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Willingness to Communicate (WTC)
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readiness to enter into discourse at a particular time and
with a specific person or persons, using an L2

WTCZEAH T EE, SFHEDEHTHoTELDTIE?



HEHARDEZHEICZWTCHME ?



TR Y DIZHFET B EIKEDGE LD
J\E(2004)

AXEo=68PBR>TEEL, RiE
B ESLI=Do>TENMF TSNS
[7&, PXYAHTIE, She is -
quiet; she doesn’t want to wgﬁt t%nga’fgigi?ad
speak to us.’ H5IEF585, and said ‘Can I sit
=B RDEIEL LT EL here?’

(770

I stoA)ped taking

FoTNVTEBMNTTESICENRFHF LRI T, ZFETHSIAZ2A=r—2320%
18T SRBIEZTEDLNY, IR DHAHNEEREDE D1 ZES L TEETH o7,



Low WTC/ Silence

Non-participation [
Voicelessness R g «% s

mi " \'

International
Volunteering

. \""i S



CDIAZ2A=T/TDHARADERYIL?
(Yashima, 2010)




HEHARDEZEZEHEIZWTCHMHE?

~d

SLA DERRAMG

12 ZFRESEHICIE. output ELTESIBEMNHH(Izumi, 2003;
Swain, 2005), c&IXEXAZT 2= —2 a0 FBLTEEINS
(Ellis & Larsen-Freeman, 2009; Tomasello, 2003),

HEZHDE, R ZFEH>HSIIBERIICIEELIEL, (eg,
Norton,2000; Yashima et al. 2004)

EROSa=4H5—a> DERaM D
HRIZBLEZRIBE-0OH1Z. EEDODWTCHANKE




WRIZESEZEIH7/=01Z

B EAKIZIEFENELY (eg,db)I]-FH, 2008)

RE RN E-THEYAIEVL SRR FEL., JFICARBBERAD
FRECHENHIERT)ELAWVWEBELTGEWVETYUEHLEY.
HBHTWNHELI5ELMEHTIE ALY,

LWL, o

MThe L2 may create a dialogic space that is different from the
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In classrooms and in
intercultural contact

L2 proficiency
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We face methodological challenges.
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Yashima, Macintyre, & Ikeda (2016)

Yashima, lkeda, & Nakahira (2016)
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HZX®D EFL T, JLFIE EEE (King 2013)

attractor state

E King (2013): 48 BFEIDIZXEIE
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5.21%)

Silence as “a robust trend, with minimal variation, toward
silence” or “a semi-permanent a o]atively predlctable

attractor state” in Japanese EFL clz
12-13)

Initiation-Response-Feedback

o L EAC WIS T: What is the capital of Japan?
I HRMZERITTHI=07 5 e
T.: Good!



Objectives of the study
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Teaching intervention

9047 Mlistening and speakingDFEE1ELARXZ (£ 15[H])
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The flow of the class
Duration Activity

15 min. Quiz (vocabulary, review of the previous class)
35 min. Activities using the textbook

(warm-up information exchange, comprehension check)
10 min.  Small-group discussion

20 min.  Whole-group discussion
10 min.  Reflection
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Data collection
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Data collection
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Data analysis
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Proportion of student talk, teacher talk,
and silence during 12 discussion sessions
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Figure 1. Proportion of student talk, teacher talk, and silence 26
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and silence during 12 discussion sessions

Proportion

(%) " Silence

" Student talk

" Teacher talk

Time

Figure 1. Proportion of student talk, teacher talk, and silence 27



AIAAZ =T s 2K Dtalk-silence patterns

EEAHLI-OMN? FeRa—ZHHF
Time 2 FADFEEZEIE:62% 13— DFH)5EE:20.21
Topic: How was your first name chosen?

cNEVD., U—F—20T FLIWZEFIEDH DTS

Time7 FL£DFEZEIE:19% 19582 :6.24
Topic: What are the factors in owning a successful restaurant?

cEVD . V—F—DF:H. F1=%H DEFE - FH

Time 9 F4£DFEIFEISE 66% F)FEE:17.09
Topic: What is your type of Multiple Intelligence?
FEVD . —F DREIZT IL—T hEE
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Taki Nachi Oto
: Trait Trait
TOEFL Total N of Trait WTC  WTC
Student TP utterances L2 anxiety (L1) (L2)

(self-selected)

Taki 487 2.33 4.75 4.75
Nachi 487 4.67 5.75 2.75
Oto 490 5.67 3.50 3.50
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Taki

Nachi

Oto

Class
Mean

Norm
(N=265)
Ryan
(2008)
(N=1896)

TOEFL
ITP

487

487

490

469.06

Total N of
utterances
(self-selected)

21.9

Trait
anxiety

4.23

4.35

4.09

WTC
(L1)

4.24

441

4.04

WTC
(L2)

3.72

2.95

1.89
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Oto
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