/

NEBHEEXT 1 PF= (LET) BEREIEHS
T112-8551 RREXRXEH 1-13-27
hRAT BTF WAEZHREN

Tel. 03-83817-17156 (KD

E-mail: kansailet@gmailcom /




9:45-15:50

10:15-10:30

10:40-12:00

10:00-16:00

12:00-13:15

13:20-13:50

14:00-15:10

O35 A
2l =t — (GF)

H&iTER 71 74— BF)
Aol e (FERE - PR
BRE LA B COfRE - imiER)

D—52 a3y 1R S 78— GF) CYHGEIETA4ET)
[Creating input rich English lessons in English: Small talk and Gestures |
A e BRRRS CREEB KT
Ale5 T HET (RS TFRT)

J)—45< 3y 720 VA AF—L BF) CYHIEENETA 4 ET)
(2R 2= — g VREO R L IEEOFHE IS A E A
AR Bl (AR
Aae bl P (RIS
J—5< 3y 730 502/503 5= (5F) (YHEHEIETA04ET)
THHRIRR 2 ANEREEE (IS 5 )
ErielLlm # EEEKRP)
AlaeUTiE MEEE GUERMERERS)
¥xmTl oe— (5F)
BRE
BEEZE4E 502/503 5% (5F)
el 7 A 7x—/L (5F)

AR - REWmE - BBA% D14:.00-14:30 214:40-15:10

F1E (AEHRK - EEHE B 1= AF—L 5F)
GIER yNo 3l i ESON T &I 7Ty Nad)

OANTHREZ JGEZEIC EDIEHT 27 - #kEIRR % v V7= Content-Based Instruction (&
DUNT
KB TE CRBRZERS)

(@Making a point: How teachers create grades in the Japanese university EFL classroom
GROGAN, Myles (Graduate student, Kansai University)



F2E (REHRE - HME%X) B 71 75K—/L GF)
Aol BAT IR

O LR E LISGEREEEMBA%E « 5855 ) AL LR 2L & LT
iy BE EIEREERERE)

© FEVREFLETTOEICL 2277 v 7% HigT
VA X CGRUEPRESERT)

15:10-15:40 B

15:40-17:40 SURTHLM T A 7HR—L (5F)

(AT NeT 7Ny MafE LicihEh &G
AT e Bt (BT

i TR Bl e (B
SREAE TR DIRR - REBR - AP

e BRRER el (REHB RS
[EFL BT [Hfif—E—iH] & )i ofz2Ecilksn)

A e Sk R
[ S FREENOTRE & Al ORRE

17:40-17:50 F&fTER 71 74— 5F)

el e (FBRR - PR
RE @/ - @ISHER « RERORART)

18:00-20:00 EiFH<m THL—ALA 6F)

Al e B (BIEAT)
RE OB 2 BISGE - MR TSNERERT)

KRB
SIS, AN TUTBIRERIII ZRAD O 2, R—LANF —% 52T HRY < /28wy, LET &
BOZNEHIER T, IERBOTITY A% 2,000 H ORI AR L T2 &
1,000 ) Z3ff TR TESV, £, FEVEFIERT IS0 £97, ok, GRS
BRIZTARWZES ZE B HEETTOT, AR () TR LHIZSVY,

BEIIREAD (TRAPR) OMEIEHL R <IZEY, 250 5 FHZiE Café & Restaurant Port
5HITEWVET,

ARZNZBNTL, 2HOHE L, IRERIITEWEEA,
FEPI A T,

ST THS A 7Y A = Ao Z— 6 F [THA—A A IZTHEN-LET, Sh#ET 2,000
M (741,000 M) T7, YHZAHITEBH LIARLS ZE0,




S48 —IL

ATYRET ORIV EHE L=/ 81 LT

SR Y A B A B (IR
g BEKER (REEH KT
S iz (R

AEFEERINTFEIEEEETIL, ZNETOFFICHHE LT, AEBEAHA L0, 158
L LEfREICEANENINTWDS, £ TRY VR T AT, AERERESHEFEICH T2
B HE, F L CTHRE L RERTH DRHMEFIEIC DN T, Bix RELEN DERZRD T,

SRERFEICRTOER -BER-AIFE

ATEAL (BRT)

1. IZL®Ic
WA - RBEEBRE _SHEHEBETTLICBWT, BB LIIAFLET—2NLEENES Y
et 22ETHY, ZOER (HLAHWIEEI AT L) OFENEHEWRICT A EEZ BN
TW5, ZZICHEETHDIF— R RAFEDE 2 FThy, LIZLIZHWSRDS T4 7
v (EEFWQEEE T2, [T Ty b, VAT A EWVWoTZ5BZ0LONR, BEN
OV a—H— AT 7L oTHEINTEZZ 2R LTS, ERE BT HIAH
REBFEOWRZTIX, BE_SHEORELZEHEZD I HEmICH Tk e 2 oiE M), THE - &
AL ZOIGH], THENSRE~] Lot B TUIZLITEAMNES, L LEZBR IS
BEERESRE LT, EICOWTHEET 2 2 LITEICEENRZ EDEA D b,

BRI DR - BB - A%

(F) $hIizE LN [T&HZ L) &, BEMICHRALEEDOL Z 2B L TIEL TV, &
BHRFE L RSN TWHERHEEN S % 5 LTeRBRI72 o FICTRELL, BELZ KT HDT
HY | BREE KL ORIOM ARG LICHE LRV OIIREED 2Rk TH D (K, 2001
728, BE LY ORI T, RN BERIEE 2 CHEOMMAIT O Z L OEINRE
NTWD (B 2 I THCEFHIE S O #1512 B L T Schalk, Schumacher, Barth, & Stern, 2017), % Sk
DOBEHFTYH, FEHEORBREBEINDIRR, T LTI 43—V ANRERRFIEERTDIT T
IE72 (Benati & Lee, 2008 72 &), ZANUHDOHFFEOHIZIE, RGN [Ty b7 0 NSy
f~] EWHEI, BIOENS ZEHDN (EFENE I HDIRE D, HAESNDIRENEINLY
PIRTIZ) £ 2 b0 bLDTHD ETHHHREEZHSE L TALITDOMRIE RH7ZEZ 5 Th S,

. SEEHE B DRI O L FRE ORERL

RRW)THKED « AN RRBROLGE L TERBEEEMET S 2 813, BRI CHESME
B, MR SEREBRENATLIZLE2EWT D, TOL EITHEL SNDHT- RO
HEHLIZ OV T, BRI SIc Al L TR LTV 9, Bz, VWA REFHE 5250 TW
TRV EBITBNI R T 4 —< ARG L GREOER b EE 063, 22006 5Bk %
L ZEHERHELVDOES D), ) RENBEORGTC 2 — A DR FHIT & AT 5 & T,
SIS 7z > TIHREHIZIZE D L I REENRKRDENLIDIEA S, FNOLOHFHOMES 2B L T,
PREGI 7R e A e & FATRTREME 2 & b R o T2 EREHE DR 2 Z MO LR HE 720,

23 3k

Benati, A. G., & Lee, J. F. (2008). Grammar acquisition and processing instruction: Secondary and
cumulative effects. Bristol: Multilingual Matters.

KR (2008). [Z & IEIX L ZCTHE2N] B KIEEEE.

Schalk, L., Schumacher, R., Barth, A., & Stern, E. (2017). When problem-solving followed by instruction is
superior to the traditional tell-and-practice sequence. Journal of Educational Psychology, Publish Ahead of
Print, December, 2017.



S47F—IL

EFLIRIECTOIER -FHE ALV DTN DIRFEIZSINT

VEREREARRR (R REERTF)

HEAERICBW I E A CHGEICHN DS - BN 2 A/ BIR DI 2 COR KR
T, BRI D1 2L L THRELFTATND EFL FEEERIZHB WL, BI/RFEROES & 4 &
7 L7 TEfE(Presentation)-#3% (Practice)-{# H (Production)] AL T 5147 v T o
K7 FADNNS IO LWNWEEZD, LNLENG, 2L PPP TIXESiEE AT
RIpHEReA Ty baSzond, RAKRRT U R 7y hEFEFEITHROTLE ) SORMEN
RSN TRy, HM-HE R Lo hzEEARE LR bh, KEERLETH D,

B WX, FokricinsoflEER L, EEICERRA Ty Nebx, TU b
Ty hAODRTFT TS NEREL, A>Ty T U Ty hOHEEDREEMEIZ OV TR L T
WETZW, Bl W TE, FICHERE R ETORERICHMN D Z L1225, FIZARENT
R T TO, FE~A v Ry e POAEOFEER D B X THAILW, THENITE
L1 EWIHEA, BN ERENZIFR LM ZRWTEY , BHCL>TELNERENIZIE ZETYH
A - lE LTS EWIlE~A Y Rty h(Mercer & Ryan, 2009; Z378,2017 7¢ &) &2 524
FEOPICETHZ EIIIEFICHETH LN, ZODITIE, BEWAR ERAARFEOBIZB N T,
TEIE S T BRERNE SN L0 ) B, KRB EZFF-> TH D5 TN RAIRTHD &
B2D, KikmClE, EOLIICINEHEBFHE L T DOV T, FREH O HATOIGEES
(8 Bl FERBREBALBEESERATVEZY, 2 A0V URI R 7 a7 DN & O
IR BNE RS2 I/ LT D,

RERIAFFEIE, RHBIC W TiE, B0 E2RITT, oL v RUA MRHESADTE
A CIAV AN

235 3CHk

Mercer, S., & Ryan, S. (2009). A mindset for EFL: Learners’ beliefs about the role of natural
talent. ELT Journal, 644), 436-444.
ZRIEM (2017) [TEE - 88711 EFUVDOA I =X I FreB 8 Eam 2 He A i < | BEERR K.



S47F—IL

MENLGEEZFDDIRE LMD RE

Az (BIVEKR)

REHEHREOERK

RKEFIARUENZ L DA X T ETAT 4 T ONRT —< U AFHIOE A, Can-Do U A
MZEBRIFERAEDER, A7y M &7 T N7y b OFAH2SFEEBOEHE, FEEH,
FERATRNFR (T2 T 47 F7—=227), BET) - Hl)) - REDOFRL L7 HZe &, BAED
FREGEHE X, 20 (B, 75, FHl) ZREERICI TV D, ARBERTIE, (v
Ty hETU RNy MERA LICEEEBSORE LFHMEOREICOWTEER LoV, b LigES
2N THRE X HAER AR 72 OGN RER CEMET 2 00 ? | TRAWSFEEE 2 5 LoD, 7F
# 4000-5000 5% BHE & T 2 EEILAREZ2 D2 | ZEDOMWIZHOWT, A LNDEZ &k
TR T UL, R EREHE EERIRIREL LI EEER DN BT 72 B,

FEESEELMEMNEREEH

ASEIET SN D FEFEEEN, AN SHEEEZEE L TV Z L, FEOHREESCSEE
BHEBIZEILL T a LB b T, —BRERIAALTRELEEZLND,

A EEEE) 13, mEPRFEESEE CER 30 HRTEDR) [T T(5>DH
WD H L) BEOBEIBRAEE T T T2MENEEER] & S, MEWME R E2MIc B g LT
DHEEUNCRB LT VEZ T 0T AaIashr—2 a2 XAEE e OBRE HE L4
L, FTOFREILX, TNETEIV LAEARRSHEHO B, S, Ko Rh< 47y F=H
T, M2 &) WELE 7Y Ty h=FF+2&L, ELZ &) 2T2RIHDH, £72. 5
TIRENEZ TR TeH LI, BELTENEEZENWTCE DD RE, B [T Ny M & T4
Ty b ELTHIOHRET 7Y Ny N 7584 7ORGANEIS G H D,

FEREEELERER
AR SRS IO T, BEEHEWEEZETIZINOXF—U— RE2EET 5 L S0tk
EPNREEORRBICE EEL T, EREEABLTIL VWL IS IcEbh s,
® H#iE:Can-DolV Ak
® [5E : MAMSIEIRE., XEE - RN BOFER (T T 4T T—= )
® Gl T —~ AR, FEE IR R B ORI
INLOEE, FBE, FHECED XU — FERE L THRIRT 2 & BRI SiEd R
(FEIFERS0) # BEMEL U CEMEMICERE L, MANWSTEEEI 21T ) [REEH., EERMTHRVE
WL > TRB BN EI N 2R, TORRE T =~ UV AT A NCTIMET 22 £,
PREMEOSESAITE (RT7 4=~ R) REEFPEHEESLECR>TVDZ ENbND,
ZHULSREMGROBEME - EAE - EHAEENC L2 EET AL T e —FRNRe D, KEREE
ik & SHEEABOERINA LN DA HOFREHRE 0L, BAREF 222 Clm L7720,

SEH
SCEEF A (2018). [ PR EHEFEEE (2) ] httpi/search.e-gov.go.jp/servlet/
PemFileDownload?seqNo=0000170358



D—45<3v7 1 SATHR—IL

Creating an input rich English lessons in English

:Small talk and Gestures

Rintaro Sato  (Nara University of Education)

In senior high school, teachers are supposed to conduct their lessons mainly in English, and
this principle will be applied to junior high school as well. In the WS, after thinking about the
purposes of English-medium lessons, we will discuss how effectively teachers can conduct
English lessons in English in Revised Presentation-Practice-Production (RPPP) based classes.
Although the RPPP approach is a teacher-learner friendly approach effective in the Japanese
EFL environment ({&£#%fth,2015), caution has to be paid to create input rich English lessons.
This WS focuses on small talk and gestures that can provide students with comprehensible, 7
+1 input, a little bit beyond learners’ current level of English (e.g., Krashen, 1985).

Small talk is a talk given by the teacher at the start of the lesson with linguistic and
conversational adjustments so that students can comprehend well while possibly learning
new knowledge. In the WS, after crucial features of small talk are explained, participants will
experience effective small talk.

In EFL classrooms, such as in Japan, student L2 knowledge and skills are often limited,
making it difficult for them to understand L2 input from teachers. Gestures can be possible
“helping hands” in that they can modify verbal input to make it more comprehensible (Sato,
2018). After various types of gestures and their effects are discussed, we will consider how
teachers can create effective gestures.
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Sato, R. (2018). Examining EFL Teachers' Non-verbal Behaviors in English-medium Lessons.
The Journal of Asia TEFL. 15, 82-98.
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Making a point: How teachers create grades in the Japanese

university EFL classroom
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Grogan, Myles (PhD Candidate, Kansai University Graduate School of Foreign Language Education and Research)
F—U— [ : Classroom-based assessment, testing, teacher practice

1. Introduction
There is increasing recognition that classroom-based assessment differs on a fundamental level from large-scale

testing. Among others, Fulcher and Davidson suggest that as development is the goal, traditional testing concepts of
validity and reliability “can sometimes be very damaging to institutions and teachers” (Fulcher & Davidson, 2007, p.
29). If such concepts are not appropriate, then what impacts teachers’ grading decisions in a classroom setting?
2. Method

This interview study looks at nine contract teachers in a private university in Japan, teaching a compulsory
English speaking and listening course. The teachers were interviewed at the beginning of the course and again after
they had delivered their grading decisions. Through memo-writing and constant comparison, the author used key
observations to develop a model of the grading process.
3. Main findings

Key findings encompass (a) general assessment practices, (b) the social impact of grading activities, and (c)
adaptation or vetting of numbers for the administration. Assessment practices were unique to individual teachers,
developing as the semester progressed, based on classroom experience and interaction with students. Little peer
discussion of such plans took place. Perhaps in response to limited assessment criteria, teachers paid close attention
to the social impact of assessment (consequential validity) and washback. For example, many teachers had penalties
for late work. Before final grades were given to the institution, overall fairness of scores was considered by some.
Participants graded under a perceived shadow of possible repercussions (student complaints, non-renewal of contract,
etc.). While this was predominantly based on experiences outside the institution, it impacted grading process at a
fundamental level.
4. Conclusion

The factors identified in this study have allowed for the development of a possible model of grading practices in
the context, and perhaps in other settings like it. The data suggest that validity is based on trust and good working
relationships. To that end, observations here indicate that more work is needed to build trust and understanding
between stakeholders within a specific context, in order to meet the challenges and changes in academia and further
afield.

SE 30

Fulcher, G., & Davidson, F. (2007). Language testing and assessment: An advanced resource book (New edition).
Abingdon, England; New York: Routledge.
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Developing Teaching Materials for English Pronunciation:
Focusing on Rhythm Strength and Vowels
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WBH, B~ — « =R ZFRRENTHTE DB T EL T LTz, ZORER, =— Xk
AT T RGEE DRI 8 BIN~ W — « T =R BB T, ERRICERA M % TR, K9 Fin~
Yo o F=REM LG FBRN B ERR G2 7R LT,
== R4 FEERTRE BB ICER D MHATZ, BRAUIZIE, Kashiwagi & Snyder (2014)<>7REF(2007)
ZBEICLT, BARANRGEFEENEF LT 295 ) AL ERFICFEHA 2K, ~¥— - /' —2%
MANT 12 DEM 2 LTz, £ 1y A Tid, BEOHME MO0, ZN 2 ZTHEE, 0~ & BRI
BFEEITAD L OIC Ui, IBIZ, Audacity ZHWT, SIRMICASORE S & D2, FE ORIk
SE BN EOREE LI=ONE IR TE 5 X912 LT, EFRmOME T Tl vHF—- 7 —
AZDFHAR T 2 RGBT DI mE 27 L& LTHRIT LT,
3. SEROFEE
=— A& A S LITAEWER LT BB 1L, EERSFEEFEEH L THH 9 ZEDRRETHY | ¢
BEORISRFEHDIRIZOWTHNEAEHNT, 5% I BICWELINZ 5 TETH D,
SE 30
Ry B HEREIITERT (2015). 155 5 BIFEEIEAT L) 7—2 7 v
http://berd.benesse.jp/up_images/research/Skihonchousa datebook2015 all.pdf
Kashiwagi, A., & Snyder, M. (2014). Intelligibility of Japanese college freshmen as listened to by native and
nonnative listeners. JACET JOURNAL, 58, 39-56.
T SFRHRAE(2007). T2 SIEEFRHO L &) BT« =485 pp.255-264



4 71F—)L

FEYRSETTOEICLRaT7 7y T&BiET
Pronunciation Instruction with “Pronunciation Score” to Improve TOEIC Listening Score

P X7 GUARPESERT)

¥—U— R : TOEIC Listening, %5t P RAGFEE
1. [XL®IC

HEEY A= 7 0 B, FEHREN IR TH D Z 135 OFATHIE TIH LM SN TE 72 (R,
2009; /NEFSE 2016), EH D TOEIC 53 (2014~2016 4EEERK) TH S aelTi 0 AL TS, Fgte
DARITTETCNRD ST EZ B L, 2017 FEROIZETIL, VAL, A2 hr—Y g R ED#
DEERRELLVERCTELNEEFHR L, FEY RERE 2HWEE 21,47,
2. B ENAL - FIB

R E T (TOEIC 300~400 i) D8 1 45 55 44, [/ U < AR 2 4F 18 44, 1k (400~520 i)
D 24EBA L ThH D, Tt B D BT R 25T 2808 218 U IR T TOEICL A= 7
ETFD) 2 THY, BEICEEOEMELZBERT S HOTIER, Etahid 1 R E 2 FR TR
DM, 2 FROPWEE F#k7 7 A TIHR CEM AR Lz, FlEL, 1. NT—FRA U N THRETD
BroD = R ERE & FES) BRI DB LIERL, 2. BEEEZ RN OHEF LT L, FAITAAR
27 V7 b RIS ERE A EE AT, 3. BEDHEL D U— F B TY ¥ F—A 7R
FFE, 4. FREHEIMFEED T= DT GRED JP6 7 7 A b 1 30N> 72 E PR A Moodle (573 4%
VAT I)IZT v, WIEFE TR B EZIALE LA 7 V7 N (BEOREEAZHR LT > Z & 13Ek
1B) ZRTEHRT A R, HEIEFAEOET GRS LB BY XA AV hp—vay, BE A
v — RO 4 THE % 3 B CRfili L7- BT, &FAICBE 2179,
3 HEREER

2014~2016 4EE & 2017 FEEE D FHAFREER (TOEIC IP) DV A= 7 2 a T 2427 5 AR LTz,

1. 2014~2016 FEEL 2017 EEDY A=Y 27 LR

2014~2016 4EfE 2017 &
) ) tIRE PRE
YRZUH Z3a7 YR=2H A7
R E M= 23746, SD=40.048 (n=123) M= 255217, SD= 43037 (n=56) £=-2698, df=178, p< 05 r=020, d=043
k2 E M=22788, SD=41.143 (n=113) M=246.11, SD= 34834 (n=18) £=-1.780, df= 129, p< .10 r=0.15, d= 045
ik 2 4 M=272.31, SD= 41,020 (n=130) M= 28436, SD=38.874 (n=55) #=-1.855, df= 183, p< .10 r=0.14, d=0.30

t BRE DRGSR, Pk 1 4Tl 0. 5WKIETHEZDS, Ak 2 45, ik 2 4Tl 10%KIECH E-EM A RS

T2 GR D)o FRCHIR 1 AT D EREOFFEN TOEIC L 2 a7 7 » FZEEN L ATREMED VR STz,

HodEE T [TTAOEFEDHUORRKEVY] & T D8R (2009)° “remedial-level” DFAEITEIRA &

% )1 (2015) DFfie 2 3595 —J7, AU LoULTHEEN T ORI RV ATHENE & =8

ST, A% b ILREER, LAWROREEIDT AT T v FNEN L HIEERZR L2,

SE R

BARFF— (2009). [ 58] 22T N COREAR—FFHRE CAEDIGE) 2 LS L7200 QA (FF

Bt CEARN MDY ) [PEEHE] 58(9), 10-12.

/NEFSERE (2016). TR Y A= JREN A @D DR L e 1 BE 7 +—T7 4] 11,
11-19.

F)IETFF, KETERE REEK (2015). [Focusing on Oral and Grammar Skills for TOEIC®] [JACET
HE SR EE] 13, 69-79.
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AR/ \DSESN - RIS

o HITEX (JLAPRYTEEY) THUMLDYS EHR FEFTRR [FEPR] BRTE (i)
o FRZEENSHHULDS AIRE/L—)L FIEDT [FERR] BRTE @G#EHI59)
o BERZSENSHMULDS (D JR [HABRUIERNSHITTER HIEAGHR [FERR] {TICHROER <IZS0N

(@ FOEERERE [RERIBROSHITEHERRR [T 1TICHRDIR TZS0N,

FHRSA7HA AR F—E

[(FEYI TRtV S—]

COEBICHaA i—F>
THEEHYET. EOLEX
RLIORBETHRESLE

1))
)
i
== ®|E3HE-H
o = ig
=
5 &

i
=

‘ ,.

33

\FU

‘- -
E'ﬂ-

sk %

FEFRR (o
rd
o : * FEBPRERELD
http://www.senrile.co.jp/access/index.html B DFESA THA TR A — ) M ERE X < —

ANHNET (HHID 1 B8 400 [, LI 30 598 200 ).
http://www.science-forum.co.jp/img/maps/senri.htm

* FERIERDSE
FERIER (#) o MHECewl] O GF 168) DSRBEFAL 2 BET D, EifsEeEEd s,
FESATH IO REA—BILAONBDET.,

—I-Efﬂﬁﬁ.ﬁl A NMAHA | Tempo I

FRSA AT R
25—l

(
T.'-'u.I:I

http://www.science-forum.co.jp/img/maps/senri.htm



ucHioa | =acioms ATR CALL BRIX skl sm

ABREENT VALK ZEBTERNIF21FLT. BRNEZEVET,

»EI§§$EEO)7"&D0)5E Al | gm B8
0)/\—|\L\.35'bﬂ'ﬁ_ U:Fljlﬁ‘tg_o
$E PREANDOESHRBLTEE I,

»>TOEIC” L&R FAb PL—=Y50—2R
2016 % 5 BICERET SN L7cBREENERL T &Y,
TOEIC* 7 ZMNERIANDHM L EE T BRANZ DI BN SR I7 7Y T2BEEET.

R ey | mHOBRF TUO YO KBTE5N5 )

AR
Advanced
Telecommunications & 3
Research i

Institute
International

ATR CALL BRIXi%, ATRIZ 513 3 K30 FOHRBRD SHE LIce-5— =¥ I Y RFLTT,
S EREXBEERENTZN (ATR)

BERBEIFICHIPERN - MANARO—ARREL T E-Z - BDORAEVWKIEZIFTI86E
ISR ENE Lo 3FERITIT W SABRTE T CRE) IS8 - TLUR TV IRA B ORI BT &
LTo&EN R L. ZOREROMEABR LENHARRRICEY) HEROLFTMEZITTOET,

= —=— [ER] T135-0016 HRREGIRXFRFZ2-3-25 B 03(5634)6402 . . .
RIBEEH ¥ 3T (5] w0000 ammeessnsmeoe Boseozoesse  MP/www.uchida.cojpleducation/
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